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Foreword 

It is my great pleasure to announce the publication of the inaugural 

edition of the Journal of Research in Education (JoRE), by the Central 

Department of Education, Far Western University. With immense pride, I 

extend my heartfelt congratulations to JoRE, its Editor-in-Chief, Dr. 

Gambhir Bahadur Chand, and his dedicated team for this remarkable 

academic initiative. I also applaud the editorial board, esteemed 

reviewers, contributing authors, and the entire Department of Education 

for their collective efforts in achieving this historic milestone in the field of 

academia. This historic volume features a diverse range of articles 

encompassing topics from English, Nepali, Health, and more. We 

encourage all valued readers and scholars to contribute to future issues 

and to enhance their academic growth by exploring the articles included 

in this volume. 

I express my sincere gratitude to the editorial board, reviewers, and 

authors for their invaluable contributions. Most importantly, I urge all 

readers to engage with the articles deeply and critically, offering 

constructive feedback and creative suggestions to help us continually 

improve the quality of the journal. 

Thank you all for your support and encouragement. 

 

Arjun Singh Negi 

Associate Professor 

Head of the Department 

Central Department of Education 

Central Campus 

Far Western University 



Editorial 

It is our immense pleasure to introduce the first volume of the Journal of 

Research in Education (JoRE), a scholarly endeavor of the Research 

Management Cell, Central Department of Education, Far Western 

University. This journal aims to serve as a platform for scholars to share their 

research, exchange ideas, and contribute to advancing knowledge in 

the field of education.  

We are pleased to bring this inaugural volume as our first effort to publish 

the Journal of Research in Education. Publishing a journal is a challenging 

task as it requires dedication, devotion, collaboration, and commitment. 

However, we have accepted this challenge with enthusiasm to contribute 

to the academic field and develop a platform for scholarly sharing in 

education.  

The articles in this journal cover diverse areas of education. Each 

Contribution provides unique perspectives and innovative approaches in 

the field of education. We believe that these insights will not only promote 

academic discourse but also inspire practical applications that can be 

used in teaching/learning practices around the world. In this regard, the 

JoRE is envisioned as a medium through which educators, researchers, 

policy makers can collaborate, share ideas, and engage in meaningful 

dialogue to address contemporary challenges and explore future 

possibilities in education. 

The publication of this journal is the result of collaboration and dedication.  

We extend our heartfelt gratitude to the authors, reviewers, and the 

editorial board for their invaluable contributions and efforts to bring this 

volume to fruition. Their hard work, dedication, and commitment have 

made this journal a high-quality platform for academic sharing and 

research in education. 

We look forward to getting your continued support and collaboration in 

the days ahead. 

Your suggestions and constructive comments are always welcome. 

With best regards, 

 

Editor-in Chief 
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Abstract 

Language and culture are deeply interconnected. Culture finds its expression in 
language; so, learning a new language without familiarity with its culture remains 
incomplete. English speakers at present have dual challenges: one to be able to adopt in 
world cultures and to promote their local culture in comparison to other cultures. So the 
goal of English language teaching has undergone changes from imitating ''native 
speakers'' to becoming an intercultural communicator though pedagogical 
implementations have not been fully realized in classrooms, especially the ones that 
enable students to communicate globally while at the same time help them maintaining 
their native / traditional languages and cultures. The main purpose of this study is to 
explore lived experiences of Campus Level English teachers regarding the use of 
intercultural communication in ELT classes. To explore the issue the researcher has used 
Sociocultural theory(1962,1981) and Intercultural Competence model(1997b) for the 
observation of intercultural communication in ELT classes. The researcher has adapted 
an interpretive paradigm as the research design to guide the study and employed 
phenomenology as the research method. Five English language teachers of Central 
Campus of Far Western University are the participants  for the study. As the data 
collection tools, in depth interview and personal narratives have been used.  The 
participants are found positive in the use of intercultural communication for promoting 
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English language teaching as well as in promoting their local cultures. The study will be 
useful for teachers, students, curriculum designers, as well as researchers.The research 
will be beneficial for teachers as they will learn some techniques to teach English and 
promote intercultural communication in the classrooms. Learners will develop knowledge 
of various cultures and be able to communicate successfully with the people of various 
linguistic and cultural backgrounds. Similarly curriculum designers will adopt various 
strategies to promote various cultures in syllabus designing.  

Keywords: Intercultural Communication, ELT, Sociocultural theory, intercultural 
competence, English as a Foreign Language   

Introduction 

 Language and culture are deeply interconnected. Language is a key medium 
through which cultural values, traditions, and beliefs are expressed and 
transmitted. It shapes how individuals perceive the world, influences social 
interactions, and reflects cultural identity.  

 Intercultural communication refers to the process of exchanging information 
and ideas between individuals or groups from different cultural backgrounds. It 
involves understanding how cultural differences -such as language, values, 
beliefs, and social norms affect communication styles and interactions.   

 Effective intercultural communication can enhance relationships, reduce 
misunderstandings, and promote collaboration in diverse environments, such as 
workplaces, educational settings, and communities. Traditional methods for 
teaching foreign languages emphasized the importance of students practicing 
language structures, pronunciation, and vocabulary in order to become native like 
speakers.  The goal for the students is to start by questioning their preconceived 
ideas before entering into a process of discovery about the other with the intent of 
becoming more willing to seek out and engage with otherness in order to 
ultimately experience relationships of reciprocity(Byram,1997). As students 
continue to engage in analysis of other cultures, certain knowledge must be 
acquired. Once learners have taken time to discover the similarities and 
differences between their culture and that of the target culture, the teacher must 
craft activities that will prepare students to build relationships with people of 
diverse backgrounds and languages (Byram,1997). The students should be given 
opportunities for interpretation of foreign culture so that they can link it with their 
native culture. When students begin to identify ethnocentric perspectives and 
misunderstandings related to cross-cultural situations, they become able to 

Promoting English Language Teaching through Intercultural Communication



Journal of Research in Education     Vol. 1     2024 3

English language teaching as well as in promoting their local cultures. The study will be 
useful for teachers, students, curriculum designers, as well as researchers.The research 
will be beneficial for teachers as they will learn some techniques to teach English and 
promote intercultural communication in the classrooms. Learners will develop knowledge 
of various cultures and be able to communicate successfully with the people of various 
linguistic and cultural backgrounds. Similarly curriculum designers will adopt various 
strategies to promote various cultures in syllabus designing.  

Keywords: Intercultural Communication, ELT, Sociocultural theory, intercultural 
competence, English as a Foreign Language   

Introduction 

 Language and culture are deeply interconnected. Language is a key medium 
through which cultural values, traditions, and beliefs are expressed and 
transmitted. It shapes how individuals perceive the world, influences social 
interactions, and reflects cultural identity.  

 Intercultural communication refers to the process of exchanging information 
and ideas between individuals or groups from different cultural backgrounds. It 
involves understanding how cultural differences -such as language, values, 
beliefs, and social norms affect communication styles and interactions.   
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misunderstandings, and promote collaboration in diverse environments, such as 
workplaces, educational settings, and communities. Traditional methods for 
teaching foreign languages emphasized the importance of students practicing 
language structures, pronunciation, and vocabulary in order to become native like 
speakers.  The goal for the students is to start by questioning their preconceived 
ideas before entering into a process of discovery about the other with the intent of 
becoming more willing to seek out and engage with otherness in order to 
ultimately experience relationships of reciprocity(Byram,1997). As students 
continue to engage in analysis of other cultures, certain knowledge must be 
acquired. Once learners have taken time to discover the similarities and 
differences between their culture and that of the target culture, the teacher must 
craft activities that will prepare students to build relationships with people of 
diverse backgrounds and languages (Byram,1997). The students should be given 
opportunities for interpretation of foreign culture so that they can link it with their 
native culture. When students begin to identify ethnocentric perspectives and 
misunderstandings related to cross-cultural situations, they become able to 

understand and then explain the origins of conflict and mediate situations 
appropriately in order to avoid misinterpretations(Byram,1997). Furthermore, 
skills in discovery and interaction allow intercultural speakers to identify 
similarities and differences between home cultures and foreign cultures resulting 
in successful communication and the establishment of meaningful relationships 
(Byram, 1997). A successful intercultural speaker seeks out opportunities to meet 
individuals from diverse cultures in order to share information through 
communication in a foreign language.   Majority of the EFL learners feel align to 
the foreign language cultures in the classroom so now the situation is that neither 
the learners are fully capable to enjoy target culture and adopt it in their practical 
life nor they are fully aware of the issues of their own culture.  

 In intercultural curriculum, the home language and the home culture of the 
learners (and of many non-native teachers) will be valued in the classroom 
alongside the often glamorized target language i.e. English. So that the 
intercultural learner ultimately serves as a mediator between different social 
groups that use different languages and language varieties. Furthermore, the 
ultimate aim of intercultural communication to English as a Foreign Language 
Education is not so much native speaker competence but rather an intercultural 
communicative competence.(Guilherme,2002).  Intercultural communicative 
competence includes the ability to understand the language and behavior of the 
target community, and explain it to members of the home community and vice 
versa. Few learners can achieve native speaker linguistic competence completely. 
Many, however, can achieve the valuable skills of observation, explanation, and 
mediation that contribute to intercultural communicative competence 
(Byram,1997b).   

 In this way, intercultural communication trains learners to be able to view 
different cultures from a perspective of informed understanding and the key goal 
of intercultural communication is language development and improvement with 
intercultural understanding and mediation. In the context of Far western 
university, the students have poor background in English. They lack the exposure 
of target language in terms of vocabulary, literature, communication skills and 
cultural norms and values. The reading materials and classroom pedagogy is not 
quite entertaining to learners.   
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 The main problem is how to integrate target language culture knowledge with 
the knowledge of first language culture of the students and how to integrate both 
of the cultures in their practical communication. Although, English language 
teaching has received extensive treatment in the literature regarding English in 
international contexts(Canagarajah,2005, Jenkins,2003), the cultural dimension 
has still to be fully explored. However, a consensus is beginning to emerge on the 
importance of skills and knowledge that go beyond the structure and vocabulary 
of a language and begin to address the importance of negotiation, adaptation, and 
accommodation in intercultural and /or cross-cultural communication. Merely 
language structures and vocabulary are not enough to achieve the mastery in 
foreign language learning but the comparative analysis of the values of target 
culture and home culture with respect to both of them is still lacking in global 
context and Nepal is no exception.  

Literature Review 

 Many studies from a decade have shown the relation between language and 
culture and highlighted the role of culture in teaching and learning English as a 
foreign language. In this context, Chaudhury (2014) has emphasized the role of 
culture in teaching language. Similarly, Romadloni & Mantasiah (2018) have 
highlighted the role of attitude, culture, cultural understanding and the knowledge 
of first language and foreign language cultures to increase students' motivation in 
foreign language learning. But critically, Budiarti (2018) opined that the 
implementation of intercultural approach is a challenging and demanding task for 
the language teachers who had to possess at least some intercultural knowledge 
and very often keep developing it alongside his/her students. The EFL teachers 
must implement the intercultural approach in a tactful, skillful, and conscious 
way. Colson (2008) and Williams (2010) claim that language is inseparable from 
its culture and teaching any language will inevitably involve teaching its culture. 
Only through understanding the culture of the target language a language learner 
will be able to function properly in the language s/he is learning. Clout(2012) 
considered culture teaching not in terms of sharing knowledge rather than 
intercultural skill development. Byram and Fleming(1998) highlighted in 
developing intercultural competence which in turn may involve promoting 
language diversity while encouraging English as both a means and an end of 
instruction.  

Promoting English Language Teaching through Intercultural Communication
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way. Colson (2008) and Williams (2010) claim that language is inseparable from 
its culture and teaching any language will inevitably involve teaching its culture. 
Only through understanding the culture of the target language a language learner 
will be able to function properly in the language s/he is learning. Clout(2012) 
considered culture teaching not in terms of sharing knowledge rather than 
intercultural skill development. Byram and Fleming(1998) highlighted in 
developing intercultural competence which in turn may involve promoting 
language diversity while encouraging English as both a means and an end of 
instruction.  

 The study of Baker(2009) declared that the successful intercultural 
communication utilizes dynamic, forms, practices and frameworks of reference as 
the resources that moves between individual, local, national, and global 
references. In this context, Agudelo (2007) highlighted the importance of local 
culture over target culture by stating that critical cultural awareness makes the 
learners to be able to understand other cultures without losing perspective in their 
own culture. Safi (2016) indicated that the students positively perceived the 
influential role of face to face intercutural communication to enhance their 
English. Mohammed& Abd Algare (2020) investigated that mastering in a 
language requires learners' mastery of cultural contexts in which important social 
acts occur because it conveys warm feelings and solidarity among speakers.  

 According to Hall(1959) language was one of culture's main features and was 
present at all levels of his research and analysis. Hall emphasized the fact that 
culture is heavily acquired through language and communication and that it 
controls individual's lives to such an extent that the member of that culture are not 
even aware they are internalizing it. In the same way, Vivelo(1987) believes that 
the complex totality of culture includes knowledge, beliefs, morals, values, laws, 
traditions, and all the capabilities and habits acquired by the individual as a 
member of that specific society. Here culture has been taken as the shared 
knowledge and beliefs with which people organize their perceptions, experiences, 
make decisions and act. So culture is a type of conceptual code that people use to 
recognize and understand the world and interact.  

 The ultimate goal of intercultural communication to language education is 
not so much native speaker competence but rather intercultural communicative 
competence (Byram,1997). In other words, intercultural communication aims to 
develop an intercultural communicative competence that allows the student to act 
as mediator between the two cultures. Intercultural communication aims to 
develop  intercultural communicative competence that includes the ability to 
understand the language and behavior of the target community and explain it to 
members of the home community and vice versa.  

 In classroom, home culture of the learners can be exploited as a valuable 
classroom resource. This involves teachers finding out about students' production 
and consumption of cultural products-whether home culture in this sense means 
ethnic culture, class culture, or professional culture. This can be done initially 
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through questionnaires which can target specific topic areas(Murray et.al. 1992).  
Similarly, Canagarajah(2005) focuses on the local in the global. Drawing on 
Clifford's conception of,'' travelling cultures''(1992), Canagarajah views cultures 
in global contexts as hybrid, diffuse, and deterritorialized. For this reason, English 
language use and teaching needs to be understood from a perception of fluidity 
and mixing of languages; cultures, and identities. Learners of English are not 
learning to join a single language community but are,'' shuttling between 
communities'' (Canagarajah, 2005) between the local and the global, in which a 
variety of norms and a repertoire of codes are to be expected.  

 English language teaching in Nepal still emphasizes in linguistic proficiency 
rather than sociolinguistic and cultural proficiency. Similarly, there is the gap in 
integration of learners' native language culture and other foreign culture. Still 
there is the lack of integration between language and culture especially in the 
context of English language teaching in Nepal. Learners are not found highly 
motivated in their learning because of the gap between first language culture and 
target language culture.  

Methodology 

 I have adopted qualitative research design and interpretative paradigm. In this 
design, priority is given to the lived experiences of the participants regarding their 
views and understandings of how they perceive and practice intercultural 
communication in ELT classes. I have used phenomenology as the research 
design. Similarly, in depth interview has been used as the research tool. The area 
of my study is  the central campus of Far Western University.  Five English 
teachers have been selected as the informants of the study purposively. 
Sociocultural theory( Vygotsky, 1962, 1981) has been used as the theoretical 
framework. Sociocultural theory, basically developed by Russian psychologist 
Lev Vygotsky, puts emphasis on the role of language, culture, and social 
interactions for the development of cognitive functions. This theory argues that 
learning and cognitive development are deeply rooted in social and cultural 
contexts, where the interactions take place with more knowledgeable others, they 
are teachers, peers, or family members. Mediation is the key factor in cognitive 
development. Key factors in mediation are language, symbols, and artefacts. 
These factors are supportive in shaping our ideas and influencing how we think, 
solve problems, and interact with the world.  
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 Vygotsky (1978) argues that cognitive functions are not innate but developed 
through social interaction and engagement with cultural artefacts in the sphere of 
Zone of proximal development (ZPD) where guidance or support is provided 
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children use private speech to guide themselves through tasks, which eventually 
becomes silent, internalized thought (1934). Sociocultural theory has practical 
implication in educational settings, where teachers use scaffolding, encourage 
collaborative learning, and create culturally responsive environments that 
facilitate cognitive growth.  

 Another key factor taken into account in this study is Intercultural 
Communicative Competence (here after ICC) model presented by Byram (1997). 
He views Intercultural Communicative Competence (ICC) model as the term that 
covers key components, including linguistic competence, sociolinguistic 
competence, discourse competence, and intercultural competence, which enable 
individuals to interact with others who are from different linguistic and cultural 
backgrounds. Similarly, Lazar et. al. (2007), state that ICC is composed of 
speakers’ skills and attitudes with respect to communicating in various cross-
cultural situations. In short, ICC can be perceived as speakers’ communicative 
abilities, competences, skills, and attitudes towards other interlocutors with regard 
to their linguistic and cultural identities in multilingual and multicultural contexts.  

 ICC model (Byram, 1997) is appropriate for this study because it provides 
foreign language educators a fundamental principle for promoting language 
learners and users as intercultural speakers who should be equipped with 
knowledge, skills, and attitudes of language other than their first or native 
languages, which can be applicable for educational and professional settings.  

 Challenges in intercultural communication are often due to the fact that 
people have different perceptions and attitudes towards other people’s language 
and culture, particularly in linguistically and culturally diverse contexts 
(Nomnian, 2018). Effective intercultural communication competence is 
extremely important to overcome communication challenges since such 
challenges between people of diverse language and culture backgrounds usually 
stem from sociolinguistic and cultural differences that influence their distinctive 
perceptions, interpretations, lack of shared experiences and frames of reference 
(Silverthorne, 2005).  
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Result and Discussion 

 The collected data from the participants was recorded and transcribed. After 
the deep analysis of the data, it was organized into four themes: relation between 
language and culture, intercultural communication promotes English language 
Teaching, promoting intercultural communication, strategies followed by EFL 
teachers, and implications of intercultural communication for curriculum 
designing, classroom delivery, and student evaluation.  

Relation between language and culture   

 The relation between language and culture is a complex and dynamic 
interplay that shapes individual identities and social structures. Language serves 
as a cultural carrier. In other words, language serves as a vessel for cultural 
values, beliefs, and norms. It allows for the transmission of cultural knowledge 
across generations. According to Sapir (1921), ‘language is a guide to social 
reality’, indicating that the words and structures of a language reflect the cultural 
context in which it is used.  

 Different cultures have unique ways of expressing emotions, politeness and 
social hierarchies through language. For example, Tanen (1990) explores how 
conversational styles differ across cultures, affecting communication patterns and 
misunderstandings. Regarding the relation between language and culture, different 
teachers have the following opinions. In this context, teacher A believes that there 
is close relation between language and culture like nail and flesh. Teacher A said,'' 

There is a close relation between language and culture just like nail and 
flesh. They are interconnected with each other in such a way that we can 
separate them.  Language expresses culture and culture guides the way you 
speak. In a sense, learning a language means learning their culture as well.  

B: Teaching a foreign language does not only involves teaching its linguistic 
system but also its cultural system.  

C: Without cultural understanding, communication in English will encounter 
many difficulties and cultural misunderstandings may create a lot of 
problems.  

D: Developing learners' communication competence in the target language 
requires an integration of language and culture.  

Promoting English Language Teaching through Intercultural Communication
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as a cultural carrier. In other words, language serves as a vessel for cultural 
values, beliefs, and norms. It allows for the transmission of cultural knowledge 
across generations. According to Sapir (1921), ‘language is a guide to social 
reality’, indicating that the words and structures of a language reflect the cultural 
context in which it is used.  

 Different cultures have unique ways of expressing emotions, politeness and 
social hierarchies through language. For example, Tanen (1990) explores how 
conversational styles differ across cultures, affecting communication patterns and 
misunderstandings. Regarding the relation between language and culture, different 
teachers have the following opinions. In this context, teacher A believes that there 
is close relation between language and culture like nail and flesh. Teacher A said,'' 

There is a close relation between language and culture just like nail and 
flesh. They are interconnected with each other in such a way that we can 
separate them.  Language expresses culture and culture guides the way you 
speak. In a sense, learning a language means learning their culture as well.  

B: Teaching a foreign language does not only involves teaching its linguistic 
system but also its cultural system.  

C: Without cultural understanding, communication in English will encounter 
many difficulties and cultural misunderstandings may create a lot of 
problems.  

D: Developing learners' communication competence in the target language 
requires an integration of language and culture.  

E: I think it is important for EFL teachers to include aspects of English 
culture in their classroom.  

 By analyzing these statements we can say that there is a close relation 
between language and culture. Without cultural understanding, communication in 
English will not be successful. Instead it may create difficulties in understanding 
and may create problems in communication. Therefore we should integrate 
language and culture for successful communication. To put it in another way, 
understanding the relationship between language and culture is essential for 
appreciating the diversity of human experiences across different cultures.  

 Intercultural communication promotes English language teaching : The role 
of intercultural communication in English language teaching is significant as it 
influences learners’ understanding, engagement, and use of the language. 
Integrating cultural elements into language instruction can enhance 
communication skills, foster intercultural competence, and provide context for 
language use. Understanding cultural nuances can help learners navigate 
conversations more effectively. In this context, Kramsch(1993) states, ‘language 
is not only a means of communication but also a social practice shaped by 
culture.’By exposing students to different cultural contexts, teachers can prepare 
them for real- world interactions.  

 In this context, teacher A said,'' It teaches how people from different cultural 
background interact with one another''.  

 In this context, teacher B states that teaching English culture motivates 
students to learn English language. Intercultural communication creates 
motivational learning environments. Engaging with culture can motivate students 
by making learning more relevant and enjoyable. As stated by Tomlinson(2013),’’ 
culturally relevant materials can increase motivation and facilitate deeper 
learning,’’leading to a more dynamic classroom atmosphere. In other words, 
incorporating culture into English language teaching not only enhances language 
proficiency but also prepares learners for global citizenship, making the learning 
experience richer and more meaningful.  

C: It develops openness and tolerance towards the people from other 
cultures.  
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D: Students' overall proficiency in English may be improved by integrating 
English language and English culture in classroom teaching.  

E: culture understanding can promote adjustment in practical 
communication.  

 By analyzing these statements we come to conclusion that language and 
culture are interrelated. In this globalized world we should understand different 
cultures and respect different cultures. Cultural understanding motivates learners 
in their language learning. It promotes their tolerance towards other cultures. In a 
sense cultural knowledge promotes their overall language proficiency so that we 
should integrate language and culture.  

Regarding promoting intercultural communication among second language 
learners, we can promote it through the understanding of both the L1 and L2 
cultures. Making students aware of their culture help in finding out the differences 
and similarities between cultures. Similarly, promoting cultural awareness 
activities in the class can be equally fruitful. Regarding this issue  there are 
different viewpoints of different teachers as mentioned below:  

A: openness inside and outside the classroom can encourage learners to adjust in 
multicultural environment.  

B: A trained or well educated teacher possesses knowledge of his /her class and 
students individually and collectively.  

C: Often the role of a teacher is culturally defined and language teaching needs 
cultural aspects to be taken into account as any language is culture bound.  

D: Effective way of teaching language requires the use of materials that could 
make things familiar to the learners.  

E: Materials should be locally available and based on the culture of the students.  

 By observing these statements we can declare that language teaching requires 
cultural understanding. The materials familiar to the students may facilitate the 
learners. For this we should include local as well as global materials in the course. 
Integration of cultures and contents broaden the understanding of the learners and 
prepare them for intercultural communication.  

Strategies followed by EFL teachers to promote intercultural communication.  

Promoting English Language Teaching through Intercultural Communication
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cultures. Making students aware of their culture help in finding out the differences 
and similarities between cultures. Similarly, promoting cultural awareness 
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different viewpoints of different teachers as mentioned below:  

A: openness inside and outside the classroom can encourage learners to adjust in 
multicultural environment.  

B: A trained or well educated teacher possesses knowledge of his /her class and 
students individually and collectively.  

C: Often the role of a teacher is culturally defined and language teaching needs 
cultural aspects to be taken into account as any language is culture bound.  

D: Effective way of teaching language requires the use of materials that could 
make things familiar to the learners.  

E: Materials should be locally available and based on the culture of the students.  

 By observing these statements we can declare that language teaching requires 
cultural understanding. The materials familiar to the students may facilitate the 
learners. For this we should include local as well as global materials in the course. 
Integration of cultures and contents broaden the understanding of the learners and 
prepare them for intercultural communication.  

Strategies followed by EFL teachers to promote intercultural communication.  

In this context, teacher A said,'' I use cooperative learning and role play kinds of 
things for intercultural communication.  

B: I ask the students about their feasts and festivals, how they celebrate them and 
then compare them with other cultures.  

C: I try to discuss and minimize misunderstandings of the students regarding each 
other's cultures. Through compare and contrast I try to create mutual 
understanding of the learners regarding different cultures. I also encourage them 
to explore different cultures so that they could develop respect with each other's 
cultures.  

We can follow various strategies to teach English language. The selection of 
strategies may differ from one place to another. Some of the strategies we can use 
in English Language Teaching are cooperative learning, role play, experience 
sharing, group discussion and discussion.  

Implication of intercultural communication for curriculum designing, classroom 
delivery, and student evaluation:  

In this context, teacher A said,'' the implication is that the curriculum designers 
should try to incorporate texts from various cultures in order to promote cultural 
awareness on the part of learners.  

B: culture based activities increase students' interest as they are personalizing 
and at the same time familiarize learners with the culture of the target language 
in order to raise their cultural consciousness. 

C: to promote cultural awareness is important for overall linguistic development.   

 The following pedagogical implications could be suggested after the 
completion of my research:   

 This study will be significant for teachers, students, curriculum designers, 
and policy makers. It will be significant to improve daily communication, 
classroom teaching and learning, promoting intercultural communication, 
textbook writing, syllabus designing and overall policy making for English 
language teaching in Nepal. This study will be a landmark for the university level 
syllabus designers, textbook writers, material developers, teachers and students. 
There should be radical change in planning and policy levels.  



12

A: English language curriculum/ syllabus should be designed to develop 
intercultural competence as an asset to cope with practical problems and to 
adjust in different linguistic and cultural environments.  

Language and culture should be presented integratedly. 

B: There should be equal representation of first language culture as well as 
second language culture.  

 English language teaching and learning is not merely imposing target 
language culture upon the students rather it is comparison, integration, and respect 
of different cultures in practical communication.  

 The judicious use of mothertongue in the class should be encouraged  and 
recommended by the experts in modern ELT pedagogy.  

C: There should be deliberate parallel reference of first language and target 
language cultures to make analogy and comparison so that the learners will 
understand the actual difference between first language culture and target 
language culture.  

 If we develop intercultural awareness in teachers and students they will start 
to learn, respect and enjoy different cultures. It will minimize linguistic and 
cultural conflicts and develop harmony among different cultures and will be able 
to adjust in any part of the globe.  

 It will be a paradigm shift in curriculum designing by advocating the 
integration of cultural aspect in EFL course designing and teaching.  

 It will encourage learners in communication by developing skills for 
adjustment in different linguistic / cultural environments.  

D: As language and culture are interrelated, intercultural awareness would be a 
relevant concept for English language teaching particularly in a global context.  

 Merely syntax and lexis are not enough for effective mastery of language at 
present, however, it needs the mastery of the ability to make use of linguistic and 
other communicative resources in the negotiation of meaning, roles, and 
relationships in the diverse sociocultural settings of intercultural communication.  

 A single framework for evaluating English language proficiency is not 
enough in international context. In other words, monolingual ENL(English as 
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to adjust in any part of the globe.  

 It will be a paradigm shift in curriculum designing by advocating the 
integration of cultural aspect in EFL course designing and teaching.  

 It will encourage learners in communication by developing skills for 
adjustment in different linguistic / cultural environments.  

D: As language and culture are interrelated, intercultural awareness would be a 
relevant concept for English language teaching particularly in a global context.  

 Merely syntax and lexis are not enough for effective mastery of language at 
present, however, it needs the mastery of the ability to make use of linguistic and 
other communicative resources in the negotiation of meaning, roles, and 
relationships in the diverse sociocultural settings of intercultural communication.  

 A single framework for evaluating English language proficiency is not 
enough in international context. In other words, monolingual ENL(English as 

native Language)  evaluators are not the best judges, as 'what works best for an 
international context can be very different matter from what is appropriate in an 
ENL perspective. In this context, Mauranen(2012: 239) argues that,'  English 
language testing should take place in interaction: the speakers to be evaluated for 
spoken proficiency should be observed as full participants with other international 
speakers.  

 Jenkins(2007: 241) reasonably suggests that examination boards could start 
prioritizing accommodation skills and not penalizing forms that are already 
existing as frequent, systematic, and intelligible among proficient ELF speakers, 
regarding of the fact that they differ from ways in which native speakers of 
English speak to each other.  

 It is high time to develop evaluation schemes that could address the need and 
skills of the English speakers representing different linguistic and cultural 
backgrounds and experiences.  

 Reform is mandatory in policy making, syllabus designing, classroom 
delivery and evaluation system regarding English Language teaching in Nepal.  

Discussion 

 An interculturally competent person is someone who can display a wide 
range of capacities: cognitive (knowledge of discovery, interpreting and relating, 
critical cultural awareness, behavioural flexibility, communicative awareness and 
affective( acknowledgement of identities of others, respect for others, tolerance 
for ambiguity, empathy) ( Byram, 2006).  

  The goal of intercultural language learning is then not native speaker level 
competence in target language but competences which enable language learners to 
mediate/ interpret values, beliefs and behaviors of themselves and of others and to 
'stand on the bridge ' or indeed 'be the bridge' between people of different 
languages and cultures'( Byram2006).  

 Teaching a foreign language does not merely involve teaching its linguistic 
system but also its cultural system.A native speaker of English may tolerate 
EFLspeaker's grammatical or phonological errors in communication, but cultural 
errors may not be tolerated and may create serious problems which lead to 
communication failure. Therefore, English culture should be given an adequate 
place in EFL teaching and syllabi if we want to produce competent users of 
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English who can use it effectively and appropriately for communication with 
English people. For this reason, learning English culture can help the students in 
developing critical thinking regarding English culture and their own culture. A 
very effective way to teach the language would be to use materials that could 
make things familiar to the learners. My study is in line with Silverstone(2005) 
which points out that effective intercultural communicative competence is 
extremely important to overcome communication challenges since such 
challenges between people of diverse language and cultural backgrounds usually 
stem from sociolinguistic and cultural differences that influence their distinctive 
perceptions, interpretations, lack of shared experiences and frames of reference. 
As with the study of Larzen Ostermark(2008), most of the teachers in the present 
study regarded culture as an extremely intricate and multifaceted concept which 
cannot be perceived in a single perspective.  

 My study concludes that English culture and local culture should be 
integrated in the syllabus and classroom delivery whereas Luk’s (2012) study did 
not find local cultural material as very appropriate and thought that to be real 
English teachers, they must focus on English culture.  

Conclusion 

 University English teachers are found positive in the use of intercultural 
communication in English language teaching. Intercultural communication is very 
important in EFL context, as it prepares learners for the communication in a 
global context. It encourages learners to mediate/ interpret values, beliefs and 
behaviours of themselves and of the people of different languages and cultures. 
Thus, reform is mandatory in policy making, syllabus designing, classroom 
delivery and evaluation system regarding English language teaching in Nepal. The 
research will be beneficial for teachers as they will learn some techniques to teach 
English and promote intercultural communication in the classrooms. Learners will 
develop knowledge of various cultures and be able to communicate successfully 
with the people of various linguistic and cultural backgrounds. Similarly 
curriculum designers will adopt various strategies to promote various cultures in 
syllabus designing.  
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ABSTRACT 

This study explores the role of corporate governance in the performance of selected commercial 
banks in Nepal. The research aims to assess the current status of corporate governance practices, 
analyze the relationship between key governance elements and organizational performance, and 
examine the overall impact of corporate governance on perceived performance. A quantitative 
research includingdescriptive and casual comparativeresearch design wereadopted, with data 
gathered from 200 respondents using a self-administered survey questionnaire adapted from a 
previously validated instrument from employees working in both public and private banks, using 
convenience sampling.The study employed descriptive statistics, correlation, and multiple 
regression analyses to investigate the relationship between corporate governance practices and 
organizational performance. The findings indicate a positive correlation between effective 
corporate governance and improved perceived performance, highlighting the crucial role that 
transparency, accountability, fairness, discipline, and responsibility play in enhancing bank 
performance. The research underscores the importance of implementing corporate governance 
practices to maximize organizational efficiency. Additionally, the study suggests that fostering a 
supportive work environment can boost employee satisfaction and personal growth, contributing 
to the achievement of organizational goals and objectives. 
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INTRODUCTION 

 Corporate governance refers to the systems, guidelines, and procedures 
that direct and control business operations, focusing on the relationships among 
stakeholders like shareholders, management, and the board of directors. Nyaupane 
(2020) found that the primary goals of firm are to ensure accountability, fairness, 
integrity, and transparency in decision-making processes and ultimately aiming to 
increase shareholder value while balancing the interests of all stakeholders.The 
importance of corporate governance has grown, particularly after numerous 
corporate fraud cases in both developed and developing countries. Effective 
governance frameworks are essential for improving organizational performance 
and safeguarding the interests of stakeholders. This is especially critical in the 
banking sector, where poor governance practices can lead to severe economic 
consequences. For instance, the 2008 global financial crisis highlighted how 
inadequate corporate governance in major U.S. banks contributed to widespread 
economic instability (Bernanke, 2003; Mareinkowska, 2017). 

 Good corporate governance not only fosters productivity and a long 
product life cycle but also plays a crucial role in shaping the social and economic 
lives of communities through specific governance institutions. It outlines the 
distribution of rights and responsibilities among the board, managers, 
shareholders, and other stakeholders, promoting healthy market practices and 
reducing financial irregularities caused by agency problems (Syangbo, 2021). 

 Moreover, corporate governance has evolved to include best practices and 
codes developed by organizations such as the OECD and Basel, focusing on board 
responsibilities, internal controls, related party transactions, and conflict of 
interest management (Cabraal, 2014). In the contemporary business environment, 
governance also addresses environmental, social, and governance (ESG) issues. 
This shift reflects the growing public expectation for companies to adopt 
sustainable and responsible practices, which not only prevent environmental and 
social risks but also attract socially conscious investors, thereby enhancing 
financial performance (Cumming et al., 2021; Karwowski&Raulinajtys, 2021). 

 The primary goal of this study is to evaluate corporate governance 
practices in Nepalese commercial banks, with specific objectives to assess the 
current status of these practices in selected banks, analyze the relationship 
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between various corporate governance elements and organizational performance, 
and examine the impact of corporate governance on perceived performance.This 
study examines the critical connection between corporate governance and bank 
performance, particularly in Nepalese commercial banks, where strong 
governance practices are linked to improved financial outcomes. It aims to 
enhance understanding of how governance influences organizational performance, 
providing practical insights for banks to refine their governance structures and 
benchmark against best practices. The research will provide strategic insights for 
policymakers to develop stronger regulatory frameworks, contributing to 
improved governance in the banking sector. It will also add valuable empirical 
data to existing literature, serving as a critical educational resource for 
understanding governance and performance linkages (Ortega-Rodríguez et al., 
2020; Wirasandhi et al., 2023). By identifying governance factors with the most 
significant impact on bank performance, the study aims to boost investor 
confidence by emphasizing the role of effective governance in enhancing 
transparency and accountability (Arifudin, 2019). 

LITERATURE REVIEW 

 This section has discussed the impact corporate governance on the 
perceived performance. By examining relevant studies and findings from various 
researchers, it aims to shed light on the complex relationship between corporate 
governanceand organizational performance. The literature reviewed includes an 
analysis of different ownership structures and board configurations, which are 
crucial for understanding how governance practices can influence performance 
outcomes in the banking sector. 

 The concept of governance, originating from the Greek word "Kubernao," 
meaning "to steer," encompasses social and institutional aspects of business 
management and gained prominence in the 1990s through economists and political 
scientists, with expansion by organizations like the UNO, IMF, and World Bank 
(Smith, 2006; Berle & Means, 1992). Corporate governance, rooted in economic 
theory and the "theory of the firm," addresses issues of ownership and control, as 
highlighted by Smith (2006) and further explored by Berle and Means (1992) in 
their discussion on the separation of ownership and control in corporations. Coase 
(1937) introduced the concept of transaction costs, providing a framework for 
understanding firm structures. The importance of corporate governance, especially 
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in financial institutions, has been underscored by the global debate on governance 
fueled by privatization, mergers, deregulation, and financial crises, leading to 
initiatives like the Cadbury Committee in the UK (Galbraith, 1973; Freixas & 
Rochet, 2008). Agency theory, particularly relevant in banking, explores the 
principal-agent problem, where conflicting interests can threaten financial stability 
(Scott, 1998; Kern, 2004). Anderson and Campbell (2004) emphasized that while 
governance alone did not cause the financial crisis, effective governance could have 
mitigated its effects. Overall, corporate governance is essential for organizational 
success, requiring a committed and proactive approach to ensure ethical behavior, 
accountability, and effective decision-making. 

 In their examination of corporate governance ideas for the OECD, Hawley 
and Williams (1998) distinguished four main theories: agency, stewardship, 
stakeholder, and political models.Agency theory focuses on balancing managers' 
interests with those of owners to mitigate agency problems arising from self-
serving managerial behavior, which can lead to increased costs and weak 
governance. Conversely, stewardship theory emphasizes enhancing governance by 
involving non-executive directors and viewing managers as stewards motivated to 
maximize business profits and shareholder returns (Donaldson & Davis, 1991; 
Davis, Schoorman, & Donaldson, 1997). Stakeholder theory expands the scope by 
arguing that governance ought to take into account the interests of all parties 
involved, not only shareholders, such as consumers and the community. Political 
theory recognizes the impact of political conditions and governmental activities 
on corporate governance and highlights the role of stakeholders in determining the 
distribution of corporate power. 

 The Nepalese financial sector's ongoing consolidation highlights the 
increasing importance of corporate governance, which remains under-researched 
in Nepal despite its growing recognition in developing economies (Levine, 2004; 
Oman, 2001; Lin, 2001). Effective corporate governance is crucial for addressing 
public policy goals, such as reducing vulnerability to financial crises, lowering 
transaction costs, and fostering capital market development, which in turn can 
attract Foreign Direct Investment (FDI) and improve economic measures like 
GDP growth (Sapkota, 2008). However, poor governance has contributed to 
financial sector crises in Nepal, as seen in the failures of several banks due to 
governance issues and promoter conflicts (Sapkota, 2011). Research by Pradhan 
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and Adhikari (2009) found that strong governance practices, including timely 
AGMs and quality auditing, are associated with better firm performance. 
Additionally, the concentration of corporate ownership and dominance of family 
businesses have hindered good governance in Nepal (Armstrong & Spellman, 
2009). The global rise in corporate governance importance is driven by factors 
such as privatization, the influence of institutional investors, mergers, 
deregulation, and economic crises, all of which underscore the need for robust 
governance practices (Becht, 2007).Shrestha (2011) found that governance played 
a negligible role in the performance of banks in Nepal. Ghimire (2010) further 
analyzed the relationship between corporate governance variables, such as 
institutional ownership and public director roles, with firm performance, finding a 
positive impact on firm value. Research in various regions, including studies by 
Wang and Cao (2022) on Taiwanese banks and by Al-Matari et al. (2014) on 
governance factors like board size and CEO tenure, highlighted the nuanced 
influence of corporate governance on financial performance. While some studies, 
such as those by Kabara and Modibbo (2020) and Amin and Nor (2019), indicated 
that factors like ethnic diversity had minimal or insignificant impacts on 
performance, others, including Gul et al. (2016), suggested that moderate ethnic 
diversity could enhance board monitoring. Additionally, research on corporate 
governance in other sectors, such as by Chilumuri and MBA (2013) on the State 
Bank of India, emphasized the importance of governance in improving various 
operational aspects. Overall, the literature reveals a complex relationship between 
corporate governance and performance across different contexts (Ghimire, 2010; 
Shrestha, 2011; Wang & Cao, 2022). 

 Based on the facts and understandings from past research endeavors, the 
following hypotheses were developed.  
H1: There is a significant positive relationship between transparency and 

perceived performance of commercial bank in Nepal. 
H2:  There is a significant positive relationship between accountability and 

perceived performance of commercial bank in Nepal. 
H3:  There is a significant positive relationship between fairness and perceived 

performance of commercial bank in Nepal. 
H4:  There is a significant positive relationship between discipline and 

perceived performance of commercial bank in Nepal. 
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H5:  There is a significant positive relationship between responsibility and 
perceived performance of commercial bank in Nepal.  

Conceptual Framework 

The study uses a conceptual framework to visualize the relationship between 
several independent variables (transparency, responsibility, discipline, fairness, 
and accountability) and a dependent variable (perceived performance). This 
framework indicates that these factors contribute to corporate governance and 
ultimately influence perceived performance. 

 

Figure 1 

Conceptual Framework  

 

 

   

 

  

 

  

 

   

  

  

Independent Variables     Dependent Variable 

Source: Bhagat and Bolton(2008) 

Transparency involves openness in sharing information, fostering trust among 
stakeholders (Ortega-Rodríguez et al., 2020; Wirasandhi et al., 2023). 
Responsibility ensures ethical and effective fulfillment of duties (Wirasandhi et 
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al., 2023), while accountability emphasizes justifying actions to maintain trust 
(Ortega-Rodríguez et al., 2020). Fairness ensures equity in decision-making 
(Nurhikmayanti, 2017, as cited in Arifudin, 2019). Discipline entails adherence to 
rules for efficiency (Matei&Iwinska, 2014, as cited in Arifudin, 2019), and 
regulations provide legal frameworks for compliance (Arifudin, 2019). Together, 
these variables impact perceived performance, reflecting stakeholders' evaluation 
of organizational success (Wirasandhi et al., 2023). 

METHODS 

The impact of corporate governance policies on the perceived performance of 
commercial banks in Nepal was investigated using a quantitative methodology 
that combined descriptive and causal-comparative research approaches in order to 
meet the study's objectives. The sample of 200 employees from five public and 
private banks in the Kanchanpur district were chosen for the study. According to 
Krejcie and Morgan (1970), a sample size of around 200 is appropriate for 
populations of several hundred to a few thousand when aiming for a 95% 
confidence level with a 5% margin of error.The sample includes employees from 
various management levels with knowledge of corporate governance. 
Convenience sampling was used for data collection due to its simplicity and 
efficiency.The research used primarydata to build a theoretical framework, 
primary data was collected through a structured questionnaire with multiple-
choice questions and rating scales. The questionnaire assessed six variables: five 
independent variables (transparency, responsibility, fairness, discipline, and 
accountability) and one dependent variable (perceived performance). SPSS 
software was used to analyze the data, with responses gathered on a 5-point Likert 
scale ranging from 1 (Strongly Disagree) to 5 (Strongly Agree). The questionnaire 
was divided into two sections: demographic information and questions on 
corporate governance determinants.Descriptive statistics was used for showing the 
respondent’s profile. These statistics included frequency counts and percentages. 
To test theories and illustrate data, statistical techniquesPearson's correlations, and 
linear regression were employed. Multiple regression examined the impact of 
independent variables on the dependent variable, while correlation analysis 
evaluated relationship between variables.The regression equation for this analysis 
is represented as: 
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Y=α+β1X1+β2X2+β3X3+β4X4+β5X5+ei 

Where: 

 Y= Perceived Performance (dependent variable) 

 X1= Transparency 

 X2= Responsibility 

 X3= Discipline 

 X4 = Fairness 

 X5= Accountability 

 α = Constant term 

 β1,β2,…,β5  = Regression coefficients for each independent 
variable 

 ei = Error term 

RESULTS AND DISCUSSION 

Respondent Profile 

A respondent profile provides a detailed description of the demographic and 
background characteristics of individuals participating in a study, such as gender, 
age, marital status, education, and occupation. It helps researchers understand the 
sample composition, assess its representativeness, and identify potential biases. 
By segmenting the data, researchers can explore how different groups may have 
varying opinions or experiences, offering insights into how factors like age or 
education influence perceptions and behaviors. Overall, the respondent profile is 
essential for ensuring the validity and reliability of survey research findings. 
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Table 1 

Respondent Profile  
Description  No. of Respondent Percentage 
Gender Male 

Female 
104 
96 

52% 
48% 

Age Below 20  
21-30 
31-40 
Above 40 

3 
59 
104 
34 

1.50% 
29.50% 
52.00% 
17.00% 

Marital Status Single 
Married  

91 
109 

45.50% 
54.50% 

Academic Qualification Higher Secondary 
Undergraduate 
Graduate  
MPhil/PhD 

1 
17 
105 
77 

0.50% 
8.50% 
52.50% 
38.50% 

The sample of 200 respondents is characterized by a nearly balanced gender 
distribution, with 52% male and 48% female. Age-wise, the majority (52%) are 
aged 31-40, followed by 29.5% aged 21-30, while 17% are above 40 and only 
1.5% are under 20. This middle-aged concentration provides diverse insights 
across life stages. In terms of marital status, 54.5% are married, and 45.5% are 
single, which may influence factors such as personal responsibilities and work-life 
balance. The respondents are also well-educated, with 52.5% holding a graduate 
degree and 38.5% having education beyond graduation, which likely impacts the 
depth of their responses. 

Table 2 

Correlation Analysis 
Variable TP AC FR DS RS PP 
TP 1      
AC 0.328** 1     
FR 0.597** 0.540** 1    
DS 0.623** 0.350** 0.491** 1   
RS 0.772** 0.440** 0.629** 0.728** 1  
PP 0.817** 0.324** 0.572** 0.659** 0.805** 1 

TP=Transparency, AC=Accountability, FR=Fairness, DS=Discipline, RS= 
Responsibility; PP=Perceived Performance 

Note: Correlation is significant at the 0.01 level (2-tailed). 



28  
 

 

The Pearson Correlation coefficients show how perceived performance, 
discipline, accountability, fairness, and transparency are related to one other. 
Transparency and perceived performance have a significant positive correlation 
(0.817), suggesting that higher levels of transparency are associated with higher 
performance perceptions. Accountability, on the other hand, has a poor 
association with perceived performance (0.324). At 0.572, fairness shows a 
moderate to strong positive association, suggesting that improved perceived 
performance is typically correlated with greater fairness. Additionally, discipline 
shows a substantial positive connection (0.659), suggesting that better perceived 
performance is linked to effective discipline. Lastly, accountability reveals a 
substantial positive association at 0.805, demonstrating that greater responsibility 
is associated to better perceived performance. Overall, this analysis underscores 
the significant relationships among these factors and their contributions to the 
perception of performance.The Pearson Correlation coefficients demonstrate how 
perceived performance, discipline, accountability, fairness, and transparency are 
interrelated. This aligns with findings by Bovens (2007), who emphasized the role 
of accountability in improving organizational performance. Transparency's strong 
positive correlation with performance is consistent with Piotrowski and Van 
Ryzin (2007), who highlighted its significant role in enhancing perceptions of 
performance. Similarly, fairness's moderate to strong correlation with 
performance aligns with Colquitt et al. (2015), who found that perceptions of 
fairness are crucial for organizational success.  

Hypothesis Result 

The analysis presented in Table 2 exposes that the Pearson Correlation Coefficient 
for transparency and perceived performance is r = 0.817, indicating a strong 
positive correlation that is statistically significant at the 5% level, as the p-value is 
less than 0.05 (0.001 < 0.05), leading to the acceptance of H1. For accountability 
and perceived performance, the coefficient is r = 0.324, suggesting a moderate-to-
high positive correlation, also significant at the 5% level with a p-value below 
0.05 (0.001 < 0.05), resulting in the acceptance of H2. The correlation between 
fairness and perceived performance is r = 0.572, indicating a positive correlation, 
which is significant at the 5% level with a p-value under 0.05 (0.001 < 0.05), 
thereby accepting H3. The coefficient for discipline and perceived performance is 
r = 0.659, reflecting a strong positive correlation that is significant at the 5% level, 
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performance. Similarly, fairness's moderate to strong correlation with 
performance aligns with Colquitt et al. (2015), who found that perceptions of 
fairness are crucial for organizational success.  

Hypothesis Result 

The analysis presented in Table 2 exposes that the Pearson Correlation Coefficient 
for transparency and perceived performance is r = 0.817, indicating a strong 
positive correlation that is statistically significant at the 5% level, as the p-value is 
less than 0.05 (0.001 < 0.05), leading to the acceptance of H1. For accountability 
and perceived performance, the coefficient is r = 0.324, suggesting a moderate-to-
high positive correlation, also significant at the 5% level with a p-value below 
0.05 (0.001 < 0.05), resulting in the acceptance of H2. The correlation between 
fairness and perceived performance is r = 0.572, indicating a positive correlation, 
which is significant at the 5% level with a p-value under 0.05 (0.001 < 0.05), 
thereby accepting H3. The coefficient for discipline and perceived performance is 
r = 0.659, reflecting a strong positive correlation that is significant at the 5% level, 

 
 

 

as the p-value is less than 0.05 (0.001 < 0.05), leading to the acceptance of H4. 
Lastly, the correlation between responsibility and perceived performance is r = 
0.805, demonstrating a strong positive correlation that is statistically significant at 
the 5% level with a p-value below 0.05 (0.001 < 0.05), resulting in the acceptance 
of H5. 

Regression Analysis 

By analyzing the relationships between independent and dependent variables, 
regression analysis can provide insight into the type and strength of these 
relationships. It estimates the effects of changing independent variables on the 
dependent variable and quantifies those effects. 

Table 3 

Model Summary 
 
Model 

 
R 

 
R Square 

AdjustedR 
Square 

Std.Errorofthe 
Estimate 

1 .866a 0.751 0.749 0.439 
a. Predictors:(Constant), Total responsibility, Total Accountability, Total 
Discipline, Total Transparency, Total Fairness: 

Table 3 presents the model summary, which includes the coefficient of 
determination (R-squared) and the adjusted R-squared. The R-squared value is 
0.751, meaning that 75% of the variability in perceived performance is explained 
by the independent variables. The remaining 25% of the variability is not 
explained by the model, suggesting that there are other factors influencing 
perceived performance that are not included in this study. The R-squared value of 
0.751 indicates that 75% of the variability in perceived performance is explained 
by the independent variables, which is considered a strong model fit (Hair et al., 
2019). The remaining 25% of unexplained variance suggests the presence of other 
influencing factors not captured by the model. This finding aligns with previous 
studies that acknowledge the limitation of R-squared in explaining all possible 
determinants of complex outcomes like perceived performance (Field, 2013). The 
adjusted R-squared value of 0.749 accounts for the degrees of freedom and 
confirms that 74.9% of the variation in perceived performance is explained by the 
independent variables.The adjusted R-squared value of 0.749 further supports the 
model’s explanatory power, accounting for degrees of freedom and validating the 
fit of the model (Tabachnick & Fidell, 2019).The standard error of the estimate is 
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0.439, indicating the average distance between the observed values and the 
regression line. 

Table 4 

ANOVAa 
 
Model 

 Sumof 
Squares 

 
df 

 
Mean Square 

 
F 

 
Sig. 

1 Regression 461.585 5 92.317 478.474 .000b 
 Residual 153.195 794 0.193  
 Total 614.780 799  
a. DependentVariable:Totalperceivedperformance  
b. Predictors:(Constant), Totalresponsibility,TotalAccountability,Total 
Discipline,TotalTransparency,TotalFairness 

Table 4 provides the ANOVA results, which assess the overall significance of the 
regression model. The F-value is 478.474 with a p-value of 0.000, which is less 
than the alpha level of 0.01. This indicates that the regression model significantly 
predicts the dependent variable (perceived performance). In other words, at least 
one of the independent variables (transparency, responsibility, discipline, fairness, 
accountability) significantly contributes to explaining the variance in perceived 
performance. 

Table 5 

Beta Coefficients 
Model 
 

Unstandardized 
Coefficients 

Standardized 
Coefficients 

 
t 

 
Sig. 

 
B 

Std. 
Error 

 
Beta 

(Constant) 0.638 0.085  7.512 0.000 
Transparency 0.486 0.031 0.458 15.448 0.000 
Accountability -0.079 0.029 -0.083 -2.708 0.007 
Fairness 0.125 0.029 0.148 4.257 0.000 
Discipline 0.088 0.025 0.091 3.472 0.001 
Responsibility 0.334 0.035 0.329 9.663 0.000 
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Beta Coefficients 

Table 5 shows the beta coefficients from the regression analysis, which indicate 
the impact of each independent variable on the dependent variable. The estimated 
regression equation is: 

Y=0.638+0.486X1−0.079X2+0.125X3+0.088X4+0.334X5+ei 

Where: 

 Y= Perceived Performance (dependent variable) 

 X1  = Transparency 

 X2 = Responsibility 

 X3  = Discipline 

 X4  = Fairness 

 X5  = Accountability 

 α = Constant 

 β1,β2,β3,β4,β5  = Regression coefficients of Transparency, 
Responsibility, Discipline, Fairness, and Accountability, 
respectively 

 ei = Error term 

The result shows that accountability is not significant (p > 0.05), while discipline, 
fairness, and responsibility are important independent variables determining 
perceived performance. According to regression analysis, accountability (β5 = 
0.334, p = 0.000), fairness (β3 = 0.125, p = 0.000), discipline (β4 = 0.088, p = 
0.001), and transparency had the biggest beneficial effects on perceived 
performance. Notably, an increase in accountability results in a 0.079 unit fall in 
perceived performance, while an increase in transparency boosts perceived 
performance by 0.486 units. 

DISCUSSION 

The study highlights a positive correlation between the independent variables—
transparency, responsibility, discipline, fairness, and accountability—and 
perceived performance, with discipline and responsibility having the strongest 
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influence. This finding aligns with existing research that emphasizes the critical 
role of corporate governance practices in enhancing organizational performance. 
Discipline and responsibility are essential in promoting ethical behavior and 
decision-making within firms, which in turn contributes to improved performance 
(Fama & Jensen, 1983; Tricker, 2015). Studies have shown that transparency and 
responsibility foster trust, reduce agency costs, and align the interests of 
stakeholders, ultimately benefiting organizational outcomes (Aguilera et al., 
2008). 

In contrast, the study finds that accountability does not significantly affect 
perceived performance, a result that diverges from previous work suggesting its 
importance in corporate governance. Accountability is often seen as a key 
determinant of corporate success by ensuring that managers are answerable for 
their actions, which reduces the risk of unethical behavior and improves 
performance (Kaptein, 2008). Similarly, Miles (2010) and Ilyas and Rafiq (2012), 
which underscore the importance of corporate governance aspects but suggest that 
some variables, like discipline and responsibility, are more critical in this context. 
One possible explanation for the lack of significance in this study may be the 
specific context or the way accountability was measured, as its effects can often 
be indirect and mediated by other governance factors (Tricker, 2015). The 
findings are in line with the work of Fama and Jensen (1983) and Aguilera et al. 
(2008), who argue that strong governance mechanisms, including responsibility 
and discipline, play a pivotal role in improving firm performance by enhancing 
decision-making and safeguarding shareholder interests. These results reinforce 
the view that effective governance structures are crucial for ensuring long-term 
corporate success (Kaptein, 2008). 

CONCLUSION 

The research aimed to explore the relationship between corporate governance and 
its related variables. It reviewed existing literature to identify key factors 
influencing corporate governance, drivers of effective governance, and methods to 
measure its impact. Using a sample of five commercial banks in Nepal, the study 
assessed the state of corporate governance, evaluated perceived performance, and 
analyzed the impact of governance practices on performance.This study explored 
the corporate governance practices of Nepalese commercial banks and their 
relationship with perceived performance, focusing on key variables: transparency, 
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accountability, discipline, fairness, and responsibility. The findings confirmed a 
significant link between corporate governance and bank performance, suggesting 
that improving governance is essential for better outcomes. While transparency, 
responsibility, discipline, and fairness significantly impact perceived performance, 
accountability was found to have a lesser effect. 

The study also identified issues such as the lack of distinction between the board 
of directors and management, dissatisfaction with the audit committee, and 
infrequent board meetings. Despite the existence of a written code of conduct, its 
implementation was often lacking. The research emphasizes the importance of 
corporate governance, especially in the banking sector, where it affects 
information disclosure and organizational effectiveness. Strong governance, 
particularly in areas like responsibility, discipline, and fairness, can greatly benefit 
banks, though accountability’s impact appears limited. The study concludes that 
top management should prioritize corporate governance to enhance customer 
satisfaction and overall success. 

The study recommends enhancing transparency, responsibility, and accountability 
in Nepalese banks, with a focus on improving disciplinary actions and corporate 
governance practices. Future research should include more corporate governance 
factors, a larger sample size, and cover regions beyond the Kanchanpur for better 
generalization. Expanding the sample to include more banks across Nepal and 
incorporating interviews alongside surveys could provide deeper insights into 
governance's impact on organizational success. Policymakers and top 
management should prioritize governance improvements to boost customer 
satisfaction and overall performance. 
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Reflective practice helps teachers to enhance their professional development by critically 
evaluating their actions, sharing experiences, and building confidence through collaborative 
discussions with peers. This study aims to explore reflective practices for in-service English 
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professional growth by encouraging teachers to evaluate their actions, collaborate with peers, and 
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INTRODUCTION 

Reflective practice is a systematic and collaborative approach to self-
assessment and continuous improvement in teaching that fosters professional 
growth and enhances classroom outcomes. It encompasses a process of systematic 
self-assessment and critical examination of teaching approaches aimed at 
achieving enhanced educational outcomes. Reflective practice is a systematic 
method where educators analyze their classroom experiences, identify strengths 
and areas for growth, and make informed changes to their strategies (Farrell, 
2017). Collaborative reflective practices further enhance this process by fostering 
idea-sharing among educators and enriching the teaching community. When 
combined with professional development initiatives such as workshops, peer 
observations, action research, and training reflective practice offers a robust 
framework for academic and professional growth. 

In the teaching profession, reflection serves as a critical method for reviewing 
past efforts and reframing practices that educators have previously engaged in. 
Reflective practice involves a systematic and cyclical inquiry process wherein 
teachers collect and analyze data about their teaching methods to foster self-
improvement and enhance future practice (Farrell, 2016a; Mathew & Peechattu, 
2017). This process positions teachers as perpetual learners who continuously 
gain insights from their experiences, literature, and ongoing professional 
development. As noted by Smith and Craft (2011), frequent engagement in 
reflective practices significantly enhances teachers' performance and facilitates 
professional growth. Through reflective practice, educators observe their activities 
and develop theories to address challenges faced in the classroom, thereby 
promoting their professional development (Agustin, 2019). Mann and Welsh 
(2017) assert that reflection plays a central role in professional improvement, 
directly impacting the effectiveness of teaching and learning activities. Mandal 
(2017) also highlights that many teachers in Nepal actively engage in reflective 
practice, recognizing its importance for their professional growth. Therefore, 
reflective practice is not merely an act of reflection; it represents a thorough 
examination of the teaching-learning process. 

Reflective teaching is characterized by an ongoing process in which teachers 
consistently observe, assess, and adjust their instructional methods while critically 
evaluating their experiences. This practice encourages educators to engage in 
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and areas for growth, and make informed changes to their strategies (Farrell, 
2017). Collaborative reflective practices further enhance this process by fostering 
idea-sharing among educators and enriching the teaching community. When 
combined with professional development initiatives such as workshops, peer 
observations, action research, and training reflective practice offers a robust 
framework for academic and professional growth. 

In the teaching profession, reflection serves as a critical method for reviewing 
past efforts and reframing practices that educators have previously engaged in. 
Reflective practice involves a systematic and cyclical inquiry process wherein 
teachers collect and analyze data about their teaching methods to foster self-
improvement and enhance future practice (Farrell, 2016a; Mathew & Peechattu, 
2017). This process positions teachers as perpetual learners who continuously 
gain insights from their experiences, literature, and ongoing professional 
development. As noted by Smith and Craft (2011), frequent engagement in 
reflective practices significantly enhances teachers' performance and facilitates 
professional growth. Through reflective practice, educators observe their activities 
and develop theories to address challenges faced in the classroom, thereby 
promoting their professional development (Agustin, 2019). Mann and Welsh 
(2017) assert that reflection plays a central role in professional improvement, 
directly impacting the effectiveness of teaching and learning activities. Mandal 
(2017) also highlights that many teachers in Nepal actively engage in reflective 
practice, recognizing its importance for their professional growth. Therefore, 
reflective practice is not merely an act of reflection; it represents a thorough 
examination of the teaching-learning process. 

Reflective teaching is characterized by an ongoing process in which teachers 
consistently observe, assess, and adjust their instructional methods while critically 
evaluating their experiences. This practice encourages educators to engage in 

purposeful thought and research-based activities, particularly as they observe their 
students in action (Semerci & Kilinc, 2010). In a constantly changing educational 
landscape, teachers must remain flexible and adapt their lesson plans in response 
to new challenges. Although teachers may acquire effective strategies during their 
training, the dynamic nature of teaching necessitates continual adaptation to 
ensure relevance. 

The notion of ‘one size fits all’ is increasingly deemed inadequate in modern 
classrooms, emphasizing the importance of becoming a competent teacher for 
professional development. Reflective practices empower teachers to identify their 
strengths and weaknesses, thereby improving student outcomes. By sharing their 
professional development experiences with colleagues, teachers enhance their 
confidence and capacity for self-reflection. Gautam (2018) analyzed the 
transformational phases of his career as an English language teacher educator, 
illustrating how reflective experiences shaped his professional journey. As Bolton 
(2010) posits, reflective practice allows teachers to narrate their experiences 
meaningfully by engaging in dialogue with others and sharing their learning. 
Through this practice, educators can gain insights by exploring different 
perspectives, facilitated by collaborative learning activities, peer observations, and 
training opportunities.  

Thus, reflective practices empower teachers to drive professional growth, 
inspire collaboration with leaders, and create learning communities to improve 
education and meet diverse student needs. However, Reflective practice is 
undervalued in Nepal due to administrative challenges, heavy workloads, and 
limited sharing cultures among teachers, despite its significance for professional 
development. Integrating structured and collaborative reflection into education 
programmes is essential for fostering teacher growth and enhancing teaching 
practices (Joshi et al., 2018). While reflective practice is essential for professional 
growth, research has not sufficiently addressed the structural and institutional 
barriers, such as heavy workloads and limited support, that hinder its consistent 
application, particularly in resource-constrained contexts like Nepal (Farrell, 
2016a; Mathew & Peechattu, 2017; Mann & Welsh, 2017).  

Ultimately, this study aims to explore in-service English language teachers' 
reflective practices to enhance their professional improvement, thereby 
contributing to a deeper understanding of how reflection can positively impact 
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teaching efficacy and professional growth. This study addresses the following 
research question: How do in-service English language teachers engage in 
reflective practice to foster their professional development? 

LITERATURE REVIEW 

This section explores the role of reflective practice in teacher development, 
its significance as a lifelong learning process, and the challenges associated with 
its implementation in the context of teacher development. 

Role of Reflective Practice in Teacher Development 

Reflective practice is essential for in-service teachers to improve their 
teaching through self-evaluation, collaboration, and support from their schools. 
In-service teachers can enhance their pedagogical techniques through self-
evaluation of their instructional practices. According to Gnawali (2008), self-
reflection is more effective in facilitating educational improvement than merely 
learning from others. In collaborative teaching environments, educators work 
alongside their peers to ensure student comprehension (Komur & Gun, 2016). 
Reflective practice engages teachers in continuous learning and exploration of 
their pedagogical ideas, making it an integral component of in-service 
professional development (Gutierrez, 2015). This practice enables teachers to 
analyze and discuss each other’s work, facilitating a deeper understanding of their 
strengths and weaknesses in preparation for constructive feedback. The 
importance of reflective practice has gained prominence, as teaching experience 
alone does not guarantee effective practices (Nguyen, 2017). Engaging in 
reflective activities encourages dialogue in the classroom and motivates 
instructors to develop context-specific lessons. However, public school teachers 
often face limited opportunities to assess their teaching techniques due to 
insufficient reflective practices. Candy (2020) noted that organizational 
constraints can hinder successful reflective practice.  

Reflective practice has emerged as a fundamental approach in teacher 
development, offering educators a systematic method for improving their teaching 
through self-evaluation, peer collaboration, and institutional support. It is widely 
recognized as an effective strategy for enhancing instructional methods, fostering 
continuous professional growth, and promoting adaptive teaching practices 
(Gnawali, 2008; Gutierrez, 2015). Teachers engaged in reflective practices 
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their pedagogical ideas, making it an integral component of in-service 
professional development (Gutierrez, 2015). This practice enables teachers to 
analyze and discuss each other’s work, facilitating a deeper understanding of their 
strengths and weaknesses in preparation for constructive feedback. The 
importance of reflective practice has gained prominence, as teaching experience 
alone does not guarantee effective practices (Nguyen, 2017). Engaging in 
reflective activities encourages dialogue in the classroom and motivates 
instructors to develop context-specific lessons. However, public school teachers 
often face limited opportunities to assess their teaching techniques due to 
insufficient reflective practices. Candy (2020) noted that organizational 
constraints can hinder successful reflective practice.  

Reflective practice has emerged as a fundamental approach in teacher 
development, offering educators a systematic method for improving their teaching 
through self-evaluation, peer collaboration, and institutional support. It is widely 
recognized as an effective strategy for enhancing instructional methods, fostering 
continuous professional growth, and promoting adaptive teaching practices 
(Gnawali, 2008; Gutierrez, 2015). Teachers engaged in reflective practices 

critically assess their teaching strategies, making necessary adjustments based on 
classroom experiences, feedback from colleagues, and evolving educational needs 
(Komur & Gun, 2016). This process is central to professional development, 
particularly in in-service training, as it encourages teachers to become lifelong 
learners and adapt to the changing educational landscape (Ryan, 2015). 

The professional development of in-service English language teachers is a 
critical area of investigation. Ongoing reflection activities allow teachers to 
enhance their professionalism in fulfilling their roles and responsibilities. 
Nevertheless, inadequate administrative support and overwhelming workloads in 
Nepal lead educators to perceive reflective practice as a less significant tool for 
professional development (Joshi et al., 2018). Effective implementation of 
reflective practice relies on support from the school administration. For teachers 
to identify effective and ineffective lesson components, they must make their 
teaching behaviours visible through collaborative reflective practice (Pokhrel, 
2022). This approach fosters a culture of collaboration and strategic planning 
among colleagues, ultimately contributing to professional development within 
schools. 

Reflective Practice as a Lifelong Learning  

Learning is a lifelong process that requires teachers to continuously update 
their knowledge and adapt to new educational approaches. This process is no 
longer confined to specific courses taken during teacher preparation; instead, 
teachers must stay informed about the latest teaching methods and approaches. 
Given the rapidly evolving educational landscape, there is no longer a definitive 
framework from the past or external sources upon which teachers can rely to 
guide their future practices. Consequently, continuous education post-degree 
attainment is essential for teachers (Ryan, 2015). In this dynamic environment, 
educators must be adaptable, current, and responsive in their lesson planning. 

Reflective practice helps teachers adapt to changing contexts by assessing 
their methods, gaining insights, and adopting innovative strategies for 
professional growth. While teachers may acquire certain strategies during their 
training, such knowledge can become obsolete as contexts change. The principle 
of ‘one size fits all’ remains relevant in contemporary classrooms, necessitating 
the adoption of innovative instructional methods. Reflective practice provides 
English language teachers with opportunities to assess their performance and 
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enhance their professional growth. Reflection-on-action serves as a strategy for 
reviewing instructional decisions and generating new insights. Various platforms 
are essential for teachers to document their experiences, daily teaching strategies, 
and other professional elements. Methods such as reflective journals, peer 
observation, lesson studies, action research, and digital tools like blogging are 
prevalent. Cirocki and Widodo (2019) emphasized two primary techniques used 
for reflective practice: microteaching and teaching practicum modules, thereby 
highlighting the significance of reflective practice for pre-service educators. 

Reflective journals serve as valuable tools for teachers to record their work 
experiences, uncertainties, and inquiries, ultimately facilitating the generation of 
new ideas for instructional improvement. This self-engaging strategy allows 
teachers to learn from their teaching processes while identifying their strengths 
and areas for growth. For novice teachers currently in the classroom, maintaining 
reflective journals is crucial for their professional development, as these journals 
provide personal records of their teaching experiences. To cultivate a discourse 
that other reflective practitioners can utilize and share, teachers need to maintain 
these journals (Cirocki & Farrell, 2017). Through reflective journaling, teachers 
can clarify any uncertainties they encounter while instructing their students. 
Goker's (2016) research involving 16 pre-service Turkish teachers revealed that 
reflective journaling enhanced participants' comprehension of their teaching 
methodologies and assessment practices. 

Collaborative reflection, supported by peer observation, lesson studies, action 
research, and technology, helps teachers improve their instructional methods and 
enhance student learning. Collaborative reflection on pedagogical practices can 
occur through peer observation, where teachers observe each other's instructional 
methods, provide constructive feedback, and share reflections. Such two-way 
discussions foster teachers' confidence, and commitment to teaching, and enhance 
their instructional approaches, helping students connect theory with practice. This 
collaborative environment also promotes collegiality, enriching teaching practices 
while heightening teachers' critical awareness of their own methods. Lesson study 
represents another approach teachers utilize to facilitate reflection. As a teacher-
driven platform for collaborative inquiry, it supports curriculum development, 
instructional improvement, and student learning (Akiba et al., 2019). Through this 
process, teachers collaboratively identify challenges within teaching materials, 
enhancing student learning outcomes. Similarly, action research prompts 
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methodologies and assessment practices. 

Collaborative reflection, supported by peer observation, lesson studies, action 
research, and technology, helps teachers improve their instructional methods and 
enhance student learning. Collaborative reflection on pedagogical practices can 
occur through peer observation, where teachers observe each other's instructional 
methods, provide constructive feedback, and share reflections. Such two-way 
discussions foster teachers' confidence, and commitment to teaching, and enhance 
their instructional approaches, helping students connect theory with practice. This 
collaborative environment also promotes collegiality, enriching teaching practices 
while heightening teachers' critical awareness of their own methods. Lesson study 
represents another approach teachers utilize to facilitate reflection. As a teacher-
driven platform for collaborative inquiry, it supports curriculum development, 
instructional improvement, and student learning (Akiba et al., 2019). Through this 
process, teachers collaboratively identify challenges within teaching materials, 
enhancing student learning outcomes. Similarly, action research prompts 

educators to critically evaluate their instructional strategies, thereby encouraging 
their active participation in learning and enhancing their teaching practices. 
According to Myers (2014), technology plays a central role in improving the 
quality of instruction globally in the twenty-first century. Various digital 
technologies are accessible to teachers, and by comparing their instructional 
practices with those of their peers, they are encouraged to engage in collective 
reflection (Tajeddin & Aghababazadeh, 2018). This reflection highlights the role 
of technology in facilitating English language instruction within schools. 

Challenges of Reflective Practice in Teacher Development 

Despite its benefits, the consistent implementation of reflective practice is 
often challenged by various organizational and cultural constraints. In many 
contexts, particularly in resource-constrained settings such as Nepal, teachers face 
significant barriers such as heavy workloads, inadequate administrative support, 
and limited time for collaboration and reflection (Candy, 2020; Joshi et al., 2018). 
These challenges hinder the full potential of reflective practice, limiting its impact 
on professional growth. The lack of a supportive infrastructure for reflection, 
including access to peer observation, collaborative reflection, and formalized time 
for self-assessment, exacerbates these limitations (Pokhrel, 2022). 

Furthermore, the concept of reflective practice extends beyond initial teacher 
education and into the realm of lifelong learning. For teachers to remain effective, 
they must continuously evaluate and update their instructional methods, a task 
facilitated by reflective tools such as journals, peer observations, and action 
research (Cirocki & Widodo, 2019). These practices encourage teachers to assess 
their performance, engage with new pedagogical strategies, and gain insights into 
improving their teaching practices. However, the sustainability of reflective 
practice is often undermined by institutional challenges such as workload 
pressures and insufficient support (Cirocki & Farrell, 2017; Goker, 2016). 

In reviewing the existing literature, studies highlight both the transformative 
potential of reflective practice and the barriers to its successful implementation. 
While research emphasizes the positive impact of reflective practice on teaching 
quality and professional development (Gnawali, 2008; Almazrawi, 2014). It also 
reveals that organizational constraints, lack of institutional support, and cultural 
factors hinder its widespread adoption (Mandal, 2017; Kramer, 2018). Many 
studies from diverse regions, including Nepal and Afghanistan, underscore the 
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role of reflective practices in adapting to evolving educational demands. However, 
these studies often overlook the long-term sustainability of reflective practices and 
fail to address how structural barriers influence their consistent application 
(Pokhrel, 2022; Gaire, 2023; Baluchzada, 2023). As such, further research is 
needed to explore how reflective practices can be effectively implemented and 
sustained across different educational contexts, particularly in settings like Nepal, 
where external factors may significantly influence their outcomes. 

The studies reviewed highlight the importance of reflective teaching in 
enhancing teachers' professional skills and instructional methods. However, they 
fail to address the challenges of consistently implementing reflective practices 
across diverse contexts, particularly in resource-limited settings like Nepal. While 
various reflective tools are acknowledged for improving teaching, the gap in 
understanding their application in specific contexts, such as Nepal, calls for 
further research. A deeper investigation into how teachers in Nepal use reflective 
practices could provide valuable insights for improving teaching effectiveness and 
fostering sustainable professional development.  

METHODS AND PROCEDURES 

In this study, a narrative inquiry research method was employed, making it 
qualitative as it aims to explore the actual lived experiences of the participants. 
According to Clandinin (2013), narrative inquiry guides the researcher in 
gathering information from the participants’ past and present, providing a deep 
understanding of the events and experiences. This approach is particularly useful 
for exploring and comprehending the complexities of participants' realities, such 
as their excitement, feelings, emotions, and unfolding workplace experiences. 
Additionally, narrative inquiry allows for multiple interpretations of the data, as 
noted by Kim (2016). Wang (2015) also emphasized that live narratives enable the 
researcher to access multiple layers of information. 

The study involved four purposively selected secondary-level in-service 
English teachers. This purposive sampling was chosen to ensure the involvement 
of participants with detailed knowledge of the specific issues under investigation, 
as recommended by Cohen et al. (2007). Data were collected through semi-
structured interviews and open-ended questions, allowing for an in-depth 
exploration of the participants' experiences. Ethical considerations were upheld by 
obtaining informed consent from the participants, and they were fully briefed on 
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understanding their application in specific contexts, such as Nepal, calls for 
further research. A deeper investigation into how teachers in Nepal use reflective 
practices could provide valuable insights for improving teaching effectiveness and 
fostering sustainable professional development.  

METHODS AND PROCEDURES 

In this study, a narrative inquiry research method was employed, making it 
qualitative as it aims to explore the actual lived experiences of the participants. 
According to Clandinin (2013), narrative inquiry guides the researcher in 
gathering information from the participants’ past and present, providing a deep 
understanding of the events and experiences. This approach is particularly useful 
for exploring and comprehending the complexities of participants' realities, such 
as their excitement, feelings, emotions, and unfolding workplace experiences. 
Additionally, narrative inquiry allows for multiple interpretations of the data, as 
noted by Kim (2016). Wang (2015) also emphasized that live narratives enable the 
researcher to access multiple layers of information. 

The study involved four purposively selected secondary-level in-service 
English teachers. This purposive sampling was chosen to ensure the involvement 
of participants with detailed knowledge of the specific issues under investigation, 
as recommended by Cohen et al. (2007). Data were collected through semi-
structured interviews and open-ended questions, allowing for an in-depth 
exploration of the participants' experiences. Ethical considerations were upheld by 
obtaining informed consent from the participants, and they were fully briefed on 

the study’s objectives. Permission to record the interviews on mobile devices was 
granted, ensuring transparency in data collection. To protect the participants' 
identities, pseudonyms were used following Mertova and Webster's (2020) 
guidelines. 

The participants exhibited a significant degree of engagement in reflective 
practices and were willing to share their insights and lived experiences related to 
these practices. The interviews were conducted in Nepali and later transcribed into 
English for analysis. The thematic approach by Barkhuizen et al. (2014) was 
utilized for data analysis, involving repeated data review, coding, categorizing 
findings, and identifying themes. Self-narratives offer important insights into 
individuals' self-perceptions and behaviours in their contexts. Due to the 
qualitative nature of the study, thematic analysis was employed, and descriptive 
themes were developed to systematically interpret the data. 

RESULTS AND DISCUSSION 

The data obtained from in-depth interviews regarding participants' 
experiences with reflective practice were analyzed and interpreted, resulting in the 
identification of two key themes: collaborative sharing of teaching experiences in 
reflective practice and technology-enhanced reflective practice. These themes 
provide a structured understanding of how participants engage with reflective 
practice in their professional environments. The first theme, collaborative sharing, 
emphasizes the importance of peer interaction and mutual exchange of teaching 
experiences as a means of fostering reflective growth. The second theme 
highlights the role of technology in enhancing reflective practices, demonstrating 
how digital tools support and expand the reflective process in contemporary 
educational settings. 

Collaborative Sharing of Teaching Experiences in Reflective Practice 

Through peer sharing, in-service teachers critically examine their 
professional development experiences, viewing interaction as a form of reflective 
practice. Such exchanges allow educators to benefit from the support and 
encouragement provided by their colleagues. Collaborative efforts, which involve 
sharing insights and actively listening to one another, enable teachers to clarify 
any uncertainties they may have. Hail et al. (2011) emphasize that peer sharing is 
a reciprocal process that fosters a deeper and clearer understanding among 
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educators. Ramu asserted, "I emphasize making the classroom interactive by using 
pair work and group work." By making class interactive, teachers can learn a lot 
of things from their students as the students are also resources of knowledge for 
teachers. By sharing their experiences, both teachers and students learn from each 
other. He further added, 

In the beginning, I was hesitant to share my teaching methods. However, 
after attending workshops and seminars, I changed my approach. 
Recognizing that teaching and learning are interactive processes, I began 
collaborating with colleagues. I invited them to observe my classes and 
also observed theirs. Although I was initially nervous, this exchange 
allowed me to openly discuss and address my teaching challenges. 

Ramu shares his experiences reflecting on his professional practice during a 
peer-sharing activity. Initially, he feels uneasy about engaging in two-way 
conversations and lacks the confidence to invite his colleagues to observe his 
lessons. However, as he integrates this collaborative sharing practice into his 
professional routine, he finds inspiration to improve his teaching. This experience 
aligns closely with the findings of Foong et al. (2018), who assert that reflective 
practice is a collaborative learning process that offers numerous opportunities for 
correction and development. Ramu now engages in discussions with his 
colleagues about the challenges he faces in his instructional methods with 
increased confidence. Throughout their teaching careers, educators acquire 
knowledge not only from academic literature but also through their interactions 
and experiences with their colleagues. Gita stated, "My students are teaching me. I 
have learnt from my students. Sometimes they even have corrected my word 
meaning, my pronunciation, sometimes even grammar." Her narratives explore 
that she does not feel scared by students' corrections but rather as an opportunity 
to learn new things. Students can also serve as teachers, and learning never stops. 
Teachers may become aware of several facts about their instruction from the 
pupils and they love teaching and learning. 

Reflective practice is enhanced through personal experiences and 
professional development opportunities like conferences. Reflective practice is a 
collaborative process through which teachers continually gain insights from their 
students, classroom experiences, educational resources, and other learning 
opportunities. Ramu has learnt about reflective practice more from his personal 
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meaning, my pronunciation, sometimes even grammar." Her narratives explore 
that she does not feel scared by students' corrections but rather as an opportunity 
to learn new things. Students can also serve as teachers, and learning never stops. 
Teachers may become aware of several facts about their instruction from the 
pupils and they love teaching and learning. 

Reflective practice is enhanced through personal experiences and 
professional development opportunities like conferences. Reflective practice is a 
collaborative process through which teachers continually gain insights from their 
students, classroom experiences, educational resources, and other learning 
opportunities. Ramu has learnt about reflective practice more from his personal 

experiences and attending conferences like NELTA, than by other means. Raju 
stated, "When I started attending the conferences presenting and listening to 
others' presentations, I started to reflect more. I also started to share my reflections 
in the classroom. Earlier, I never shared my reflections."  His experience indicates 
that the students become closer to him. His professional learning is that sharing 
reflection brings students closer to teachers. His view is consistent with Gnawali 
(2016) who mentions that conferences and other events make a platform for 
teachers to professional networks and learn. 

Teachers with colleagues exchanging ideas and expertise add more 
confidence in teachers. Professional development becomes rewarding for teachers 
if they work together to see their situation through others' eyes. Sanju mentioned, 
"Studying in groups and sharing helped me to know the things that I could not 
know about being alone. I implemented this strategy on my students. My students 
liked working in groups in a cooperative venture." Sanju gives importance to 
collective practices as she shares her ideas with her colleagues as a cooperative 
venture. It makes all her fellow teachers feel easy to work with. Her learning ideas 
are in harmony with Vygotsky's ideas of the Zone of proximal development. Less 
talented teachers or learners can learn from more talented ones in the course of 
sharing ideas. Teachers have to significantly contribute to creating a shared 
learning atmosphere (Humaira & Rarieya, 2008).  Peer sharing does not imply 
inequality between the teachers involved (Robbins, 2015). Hence, teachers feel 
free to change their views on academic discussion with each other. Gita stated, “I 
don't use a particular method or plan when I teach. I use an eclectic approach, 
which implies that, depending on the situation and the environment, I apply some 
strategies and methodologies. I, therefore, integrate strategies from several 
perspectives.” Her lived experience demonstrates that reflective practitioners are 
innovative thinkers who dislike sticking to just one way and prefer to bring about 
change in everything, including the methods they employ. 

Problems she faces in the classroom are like an opportunity for her to dig into 
them and work on them. In this regard, Raju asserted, "While teaching in the 
classroom, whenever I face some problems, immediately I develop a research 
topic on that particular problem and I just browse some of the articles on the net 
for literature."  His life story indicates that while conducting action research, he 
reads a lot of literature which acts as motivation for him and enhances his 
professional skills. 
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Technology-Enhanced Reflective Practice 

The integration of technology is crucial for enabling teachers to reflect on 
and enhance their teaching performance. Teachers reported that they engage in 
reflective practices by incorporating technology into their instructional methods. 
Gita asserted, "Although I was a trained teacher, I had never received ICT 
training. I was literate in computer technology but didn't know how to use it in 
teaching. I even didn't have my computer." Her lived story shows that teachers are 
mostly on their own in terms of learning and practising new things. She added, "I 
use ICT to develop the students' knowledge. These days, I use PowerPoint to aid 
lessons. I also present through PowerPoint." With the use of ICT, she develops 
students' knowledge to grow in their learning. As a teacher educator, by using ICT 
devices myself and encouraging the students to use them, I make teaching more 
effective. Ramu mentioned, "ICT training organized by my school after COVID-
19, 2019, I learnt to record my classroom teaching activities to get me back. My 
audio recorder provided me insight with into a platform for digital collaboration. 
Then I got improvement in teaching." Ramu's response indicates that the 
incorporation of technology significantly enhances the teaching and learning 
process. Through digital collaboration and the review of his recorded classes, he 
can identify and address his challenges. Utilizing technology to record his 
instructional sessions facilitates his reflective practice, allowing him to critically 
examine his teaching methods.  

Video recording serves as an effective technique for self-reflection, enabling 
educators to gain insights into their instructional practices. Recording video is a 
technique for reflective practice to mirror oneself. In this regard, Sanju claimed, "I 
gave my recording even to colleagues in school. That helped me to improve my 
teaching. Recordings develop the habit of the ability to practice with reflection." 
Her narratives reveal that incorporating technology in education is a good 
reflection of teachers' work. Teachers may cooperate with a different software 
application to teach the students and they get corrected through it. She reveals that 
the teachers and students get many benefits. The teachers look at them by their 
performances and they are inspired to do well. Recordings develop the habit of the 
ability to practice with reflection. It ensures the quality of educators. Self-
reflection via video recording contributes to the professional's overall 
development (Kayapinar, 2016). Raju asserted, 
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ability to practice with reflection. It ensures the quality of educators. Self-
reflection via video recording contributes to the professional's overall 
development (Kayapinar, 2016). Raju asserted, 

Technology was new to me, but after the epidemic in 2020, I used it. I 
began instructing students in the classroom using a computer. In addition 
to that, when we were in lockdown, I made an electronic portfolio. I 
looked at my e-portfolio to learn more about myself. 

Raju's experiences illustrate that engaging with technology provides a 
valuable means for teachers to observe and evaluate their professional practices. 
Despite being new to technology, he demonstrates a willingness to adapt and 
utilize it as a tool for self-reflection. The use of an e-portfolio serves as a 
technological platform that connects him to previous documentation of his 
knowledge and offers opportunities for ongoing updates to his work. This 
approach facilitates his reflective process, enabling him to critically assess his 
teaching practices and enhance his professional development. 

CONCLUSION AND IMPLICATIONS 

This study talks about the reflective practices of in-service English language 
teachers in enhancing their professionalism. The study reveals that reflective 
practice encourages teachers to critically evaluate their classroom activities, 
allowing them to reshape their beliefs and thinking in ways that promote 
continuous learning and professional growth. Through reflection, teachers become 
increasingly aware of the need to present themselves as competent professionals. 
Collaborative efforts to improve teaching, such as working in groups, enable 
teachers to gain deeper insights into their pedagogical methods. Teachers also 
enhance their teaching by engaging in professional development opportunities, 
such as conferences, seminars, workshops, training, action research, and peer 
observation. This fosters a culture of sharing within schools, providing an optimal 
environment for professional development. Such shared practices facilitate 
pedagogical shifts, allowing teachers to continuously evolve in their roles. The 
habit of reflecting on work experiences cultivates a professional culture of 
sharing, which serves as a valuable avenue for academic advancement. Teachers' 
regular review of their professional experiences ties their current practices to prior 
efforts, and through comparison and reflection, they make necessary adjustments 
to improve their teaching methods. Furthermore, the integration of technology 
such as PowerPoint presentations, e-portfolios, and Zoom enhances teachers' 
reflective practices, enabling them to assess their previous experiences and receive 
collective feedback for professional growth. Effective utilization of technological 
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resources in education improves learning outcomes. A culture of sharing among 
teachers promotes professionalism, develops their identity in teaching and 
enhances student achievements. Through self-reflection, teachers devise effective 
strategies to adapt to the evolving demands of their profession to be professionally 
sound teachers. 

Teachers who engage in peer teaching, action research, and peer observation 
co-create academic discourse, enriching their reflective practices. This study 
offers valuable insights for other reflective researchers and practitioners, 
presenting pertinent information in an accessible format to advance English 
language teaching and learning. Additionally, it provides valuable insights into 
reflective practices for policymakers in the development of policies aimed at 
supporting reflective practice. However, as a small-scale study, its conclusions 
may not be generalizable to all teachers across the nation. Therefore, future 
research should address barriers such as institutional support, teacher workload, 
and access to professional development to offer a more comprehensive 
understanding. Reflective practices can be widely adopted and sustained in 
diverse educational contexts by fostering a culture of continuous professional 
development, encouraging collaboration among educators, integrating reflection 
into institutional policies, and providing accessible resources and training.  

REFERENCES 

Agustin, A. (2019). Reflective journal as a self-directed and sustainable professional 
development tool for pre-service teachers: A case study in English language 
education study programme. Schoaria: Journal Pendidikan dan Kebudayaan, 
9(2), 103-110. https://doi.org/10.24246/j.js.2019.v9.i2.p103-110 

Akiba, M., Murata, A., Howard, C. C., & Wilkinson, B. (2019). Lesson study 
design features for supporting collaborative teacher learning. Teaching and 
Teacher Education, 77(1), 352-365.https://www.learntechlib.org/p/202264/ 

Almazrawi, G. (2014). Exploring the reflective practice among Saudi female 
teachers [Unpublished master's thesis]. Boise State University Graduate 
College. 

Baluchzada, S. (2023). Effectiveness of reflective teaching on professional 
development of English as foreign language teachers. MEXTESOL Journal, 
47(3), 1-9.  http://www.mextesol.net/journal/ 

Barkhuizen, G., Benson, P., & Chik, A. (2014). Narrative inquiry in language 
teaching and learning research. Taylor and Franci. 

Exploring Reflective Practices for In-service English Language Teachers’ Professional Development



Journal of Research in Education     Vol. 1     2024 53

resources in education improves learning outcomes. A culture of sharing among 
teachers promotes professionalism, develops their identity in teaching and 
enhances student achievements. Through self-reflection, teachers devise effective 
strategies to adapt to the evolving demands of their profession to be professionally 
sound teachers. 

Teachers who engage in peer teaching, action research, and peer observation 
co-create academic discourse, enriching their reflective practices. This study 
offers valuable insights for other reflective researchers and practitioners, 
presenting pertinent information in an accessible format to advance English 
language teaching and learning. Additionally, it provides valuable insights into 
reflective practices for policymakers in the development of policies aimed at 
supporting reflective practice. However, as a small-scale study, its conclusions 
may not be generalizable to all teachers across the nation. Therefore, future 
research should address barriers such as institutional support, teacher workload, 
and access to professional development to offer a more comprehensive 
understanding. Reflective practices can be widely adopted and sustained in 
diverse educational contexts by fostering a culture of continuous professional 
development, encouraging collaboration among educators, integrating reflection 
into institutional policies, and providing accessible resources and training.  

REFERENCES 

Agustin, A. (2019). Reflective journal as a self-directed and sustainable professional 
development tool for pre-service teachers: A case study in English language 
education study programme. Schoaria: Journal Pendidikan dan Kebudayaan, 
9(2), 103-110. https://doi.org/10.24246/j.js.2019.v9.i2.p103-110 

Akiba, M., Murata, A., Howard, C. C., & Wilkinson, B. (2019). Lesson study 
design features for supporting collaborative teacher learning. Teaching and 
Teacher Education, 77(1), 352-365.https://www.learntechlib.org/p/202264/ 

Almazrawi, G. (2014). Exploring the reflective practice among Saudi female 
teachers [Unpublished master's thesis]. Boise State University Graduate 
College. 

Baluchzada, S. (2023). Effectiveness of reflective teaching on professional 
development of English as foreign language teachers. MEXTESOL Journal, 
47(3), 1-9.  http://www.mextesol.net/journal/ 

Barkhuizen, G., Benson, P., & Chik, A. (2014). Narrative inquiry in language 
teaching and learning research. Taylor and Franci. 

Bolton, G. (2012). Reflective practice writing & professional development. 
SAGE. 

Brandenburg, R., Glasswell, K., Jones, M., & Ryan, J. (2017). Reflective theory 
and practice in teacher education. Springer. 

Candy, L. (2020). The creative reflective practitioners: Research through making 
and practice. Routledge. 

Cirocki, A., & Farrell, T. S. C. (2017). Reflective practice for professional 
development of TESOL practitioners. The European Journal of Applied 
Linguistics and TEFL, 6(2), 5-23. 

Cirocki, A., & Widodo, H. P. (2019). Reflective practice in English language 
teaching in Indonesia: Shared practices from two teacher educators. Iranian 
Journal of Language Teaching Research, 7(3), 15-35. 
https://doi.org/10.30466/IJLTR.2019.120734 

Clandinin, D. J. (2013). Engaging in narrative inquiry. Left Coast Press. 
Farrell, T. (2016a). TESOL, a profession that eats its young! The importance of 

reflective practice in language teacher education. Iranian Journal of 
Language Teaching Research,4(3),97-107. https://files.eric.ed.gov/fulltext/ 
EJ1127348. pdf 

Foong, Y.Y. L., Nor, M.B.M., & Nolan, A. (2018). The influence of practicum 
supervisors’ facilitation styles on student teachers' reflective thinking during 
collective reflection, Reflective Practice, 18(1), 225-242.https://doi.org/10. 
1080/14623943.2018.1437406  

Gaire, K. (2023). English teachers' perspectives on reflective practice for 
professional development: A narrative inquiry [Unpublished M Phil 
dissertation]. Kathmandu University, Nepal. 

Gautam, G. R. (2018). Becoming and being an English education professional: 
An autoethnographic inquiry from Gurukul Sanskrit education to English 
language teacher education [Unpublished PhD dissertation]. Kathmandu 
University, Nepal.   

Gnawali, L. (2008). Teacher development through reflective practice. Journal of 
Education and Research School of Education, 1(1), 69-71. 

Gnawali, L. (2016). English language teacher development through teacher 
associations: The case of NELTA. ELT Journal, 70(2), 170-179. 



54

Goker, S. (2016). Use of reflective journals in the development of teachers' 
leadership and teaching skills. Universal Journal of Educational Research, 
12A, 63-70. https://doi.org/10.13189/ujer.2016.041309 

Gutierez, S. B. (2015). Teachers' reflective practice in lesson study: A tool for 
improving instructional practice. Alberta Journal of Educational Research, 
61(3), 314-328. https://www.researchgate.net/publication/301633235 

Hail, C., Hurst, B., & Camp, D. (2011). Peer debriefing: Teachers' reflective 
practices for professional growth. Critical Questions in Education, 2(2), 74-
83. EJ1047573 

Humaira, A., & Rarieya, J. F. A. (2008). Teacher development through reflective 
conversations-possibilities and tensions: A Pakistan case. Reflective Practice, 
9(3), 269-279.  https://doi.org/10.1080/14623940802207055               

Joshi, K. D., Gnawali, L., & Dixon, M. (2018). Experience of professional 
development strategies: Context of Nepalese EFL teachers. Pakistan Journal 
of Education, 35(2), 53-78. 

Kayapinar, U. (2016). A study on reflection in in-service teacher development: 
Introducing reflective practitioner development model. Educational Sciences: 
Theory and Practice, 16(5), 1671-1691. https://doi.org/10. 12738/estp. 2016. 
5.0077   

Kim, J. H. (2016). Understanding narrative inquiry: The craft and analysis of 
stories as research. Sage. 

Kömür, Ş., & Gün, S. (2016). English language teachers' reflective practices for 
understanding their teaching processes. The Journal of Language Teaching 
and Learning, 6(2), 14-27. https://jltl.com.tr/index.php/jltl/article/view/27 

Kramer, M. (2018). Promoting teachers' agency: Reflective practice as 
transformative disposition. Reflective Practice, 19(2), 211-224. 
https://doi.org/10. 1080/ 14623943. 2018.1437405  

Mandal, P. M. (2017). English teachers' perceptions on the role of reflective 
teaching in their professional development [Unpublished M. Ed. thesis]. 
Tribhuvan University, Nepal. 

Mann, S., & Welsh, S. (2017). Reflective practice in English language teaching: 
research-based principles and practices. Routledge. 

Exploring Reflective Practices for In-service English Language Teachers’ Professional Development



Journal of Research in Education     Vol. 1     2024 55

Goker, S. (2016). Use of reflective journals in the development of teachers' 
leadership and teaching skills. Universal Journal of Educational Research, 
12A, 63-70. https://doi.org/10.13189/ujer.2016.041309 

Gutierez, S. B. (2015). Teachers' reflective practice in lesson study: A tool for 
improving instructional practice. Alberta Journal of Educational Research, 
61(3), 314-328. https://www.researchgate.net/publication/301633235 

Hail, C., Hurst, B., & Camp, D. (2011). Peer debriefing: Teachers' reflective 
practices for professional growth. Critical Questions in Education, 2(2), 74-
83. EJ1047573 

Humaira, A., & Rarieya, J. F. A. (2008). Teacher development through reflective 
conversations-possibilities and tensions: A Pakistan case. Reflective Practice, 
9(3), 269-279.  https://doi.org/10.1080/14623940802207055               

Joshi, K. D., Gnawali, L., & Dixon, M. (2018). Experience of professional 
development strategies: Context of Nepalese EFL teachers. Pakistan Journal 
of Education, 35(2), 53-78. 

Kayapinar, U. (2016). A study on reflection in in-service teacher development: 
Introducing reflective practitioner development model. Educational Sciences: 
Theory and Practice, 16(5), 1671-1691. https://doi.org/10. 12738/estp. 2016. 
5.0077   

Kim, J. H. (2016). Understanding narrative inquiry: The craft and analysis of 
stories as research. Sage. 

Kömür, Ş., & Gün, S. (2016). English language teachers' reflective practices for 
understanding their teaching processes. The Journal of Language Teaching 
and Learning, 6(2), 14-27. https://jltl.com.tr/index.php/jltl/article/view/27 

Kramer, M. (2018). Promoting teachers' agency: Reflective practice as 
transformative disposition. Reflective Practice, 19(2), 211-224. 
https://doi.org/10. 1080/ 14623943. 2018.1437405  

Mandal, P. M. (2017). English teachers' perceptions on the role of reflective 
teaching in their professional development [Unpublished M. Ed. thesis]. 
Tribhuvan University, Nepal. 

Mann, S., & Welsh, S. (2017). Reflective practice in English language teaching: 
research-based principles and practices. Routledge. 

Mathew, P., & Peechattu, P. (2017). Reflective practices: A means to teacher 
development. Asia Pacific Journal of Contemporary Education and 
Communication Technology, 3(1), 126-131. Mathew, P., & Peechattu, P. 
(2017). Reflective practices: A means to teacher development. Asia Pacific 
Journal of Contemporary Education and Communication Technology, 3(1), 
126-131. www.apair.org.au 

Mertova, P., & Webster, L. (2020). An introduction to critical event narrative 
analysis in research, teaching and professional practices (2nd ed.). 
Routledge.  

Myers, J. (2014). Creating reflective practitioners with preservice lesson study. 
International Journal of Pedagogies and Learning, 8(1), 1-9. 
https://doi.org/10.5172/ijpl.2013.8.1.1 

Nguyen, H. T. M., & Ngo, N. T. H. (2018). Learning to reflect through peer 
mentoring in a TESOL practicum. ELT Journal, 72(2), 187-198. 
https://doi.org/10.1093/elt/ccx053                     

Pazhoman, H., & Sarkhosh, M. (2019). The relationship between Iranian English 
high school teachers' reflective practices, their self-regulation and teaching 
experience. International Journal of Instruction, 12(1), 995-1010. https://doi 
. org/10.29333/iji.2019.12164a                                  

Pokharel, V. (2022). Reflective practice and professional development as an 
English language teacher. IJERE, 7(3), 176-186. https://doi.org/10.24331/ 
ijere. 1097572       

Ryan, M. E. (2015). Teaching reflective learning in higher education: A 
systematic 
approach using pedagogic patterns. Springer. https://doi.org/10.1007/978-3-
31909271-3  

Semerci, N., & H. H. Kilınc. (2010). Primary first and second stages of teachers' 
reflective thinking tendencies. Dogu Anadolu Bolgesi Arastirmaları,8(1),1-
14. 

Tabassi, F., Ghanizadeh, A., & Gharooni Beigi, P. (2020). EFL teachers' reflective 
teaching: A study of its determinants, consequences, and obstacles. Polish 
Psychological Bulletin, 51(3), 201-218. https://doi.org/10. 24425/ppb. 2020. 
134727  



56

Tajeddin, Z., & Aghababazadeh, Y. (2018). Blog-mediated reflection for 
professional development: Exploring themes and criticality of L2 teachers' 
reflective practice. TESL Canada Journal, 35(2), 26-50. https://doi.org/10. 
18806/tesl. v35i2.1289  

Tosriadi, A. A., & Marmanto, S. (2018). In-service EFL teachers' experiences 
of conducting reflective practice as continuing professional development. 
International Journal of Language Education, 2(2), 52-64. https://doi. 
org/10. 26858/ijole.v2i2.6208 

 Wang, C. C., & Geale, S. K. (2015). The power of story: Narrative inquiry as a 
methodology in nursing research. International Journal of Nursing Sciences, 
2 (1), 195-198. https://doi.org/10.1016/j.ijnss.2015.04.014  

Zahid, M., & Khanam, A. (2019). Effect of reflective teaching practices on the 
performance of prospective teachers. The Turkish Online Journal of 
Educational Technology, 18(1), 32-43. http://www.tojet. net/articles/ v18i1/ 
1814.pdf 

Exploring Reflective Practices for In-service English Language Teachers’ Professional Development



Journal of Research in Education     Vol. 1     2024 57

Tajeddin, Z., & Aghababazadeh, Y. (2018). Blog-mediated reflection for 
professional development: Exploring themes and criticality of L2 teachers' 
reflective practice. TESL Canada Journal, 35(2), 26-50. https://doi.org/10. 
18806/tesl. v35i2.1289  

Tosriadi, A. A., & Marmanto, S. (2018). In-service EFL teachers' experiences 
of conducting reflective practice as continuing professional development. 
International Journal of Language Education, 2(2), 52-64. https://doi. 
org/10. 26858/ijole.v2i2.6208 

 Wang, C. C., & Geale, S. K. (2015). The power of story: Narrative inquiry as a 
methodology in nursing research. International Journal of Nursing Sciences, 
2 (1), 195-198. https://doi.org/10.1016/j.ijnss.2015.04.014  

Zahid, M., & Khanam, A. (2019). Effect of reflective teaching practices on the 
performance of prospective teachers. The Turkish Online Journal of 
Educational Technology, 18(1), 32-43. http://www.tojet. net/articles/ v18i1/ 
1814.pdf 

Journal of Research in Education (JoRE) 
ISSN: 3059-9741 

Published by: Journal of Research in Education (JoRE) 
A Multidisciplinary Peer Reviewed Open Access Journal 

DOI: https://doi.org/10.3126/jore.v1i1.78705 
Email: jore.centralcampus@gmail.com 
Website: http://education.fwu.edu.np/ 

 
 

 

 

 

 

 
 

Stakeholder Perceptions Among School Nutrition and  
Mid-Day Meal Programme 

 
Hari Prasad Joshi1 and Kishore Bohara2* 

1Mid- West University, Babai Multiple campus, Gulariya, Bardiya 
2Far Western University, Mahendranagar, Kanchanpur 

*Corresponding author e-mail: kishorebohara4261@gmail.com 

 
Abstract 

The midday meal program is a key initiative that aims to improve school-aged children's 
health, nutrition, and education. This study carried out in a basic school in Gulariya 
Municipality, Bardiya District, Nepal, investigates the perspectives and experiences of 
students, parents, teachers, and the school management committee on the program. Data 
were obtained using a qualitative case study design based on social cognitive theory, with 
focus group discussions and in-depth interviews to understand better the dynamic interplay 
between individual, behavioural, and contextual factors. The findings emphasize the 
program's beneficial effects on students' health, attendance, and learning outcomes. 
Despite these advantages, major obstacles to implementation exist, including insufficient 
finance, inadequate infrastructure, limited human resources, and concerns about the 
quality, quantity, and variety of food. The program's short length reduces its potential. 
These limitations are consistent with broader issues raised in global research on school-
based lunch programs, but they are exacerbated by Nepal-specific variables such as 
resource restrictions and cultural considerations. To maximize the program's benefits, 
stakeholders must address these concerns by boosting financing, enhancing facilities, and 
encouraging greater community and policymaker collaboration. By overcoming these 
challenges, the mid-day meal program can continue to contribute to the overall 
development and well-being of school children, ensuring its long-term viability. 

Keywords: Case study, enhancing, health outcomes, involvement, quality education,  

Copyright 2022 © Author(s)  This open access article is distributed under a Creative Commons Attribution 
 NonCommercial 4.0 International (CC BY-NC 4.0) License. 

 



58

Introduction 

 The mid-day meal program for school children is an important effort focused 
on enhancing health, educational quality, social fairness, and equality (Menezes, 
2014). Studies have repeatedly demonstrated that having healthy meals available 
at school not only improves children's health but also supports their all-round 
growth and development (Acharya & Acharya, 2020). Nutritious foods at schools 
address issues like stunted growth and poor nutrition in students while also 
improving the success shown in health outcomes at the country level(Calvert et 
al., 2021). Additionally, mid-day meal programs have been connected to students 
regularity in school and lower dropout rates, which can result in improved 
learning outcomes and later financial benefits (Krämer et al., 2018). 

 Proper nutrition is crucial for children's health and growth, especially in 
school environments (Hada, 2010). In several nations, like Nepal, mid-day meal 
initiatives have turned into an important approach to tackle nutrition problems and 
improve learning outcomes for students(Government of Nepal, 2019). 

 The improvement of children's health and well-being is a worldwide issue, 
with nearly one-third of the global population being below 18 years old, mainly in 
low- and middle-income nations(Krämer et al., 2018). Bad health and nutrition in 
children and teenagers can greatly influence school achievement, which 
subsequently affects a country's growth(Foroozanfar et al., 2022). In Nepal, 
studies have indicated that every rupee spent on a healthy mid-day meal can bring 
back 5.2 times its worth in economic advantages(Bastola & Acharya, 2015). The 
mid-day meal program is open to all, making sure that every child gets the same 
standard of food, which is in line with Nepal's constitutional promise of free and 
mandatory basic education and the right to food security(School Day Meal 
Management Handbook 2077, 2020). This program, called "Diva Khaja," helps to 
achieve the Sustainable Development Goals (SDGs) by tackling hunger, poverty, 
and guaranteeing quality education for everyone(Pant, 2020). Mid-day meal is a 
significant initiative that satisfies the objectives and pledges of sustainable 
development, including the eradication of hunger and poverty and guaranteeing 
that everyone has access to high-quality education(UNICEF, 2021). The mid-day 
meal program in Nepal is built on the strong link between nutrition and education, 
as shown by several studies(Shrestha et al., 2019). This programme starts from the 
fiscal year 2077/78. Currently, the government has given mid-day meals to 
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regularity in school and lower dropout rates, which can result in improved 
learning outcomes and later financial benefits (Krämer et al., 2018). 

 Proper nutrition is crucial for children's health and growth, especially in 
school environments (Hada, 2010). In several nations, like Nepal, mid-day meal 
initiatives have turned into an important approach to tackle nutrition problems and 
improve learning outcomes for students(Government of Nepal, 2019). 

 The improvement of children's health and well-being is a worldwide issue, 
with nearly one-third of the global population being below 18 years old, mainly in 
low- and middle-income nations(Krämer et al., 2018). Bad health and nutrition in 
children and teenagers can greatly influence school achievement, which 
subsequently affects a country's growth(Foroozanfar et al., 2022). In Nepal, 
studies have indicated that every rupee spent on a healthy mid-day meal can bring 
back 5.2 times its worth in economic advantages(Bastola & Acharya, 2015). The 
mid-day meal program is open to all, making sure that every child gets the same 
standard of food, which is in line with Nepal's constitutional promise of free and 
mandatory basic education and the right to food security(School Day Meal 
Management Handbook 2077, 2020). This program, called "Diva Khaja," helps to 
achieve the Sustainable Development Goals (SDGs) by tackling hunger, poverty, 
and guaranteeing quality education for everyone(Pant, 2020). Mid-day meal is a 
significant initiative that satisfies the objectives and pledges of sustainable 
development, including the eradication of hunger and poverty and guaranteeing 
that everyone has access to high-quality education(UNICEF, 2021). The mid-day 
meal program in Nepal is built on the strong link between nutrition and education, 
as shown by several studies(Shrestha et al., 2019). This programme starts from the 
fiscal year 2077/78. Currently, the government has given mid-day meals to 

students from early child development up to class 5 in all government schools, 
highlighting the principle that a sound mind in a sound body (Government of 
Nepal, 2019). The goals of the program include meeting 30% of children’s daily 
nutrition needs, improving involvement in teaching and learning, ensuring fair 
access to quality basic education, and supporting local farm products to strengthen 
the local economy(School Day Meal Management Handbook 2077, 2020).  

 Various research studies indicate that the midday meal Program, initiated by 
the Government of Nepal in schools, positively influences the health and well-
being of students(Tripathi, 2020). For this program to succeed and be productive, 
all involved stakeholders (teachers, parents, students, and the school management 
committee Members) need to engage actively and work in harmony(Bassi et al., 
2019). However, a substantial number of schools in Nepal encounter considerable 
obstacles, such as insufficient funding and restricted physical resources(Pun & 
Shrestha, 2020). In this scenario, effective cooperation among these stakeholders 
becomes essential to deliver quality mid-day meals to students. While extensive 
research has been conducted on different facets of the mid-day meal program in 
Nepal, a significant gap exists in studies that explore the concerns of those 
stakeholders directly engaged in the program. 

 Keeping this thing in mind, a basic school situated in Ward No. 4 of Gulariya 
Municipality, Bardiya District, was chosen for this research work. The main aim 
of the research is to explore the perceptions of students, parents, teachers, and the 
school management committee concerning the mid-day meal and school nutrition 
programme. This study specifically seeks to answer the following research 
questions: i) What difficulties and barriers exist in the program's effective 
management and operation?  ii). What are the stakeholder's experiences regarding 
the implementation of the school nutrition Program? By exploring these 
questions, the research intends to provide an in-depth overview of stakeholders' 
perspectives and generate practical suggestions for improving the mid-day meal 
programme. 

Review of Literature 

 A commonly implemented programme worldwide for improving nutritional 
status and learning outcomes among school-going children is known as the mid-
day meal programme(Menezes, 2014). Though it has enormous potential, the 
success of the same rests squarely on the perceptions and attitudes of various 
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stakeholders. Many researches have indicated that stakeholders' perception is the 
most influencing factor in the implementation and subsequent success of school 
nutrition programs(Shrestha et al., 2019). Therefore, a study into the views of 
stakeholders involved in Nepal's mid-day meal programme becomes quite 
appropriate.  

 In order to investigate the social dynamics and relationships that affect the 
implementation and results of the school nutrition and midday meal program, this 
study applies a sociological approach. For an understanding of these interactions, 
Bandura's Social Cognitive Theory (1986) provides an effective framework. 

 According to this theory, people's perceptions, experiences, and interactions 
with their surroundings all influence their attitudes and behaviours (Hall et al., 
2015). This indicates that, in the case of the school nutrition program, the opinions 
and experiences of stakeholders are impacted by their own participation in the 
program, their contacts with school staff and other stakeholders, and their views 
of how the program is being carried out(Kim et al., 2016). A number of studies 
examine the perceptions of beneficiaries regarding Nepal's mid-day meal 
programme. (Acharya & Acharya, 2020) Highlight how family norms and feeding 
culture bear the most influence on forming and fostering healthy eating behaviour 
among children. In their study, the role of parents in food habits and feeding 
strategies is seen as the dominant determinant in developing eating behaviour and 
food choices related to mid-day meals in schools. (Bassi et al., 2019) Showed that 
stakeholders perceive the program as very helpful for students' health and 
education; however, there is a need to overcome some challenges in the areas of 
finance and infrastructure. According to Pant (2020), mid-day meals in schools 
have various problems in the aspects of management, financial resource shortage, 
inadequate infrastructure, and lack of facilities for hygiene and sanitation-all 
impeding the proper implementation of the program and its ultimate objective of 
providing healthy meals to students and impacting their health and education. 

 By synthesizing the findings of these studies, this literature review aims to 
gain a deeper understanding of the social processes and relationships that shape 
the outcomes of the School nutrition and mid-day meal programme in Nepal. 
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Bandura's Social Cognitive Theory (1986) provides an effective framework. 
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with their surroundings all influence their attitudes and behaviours (Hall et al., 
2015). This indicates that, in the case of the school nutrition program, the opinions 
and experiences of stakeholders are impacted by their own participation in the 
program, their contacts with school staff and other stakeholders, and their views 
of how the program is being carried out(Kim et al., 2016). A number of studies 
examine the perceptions of beneficiaries regarding Nepal's mid-day meal 
programme. (Acharya & Acharya, 2020) Highlight how family norms and feeding 
culture bear the most influence on forming and fostering healthy eating behaviour 
among children. In their study, the role of parents in food habits and feeding 
strategies is seen as the dominant determinant in developing eating behaviour and 
food choices related to mid-day meals in schools. (Bassi et al., 2019) Showed that 
stakeholders perceive the program as very helpful for students' health and 
education; however, there is a need to overcome some challenges in the areas of 
finance and infrastructure. According to Pant (2020), mid-day meals in schools 
have various problems in the aspects of management, financial resource shortage, 
inadequate infrastructure, and lack of facilities for hygiene and sanitation-all 
impeding the proper implementation of the program and its ultimate objective of 
providing healthy meals to students and impacting their health and education. 

 By synthesizing the findings of these studies, this literature review aims to 
gain a deeper understanding of the social processes and relationships that shape 
the outcomes of the School nutrition and mid-day meal programme in Nepal. 

Methodological Process 

 The study used a qualitative case study design to investigate the perspectives 
of various stakeholders on the execution of the school nutrition and mid-day meal 
program at a selected school. The case study was chosen to look thoroughly into 
the stakeholders' experiences, obstacles, and perceptions, resulting in a more 
comprehensive insight into the program's background and impact. This design 
enabled a thorough investigation of the program's operational features, 
governance, and community involvement, resulting in findings that were rich and 
contextually relevant(Gerring, 2019).  

 The study was conducted in a basic school in Gulariya Municipality's Ward 
No. 4, Bardiya District. The school, located about 3 kilometers from Gulariya, the 
district headquarter, provides education from early childhood development until 
grade 8. There currently exist 212 students. The student enrollment is largely 
Madhesi, with little representation from the Tharu, Brahmin, Chhetri, and Dalit 
communities. Despite its proximity to the district offices, the school was chosen 
for the study owing to its limited physical resources and the fact that the majority 
of its students are from economically disadvantaged families. 

 Participants were carefully selected through a combination of census and 
purposive sampling procedures to provide a wide representation of stakeholders. 
The study comprised teachers, members of the school management committee 
(SMC), students, and parents. The headmaster and selected teachers presented 
insights into the program's overall management and operational system, as well as 
their perspectives on its implementation and impact on students. The SMC 
members exchanged ideas on governance, decision-making, and community 
involvement. Two students from class (3-5) were chosen based on gender and 
caste to represent those who will be directly impacted by the program. 
Furthermore, the parents of the same students were asked to share their thoughts 
on how the program affected their children's diet and education. This multi-
stakeholder approach improved not just the reliability and validity of the findings, 
but also ensured a thorough understanding of the program's complex impact. The 
details of the sampled population process are presented in the table below. 



62

Table 1. Population, sampling procedures and applied tools 
Participants Male Female Total Sampling 

Method 
Applied Tools 

CMC Members 4 3 7 Census FGD 
Teachers 3 2 5 Purposive FGD 
Parents 4 2 6 Purposive FGD 
Students 3 3 6 Purposive Interview 
Total 14 10 24   

 Focus group discussions (FGDs) and individual in-depth interviews were 
used to collect data, to encourage participants to communicate openly and 
honestly. Each stakeholder group received tailored discussion guides that focused 
on key issues such as program experiences, perceived benefits, problems, and 
suggestions for improvement. These instructions were pilot-tested to guarantee 
their clarity and relevance. FGDs were held in both combined and separate groups 
to promote open and extensive conversations(Eeuwijk & Angehrn, 2017). 
Teachers and SMC members participated in joint groups, while students and 
parents were divided into individual groups. Each session lasted about 60-90 
minutes and was led by a qualified moderator to ensure that all attendees could 
contribute.  

 All discussions were audio-recorded with participants' permission and 
transcribed for analysis, ensuring that the perspectives of all stakeholders were 
accurately represented. Secondary data sources, such as relevant publications, 
guidelines, policies, and research articles, were also reviewed to help 
contextualize and validate the findings. The study is based on Social Cognitive 
Theory, which stresses how individual, behavioural, and contextual factors 
influence perceptions and actions(Hall et al., 2015). This theoretical framework 
led the analysis by emphasizing how stakeholders' experiences and perceptions 
are influenced by their social contexts, relationships, and the larger educational 
environment, resulting in a more comprehensive understanding of the program's 
dynamics. 

 This study conforms to strict ethical standards. Prior to data collection, all 
participants provided informed consent, confirming that they understood the 
study's aims, procedures, and any possible risks. The research method was 
conducted with complete confidentiality and anonymity. Participants were 
promised that their personal information would be kept strictly confidential and 
that their identities would not be exposed in any study papers or reports. The data 
collected was securely stored, and access was limited to the research team. 
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 Focus group discussions (FGDs) and individual in-depth interviews were 
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honestly. Each stakeholder group received tailored discussion guides that focused 
on key issues such as program experiences, perceived benefits, problems, and 
suggestions for improvement. These instructions were pilot-tested to guarantee 
their clarity and relevance. FGDs were held in both combined and separate groups 
to promote open and extensive conversations(Eeuwijk & Angehrn, 2017). 
Teachers and SMC members participated in joint groups, while students and 
parents were divided into individual groups. Each session lasted about 60-90 
minutes and was led by a qualified moderator to ensure that all attendees could 
contribute.  

 All discussions were audio-recorded with participants' permission and 
transcribed for analysis, ensuring that the perspectives of all stakeholders were 
accurately represented. Secondary data sources, such as relevant publications, 
guidelines, policies, and research articles, were also reviewed to help 
contextualize and validate the findings. The study is based on Social Cognitive 
Theory, which stresses how individual, behavioural, and contextual factors 
influence perceptions and actions(Hall et al., 2015). This theoretical framework 
led the analysis by emphasizing how stakeholders' experiences and perceptions 
are influenced by their social contexts, relationships, and the larger educational 
environment, resulting in a more comprehensive understanding of the program's 
dynamics. 

 This study conforms to strict ethical standards. Prior to data collection, all 
participants provided informed consent, confirming that they understood the 
study's aims, procedures, and any possible risks. The research method was 
conducted with complete confidentiality and anonymity. Participants were 
promised that their personal information would be kept strictly confidential and 
that their identities would not be exposed in any study papers or reports. The data 
collected was securely stored, and access was limited to the research team. 

Result 

 The selected school for the study is about 3 kilometres north of the district 
headquarters. The Madhesi community dominates the area, but Tharu, Brahmin, 
Chhetri, and Dalits also live there. The majority of residents in this area face 
difficult social and economic conditions, with many living in poverty. Agriculture 
is the community's major occupation, but many people also work as day labourers. 
The management committee members and parents interested in the study work 
mostly in agriculture. While the majority of these people are normally literate, just 
a few have completed their schooling through the 12th grade. 

 After collecting the necessary information from the participants in this study, 
some themes were created based on the main concepts expressed by the 
participants, which are explained and analyzed as follows. 

Situation of mid-day meal operation and management 

 The midday meal program is essential to enhancing the nutrition and general 
health of kids. However, based on the opinions of participants, the results show a 
number of difficulties and obstacles to its effective operation and functioning. A 
discussion of these challenges is provided below, backed up where needed by the 
participant verbatim. 

 One major obstacle that was often brought up by participants was the 
inadequate physical infrastructure. The lunch area is disorganized, according to 
students, because there aren't enough classrooms. As one student put it, "We 
typically eat day meals in the same room that we study." It is untidy and 
uncomfortable. The efficiency of the program and the overall eating experience 
are severely impacted by the absence of a designated dining area. Similarly, 
members of the school management committee highlighted the difficulty of 
managing both the kitchen and food storage in a single location. One CMC 
member said, "The lack of separate areas for cooking and storage makes it 
difficult to maintain hygiene and organize meals on time." 

 The limited availability of resources, both human and material, emerged as a 
common issue. Parents criticized the lack of variety in meals, with one parent 
saying, "My child frequently complains because they get the same type of food 
every day. There is no variety, and it's not always fresh." Teachers noted that the 
limited teaching staff is obliged to do meal preparation tasks, which has an impact 
on both teaching and meal management. The teacher said, "We are already 
understaffed. " Managing lunch takes away from our teaching responsibilities." 
Parents were dissatisfied with the school's lack of participation in the meal 
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program. One parent stated, "We were never asked about what meals should be 
served." If parents were involved, the food could be more carefully arranged." 
This lack of interaction has resulted in stakeholder unhappiness and an impression 
of poor management. 

 Likewise, concerns regarding the nutritional value of the meals were 
prevalent. Both parents and school teachers stated that the quality and dietary 
value of food are not consistently checked. According to a teacher, "We follow a 
menu, but there is no systematic testing to ensure it meets nutritional standards." 

 Inefficiencies abound in the program's day-to-day operations. Students 
noticed delays in meal service, with one remarking, "Sometimes lunch is late, and 
we miss part of our break." This dilemma derives from teachers' dual roles as 
educators and meal preparers. The school management committee also noted the 
need for more staff to ensure that meals are prepared and distributed on time. 

 Despite these problems, a separate committee is in charge of supervising the 
initiative. However, its usefulness is restricted due to resource and personnel 
shortages. The headmaster said, "We try to ensure quality and adherence to 
guidelines, but without adequate resources, it is impossible." 

Stakeholders, Perception of the mid-day-meal Programme 

 The school nutrition program, especially the mid-day meal program, has 
received broad approval from teachers, students, parents, the school headmaster, 
and school management committee (SMC) members. Stakeholders typically 
report considerable health improvements among kids and relate these benefits to 
the program. 

 Teachers highlight that the students from families with limited incomes, who 
frequently confront food insecurity at home, benefit significantly because the 
program meets up to 30% of their daily nutritional requirements. Students are 
excited about the program, saying it encourages a sense of equality and friendship 
during meal times. Many students indicate that "Eating with friends during lunch 
breaks improves our overall school experience and allows us to focus better on 
later classes." 

 According to the parents, the programme has reduced the financial burden of 
supplying daily meals, resulting in healthier eating habits and overall well-being 
for their children. Many parents have noticed that their children's interest in 
healthy eating has increased as a result of the wide and nutritious menu. On the 
other hand, positive effects on educational results, such as lower dropout rates and 
higher attendance, are noted by the school headmaster. According to him, 
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 Likewise, concerns regarding the nutritional value of the meals were 
prevalent. Both parents and school teachers stated that the quality and dietary 
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need for more staff to ensure that meals are prepared and distributed on time. 

 Despite these problems, a separate committee is in charge of supervising the 
initiative. However, its usefulness is restricted due to resource and personnel 
shortages. The headmaster said, "We try to ensure quality and adherence to 
guidelines, but without adequate resources, it is impossible." 

Stakeholders, Perception of the mid-day-meal Programme 

 The school nutrition program, especially the mid-day meal program, has 
received broad approval from teachers, students, parents, the school headmaster, 
and school management committee (SMC) members. Stakeholders typically 
report considerable health improvements among kids and relate these benefits to 
the program. 

 Teachers highlight that the students from families with limited incomes, who 
frequently confront food insecurity at home, benefit significantly because the 
program meets up to 30% of their daily nutritional requirements. Students are 
excited about the program, saying it encourages a sense of equality and friendship 
during meal times. Many students indicate that "Eating with friends during lunch 
breaks improves our overall school experience and allows us to focus better on 
later classes." 

 According to the parents, the programme has reduced the financial burden of 
supplying daily meals, resulting in healthier eating habits and overall well-being 
for their children. Many parents have noticed that their children's interest in 
healthy eating has increased as a result of the wide and nutritious menu. On the 
other hand, positive effects on educational results, such as lower dropout rates and 
higher attendance, are noted by the school headmaster. According to him, 

"Students are more inclined to attend class all day, which promotes their learning 
achievement.: 

 Similarly, an important factor in the school nutrition program's success has 
been its cultural relevance. The majority of participants argue "The meals' 
conformity to local dietary requirements has proven advantageous since it ensures 
that students and their families will recognize and like the food they consume. The 
program's acceptance and participation rates have increased as a result of this 
cultural convergence." Nevertheless, there have been times when new foods have 
been introduced, which has caused some children to object and be reluctant to eat 
the meals. In order to lessen this, initiatives to include the community in meal 
planning and selection can help guarantee that the program continues to be 
culturally appropriate and to satisfy the requirements and tastes of the local 
populace. Chairperson of SMC emphasizes" The program's contribution to 
lowering stigma, promoting equality among students from different socioeconomic 
backgrounds, and strengthening school communities." 

 The program has many advantages but also has several drawbacks. The 
government only allows 15 rupees per student, of which 4 rupees are used for fuel 
and labour, leaving just 11 rupees for the purchase of food. This is a significant 
problem. The headmaster said "it is getting harder to serve wholesome meals 
within this restriction as market prices rise." Due to restricted availability and 
high prices in local markets, schools also find it difficult to purchase a variety of 
food items, which leads to repetitious menus that occasionally cause parents and 
students to complain. 

 Inadequate infrastructure makes these problems even worse. A shortage of 
non-teaching staff puts extra strain on teachers and disrupts classroom activities. 
The teacher said, "There are still questions about the food's quality and 
cleanliness, and some parents blame the program for unrelated health problems, 
which puts extra strain on school officials." Another drawback is that the alliance 
is only provided for 180 of the 220–230 school days that are offered each year. 
This disparity prevents students from having access to meals for a significant 
amount of the school year.  

Stakeholders Suggestions for Improvement of Mid-Day Meal Programme 

 The Nepal government's Mid-day Meal Program has surely been a huge step 
forward in promoting pupils' overall development. However, the program faces 
problems that limit its full potential, as noted by stakeholders such as teachers, 
parents, School Management Committees (SMCs), and students. Their opinions 
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provide a complete assessment and suggest plausible modifications that should be 
seriously considered. 

 One of the key problems highlighted by teachers is the program's incomplete 
implementation, which is limited to primary-level students. They claim that this 
produces a perception of unfairness among students at the same institution, 
increasing thoughts of injustice. Excluding secondary-level students weakens the 
spirit of inclusion, which may have an impact on school relationships and student 
morale. A teacher made the observation, "The students attending the same school 
whereby some are given lunch while others are not, will make students feel less of 
each other." Such observations highlight the significance of expanding the 
program to include secondary levels, guaranteeing equitable treatment and long-
term learning and nutritional benefits for all students. However, fiscal limits, as 
evidenced by the government's decision to end the program at class five, highlight 
systemic financial issues. Addressing these obstacles requires additional financing 
and effective resource distribution systems. The subsidy's limited maximum 
duration of 180 days, despite a school year extending to 220-230 days, raises 
serious concerns. An SMC chairperson appropriately noted this gap: "Currently, 
the funding is only up to 180 days when our school is open for 220 to 230 days 
per year." This gap leaves students unsupported for a significant portion of the 
school year, reducing the program's effectiveness. To fulfil this gap, the funding 
period must coincide with the school year, ensuring continuous meal service while 
lowering reliance on internal funds, which is frequently insufficient. Another 
major issue is the inadequacy of the per-student budget, which is now fixed at 15 
rupees. According to an SMC member, this amount is insufficient to offer 
nutritional meals, especially given rising living costs. He continued: "It is getting 
increasingly difficult to provide nutritious meals within 15 rupees per student." 
Raising this allocation to at least Twenty-five rupees per student, as proposed, 
would be a practical step towards improving meal quality and achieving 
nutritional standards.  

Discussion 

 The findings outline the mid-day meal program's strengths and challenges. Its 
benefits include improved student health, increased school attendance, and greater 
educational equity. Participants reported that the program covers up to 30% of 
pupils' daily nutritional needs, which is an important benefit for low-income 
children. Furthermore, the shared lunch experience promotes equality and social 
solidarity, enhancing students' overall educational achievements. On the other 
hand, the programme has widespread support from stakeholders such as teachers, 
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rupees. According to an SMC member, this amount is insufficient to offer 
nutritional meals, especially given rising living costs. He continued: "It is getting 
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Raising this allocation to at least Twenty-five rupees per student, as proposed, 
would be a practical step towards improving meal quality and achieving 
nutritional standards.  

Discussion 

 The findings outline the mid-day meal program's strengths and challenges. Its 
benefits include improved student health, increased school attendance, and greater 
educational equity. Participants reported that the program covers up to 30% of 
pupils' daily nutritional needs, which is an important benefit for low-income 
children. Furthermore, the shared lunch experience promotes equality and social 
solidarity, enhancing students' overall educational achievements. On the other 
hand, the programme has widespread support from stakeholders such as teachers, 

parents, and students. The perceived health benefits, particularly for low-income 
families experiencing food insecurity, are significant. The mid-day meal program, 
according to many participants, has significantly improved students' health and 
learning outcomes. The sense of community generated during mealtimes 
contributes to a pleasant educational environment by encouraging equality among 
students from various backgrounds.  

 Similarly, the cultural relevance of the meals increases program acceptance, 
demonstrating that matching food offers to local dietary habits is critical for 
success. However, the introduction of new meals can elicit resistance from 
students, indicating the necessity for continued community involvement in meal 
planning. 

 Despite these successes, considerable challenges remain. Issues such as 
insufficient infrastructure, resource constraints, and operational inefficiencies 
impede the program's efficacy. The lack of defined dining places, insufficient 
staff, repetitious menus, and insufficient student financing were all highlighted as 
key challenges. These implementation gaps highlight areas that require specific 
adjustments to fully realize the program's potential. 

The findings are consistent with previous research, such as (Calvert et al., 2021) 
which established the benefits of regular nutritious meals on students' physical 
and cognitive health. Similarly, (Shrestha et al., 2019) stressed the relationship 
between a healthy diet and enhanced academic performance, particularly in terms 
of cognitive function and concentration. Various studies conducted under the 
ambit of school nutrition showed that mid-day meal programs are some of the 
great initiatives taken by many countries to offer free or subsidized meals to 
students(Karn et al., 2017).  Among the program's objectives are fostering 
educational equity, lowering malnutrition, and guaranteeing food security (School 
Day Meal Management Handbook 2077, 2020). 

 However, this study also identifies context-specific problems that have not 
been thoroughly explored in worldwide research. For example, whereas studies 
like(WFP, 2017) found improved enrollment and academic outcomes in 
international contexts, this study focuses on Nepal-specific challenges such as 
limited funding allocation. The existing financing of Fifteen rupees per student 
severely limits the ability to provide a variety and nutritious meals, highlighting 
an important area for governmental intervention(Pant, 2020). 

 The results have theoretical and practical implications. From a theoretical 
approach, the study contributes to our understanding of how social and economic 
conditions influence nutrition program efficacy. The favorable benefits seen, such 
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as improved health and reduced stigma, are consistent with Social Cognitive 
Theory (SCT), which emphasizes the interaction of personal, contextual, and 
behavioral factors(Islam et al., 2023). The program's role in promoting social 
cohesion strengthens SCT concepts by illustrating the impact of environmental 
interventions on behaviors and attitudes. 

 However, the observed obstacles, such as limited community participation 
and insufficient resources, reveal areas where SCT principles are underutilized. 
For example, incorporating stakeholders in menu design may strengthen 
reciprocal determinism by aligning environmental parameters with community 
needs and expectations. 

 This study presents various novel ideas that help to comprehend the 
challenges of program execution. First, localized issues like financial constraints 
and infrastructural limitations emphasize the significance of designing context-
sensitive solutions that are adapted to unique locations. These limits highlight the 
need for novel ways that address resource scarcity while maintaining program 
quality. Second, cultural relevance emerges as a key element in program 
acceptance. Integrating local dietary preferences into program design improves 
cultural alignment, resulting in increased acceptability and participation from 
stakeholders. This conclusion underscores the need to include cultural concerns in 
program structures. Third, the simultaneous burden on educators, who are 
responsible for both teaching and meal supervision, exposes systemic 
inefficiencies that impair educational quality and program success. To address this 
issue, duties and responsibilities must be reviewed in order to ensure that teachers 
receive adequate support. Collectively, these observations point to the necessity 
for an integrated approach that incorporates global best practices while addressing 
local issues, assuring the program's longevity and efficacy. 

 The findings emphasize the importance of social cognitive theory in 
analyzing and improving school nutrition programs. The observed improvements 
in health and social fairness demonstrate the impact of environmental factors, 
such as meal provision, on individual outcomes. However, the issues highlight 
inadequacies in the theory's implementation, particularly in resource-constrained 
environments.   

 To fill these shortcomings, the paper proposes expanding SCT by 
incorporating participatory design and resource optimization methods. Similarly, 
actively involving stakeholders, such as parents, in program planning may 
increase community ownership and acceptance while boosting menu diversity and 
nutritional quality. 
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as improved health and reduced stigma, are consistent with Social Cognitive 
Theory (SCT), which emphasizes the interaction of personal, contextual, and 
behavioral factors(Islam et al., 2023). The program's role in promoting social 
cohesion strengthens SCT concepts by illustrating the impact of environmental 
interventions on behaviors and attitudes. 

 However, the observed obstacles, such as limited community participation 
and insufficient resources, reveal areas where SCT principles are underutilized. 
For example, incorporating stakeholders in menu design may strengthen 
reciprocal determinism by aligning environmental parameters with community 
needs and expectations. 

 This study presents various novel ideas that help to comprehend the 
challenges of program execution. First, localized issues like financial constraints 
and infrastructural limitations emphasize the significance of designing context-
sensitive solutions that are adapted to unique locations. These limits highlight the 
need for novel ways that address resource scarcity while maintaining program 
quality. Second, cultural relevance emerges as a key element in program 
acceptance. Integrating local dietary preferences into program design improves 
cultural alignment, resulting in increased acceptability and participation from 
stakeholders. This conclusion underscores the need to include cultural concerns in 
program structures. Third, the simultaneous burden on educators, who are 
responsible for both teaching and meal supervision, exposes systemic 
inefficiencies that impair educational quality and program success. To address this 
issue, duties and responsibilities must be reviewed in order to ensure that teachers 
receive adequate support. Collectively, these observations point to the necessity 
for an integrated approach that incorporates global best practices while addressing 
local issues, assuring the program's longevity and efficacy. 

 The findings emphasize the importance of social cognitive theory in 
analyzing and improving school nutrition programs. The observed improvements 
in health and social fairness demonstrate the impact of environmental factors, 
such as meal provision, on individual outcomes. However, the issues highlight 
inadequacies in the theory's implementation, particularly in resource-constrained 
environments.   

 To fill these shortcomings, the paper proposes expanding SCT by 
incorporating participatory design and resource optimization methods. Similarly, 
actively involving stakeholders, such as parents, in program planning may 
increase community ownership and acceptance while boosting menu diversity and 
nutritional quality. 

 Several practical approaches can be adopted to improve program 
effectiveness and sustainability. First, boosting the per-student budget to at least 
Twenty-five rupees with the coordination of various donor agencies will increase 
meal quality and diversity, alleviating worries about nutritional sufficiency and 
monotonous menus. Expanding program coverage to include secondary-level 
students would promote equity and social cohesion while minimizing feelings of 
exclusion among older students. Furthermore, upgrading infrastructure by 
dedicating funding for specific dining areas and additional personnel would 
increase hygiene and operating efficiency. To fulfil this need, it would be 
appropriate to request the necessary budget from school parents, local and 
provincial governments, and other donor agencies. Increasing the involvement of 
stakeholders such as parents, teachers, and community members in program 
design and monitoring will promote shared responsibility and result in improved 
outcomes. Adopting this holistic approach will address current issues, maximize 
program benefits, and ensure long-term sustainability. 

Limitations of the study 

 The study's findings are limited by factors impacting generalizability and 
reliability, such as its concentration on a single school in Gulariya Municipality 
and a small sample size of 24 participants, which may not be representative of 
broader settings. Potential biases in self-reported data, affected by social 
desirability and fear of repercussions, as well as time limits during 60-90-minute 
sessions, limited the scope of exploration. The single-case design limits 
comparative research, while linguistic and cultural limitations, notably with 
Madhesi and Tharu populations, as well as reliance on the moderator's skills, pose 
further challenges to data accuracy. Secondary data restrictions, as well as ethical 
or practical difficulties such as participant hesitation and scheduling challenges, 
all had an impact on the results. 

Conclusion 

 The study investigated the perspectives and experiences of children, parents, 
and teachers regarding the school nutrition program at a primary school in 
Gulariya Municipality, Bardiya District, Nepal. The findings demonstrate the 
program's ability to improve kids' health, academic performance, and general 
well-being. However, various obstacles, such as insufficient finance, a lack of 
infrastructure, and limited resource availability, impede its effectiveness. To 
overcome these issues and increase the program's impact, focused actions are 
required. These could include boosting government financing, enhancing 
infrastructure, training employees, and incorporating the community in program 
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conception and execution. By addressing these concerns, the school nutrition 
program has the potential to greatly improve Nepali children's health, education, 
and general development. The study provides policymakers, educators, and 
administrators with useful insights into improving school nutrition programs and 
fostering a healthier and more equitable environment for school students. Further, 
the mid-day meal program aligns with such sustainable development goals as 
eradicating poverty, eradicating hunger, and ensuring quality education for all. It 
serves to fulfill constitutional rights towards food sovereignty and free and 
compulsory basic education. 

References 

Acharya, M., & Acharya, K. P. (2020). Teachers’ and Parents’ Perceptions on 
Eating Behaviour of Primary School Students: A Qualitative Study. Journal 
of Health Promotion, 8(June), 119–128. 
https://doi.org/10.3126/jhp.v8i0.32991 

Bassi, S., Gupta, V. K., Park, M. H., Nazar, G. P., Rawal, T., Bhaumik, S., 
Kochhar, K. P., & Arora, M. (2019). School policies, built environment and 
practices for non-communicable disease (NCD) prevention and control in 
schools of Delhi, India. PLoS ONE, 14(4), 1–12. 
https://doi.org/10.1371/journal.pone.0215365 

Bastola, S., & Acharya, B. (2015). Nutritional Status of Primary School Children 
in Pumdi Bhumdi Village of Kaski International Journal of Health Sciences 
and Research Nutritional Status of Primary School Children in Pumdi 
Bhumdi Village of. International Journal of Health Sciences and Research, 
5(5), 339–346. 

Calvert, H. G., Ohri-Vachaspati, P., McQuilkin, M., Boedeker, P., & Turner, L. 
(2021). Prevalence of evidence-based school meal practices and associations 
with reported food waste across a national sample of U.S. elementary 
schools. International Journal of Environmental Research and Public 
Health, 18(16). https://doi.org/10.3390/ijerph18168558 

Eeuwijk, P. Van, & Angehrn, Z. (2017). How to.... conduct a focus group 
discussion (FGD): Methodological Manual. Zurich Open Repository and 
Archive, April, 1–16. 

Foroozanfar, Z., Moghadami, M., Mohsenpour, M. A., Houshiarrad, A., Farmani, 
A., Akbarpoor, M. A., & Shenavar, R. (2022). Socioeconomic determinants 
of nutritional behaviors of households in Fars Province, Iran, 2018. Frontiers 
in Nutrition, 9. https://doi.org/10.3389/fnut.2022.956293 

Gerring, J. (2019). Case Study Research Principles and Practices. In Cambridge 

Stakeholder Perceptions Among School Nutrition and Mid-Day Meal Programme



Journal of Research in Education     Vol. 1     2024 71

conception and execution. By addressing these concerns, the school nutrition 
program has the potential to greatly improve Nepali children's health, education, 
and general development. The study provides policymakers, educators, and 
administrators with useful insights into improving school nutrition programs and 
fostering a healthier and more equitable environment for school students. Further, 
the mid-day meal program aligns with such sustainable development goals as 
eradicating poverty, eradicating hunger, and ensuring quality education for all. It 
serves to fulfill constitutional rights towards food sovereignty and free and 
compulsory basic education. 

References 

Acharya, M., & Acharya, K. P. (2020). Teachers’ and Parents’ Perceptions on 
Eating Behaviour of Primary School Students: A Qualitative Study. Journal 
of Health Promotion, 8(June), 119–128. 
https://doi.org/10.3126/jhp.v8i0.32991 

Bassi, S., Gupta, V. K., Park, M. H., Nazar, G. P., Rawal, T., Bhaumik, S., 
Kochhar, K. P., & Arora, M. (2019). School policies, built environment and 
practices for non-communicable disease (NCD) prevention and control in 
schools of Delhi, India. PLoS ONE, 14(4), 1–12. 
https://doi.org/10.1371/journal.pone.0215365 

Bastola, S., & Acharya, B. (2015). Nutritional Status of Primary School Children 
in Pumdi Bhumdi Village of Kaski International Journal of Health Sciences 
and Research Nutritional Status of Primary School Children in Pumdi 
Bhumdi Village of. International Journal of Health Sciences and Research, 
5(5), 339–346. 

Calvert, H. G., Ohri-Vachaspati, P., McQuilkin, M., Boedeker, P., & Turner, L. 
(2021). Prevalence of evidence-based school meal practices and associations 
with reported food waste across a national sample of U.S. elementary 
schools. International Journal of Environmental Research and Public 
Health, 18(16). https://doi.org/10.3390/ijerph18168558 

Eeuwijk, P. Van, & Angehrn, Z. (2017). How to.... conduct a focus group 
discussion (FGD): Methodological Manual. Zurich Open Repository and 
Archive, April, 1–16. 

Foroozanfar, Z., Moghadami, M., Mohsenpour, M. A., Houshiarrad, A., Farmani, 
A., Akbarpoor, M. A., & Shenavar, R. (2022). Socioeconomic determinants 
of nutritional behaviors of households in Fars Province, Iran, 2018. Frontiers 
in Nutrition, 9. https://doi.org/10.3389/fnut.2022.956293 

Gerring, J. (2019). Case Study Research Principles and Practices. In Cambridge 

University Press. Cambridge University Press. http://scioteca.caf.com/ 
bitstream/handle/123456789/1091/RED2017-Eng-
8ene.pdf?sequence=12&isAllowed=y%0Ahttp://dx.doi.org/10.1016/j.regsciu
rbeco.2008.06.005%0Ahttps://www.researchgate.net/publication/305320484
_SISTEM_PEMBETUNGAN_TERPUSAT_STRATEGI_MELESTARI 

Government of Nepal, M. of E. science and T. (2019). Midday meal standards and 
program facilitation manual in community schools. 

Hada, B. (2010). Problems of Educational Wastage In Primary Level Education of 
Nepal: Some Suggestions to Reduce It. Tribhuvan University Journal, 27(1–
2), 35–42. https://doi.org/10.3126/tuj.v27i1-2.26368 

Hall, E., Chai, W., Koszewski, W., & Albrecht, J. (2015). Development and 
validation of a social cognitive theory-based survey for elementary nutrition 
education program. International Journal of Behavioral Nutrition and 
Physical Activity, 12(1), 1–12. https://doi.org/10.1186/s12966-015-0206-4 

Islam, K. F., Awal, A., Mazumder, H., Munni, U. R., Majumder, K., Afroz, K., 
Tabassum, M. N., & Hossain, M. M. (2023). Social cognitive theory-based 
health promotion in primary care practice: A scoping review. Heliyon, 9(4), 
e14889. https://doi.org/10.1016/j.heliyon.2023.e14889 

Karn, S., Devkota, M. D., Uddin, S., & Thow, A. M. (2017). Policy content and 
stakeholder network analysis for infant and young child feeding in Nepal. 
BMC Public Health, 17(Suppl 2). https://doi.org/10.1186/s12889-017-4340-6 

Kim, J., Woo, T., Lee, K. A., Lee, S. M., & Lee, K.-H. (2016). Application and the 
Effect of Nutrition Education Program Based on the Social Cognitive Theory 
Among Middle School Girls. Korean Journal of Community Nutrition, 21(6), 
497. https://doi.org/10.5720/kjcn.2016.21.6.497 

Krämer, M., Santosh, K., & Vollmer, S. (2018). Improving Children Health and 
Cognition: Evidence from School-Based Nutrition Intervention in India. 
Courant Research Centre, 247, 1–45. 

Menezes, G. (2014). Mid Day Meals: What, Why and How. Research Horizons, 
4(July 2013), 44–50. 

Pant, A. (2020). Motivational Role of Free Mid-Day Meals on Learning Process 
in Basic Community Schools of Western Nepal. International Journal of 
Innovative Science and Research Technology, 5(11), 62–68. 
www.ijisrt.com62 



72

Pun, B. R., & Shrestha, G. K. (2020). Assessment of Child Sensitive Social 
Protection Programmes in Nepal. Journal of Social Protection, 1, 51–69. 
https://doi.org/10.3126/jsp.v1i0.38211 

School Day Meal Management Handbook. (2020). Government of Nepal, 
Ministry of Education, Science and Technology, Department of 
Education and Human Resource. 

Shrestha, R. M., Ghimire, M., Shakya, P., Ayer, R., Dhital, R., & Jimba, M. 
(2019). School health and nutrition program implementation, impact, and 
challenges in schools of Nepal: Stakeholders’ perceptions. In Tropical 
Medicine and Health (Vol. 47, Issue 1). Tropical Medicine and Health. 
https://doi.org/10.1186/s41182-019-0159-4 

Tripathi, K. P. (2020). Child-Friendly School Environment: A Case of Community 
Schools of Pokhara. Prithvi Journal of Research and Innovation, 
2(December), 9–19. https://doi.org/10.3126/pjri.v2i0.33428 

UNICEF. (2021). Conceptual Framework on Maternal and Child Nutrition. 
Nutrition and Child Development Section, Programme Group 3 United 
Nations Plaza New York, NY 10017, USA, 2–3. www.unicef.org/nutrition 

WFP. (2017). The year in review - 2016. https://doi.org/10.18356/de0d97fb-en 

 
 

Stakeholder Perceptions Among School Nutrition and Mid-Day Meal Programme



Journal of Research in Education     Vol. 1     2024 73

Pun, B. R., & Shrestha, G. K. (2020). Assessment of Child Sensitive Social 
Protection Programmes in Nepal. Journal of Social Protection, 1, 51–69. 
https://doi.org/10.3126/jsp.v1i0.38211 

School Day Meal Management Handbook. (2020). Government of Nepal, 
Ministry of Education, Science and Technology, Department of 
Education and Human Resource. 

Shrestha, R. M., Ghimire, M., Shakya, P., Ayer, R., Dhital, R., & Jimba, M. 
(2019). School health and nutrition program implementation, impact, and 
challenges in schools of Nepal: Stakeholders’ perceptions. In Tropical 
Medicine and Health (Vol. 47, Issue 1). Tropical Medicine and Health. 
https://doi.org/10.1186/s41182-019-0159-4 

Tripathi, K. P. (2020). Child-Friendly School Environment: A Case of Community 
Schools of Pokhara. Prithvi Journal of Research and Innovation, 
2(December), 9–19. https://doi.org/10.3126/pjri.v2i0.33428 

UNICEF. (2021). Conceptual Framework on Maternal and Child Nutrition. 
Nutrition and Child Development Section, Programme Group 3 United 
Nations Plaza New York, NY 10017, USA, 2–3. www.unicef.org/nutrition 

WFP. (2017). The year in review - 2016. https://doi.org/10.18356/de0d97fb-en 

 
 

Journal of Research in Education (JoRE) 
ISSN: 3059-9741 

Published by: Journal of Research in Education (JoRE) 
A Multidisciplinary Peer Reviewed Open Access Journal 

DOI: https://doi.org/10.3126/jore.v1i1.78724 
Email: jore.centralcampus@gmail.com 
Website: http://education.fwu.edu.np/ 

 
 

 

 

 

Dimensions of Inspirational Leadership: An Exploratory Factor 
Analysis in the School Settings 

 
Milan Shrestha 

PhD student, Graduate School of Education Tribhuvan University 
E-mail: milan.776781@gse.tu.edu.np / milanshrestha313244@gmail.com 

Orcid ID: https://orcid.org/0000-0001-7506-3004 
Scopus ID:  57211461291 

Abstract 
School leadership addresses the challenges and threats of the school regarding the 
change process by inspiring and motivating teachers. This function of leadership is 
represented by inspirational leadership, which is composed of five dimensions according 
to Bass and Bass, 2008. Connecting to it, the researcher aims to determine the factors of 
inspirational leadership among teachers in a school setting. For this purpose, this study 
employed a cross-sectional survey and collected data via a structured questionnaire from 
502 sample teachers. Thesample teachers were identified by employing a multi-stage 
cluster sampling.Then, the collected data were analyzed through Exploratory Factor 
Analysis (EFA), and in the end, the results were reasoned with social exchange theory. 
Then, through EFA, this study retained five dimensions of inspirational leadership as 
intellectual stimulation, envisioning, managing impression, molding follower’s 
expectations, and Managing meaning. These five dimensions of inspirational leadership 
are related to the social exchange between schoolsand teachers. In line with this, the 
school leadership generates innovative ideas, visualizesthe ideal outlook of the school, 
presentsself as a role model, createsa belief system, and developsa sense of ownership 
among teachers byinspiring them. In return for this, teachers were inspired and perform 
a high job in the school.  
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Introduction 

 Improving and upgrading is the continuous process to address the newly 
emerged challenges and threats (Clarke et al., 2000) in the schools. The school 
needs to address it for surviving in the competitive edge. So, addressing threats 
and challenges are one of the prime tasks of effective leadership where leaders 
influence their followers to engage in the problem for its solutions (Tavokoli & 
Teimouri, 2010). The leadershipinspires and motivates teachers by projecting 
themselves as a role model and envisioning the futuristic looks of the school 
(Okinyi et al., 2015). They also develop the affectionate sentiment and 
commitment towards school by creating hope among teachers. Moreover, the 
leadership inspires their followers to generate innovative ideas (Hughes et al., 
2018) which is more efficient than the traditional ways of solving problems. 
These all functions of leadership favor the inspiration, motivation, and 
encouragement process of the organization and it is much more related to 
inspirational leadership.  

 Inspirational leadership mainly evokes and encouragesfollowers to move past 
their concernsand acquire the organizational desires for the advantages of the 
school (Robbins et al., 2013). It mainly rejuvenates the teachers to envisiona 
futuristic model of the school whilereflecting its organizational values in every 
dimension of their jobs. Likewise, inspirational leadership considers the massive 
interest in the issues of the teachers and encouragesthem to perform more workin 
their job. These all considerations contribute to formingthe inspirational 
leadership with diverse dimensions. In this context, Bass and Bass (2008) 
determined five factors: Managing impression, managing meaning, envisioning, 
molding follower’s expectations, and intellectual stimulation as the dimensions of 
inspirational leadership. So inspirational leadership is composed by aggregation of 
these entire dimensions, which are further associated with the social exchange 
relations between schools and teachers. 

 The social exchange between a school teacher and their coworkers is defined 
as the reciprocal relations between them where both parties are benefited from 
each other’s act (Cropanzano & Mitchell, 2005).This nature of positive exchange 
relations is the sources of inspiration among school teachers.So the social 
exchange theory is applicable to interpreting the school leadership and it inspires 
teachers to perform high in theirjob(Lagowska et al., 2019).This social exchange 
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emerged challenges and threats (Clarke et al., 2000) in the schools. The school 
needs to address it for surviving in the competitive edge. So, addressing threats 
and challenges are one of the prime tasks of effective leadership where leaders 
influence their followers to engage in the problem for its solutions (Tavokoli & 
Teimouri, 2010). The leadershipinspires and motivates teachers by projecting 
themselves as a role model and envisioning the futuristic looks of the school 
(Okinyi et al., 2015). They also develop the affectionate sentiment and 
commitment towards school by creating hope among teachers. Moreover, the 
leadership inspires their followers to generate innovative ideas (Hughes et al., 
2018) which is more efficient than the traditional ways of solving problems. 
These all functions of leadership favor the inspiration, motivation, and 
encouragement process of the organization and it is much more related to 
inspirational leadership.  

 Inspirational leadership mainly evokes and encouragesfollowers to move past 
their concernsand acquire the organizational desires for the advantages of the 
school (Robbins et al., 2013). It mainly rejuvenates the teachers to envisiona 
futuristic model of the school whilereflecting its organizational values in every 
dimension of their jobs. Likewise, inspirational leadership considers the massive 
interest in the issues of the teachers and encouragesthem to perform more workin 
their job. These all considerations contribute to formingthe inspirational 
leadership with diverse dimensions. In this context, Bass and Bass (2008) 
determined five factors: Managing impression, managing meaning, envisioning, 
molding follower’s expectations, and intellectual stimulation as the dimensions of 
inspirational leadership. So inspirational leadership is composed by aggregation of 
these entire dimensions, which are further associated with the social exchange 
relations between schools and teachers. 

 The social exchange between a school teacher and their coworkers is defined 
as the reciprocal relations between them where both parties are benefited from 
each other’s act (Cropanzano & Mitchell, 2005).This nature of positive exchange 
relations is the sources of inspiration among school teachers.So the social 
exchange theory is applicable to interpreting the school leadership and it inspires 
teachers to perform high in theirjob(Lagowska et al., 2019).This social exchange 

relations is clearly visible in those schools in which their leaders were effective 
(Singh, 2017) in terms of envisioning, influential, and creating aspirations and 
supportive relations to inspires each other’s among teachers. Connecting to it, the 
social exchange relations between leaders and teachers is vital to identify the 
factors of inspirational leadership amongteachers in the terms of school set up of 
Nepal.  

 Moreover, the inspiring leadership is the key factors for improving and 
upgrading the schools. It can also crack down the newly developed problems in 
the school by motivating the teachers. The highly inspired teachers were also 
equipped with the high level of satisfaction and commitment in the job which 
leads to the high organizational performances.  Thus, inspirational leadership is 
one of the perquisite factors for advancing school and achieving high academic 
results of the schools.Subsequently, the employment of inspirational leadership is 
crucial in the school to achieve the desired organizational success. However, there 
are poor performances of school leadership (Singh & Allison, 2016) in terms of 
low inspiration and motivation among teachers in the school premises of Nepal 
(Khadka, 2021). This situation of poor inspiring leadership in the schools of Nepal 
leads to stagnancy with low academic achievement, which is seen in the results of 
SEE exams. In SEE exams, there is only 37.55 percent of total students achieved 
above C grades in Nepal (Ministry of Education, Science and Technology 
[MOEST], 2017). This situation elevates the concern that the low educational 
achievement in the schools was due to the neglected school leadership. So in these 
circumstances, the researcher raised the question “What are the dimensionsof 
inspirational leadership in the school setting?” to identify the dimensions of 
inspirational leadership as the crucial issue of this study. 

Study Purposes and Research Questions 

 The researcher aims to identify the dimensionsof inspirational leadershipin 
the school settings. Furthermore, the researcher also formulated the following 
research questions to achieve the purposes of this study as:    

1. What are the factors of inspirational leadership among school teachers? 
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Literature Review and Conceptual Framework 

Inspirational Leadership and Its Dimensions 

 The motivating relationship to job between leaders and followers is referred 
to as inspirational leadership (Awade, 2018). Inspirational leadership plays a role 
of inspiration among followers and encourages them for high performance. It 
means that leaders influenced their followers (Block, 2003) is the crucial feature 
of inspirational leadership. It refers to a "compelling vision" (Hergueux& Kessler, 
2021, p. 2), conveys a common identity (Elsbach & Kramer, 1996), leverage 
emotions (Toplinski & Strack, 2008), and finally appeared confident and resolute 
(Barling et al., 2000). Moreover, Bass and Bass (2008) sum up managing 
impression, managing meaning, envisioning, molding follower’s expectations, 
and intellectual stimulationas the five dimensions of inspirational leadership. 
Firstly, managing impression is referring to the process of developing a good 
impression among followers by their leaders. Secondly, meaning-making is 
referring to the process of spawning the sentimental attachment and sense of 
ownership among employees to their organization. Thirdly, envisioning is the 
ability and propensity of an inspirational leader for portraying the opportunities 
(Kantabutra, 2020) in the organization. Fourthly, molding follower’s expectation 
is the process of creating belief and hope among employees in the organization. 
Fifthly, intellectual stimulation is the encouraging behaviour of leadership to their 
followers for thinking and re-thinking about every issue to derive its best solution 
(Antonakis, 2012). Overall, the sum of these five dimensions collaboratively 
forms the inspirational leadership. 

Social Exchange Theory in Relation to Inspirational Leadership  

 Social exchange theory advocates a theoretical model which explains the 
series of social relations between teachers. The sequences of developing relations 
arise some obligations (Carpanzano & Mitchell, 2005) among the teachers with 
each-others. The emergence of obligations is depended on the "give and take" 
(Cooper-Thomas & Morrison, 2018) as well as the "cost and benefits" (Cook et 
al., 2013) approach. Connecting to it, leadership inspire (gives) their followers as 
the forms of cost and they were inspired (take) in the organization. In this 
scenario, school leaders invested the cost as a form of inspiration and get inspired 
teachers as a benefits.Thus, teachers were inspired due to the inspiration of their 
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Firstly, managing impression is referring to the process of developing a good 
impression among followers by their leaders. Secondly, meaning-making is 
referring to the process of spawning the sentimental attachment and sense of 
ownership among employees to their organization. Thirdly, envisioning is the 
ability and propensity of an inspirational leader for portraying the opportunities 
(Kantabutra, 2020) in the organization. Fourthly, molding follower’s expectation 
is the process of creating belief and hope among employees in the organization. 
Fifthly, intellectual stimulation is the encouraging behaviour of leadership to their 
followers for thinking and re-thinking about every issue to derive its best solution 
(Antonakis, 2012). Overall, the sum of these five dimensions collaboratively 
forms the inspirational leadership. 

Social Exchange Theory in Relation to Inspirational Leadership  

 Social exchange theory advocates a theoretical model which explains the 
series of social relations between teachers. The sequences of developing relations 
arise some obligations (Carpanzano & Mitchell, 2005) among the teachers with 
each-others. The emergence of obligations is depended on the "give and take" 
(Cooper-Thomas & Morrison, 2018) as well as the "cost and benefits" (Cook et 
al., 2013) approach. Connecting to it, leadership inspire (gives) their followers as 
the forms of cost and they were inspired (take) in the organization. In this 
scenario, school leaders invested the cost as a form of inspiration and get inspired 
teachers as a benefits.Thus, teachers were inspired due to the inspiration of their 

leaders as the part of social exchange relations between them which further 
contributes them to perform high job in the school. 

Research Gap 

 The researcher found only a few studies in the field of inspirational 
leadership regarding a school(e.g. Hudson, 2013; Smith, 2016) while reviewing 
the literatures. However, there are many studies were done about school 
leadership (e.g.) and transformative leadership in the globe.Similarly, some 
scholars (e.g. Adhikari, 2019; Kandel, 2020; Pokharel, 2014) haddone study about 
transformative leadership among school teachers in the context of Nepal. These 
studies assess the factors of transformative leadership and some of these factors 
(e.g. inspirational motivation and intellectual stimulation) are related to 
inspirational leadership. However, the majority dimensions of inspirational 
leadership (e.g. envisioning, managing impression, molding follower’s 
expectations, and managing meaning) are not associated with transformational 
leadership. Furthermore, the researcher also didn’t found studies that stated  
dimensions of inspirational leadership in the arena of school while surfing 
database like Google scholar and Pro-quest. Therefore, all the previous studies 
regardinginspirational leadership and transformative leadership were not able to 
capture the inspirational leadership of school teachers in Nepal. Concerning it, 
there is a necessity of doing an extensive study about elucidating dimensions of 
inspirational leadershipon overall school leadership. For this reason, this study is 
consideredas a milestone in reshuffling educational leadership via addressing the 
research problem of inspirational leadership among school teachers in Nepal.   

Conceptual Framework 

 From the reviewed literature of inspirational leadership (e.g., Bass & Bass, 
2008) and social exchange theory so far, the researcher conceptualized that 
intellectual stimulation, envisioning, managing impression, molding follower’s 
expectations, and managing meaning are the dimensions of inspirational 
leadership. These dimensions among school teachers are the independent 
variables that contribute to identifying the overall inspirational leadership as the 
dependent variables. The researcher designed the conceptual framework for this 
study as shown in Figure 1. 
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 This Cochran’s corrected formula derived a 502 numbers of sample size in 
this study.  Then, researcher employed the multi-stage cluster sampling in five 
stages within Bagmati province. More specifically, the researcher categorized the 
Bagmati province in Mountain, Hill, and Tarai based on the geographical 
regions(e.g. Central Bureau of Statistics [CBS], 2014). Then, the obtained sample 
size concerning these three geographical regions is calculated according to their 
weightage in Table 1.  

Table: 1 

Calculation of Sample Size according to the Geographical Regions 
Geographical 
regions 

No. of teachers 
(N)* 

Weightage 
(Wp) 

Sample 
(n) 

Adjusted Sample 
(adj n) 

Mountain 10200 0.1 64.08 64 
Hill 61155 0.8 384.18 384 
Tarai 8556 0.1 53.75 54 
Bagmati 
province 79,911 1.0 502.00 502 

* MOEST (2018) 

 After this, the researcher selected each district from these three geographical 
regions based on lottery approaches. Then, each municipality is randomly picked 
from those three selected districts. It is followed by a random selection of each 
ward from those three selected municipalities. Finally, the researcher enlisted all 
the schools and their teachers within that selected ward with the helped of the 
ward office within those wards. After this, the researcher continuously picked one 
by one school and available teachers until the anticipated numbers of sample were 
not fulfilled in this study.     

Tools and Data Collection Procedures 

 I constructed a survey questionnaire in theGoogle forms by organizing 
Delphi approaches. Itwas conducted by employing the group discussion between 
experts of inspirational leadership(e.g. Mitroff & Turoff, 2002). Finally, the 
discussions of these expert contributed in development of the scale which 
incorporated 30 items to measuring inspirational leadership. These all items 
incorporated the five responses which are arranged in the numerical order (never, 
rarely, sometimes, often, and always) from lowest to highest extent for 



80

quantifying purposes. Then, researcher carried pilot testing where 5% students 
(26) of total sample size were identified as number of pilot sample (e.g. Hertzog, 
2008). In pilot testing researcher obtained more than .719 Cronbach's alpha value 
of all factors regarding inspirational leadership which consisted only 25 numbers 
of items due to deleting 5 items. The 5 items were removed while establishing the 
assumptions of Exploratory Factor Analysis (EFA) in this study. So the derived 
results from the pilot testing helped researcher to ensuring the internal consistency 
of the scale. The establishment of internal consistency helped researcher        

Table: 2  

Result of Pilot Testing: Obtaining Cronbach's Alpha Value 
Indicators Cronbach's Alpha N of Items 

Intellectual Stimulation  .924 6 
Envisioning .926 6 

Managing Impression .910 6 
Molding Followers Expectation .908 5 

Meaning Making .719 2 
Overall Inspirational Leadership .922 25 

 Table 2 illustrates that the derived Cronbach's alpha value were more than 0.7 
which means that the items in this Likert scale were highly consistent with each 
other's (Santos, 1999). Then, the researcher finalized the survey tool and carried it 
in the data collection process through enumerators. For this data collection 
purposes, I appointed three enumerators, each for three selected districts. Then, I 
oriented them about the survey forms, selected municipalities, schools, and the 
process of selecting sample teachers. After this, selected enumerators went to the 
selected schools and requestedto sample teachers for filling the survey forms and 
send them back while its completion. Moreover, the data collection process ended 
when the required number of sample teachers returned the survey forms to the 
researcher. 

Data Analysis Procedure 

 The research eremployed the Exploratory Factor Analysis (EFA) as the part 
of data analysisfor exploring the dimensions of inspirational leadership of school 
teachers. Before performing EFA, I ensured all its assumptions e.g., continuous 
forms of data, large sample size, selecting relevant items, absence of missing 
values, normal distribution of data, absent of high correlations, sampling 
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 Table 2 illustrates that the derived Cronbach's alpha value were more than 0.7 
which means that the items in this Likert scale were highly consistent with each 
other's (Santos, 1999). Then, the researcher finalized the survey tool and carried it 
in the data collection process through enumerators. For this data collection 
purposes, I appointed three enumerators, each for three selected districts. Then, I 
oriented them about the survey forms, selected municipalities, schools, and the 
process of selecting sample teachers. After this, selected enumerators went to the 
selected schools and requestedto sample teachers for filling the survey forms and 
send them back while its completion. Moreover, the data collection process ended 
when the required number of sample teachers returned the survey forms to the 
researcher. 

Data Analysis Procedure 

 The research eremployed the Exploratory Factor Analysis (EFA) as the part 
of data analysisfor exploring the dimensions of inspirational leadership of school 
teachers. Before performing EFA, I ensured all its assumptions e.g., continuous 
forms of data, large sample size, selecting relevant items, absence of missing 
values, normal distribution of data, absent of high correlations, sampling 

appropriateness for all items, retaining of Eigen values, communalities of average 
extraction, and minimum retention of items (Cohen et al., 2018; Field, 2017; 
Kline, 2016).  

Results 

Demographic Attributes of School Teachers 

 This study gathered locale as rural and urban, gender as male and female, the 
age group in youth (below 40), middle-age (40-59), and old age (above 60) as the 
personal attributes of school teachers in Table 3.  

Table: 3 

Personal Attributes of School Teachers 
Personal Attributes Category Number Percent 

Locale 
Rural 260 51.8 
Urban 242 48.2 
Total 502 100 

Gender 
Male 300 59.8 

Female 202 40.2 
Total 502 100.0 

Age group 
Youth 299 60.6 

Middle age 203 40.4 
Total 502 100.0 

 The Table 3 display that there is slightly more rural locale (51.8%) than 
urban locale in this study. Moreover, the male (59.8%) were a bit more than 
female respondents in this study which is analogous to the national data of Nepal. 
In the context of Nepal, Male teacher compromises 63.12% parts of a total 
number of teachers and 53.73% regarding Bagmati province of Nepal (MOEST, 
2017). Furthermore, there are no old-age teachers in this study. So there are only 
two age groups; youth and middle age teachers where youth were the majority 
(N=299, %=60.6) in numbers than middle age groups (N= 203, %= 40.4).   

Testing Assumptions of Exploratory Factor Analysis 

 Considering the key assumptions of EFA, I collected data via a 5 point Likert 
scale which meets the criteria of continuous forms of data. Similarly, I collected 
data from 502 which is more than 300 sample sizes to ensuring the large scale 
sample size (e.g. Comrey & Lee, 1992) of this study. Moreover, I checked all data 
and ensured that there is no presence of missing values in my datasheet. Then, I 
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performed the Skewness (.32 to -1.44) and Kurtosis (1.77 to -.814) which values 
were between ± 2.0 among all dimensions of inspirational leadershipwhich ensure 
data is normally distributed (e.g. Garson, 2012) in this study.After this, I ensured 
the absence of high correlations (>0.8) between dimensions of inspirational 
leadership. The derived values of correlation are lesser than 0.8, which means it 
allows to perform EFA (Field, 2017) in this study. Also, the yielded values (.925) 
via Kaiser-Mayer-Olkin (KMO) is greater than 0.6 which means (in Annex) that 
there is sample adequacy (e.g. Field, 2017). Furthermore, Field (2017) explains 
that the indicators whose Eigen values are higher than 1 were retained as the 
dimension for performing EFA in the study. Considering it, I obtained the Eigen 
values of five indicators were higher than 1 (in Annex). So I retained five 
dimensions for performing EFA in this study. 

 Then, I derived scores of communalities of average extraction of 30 items 
which were greater than 0.5 except 5 items. The derived values which were lesser 
than 0.5 didn't support to perform EFA (Field, 2017). So, I deleted those 5 items 
which obtain lesser values than 0.5. After this, I again performed communalities 
of average extraction of the remaining 25 items which values were in between 
.780 to .522 (in Annex). Thus, the obtained values of communalities of average 
extraction supported me to perform EFA. As well as, the obtained values of items 
loading in the Varimax Rotation (0.66) were greater than 0.60 (in Table 4-8)which 
disappeared the cross-loadings (e.g., Field, 2017) when carrying this value. Thus, 
ensuring these all assumptions permits to run of EFA in this study.  

Dimensions of Inspirational Leadership  

 This study incorporates entire 25 statements (items) relating to inspirational 
leadership while performing EFA and obtained five factors which isalso supported 
by a literature review (e.g. Bass & Bass, 2008) related to inspirational leadership. 
Then, the researcher named these five factors of inspirational leadership in 
sequence are; Intellectual stimulation, envisioning, managing impression, molding 
follower's expectations, and managing meaning. While loading these five factors, 
I consider only those factors in which a minimum of 2 items is retained while 
ensuring assumptions of EFA. The factors of inspirational leadership were 
grouped based on the derived correlational values of items derived by EFA, 
particularly from the rotated factor matrix.     
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Factor First: Intellectual Stimulation  

 Intellectual Stimulation is the first factor of inspirational leadership that 
encourages teachers to generate innovative and creative ideas for mitigating the 
problems. It incorporates six items that were assembled by EFA. The factor 
loading values of intellectual stimulation were range between .700 and .846. The 
output of the rotation component matrix is divulging in    

Table: 4 

Rotated Factor Matrix of Intellectual Stimulation 
Items Factor 

1 2 3 4 5 
IS 2 I encourage co-staff for doing new 

assignments. 
.846     

IS 6 I re-analyzes the critical assumptions to 
questions before taking action. 

.788     

IS 5 I encourages co-staffs to think about old 
problems from multiple perspectives. 

.783     

IS 3 I use to rethink ideas that I had questioned. .765     
IS 1 I emphasizes the use of intelligence to 

overcome obstacles. 
.719     

IS 4 I suggests co-staffs to look at puzzling things 
from different angles. 

.700     

Table 4 shows that the items related to factor one which encompasses the 
features like encouraging the school teachers for taking new tasks and analyzing 
issues via several world views, re-thinking the old issues and ideas, using an 
innovative way to addressing problems inefficient ways, and inspired co-staffs for 
thinking from outside the box. So, the group of these six items as intellectual 
stimulation refers to encouraging followers to think and rethink particular issues 
to mitigating them on their ideas (Antonakis, 2012). The overall themes of this 
chunk of items were developing the positive effect in the team via motivating 
followers to achieve organizational goals.     

Factor Second: Envisioning  

 Envisioning is associated with developing optimism by visualizing the 
picture of the school in the forthcoming days. It is the second factor of 
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inspirational leadership which includes six items assembled by EFA. The derived 
values range from .757 to .866 from the output of the rotation component matrix 
while loading the factors in EFA in Table 5. 

Table: 5 

Rotated Factor Matrix of Envisioning 
Items Factor 

1 2 3 4 5 
ENV4 I articulate school vision, regarding the 

future. 
 .866    

ENV6 I speak optimistically about the future.  .819    
ENV3 I have a clear picture of the school in 

achievable goals. 
 .801    

ENV2 I encourages groups work to perform better 
to achieve vision. 

 .786    

ENV5 I design solutions to address risks which will 
arise in future.  

 .778    

ENV1 I encourages co-staffs to focus on ideas to 
make their dreams come true.  

 .757    

 Table 5 illustrates the six items related to factor two of inspirational 
leadership. The items of this factor overall encompass characteristics like; 
projection of vision for future, optimistic to future, clear and achievable vision of 
the school, expressed vision motivates coworkers to achieve goals, develop ideas 
which will prevent upcoming risk and challenges, and motivate co-staffs for 
concentrating only in the ideas to achieving visions. Thus, based on these features, 
I named envisioning to this factor which overall represents all six items derived by 
EFA. The envisioning refers to the tasks which create the future possibility in the 
organization (Kantabutra, 2020). It means that inspirational leadership envisions 
the goals, creating optimism and motivate co-workers to achieve that goal.      

Factor Third: Managing Impression 

 Managing Impression is the task of leaders to present self as the role model in 
the school and influence others. It is the third factor of inspirational leadership and 
incorporates six items which were grouped by EFA. The factors loading in EFA 
obtains the output of the rotation component matrix ranged from .661 to .824 in 
Table 6. 

Table: 6 
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which will prevent upcoming risk and challenges, and motivate co-staffs for 
concentrating only in the ideas to achieving visions. Thus, based on these features, 
I named envisioning to this factor which overall represents all six items derived by 
EFA. The envisioning refers to the tasks which create the future possibility in the 
organization (Kantabutra, 2020). It means that inspirational leadership envisions 
the goals, creating optimism and motivate co-workers to achieve that goal.      

Factor Third: Managing Impression 

 Managing Impression is the task of leaders to present self as the role model in 
the school and influence others. It is the third factor of inspirational leadership and 
incorporates six items which were grouped by EFA. The factors loading in EFA 
obtains the output of the rotation component matrix ranged from .661 to .824 in 
Table 6. 

Table: 6 

Rotated Factor Matrix of Managing Impression 
Items Factor 

1 2 3 4 5 
MI 3 I am a good model to follower.   .824   

MI 4 I go beyond self-interest.   .762   
MI 2 I focus on the effect of personal integrity 

while making decisions. 
  .756   

MI 5 I love to do the challenges works.   .752   
MI1 I focus on the group work rather than 

individual work. 
  .731   

MI 6 I feel happy to be around with co-staffs.   .661   

 Table 6 depicts six items in factor three which collectively sketch the 
impression of leaders to their followers. The overall features of factor three were 
projecting a leader as a good model, prioritizing organizational goals rather than 
self-interest, focusing on the integrity of followers, doing challenging work to 
become an idol, preference to teamwork, and stay with the team for impressing 
them. So I name factor three as managing impression based on its above features. 
The managing impression is the process where leaders attempt to influence 
followers by projecting themselves as an icon (Schlenker, 1980 as cited in Rozell 
& Gundersen, 2003) and develops good impression among them. So managing 
impression is that dimension of inspirational leadership which includes that all 
tasks relating to developing a good impression among followers. 

Factor Fourth: Molding Followers Expectation  

 Molding follower's expectation is the fourth factor of inspirational leadership 
which creates belief and hope among teachers towards school. It clusters five 
items that were derived by EFA. The factor loading values of the fifth factor were 
range between .614 and .736. The result of the rotation component matrix is 
enlisting in Table 7.   

Table: 7 

Rotated Factor Matrix of Molding Followers Expectation 
Items Factor 

1 2 3 4 5 
MFE 4 I expresses appreciation when co-staffs do a good 

job. 
   .736  
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MFE2 I supposes an individual having different needs, 
abilities, and desire in application. 

   .730  

MFE 5 I provide constructive feedback about the work.    .710  
MFE 3 I inspires co-staffs for self-development.    .686  

MFE6 6 I utilizes free time on teaching and coaching co-
staffs. 

   .614  

 Table 7 illustrates that the items related to the fourth factor of inspirational 
leadership's nomenclature as molding follower's expectation. It incorporates the 
characteristics like encouraging the school teachers by appreciating them for their 
excellent work, accept that every individual has their different abilities and 
desires, providing constructive suggestions, inspiring individuals for their self-
development, and using leisure time to helping co-staffs, and inspiring individuals 
for their self-development. Overall, molding follower's expectation refers to 
creating belief in followers to give high performances in the organization. It rises 
the high expectation among followers by inspiring them (Bass & Bass, 2009) and 
mobilizes them to accomplish tasks.    

Factor Fifth: Managing Meaning  

 Managing meaning is the process of creating sentimental attachment towards 
school among teachers by developing a sense of ownership. It is the fifth factor of 
inspirational leadership that incorporates two items derived from the output of the 
rotation component matrix while loading factors on EFA. The values of these two 
items were .673 and .736 in Table 8.   

Table: 8 

Rotated Factor Matrix of Managing Meaning 
Items Factor 

1 2 3 4 5 
Meaning 3 I feel the problem of this school is my 

own. 
    .736 

Meaning 4 I feel as a part of the family at my 
school. 

    .673 

 Table 8 illustrates the features related to taking ownership and responsibility 
of the school. They feel that school belongs to them and perceive the school's 
problem as their problem. So based on these features, I nomenclature this factor of 
inspirational leadership as meaning-making. The managing meaning states the 
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mobilizes them to accomplish tasks.    

Factor Fifth: Managing Meaning  

 Managing meaning is the process of creating sentimental attachment towards 
school among teachers by developing a sense of ownership. It is the fifth factor of 
inspirational leadership that incorporates two items derived from the output of the 
rotation component matrix while loading factors on EFA. The values of these two 
items were .673 and .736 in Table 8.   

Table: 8 

Rotated Factor Matrix of Managing Meaning 
Items Factor 

1 2 3 4 5 
Meaning 3 I feel the problem of this school is my 

own. 
    .736 

Meaning 4 I feel as a part of the family at my 
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    .673 

 Table 8 illustrates the features related to taking ownership and responsibility 
of the school. They feel that school belongs to them and perceive the school's 
problem as their problem. So based on these features, I nomenclature this factor of 
inspirational leadership as meaning-making. The managing meaning states the 

civic virtue where leadership inspires their followers to relate them with the 
organization as a member (Varney, 2009). Furthermore, Varney (2009) claims 
that the managing meaning related activities contribute to the survival and 
longevity of the organization. So, meaning-making is the factor of inspirational 
leadership that enables teachers to take ownership of the school and addressits 
issues as their problems.   

Discussions: Outline of Inspirational Leadership 

 This study ensured the five dimensions of inspirational leadership by EFA 
which is similar to the explanation of Bass & Bass (2008). Then, the researcher 
nomenclature these five factors as the five dimensions of inspirational leadership 
as intellectual stimulation, envisioning, managing impression, molding follower’s 
expectation, and managing meaning alike Bass & Bass (2008). The first 
dimension of inspirational leadership is nomenclature as intellectual stimulation 
which refers as the encouraging behavior of school teachers to their coworkers for 
generating the innovative and creative ideas. In line of this, Kandel (2020) 
identified the high level of intellectual stimulation among school teachers of 
Nepal. Moreover, this study derived that the intellectual stimulation is composed 
by the items regarding inspire to handling new tasks, seeing the new problems 
from many world views, repeat the thinking and analysis process, and using of 
intelligence among school teachers. This finding is also supported by Antonakis 
(2012) and Sanchez-Cardona et al. (2018) in their studies. They revealed that the 
generation of innovative ideas are spawned by inspiring to view the same issues 
from multiple perspectives through the process of thinking, rethinking, and critical 
analysis.It means that the school teachers inspired their coworkers to carrying the 
creative and innovative ways to handling the problems because it is more efficient 
and effective than traditional ways of addressing issues. These all tasks 
collectively determines the intellectual stimulation which gives priority for 
sharing the values, ideas, and thoughts (Abdullah et al., 2018) via self-engagement 
to mitigating problems (Bolkan et al., 2011).  

 The envisioning is derived for nomenclature of the group of issues like 
creating hope and articulating the vision for future among employees. The 
creation of hope and projecting vision encouraged teachers for perform high in the 
work by focusing on idea to achieve it. So this derived ideas of envisioning is 
analogues to the Bryington (2016) who incorporated the clear visions, portraying 
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the dreams of opportunity, and encouraging followers to make it true by working 
hard in the organization. In line of it, the envisioning refers as the process of 
creating optimism and inspire followers to achieve the pre-determined goals 
(Kantabutra, 2020).Furthermore, the obtained results regarding envision is 
supported by Mascareno et al. (2019) which mentions that leadership visualized 
the opportunity which inspires their co-staffs to invest their efforts and indorse 
goal alignment among employees. Moreover, the visualizing the sketch relating an 
organization helps to grow creativity and innovativeness among employees. Then, 
ensuring of creativity and innovativeness contribute to conceptualizing the ideal 
school in terms of pedagogy, ideology, and internal and external environment of 
the school (Leshem, 2015). These all activities related to envisioning concerns to 
developing plans like School Improvement Plan (SIP), Five year plan, and annual 
plan etc in the school settings of Nepal (Dhungana, 2020). These plans are 
formulated by taking the collective decision of all stakeholders (e.g. teacher and 
parents) which are helpful to encourage leaders and teachers for envisioning to 
solve the problems of school. So envisioning is the one of the dimension of 
inspirational leadership which visualize the upcoming picture of the organization. 

 Managing impression is ensuring as the third dimensions of inspirational 
leadership which is composited of being the ideal among followers, going beyond 
self-interest, personal integrity, prefer challenging tasks and group works, and 
feeling happy with coworkers in this study. These derived data is similar to the 
perspectives of Schlenker, 1980 (as cited in Rozell & Gundersen, 2003) and 
Golffman (1959) who advocates the self-presentation as role model for 
developing good impression to others.While presenting self as an icon, the leaders 
tried all tasks of inspiration, motivation, and tactics that can influence followers. 
Aligning this finding, Dhungana (2020) supports it by revealing that the school 
leaders of Nepal appreciates and provides the incentivesfor good workings, and 
present self as an icon to their teachers. It is also referred to as the “self-
presentation” (Golffman, 1959) where leaders try to influence others about the 
perception of their images.Besides the findings of this study, Dhungana (2020) 
further adds that putting the right person in right place by school principal also 
impressed their teachers towards them in the school of Nepal. So that all tasks and 
tactics which can influence and motivate followers for developing good 
impression are collectively incorporated within the dimension of managing 
impression. 

Dimensions of Inspirational Leadership: An Exploratory Factor Analysis in the School Settings



Journal of Research in Education     Vol. 1     2024 89
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hard in the organization. In line of it, the envisioning refers as the process of 
creating optimism and inspire followers to achieve the pre-determined goals 
(Kantabutra, 2020).Furthermore, the obtained results regarding envision is 
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goal alignment among employees. Moreover, the visualizing the sketch relating an 
organization helps to grow creativity and innovativeness among employees. Then, 
ensuring of creativity and innovativeness contribute to conceptualizing the ideal 
school in terms of pedagogy, ideology, and internal and external environment of 
the school (Leshem, 2015). These all activities related to envisioning concerns to 
developing plans like School Improvement Plan (SIP), Five year plan, and annual 
plan etc in the school settings of Nepal (Dhungana, 2020). These plans are 
formulated by taking the collective decision of all stakeholders (e.g. teacher and 
parents) which are helpful to encourage leaders and teachers for envisioning to 
solve the problems of school. So envisioning is the one of the dimension of 
inspirational leadership which visualize the upcoming picture of the organization. 

 Managing impression is ensuring as the third dimensions of inspirational 
leadership which is composited of being the ideal among followers, going beyond 
self-interest, personal integrity, prefer challenging tasks and group works, and 
feeling happy with coworkers in this study. These derived data is similar to the 
perspectives of Schlenker, 1980 (as cited in Rozell & Gundersen, 2003) and 
Golffman (1959) who advocates the self-presentation as role model for 
developing good impression to others.While presenting self as an icon, the leaders 
tried all tasks of inspiration, motivation, and tactics that can influence followers. 
Aligning this finding, Dhungana (2020) supports it by revealing that the school 
leaders of Nepal appreciates and provides the incentivesfor good workings, and 
present self as an icon to their teachers. It is also referred to as the “self-
presentation” (Golffman, 1959) where leaders try to influence others about the 
perception of their images.Besides the findings of this study, Dhungana (2020) 
further adds that putting the right person in right place by school principal also 
impressed their teachers towards them in the school of Nepal. So that all tasks and 
tactics which can influence and motivate followers for developing good 
impression are collectively incorporated within the dimension of managing 
impression. 

 This study also derived molding follower’s expectation as the fourth 
dimensions of inspirational leadership. Molding follower’s expectation is 
collectively formed by tasks like appreciating coworkers while they do good 
work, providing constructive feedbacks, inspiring coworkers for their 
development, utilizing free time to groom their job performance, and accepting 
the diversity regards individual needs and abilities in the school. This result about 
molding follower’s expectation is in the line of Dhungana (2020) and Qu et al. 
(2015) who explains that creating of expectation is the trigger point of the 
inspiration among employees to perform the high job in the organization. Besides 
this results, Dhungana (2020) further explored that teachers observed the 
consistency and integrity about what principal says and do about the issues of 
school in the context of Nepal. The coherence and integrity shown byschool 
principal also inspired to develop preferences and expectation among 
teachers.Moreover, the development of expectations helps to set the target of the 
organization (Walker, 2015). Considering it, the possibilities of achieving the 
target inspire followers for their job performance (Vance, 2006). The performance 
of these tasks generates the expectation among followers which transforms them 
to be more creative and critical thinkers to perform their job. So the molding of 
follower's expectations encourages the followers to employ their efforts in the job 
for getting organizational success. 

 Finally, this study derived managing meaning as the fifth dimensions of 
inspirational leadership which incorporated the feeling of the school teachers as 
they are essential parts of the school and also they took the problems of the school 
as their own problems. This derived findings shows that they are sentimentally 
attached with the school, taking ownership and giving more preferences to the 
school work rather than their personal tasks. This fact is also explored by Varney 
(2009) as a term of “civic virtue” which creates an inspiring environment for 
followers to feel them as a member of an organization. The ensuring of 
sentimental attachment among followers contributes to the organization for its 
survival and longevity which is the crucial part of managing to human resources 
(Varney, 2009). It is also stated as the meaningful work of leadership as sensitizes 
the values of the organization among followers (Walumbwa et al., 2013). The 
articulation of the organizational values is the prime element of managing 
meaning as part of inspirational leadership. It contributes to developing emotions 
among employees to feel ownership of the organization. The feeling of ownership 
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is developed from the culture of appreciation for the good performances of 
employees (Hastwell, 2021). It also upsurges when the leaders provide the values 
to their works which sentimentally bonded them with the organization. 
Furthermore, the feeling of ownership inspires employees to make efforts to solve 
organizational issues as their problems. So managing meaning as the one 
dimension of inspirational leadership is associated with the existence and 
durability of the organization.  

 Furthermore, the social exchange theory also explains educational leadership 
as the give and take relations between two parties (Duger, 2020). Relating to the 
social exchange theory, leadership inspires teachers, and in return, teachers highly 
perform their job (Elstad et al., 2011) in the school. It means that social exchange 
theory contributes to generating meaning in the context of analyzing inspirational 
leadership in school settings. In school, social exchange relations advocate the 
mutual benefits and give and take relations between teachers and their coworkers 
(e.g., Cropanzano& Mitchell, 2005). More specifically, the inspirational 
leadership regard critical and innovative thinking, projecting the ideal school, 
developing self-image as an icon, creating expectations, and feeling of ownership 
among teachers collectively helps to developing innovative ideas, trust, and 
confidence, believing in leadership, satisfaction, and sentiment attachment to the 
school are example of social exchange relation between teachers and their 
colleagues. So, these exchange relations contribute to determining the intellectual 
stimulation, envisioning, managing impressions, molding followers’ expectations, 
and managing meaning as the five dimensions of inspirational leadership in the 
school setting of Nepal. 

Conclusions 

 Inspirational leadership is the collective form of innovativeness, creative and 
critical thinking to generating new ideas, construction of plans, projecting the 
visual of ideal school, presenting self as an icon, giving preferences to the other's 
need, fulfilling teachers expectations, taking ownership of the school, presence of 
sentimental attachment to the schools and appreciating teachers in the setting of 
the school. This study categorized these entire ingredients of inspirational 
leadership into five broad dimensions; intellectual stimulation, envisioning, 
managing impression, molding follower's expectations, and managing meaning. 
More specifically, generating innovative ideas formulate intellectual stimulation, 
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is developed from the culture of appreciation for the good performances of 
employees (Hastwell, 2021). It also upsurges when the leaders provide the values 
to their works which sentimentally bonded them with the organization. 
Furthermore, the feeling of ownership inspires employees to make efforts to solve 
organizational issues as their problems. So managing meaning as the one 
dimension of inspirational leadership is associated with the existence and 
durability of the organization.  

 Furthermore, the social exchange theory also explains educational leadership 
as the give and take relations between two parties (Duger, 2020). Relating to the 
social exchange theory, leadership inspires teachers, and in return, teachers highly 
perform their job (Elstad et al., 2011) in the school. It means that social exchange 
theory contributes to generating meaning in the context of analyzing inspirational 
leadership in school settings. In school, social exchange relations advocate the 
mutual benefits and give and take relations between teachers and their coworkers 
(e.g., Cropanzano& Mitchell, 2005). More specifically, the inspirational 
leadership regard critical and innovative thinking, projecting the ideal school, 
developing self-image as an icon, creating expectations, and feeling of ownership 
among teachers collectively helps to developing innovative ideas, trust, and 
confidence, believing in leadership, satisfaction, and sentiment attachment to the 
school are example of social exchange relation between teachers and their 
colleagues. So, these exchange relations contribute to determining the intellectual 
stimulation, envisioning, managing impressions, molding followers’ expectations, 
and managing meaning as the five dimensions of inspirational leadership in the 
school setting of Nepal. 

Conclusions 

 Inspirational leadership is the collective form of innovativeness, creative and 
critical thinking to generating new ideas, construction of plans, projecting the 
visual of ideal school, presenting self as an icon, giving preferences to the other's 
need, fulfilling teachers expectations, taking ownership of the school, presence of 
sentimental attachment to the schools and appreciating teachers in the setting of 
the school. This study categorized these entire ingredients of inspirational 
leadership into five broad dimensions; intellectual stimulation, envisioning, 
managing impression, molding follower's expectations, and managing meaning. 
More specifically, generating innovative ideas formulate intellectual stimulation, 

planning the futuristic outlook of school, and presenting self as a role model 
creates envisioning and managing impression. Moreover, molding follower's 
expectations and meaning-making are materializing respectively by a belief 
system and a sense of ownership with sentimental attachment. Identification of 
these all dimensions of inspirational leadership is connected to the social 
exchange as inspirational leadership between school teachers and their coworkers. 
That's why inspirational leadership is not only limited to the inspirational 
motivation of teachers. It also covers all the functions of leadership as planning, 
organizing, leading, and controlling regards the setup of school. Thus, establishing 
these five dimensions of inspirational leadership assists policymakers in designing 
programs and measures to inspire and motivate school teachers in their jobs. This 
move could boost the job performance of school teachers. Furthermore, the 
elucidated data might be used to review literature for forthcoming researchers who 
will study school leadership.   
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Abstract 

The increasing presence of artificial intelligence (AI) in education has led to the 
widespread use of AI writing assistants like Grammarly, QuillBot, and GPT-based tools. 
These tools promise to enhance writing quality by improving grammar, style, and clarity. 
However, their effects on long-term writing skills, particularly in academic settings, 
remain a topic of concern. This study investigates the impact of AI writing assistants on 
the writing skills of 100 English Language and Literature students at Kabul University. 
As their writing teacher, I conducted this research using a structured questionnaire to 
collect data about students' usage patterns, experiences, and perceptions of AI writing 
assistants. The results show that while students benefit from AI tools in terms of grammar 
and productivity, many express concerns about over-reliance and reduced critical 
thinking in writing. This research provides valuable insights into the role of AI in 
academic writing and offers recommendations for integrating AI tools without 
compromising skill development. 

Keywords: Educational technology, Artificial intelligence, Language learning, Writing, 
improvement, Academic writing, Over-reliance on Technology.  

INTRODUCTION 

 The integration of artificial intelligence (AI) into education has fundamentally 
transformed how students approach academic tasks, particularly writing. AI writing 
assistants, such as Grammarly, QuillBot, and GPT-based tools, are now widely used 
by students to improve grammar, style, and content generation. These tools offer 
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instant feedback, helping users correct errors and refine their writing more 
efficiently. According to Smith (2021), AI writing assistants have become 
particularly popular among non-native English speakers, as they provide 
personalized, real-time feedback that helps users avoid common mistakes. 
However, while AI tools are undeniably beneficial for surface-level improvements 
in grammar and structure, there is growing concern about their impact on students’ 
long-term writing skills. Adams (2020) highlights that over-reliance on these tools 
could hinder the development of critical thinking, creativity, and self-editing 
abilities, raising questions about their role in academic learning. 

 The increasing dependence on AI tools among students has sparked debate 
among educators and researchers. While AI tools can reduce cognitive load and 
enhance productivity, they might also encourage a passive approach to writing. 
Miller (2019) notes that students who frequently use AI tools may fail to engage 
deeply with the writing process, relying on automated suggestions rather than 
developing their own critical editing skills. Similarly, Elbow (1998) emphasizes 
the importance of individual voice and creativity in writing, which may be diluted 
when students adopt AI-generated suggestions without reflection. Despite these 
concerns, the adoption of AI tools continues to grow, particularly in academic 
contexts where students are seeking ways to improve their writing under time 
constraints (e.g., Jones & Brown, 2020).  

 While AI writing assistants have demonstrated their ability to enhance 
grammatical accuracy and productivity, their long-term effects on students’ 
writing proficiency remain unclear. Research has shown that while these tools 
help students achieve immediate improvements in their writing, they may not 
necessarily foster essential skills like critical thinking, creativity, and independent 
problem-solving (e.g., Ferris, 2004; Zhou & Xu, 2023). For instance, Chun (2020) 
found that students who relied heavily on Grammarly often struggled to 
internalize grammatical rules, raising concerns about their ability to self-correct 
errors without external assistance. Moreover, most existing research focuses on 
the experiences of students in Western contexts, leaving a significant gap in 
understanding how AI writing tools impact students in non-Western academic 
settings, such as Afghanistan. At Kabul University, where access to quality 
writing instruction is limited, the use of AI tools has become increasingly 
common among English Language and Literature students. However, it remains 

Impact of AI-Based Tools on Writing Skills



Journal of Research in Education     Vol. 1     2024 99

instant feedback, helping users correct errors and refine their writing more 
efficiently. According to Smith (2021), AI writing assistants have become 
particularly popular among non-native English speakers, as they provide 
personalized, real-time feedback that helps users avoid common mistakes. 
However, while AI tools are undeniably beneficial for surface-level improvements 
in grammar and structure, there is growing concern about their impact on students’ 
long-term writing skills. Adams (2020) highlights that over-reliance on these tools 
could hinder the development of critical thinking, creativity, and self-editing 
abilities, raising questions about their role in academic learning. 

 The increasing dependence on AI tools among students has sparked debate 
among educators and researchers. While AI tools can reduce cognitive load and 
enhance productivity, they might also encourage a passive approach to writing. 
Miller (2019) notes that students who frequently use AI tools may fail to engage 
deeply with the writing process, relying on automated suggestions rather than 
developing their own critical editing skills. Similarly, Elbow (1998) emphasizes 
the importance of individual voice and creativity in writing, which may be diluted 
when students adopt AI-generated suggestions without reflection. Despite these 
concerns, the adoption of AI tools continues to grow, particularly in academic 
contexts where students are seeking ways to improve their writing under time 
constraints (e.g., Jones & Brown, 2020).  

 While AI writing assistants have demonstrated their ability to enhance 
grammatical accuracy and productivity, their long-term effects on students’ 
writing proficiency remain unclear. Research has shown that while these tools 
help students achieve immediate improvements in their writing, they may not 
necessarily foster essential skills like critical thinking, creativity, and independent 
problem-solving (e.g., Ferris, 2004; Zhou & Xu, 2023). For instance, Chun (2020) 
found that students who relied heavily on Grammarly often struggled to 
internalize grammatical rules, raising concerns about their ability to self-correct 
errors without external assistance. Moreover, most existing research focuses on 
the experiences of students in Western contexts, leaving a significant gap in 
understanding how AI writing tools impact students in non-Western academic 
settings, such as Afghanistan. At Kabul University, where access to quality 
writing instruction is limited, the use of AI tools has become increasingly 
common among English Language and Literature students. However, it remains 

unclear whether these tools are enhancing or undermining their long-term writing 
development.  

 This study is significant for several reasons. First, it addresses a critical gap 
in the literature by examining the experiences of English Language and Literature 
students at Kabul University, a context that has received little attention in previous 
research. As Warschauer and Grimes (2008) argue, understanding the role of 
digital tools in diverse educational settings is essential for developing effective 
teaching strategies. Second, the study explores the dual-edged nature of AI writing 
assistants. While prior research has established their benefits for grammar and 
productivity (e.g., Smith, 2021; Chun, 2020), less is known about their potential 
drawbacks, particularly in terms of fostering over-reliance and limiting creativity. 
This aligns with Vygotsky’s (1978) Zone of Proximal Development, which 
emphasizes the need for learners to engage with tasks that challenge their current 
abilities, supported by appropriate scaffolding. AI tools, if overused, may provide 
excessive scaffolding, preventing students from developing the independent skills 
needed for effective writing. 

 By investigating how AI writing assistants impact students’ writing skills at 
Kabul University, this study aims to provide educators with insights into how 
these tools can be integrated into writing instruction without undermining skill 
development. Specifically, it examines the extent to which AI tools enhance 
grammar and productivity, their effects on creativity and critical thinking, and the 
risks associated with over-reliance. The findings will contribute to the growing 
body of literature on AI in education and offer practical recommendations for 
balancing the use of AI tools with traditional writing instruction. 

1. To assess the extent to which AI writing assistants improve students' 
writing skills, particularly in grammar, vocabulary, and structure 

2. To explore whether AI tools affect students' creativity and critical 
thinking in writing 

3. To determine the potential risks of over-reliance on AI writing tools 
among university students 

LITERATURE REVIEW 

Historical Context: The Evolution of Writing Aids 

 The history of writing aids is long and varied, dating back to the earliest tools 
used for scribing on clay tablets or parchment. With the advent of the typewriter 
and word processors in the 20th century, writing technology began to substantially 
influence the way people composed texts. According to Sweller (1988), Early tools 
such as spellcheckers and basic grammar checkers became integrated into word 
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processing software in the 1980s and 1990s, offering users unprecedented ease in 
correcting common errors. However, these tools were limited in scope, primarily 
functioning at the level of individual word errors or basic sentence structure. 

 The leap from these early tools to modern AI writing assistants represents a 
significant technological transformation. Unlike traditional tools, which primarily 
focused on error detection, AI writing tools are capable of understanding context, 
suggesting stylistic improvements, and even generating content based on user 
prompts. This shift is due to advancements in Natural Language Processing (NLP) 
and Machine Learning (ML), allowing modern AI tools to process and produce 
human-like text. Good fellow et al. (2014) introduced the concept of Generative 
Adversarial Networks (GANs), which played a significant role in advancing AI’s 
ability to generate human-like writing. 

AI Writing Assistants and their Role in Education 

 AI writing assistants have become popular among students for their ability to 
improve grammatical accuracy, vocabulary choice, and sentence structure. Tools 
like Grammarly and QuillBot use machine learning algorithms to detect errors and 
offer real-time corrections. According to Smith (2021), these tools are particularly 
useful for non-native English speakers, as they provide instant feedback that helps 
users avoid common mistakes. In an academic context, AI tools are increasingly 
being used to enhance the quality of written assignments. Jones and Brown (2020) 
found that students who used Grammarly saw significant improvements in their 
grammar scores. However, the authors also caution that these improvements may 
not translate into lasting writing skills if students rely too heavily on the tool for 
error correction. 

Concerns Regarding Over-Reliance on AI Writing Assistants 

 While AI writing tools offer clear benefits, several scholars have raised 
concerns about their long-term impact on students' writing abilities. Miller (2019) 
argues that students who use AI tools extensively may become overly dependent 
on them, leading to a decline in their ability to self-edit and think critically about 
their writing. Similarly, Adams (2020) found that while AI tools improve 
productivity, they can limit creativity by suggesting formulaic or repetitive 
patterns in writing. 

Artificial Intelligence in Education 

Impact of AI-Based Tools on Writing Skills



Journal of Research in Education     Vol. 1     2024 101

processing software in the 1980s and 1990s, offering users unprecedented ease in 
correcting common errors. However, these tools were limited in scope, primarily 
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 The leap from these early tools to modern AI writing assistants represents a 
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focused on error detection, AI writing tools are capable of understanding context, 
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prompts. This shift is due to advancements in Natural Language Processing (NLP) 
and Machine Learning (ML), allowing modern AI tools to process and produce 
human-like text. Good fellow et al. (2014) introduced the concept of Generative 
Adversarial Networks (GANs), which played a significant role in advancing AI’s 
ability to generate human-like writing. 

AI Writing Assistants and their Role in Education 

 AI writing assistants have become popular among students for their ability to 
improve grammatical accuracy, vocabulary choice, and sentence structure. Tools 
like Grammarly and QuillBot use machine learning algorithms to detect errors and 
offer real-time corrections. According to Smith (2021), these tools are particularly 
useful for non-native English speakers, as they provide instant feedback that helps 
users avoid common mistakes. In an academic context, AI tools are increasingly 
being used to enhance the quality of written assignments. Jones and Brown (2020) 
found that students who used Grammarly saw significant improvements in their 
grammar scores. However, the authors also caution that these improvements may 
not translate into lasting writing skills if students rely too heavily on the tool for 
error correction. 

Concerns Regarding Over-Reliance on AI Writing Assistants 

 While AI writing tools offer clear benefits, several scholars have raised 
concerns about their long-term impact on students' writing abilities. Miller (2019) 
argues that students who use AI tools extensively may become overly dependent 
on them, leading to a decline in their ability to self-edit and think critically about 
their writing. Similarly, Adams (2020) found that while AI tools improve 
productivity, they can limit creativity by suggesting formulaic or repetitive 
patterns in writing. 

Artificial Intelligence in Education 

 The integration of AI into education has been a topic of interest for many 
years. Historically, AI's role in learning environments has focused on providing 
automated, personalized feedback to learners in various domains, including writing. 
Luckin et al. (2016) explored the concept of "intelligent tutoring systems," which 
are AI-driven platforms that offer adaptive learning experiences tailored to 
individual student needs. These systems, while primarily focused on mathematical 
and scientific subjects, laid the groundwork for AI writing assistants, which now 
provide similar personalized feedback in the domain of writing. 
 A study by Warschauer and Grimes (2008) examined the use of digital 
writing tools in classrooms, noting that while such tools could enhance students' 
engagement with writing, they also raised concerns about over-reliance. Their 
research highlighted the importance of balancing technological assistance with 
traditional writing instruction to ensure that students develop essential writing 
skills. This concern is echoed in contemporary discussions about AI writing 
assistants, where the balance between technological aid and independent skill 
development remains a central issue. 
AI Writing Assistants: Grammar and Syntax 
 Numerous studies have demonstrated the effectiveness of AI writing assistants 
in improving grammatical accuracy, particularly among non-native speakers of 
English. Bitchener and Ferris (2012) emphasized the importance of corrective 
feedback in second-language writing, arguing that immediate, detailed feedback can 
significantly improve learners' grammatical accuracy. AI writing assistants provide 
such feedback in real-time, allowing users to correct mistakes as they write. Chun 
(2020) conducted a study on non-native English speakers using Grammarly, finding 
that students who regularly used the tool improved their grammatical accuracy more 
quickly than those who relied solely on traditional instruction. 
 However, several scholars express concerns about the long-term effects of 
relying on AI for grammar correction. Ferris (2004) warned that over-reliance on 
corrective feedback could lead to “error fossilization,” where learners become 
dependent on external corrections rather than internalizing grammatical rules. 
This concern is particularly relevant to AI writing assistants, which not only 
correct errors but also suggest rephrasing without requiring the user to fully 
understand the underlying grammatical principles. 
 In a similar vein, Nunan (1999) argued that language learners benefit most 
from engaging with challenging tasks that push them to think critically about 
language use. While AI writing assistants can make writing easier, they may also 
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reduce the cognitive load required for users to engage deeply with grammatical 
structures. This reduction in cognitive effort could inhibit the learning process, as 
users may come to rely on the AI to resolve issues they would otherwise need to 
solve independently. 

AI Writing Assistants and Writing Coherence 
 Coherence, or the logical flow of ideas in a text, is another area where AI 
writing assistants have made significant strides. Tools like Grammarly and 
ProWritingAid offer suggestions not only for sentence-level corrections but also 
for improving the overall structure of a document. These tools analyze the 
organization of paragraphs, the connections between ideas, and the transitions 
between sentences, offering users suggestions on how to improve the logical flow 
of their writing. 
 Kellogg (1994) explored the cognitive processes involved in writing, noting 
that organizing ideas into a coherent structure is one of the most challenging 
aspects of the writing process. AI writing assistants can alleviate some of this 
cognitive burden by identifying areas where the logical flow breaks down and 
offering specific suggestions for improvement. Liu (2022) conducted a study 
examining the use of AI writing tools among professional writers, finding that 
these tools were particularly effective in helping users improve the clarity and 
coherence of technical documents. 
 However, there is some concern that these tools might oversimplify the 
revision process. Flower and Hayes (1981) introduced the cognitive process 
theory of writing, which emphasizes the importance of deep, iterative revision as 
part of the writing process. AI writing assistants, by offering quick fixes for 
coherence issues, may encourage users to make surface-level revisions without 
engaging in the deeper, more reflective revisions that are necessary for producing 
high-quality writing. Sommers (1980) argued that meaningful revision involves 
more than just fixing surface errors; it requires writers to rethink and reshape their 
ideas, a process that may be undermined by the "quick fix" mentality encouraged 
by AI tools. 
Creativity and AI-Generated Text 
 The role of AI writing assistants in fostering or hindering creativity is a 
subject of significant debate. Creativity in writing involves not only the generation 
of new ideas but also the ability to express those ideas in unique and compelling 
ways. AI writing assistants, particularly those powered by models like GPT-3 and 
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coherence issues, may encourage users to make surface-level revisions without 
engaging in the deeper, more reflective revisions that are necessary for producing 
high-quality writing. Sommers (1980) argued that meaningful revision involves 
more than just fixing surface errors; it requires writers to rethink and reshape their 
ideas, a process that may be undermined by the "quick fix" mentality encouraged 
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 The role of AI writing assistants in fostering or hindering creativity is a 
subject of significant debate. Creativity in writing involves not only the generation 
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GPT-4, can generate human-like text, offering writers potential solutions to 
writer’s block or providing alternative ways of phrasing ideas. McWilliams (2021) 
found that writers using AI tools were able to generate content more quickly and 
overcome creative blocks more effectively than those who did not use these tools. 
 However, critics argue that AI-generated text often lacks the depth, nuance, 
and emotional resonance that human writers bring to their work. Elbow (1998) 
emphasized the importance of voice in writing, arguing that the best writing 
reflects the unique perspective and personality of the author. AI-generated text, 
while often grammatically correct and coherent, can feel impersonal or generic, 
lacking the distinct voice that characterizes truly creative writing. 
 Moreover, there is concern that over-reliance on AI for content generation 
could stifle creativity. Amabile (1996) proposed the componential theory of 
creativity, which suggests that creativity arises from a combination of domain-
relevant skills, creativity-relevant processes, and intrinsic motivation. By 
outsourcing some of the creative processes to AI, writers may reduce the amount 
of cognitive effort and intrinsic motivation they invest in their work, potentially 
diminishing their creative output over time. Zhou and Xu (2023) found that 
writers who relied heavily on AI-generated content were more likely to produce 
formulaic, uninspired writing compared to those who generated content 
independently. 

Cognitive Load and Learning 
 The concept of cognitive load is critical in understanding how AI writing 
assistants impact the writing process. Sweller (1988) introduced cognitive load 
theory, which suggests that the human brain has a limited capacity for processing 
information, and reducing cognitive load in one area can free up mental resources 
for other tasks. AI writing assistants, by automating tasks such as grammar 
correction and sentence rephrasing, can reduce the cognitive load associated with 
writing, allowing users to focus more on higher-order concerns such as content 
and creativity. 
 However, as Kirschner et al. (2006) point out, minimizing cognitive load too 
much can also hinder learning, particularly when learners are not required to 
engage in the effortful process of problem-solving. In the context of writing, if AI 
writing assistants handle too much of the cognitive burden, users may not develop 
the skills necessary to identify and correct their own errors. This aligns with 
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Vygotsky’s (1978) theory of zone of proximal development, which emphasizes 
the importance of learners engaging with tasks that are just beyond their current 
abilities, with appropriate scaffolding to support their development. AI writing 
assistants, by providing too much scaffolding, may prevent learners from fully 
engaging in this critical learning process. 

The Ethical Implications of AI in Writing 
 AI writing assistants also raise important ethical considerations, particularly 
in academic and professional contexts. Howard (1995) introduced the concept of 
"patchwriting," where writers rely heavily on paraphrasing and rewording existing 
texts without fully understanding the content. The ease with which AI writing 
assistants can generate and rephrase text raises the risk of patchwriting, as users 
may be tempted to accept AI-generated suggestions without critically engaging 
with the material. 
 Additionally, there are concerns about authorship and originality. Lanier 
(2014) and Carr (2010) have both argued that over-reliance on AI tools could lead 
to a diminished sense of authorship, where users no longer feel ownership over 
their writing. This raises questions about intellectual property and the ethical use 
of AI-generated content, particularly in contexts where originality and personal 
expression are highly valued. 

Impact on Writing Coherence and Organization 
 Writing coherence, or the logical flow of ideas, is another area where AI tools 
have demonstrated utility. Tools like Grammarly and Pro Writing Aid not only 
correct sentence-level errors but also analyze paragraph organization and suggest 
improvements for logical flow. Liu (2022) found that professional writers using 
AI tools reported significant improvements in the clarity and coherence of their 
technical documents. Similarly, Kellogg (1994) noted that reducing cognitive load 
through such tools can allow writers to focus on higher-order concerns, such as 
idea development and argumentation. 
 Despite these benefits, critics argue that AI tools may oversimplify the 
revision process. Flower and Hayes (1981), in their cognitive process theory of 
writing, emphasized that meaningful revision involves rethinking and reshaping 
ideas rather than merely fixing surface-level errors. This concern is echoed by 
Sommers (1980), who argued that quick fixes encouraged by AI tools could 
discourage deeper, iterative revisions essential for high-quality writing. 
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the importance of learners engaging with tasks that are just beyond their current 
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 AI writing assistants also raise important ethical considerations, particularly 
in academic and professional contexts. Howard (1995) introduced the concept of 
"patchwriting," where writers rely heavily on paraphrasing and rewording existing 
texts without fully understanding the content. The ease with which AI writing 
assistants can generate and rephrase text raises the risk of patchwriting, as users 
may be tempted to accept AI-generated suggestions without critically engaging 
with the material. 
 Additionally, there are concerns about authorship and originality. Lanier 
(2014) and Carr (2010) have both argued that over-reliance on AI tools could lead 
to a diminished sense of authorship, where users no longer feel ownership over 
their writing. This raises questions about intellectual property and the ethical use 
of AI-generated content, particularly in contexts where originality and personal 
expression are highly valued. 

Impact on Writing Coherence and Organization 
 Writing coherence, or the logical flow of ideas, is another area where AI tools 
have demonstrated utility. Tools like Grammarly and Pro Writing Aid not only 
correct sentence-level errors but also analyze paragraph organization and suggest 
improvements for logical flow. Liu (2022) found that professional writers using 
AI tools reported significant improvements in the clarity and coherence of their 
technical documents. Similarly, Kellogg (1994) noted that reducing cognitive load 
through such tools can allow writers to focus on higher-order concerns, such as 
idea development and argumentation. 
 Despite these benefits, critics argue that AI tools may oversimplify the 
revision process. Flower and Hayes (1981), in their cognitive process theory of 
writing, emphasized that meaningful revision involves rethinking and reshaping 
ideas rather than merely fixing surface-level errors. This concern is echoed by 
Sommers (1980), who argued that quick fixes encouraged by AI tools could 
discourage deeper, iterative revisions essential for high-quality writing. 

Creativity and Critical Thinking in Writing 
 The relationship between AI writing tools and creativity is a subject of 
ongoing debate. On one hand, tools powered by advanced models such as GPT-3 
and GPT-4 can assist writers by generating ideas, rephrasing text, and overcoming 
writer’s block. McWilliams (2021) found that writers using these tools were able 
to produce content more quickly and overcome creative stagnation more 
effectively than their counterparts who did not use AI. 

 On the other hand, critics argue that AI-generated content often lacks 
originality and depth. Elbow (1998) highlighted the importance of voice and 
individual expression in writing, which may be diluted by AI-generated 
suggestions. Furthermore, Amabile (1996), in her componential theory of 
creativity, suggested that creativity arises from a combination of domain-relevant 
skills, creativity-relevant processes, and intrinsic motivation. By automating parts 
of the creative process, AI tools may reduce the cognitive effort and intrinsic 
engagement required to produce truly original work. Zhou and Xu (2023) found 
that writers who heavily relied on AI-generated content were more likely to 
produce formulaic and uninspired writing compared to those who approached 
writing independently. 

Over-Reliance on AI Writing Assistants 
 A recurring theme in the literature is the risk of over-reliance on AI tools. 
Miller (2019) argued that extensive use of AI writing assistants could lead to a 
decline in students' ability to self-edit and think critically about their own writing. 
Similarly, Adams (2020) found that while AI tools improve productivity, they 
may encourage students to accept suggestions passively, limiting their 
engagement with the writing process. This concern is supported by Howard's 
(1995) concept of "patchwriting," where writers rephrase content without fully 
understanding it, a behavior that AI tools may inadvertently encourage. 
 From a theoretical perspective, Vygotsky’s (1978) Zone of Proximal 
Development highlights the importance of learners engaging with tasks just 
beyond their current capabilities, with appropriate scaffolding to support their 
growth. While AI tools can provide such scaffolding, they risk becoming a crutch 
if overused, preventing students from developing the independent skills needed to 
navigate challenging writing tasks. Similarly, Kirschner et al. (2006) noted that 
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excessive cognitive load reduction through external aids could hinder deep 
learning, as learners are not required to engage in effortful problem-solving. 
 This review highlights the dual-edged nature of AI writing assistants: while 
they enhance grammatical accuracy and productivity, they may undermine deeper 
learning processes, such as creativity, critical thinking, and independent problem-
solving. The current study addresses these gaps by investigating the impact of AI 
writing assistants on the writing skills of English Language and Literature 
students at Kabul University, focusing on their potential to enhance or impede 
long-term skill development. By drawing on Cognitive Load Theory and 
Vygotsky’s Zone of Proximal Development, this research aims to provide a 
nuanced understanding of how AI tools influence the writing process and offer 
recommendations for their effective integration into academic settings. 

 Although existing studies provide valuable insights into the benefits and 
limitations of AI writing assistants, several gaps remain. First, most studies focus 
on short-term improvements in grammar and coherence, with limited attention to 
the long-term effects of AI tools on critical thinking, creativity, and independent 
skill development. For example, Smith (2021) and Jones and Brown (2020) 
highlight the immediate benefits of tools like Grammarly but do not explore 
whether these improvements translate into lasting writing proficiency. Second, 
there is little research on the experiences of students in non-Western academic 
contexts, such as Afghanistan, where access to AI tools and writing instruction 
may differ significantly. Third, while several scholars have raised concerns about 
over-reliance on AI, few studies have examined how educators can balance the 
use of AI tools with traditional writing instruction to mitigate these risks. 

METHODOLOGY 
 This study used a quantitative research design, with data collected through a 
structured questionnaire. The questionnaire was designed to assess students' use of 
AI writing assistants, their perceptions of the tools' impact on their writing skills, 
and their concerns about over-reliance on AI.The participants of this study were 
100 students from the Department of English Language and Literature at Kabul 
University. These students were selected from a larger population of 
approximately 250 second- and third-year students in writing classes of English 
department. The study used a stratified random sampling method to ensure 
representation across both second-year and third-year students. The population 

Impact of AI-Based Tools on Writing Skills



Journal of Research in Education     Vol. 1     2024 107

excessive cognitive load reduction through external aids could hinder deep 
learning, as learners are not required to engage in effortful problem-solving. 
 This review highlights the dual-edged nature of AI writing assistants: while 
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solving. The current study addresses these gaps by investigating the impact of AI 
writing assistants on the writing skills of English Language and Literature 
students at Kabul University, focusing on their potential to enhance or impede 
long-term skill development. By drawing on Cognitive Load Theory and 
Vygotsky’s Zone of Proximal Development, this research aims to provide a 
nuanced understanding of how AI tools influence the writing process and offer 
recommendations for their effective integration into academic settings. 
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the long-term effects of AI tools on critical thinking, creativity, and independent 
skill development. For example, Smith (2021) and Jones and Brown (2020) 
highlight the immediate benefits of tools like Grammarly but do not explore 
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contexts, such as Afghanistan, where access to AI tools and writing instruction 
may differ significantly. Third, while several scholars have raised concerns about 
over-reliance on AI, few studies have examined how educators can balance the 
use of AI tools with traditional writing instruction to mitigate these risks. 
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representation across both second-year and third-year students. The population 

was first divided into two strata based on academic year (second and third year). 
From each stratum, a proportionate number of students were randomly selected to 
achieve a final sample size of 100 participants (60 second-year students and 40 
third-year students). This approach ensured that the sample accurately reflected 
the composition of the target population while reducing potential biases in 
participant selection. All participants were in their second or third year of study 
and were enrolled in writing courses where the use of AI writing assistants was 
either required or encouraged. A structured questionnaire was used to collect data 
from the participants. The questionnaire was divided into four sections. The first 
part was about demographic information. For example, Age, gender, academic 
year, and frequency of AI tool usage were included in this part. The second part 
was about the usage of AI writing assistants. This part finds about the types of AI 
tools used (e.g., Grammarly, QuillBot, GPT), frequency of use, and reasons for 
using AI tools (e.g., grammar correction, style improvement, content generation). 
The third part was about the perceived impact on writing skills. A Likert scale (1 
= Strongly Disagree to 5 = Strongly Agree) was used to measure students' 
perceptions of how AI writing assistants affected their grammar, vocabulary, 
creativity, and overall writing skills The last part find concerns about over-
reliance on AI tools in writing skill. Open-ended questions explored students' 
concerns about becoming too dependent on AI tools for writing tasks. As the 
students' writing teacher, I distributed the questionnaires during class. I provided 
an explanation of the study's purpose and assured students that their responses 
would remain anonymous. The completed questionnaires were collected after 20 
minutes. The data were analyzed using descriptive and inferential statistics. 
Frequencies and percentages were used to describe the demographic 
characteristics of the participants and their usage of AI writing assistants. Means 
and standard deviations were calculated for the Likert scale items. Pearson 
correlation coefficients were used to examine the relationships between the 
frequency of AI tool usage and perceived improvements in writing skills. The 
open-ended responses were analyzed using thematic analysis to identify common 
concerns regarding AI tool over-reliance. 

RESULTS AND DISCUSSION 
 The data were collected from the 100 participants. Out of the 100 
participants, 56% were females and 44% were males. The majority of the 
participants were between the ages of 19 and 22. In terms of academic year, 60% 
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were second-year students, and 40% were third-year students. Regarding the use 
of AI writing tools, 40% of the students reported using Grammarly, 30% used 
QuillBot, 15% used GPT-based tools, and 15% used other AI writing assistants. 
Most students (70%) used these tools at least once a week, while 30% used them 
less frequently. 

Usage of AI Writing Assistants 
 The majority of students (65%) used AI writing assistants primarily for 
grammar correction, while 20% used them for improving sentence structure and 
style. Only 15% of the participants used AI tools for content generation, such as 
brainstorming or drafting. This indicates that most students relied on AI tools for 
surface-level improvements rather than for more creative aspects of writing. 

Perceived Impact on Writing Skills 
 The results showed that students generally perceived AI writing assistants as 
beneficial for improving specific aspects of their writing. The mean score for 
grammar improvement was 4.3 (on a scale of 1 to 5), indicating that students felt 
AI tools were effective in reducing grammatical errors. However, the mean score 
for creativity was only 2.8, suggesting that students did not believe AI writing 
assistants contributed significantly to their creative writing abilities. 
 The correlation analysis revealed a moderate positive relationship (r = 0.58, p 
< 0.01) between the frequency of AI tool usage and perceived improvement in 
grammar. However, there was no significant correlation between AI tool usage 
and perceived improvement in creativity (r = 0.12, p > 0.05). This suggests that 
while AI writing assistants are effective in helping students produce 
grammatically correct texts, they may not foster more complex writing skills, such 
as critical thinking or creativity. 

Concerns about Over-Reliance 
 The thematic analysis of the open-ended responses revealed several concerns 
about over-reliance on AI writing tools. Many students (45%) expressed worry 
that frequent use of AI assistants might reduce their ability to self-correct errors. 
One student noted, "I rely too much on Grammarly to fix my mistakes, and I’m 
afraid I’m not learning from them." Another common concern was that AI tools 
might limit creativity, with one participant stating, "The suggestions from AI 
sometimes make my writing feel too formal or robotic. I feel like I’m losing my 
personal voice." 
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that frequent use of AI assistants might reduce their ability to self-correct errors. 
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afraid I’m not learning from them." Another common concern was that AI tools 
might limit creativity, with one participant stating, "The suggestions from AI 
sometimes make my writing feel too formal or robotic. I feel like I’m losing my 
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DISCUSSION 
 The findings of this study align with previous research that highlights both 
the benefits and limitations of AI writing assistants. While students at Kabul 
University clearly benefit from the grammar and productivity enhancements 
provided by these tools, there are significant concerns about over-reliance and the 
potential for reduced engagement with the writing process. This is consistent with 
Miller (2019) and Jones and Brown (2020), who similarly found that students 
often depend on AI tools for surface-level corrections at the expense of deeper 
learning and creativity. 
 One of the key findings was that students perceived AI tools as highly 
beneficial for improving grammar, with a mean score of 4.3 on the Likert scale. 
This aligns with previous studies, such as Smith (2021) and Jones and Brown 
(2020), who also reported that AI tools like Grammarly significantly enhance 
grammatical accuracy. These results support the application of Cognitive Load 
Theory (Sweller, 1988), as AI writing tools reduce the cognitive burden associated 
with error correction, allowing students to focus more on content development. 
However, this cognitive relief may come at a cost, as the findings also revealed 
that students felt AI tools did not contribute significantly to their creativity or 
critical thinking, with a mean creativity score of just 2.8. This echoes concerns 
raised by Miller (2019) and Adams (2020), who warned that reliance on AI tools 
might limit opportunities for deeper engagement with the writing process. 
 The study also highlights the risks of over-reliance on AI writing assistants. 
Nearly half of the participants (45%) expressed concerns that frequent use of these 
tools could reduce their ability to self-correct errors and engage critically with 
their writing. This finding resonates with Howard's (1995) concept of 
"patchwriting," where users paraphrase or accept AI-generated suggestions 
without fully understanding the underlying content. Additionally, Vygotsky’s 
(1978) Zone of Proximal Development suggests that while scaffolding is 
necessary for learning, excessive reliance on external aids like AI tools can hinder 
the development of independent skills. These findings emphasize the importance 
of balancing the use of AI writing assistants with traditional methods of writing 
instruction to ensure the development of higher-order skills such as creativity, 
critical thinking, and self-editing. 
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 Furthermore, while AI tools were found to improve surface-level aspects of 
writing like grammar and coherence, their impact on deeper, iterative processes 
such as revision and idea development was limited. This observation aligns with 
Flower and Hayes' (1981) cognitive process theory of writing, which highlights 
the importance of meaningful engagement with revisions to produce high-quality 
writing. The study’s results suggest that students using AI tools may focus on 
quick fixes rather than engaging in reflective, iterative revision processes. 
Similarly, Amabile’s (1996) componential theory of creativity underscores the 
importance of intrinsic motivation and cognitive effort in creative tasks, both of 
which may be diminished when AI tools automate significant portions of the 
writing process. 
 In conclusion, the study expands on existing research by providing evidence 
from a non-Western academic context, specifically the experiences of students at 
Kabul University. While the findings reiterate the immediate benefits of AI 
writing assistants in improving grammar and productivity, they also underscore 
the long-term risks of over-reliance, such as reduced critical thinking and 
creativity. These results contribute to the growing body of literature advocating 
for the balanced integration of AI tools into educational settings. Educators should 
focus on teaching students to use AI tools as supplementary aids rather than 
replacements for their cognitive and creative efforts, ensuring that students 
develop the independent writing skills required for academic and professional 
success. 

CONCLUSION 
 This study explored the impact of AI writing assistants on the writing skills 
of English Language and Literature students at Kabul University, focusing on 
their perceived benefits and potential drawbacks. The findings revealed that while 
these tools significantly improve surface-level writing skills, such as grammar and 
coherence, their influence on deeper aspects of writing, such as creativity and 
critical thinking, is limited. Moreover, concerns about over-reliance on AI tools 
highlight the need for a balanced approach to their use in educational settings. 
These observations are consistent with Cognitive Load Theory, which underscores 
how AI tools reduce the cognitive burden of error correction but may also hinder 
the development of independent writing skills if overused. Similarly, Vygotsky’s 
Zone of Proximal Development emphasizes the importance of engaging students 
with tasks that challenge their abilities, while offering appropriate scaffolding. 
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CONCLUSION 
 This study explored the impact of AI writing assistants on the writing skills 
of English Language and Literature students at Kabul University, focusing on 
their perceived benefits and potential drawbacks. The findings revealed that while 
these tools significantly improve surface-level writing skills, such as grammar and 
coherence, their influence on deeper aspects of writing, such as creativity and 
critical thinking, is limited. Moreover, concerns about over-reliance on AI tools 
highlight the need for a balanced approach to their use in educational settings. 
These observations are consistent with Cognitive Load Theory, which underscores 
how AI tools reduce the cognitive burden of error correction but may also hinder 
the development of independent writing skills if overused. Similarly, Vygotsky’s 
Zone of Proximal Development emphasizes the importance of engaging students 
with tasks that challenge their abilities, while offering appropriate scaffolding. 

 The study contributes to the growing body of literature on the role of AI in 
writing instruction by providing evidence from a non-Western academic context, 
an area that has been relatively underexplored. It highlights the importance of 
integrating AI tools into writing courses in ways that enhance, rather than replace, 
critical aspects of the writing process. Educators should focus on teaching 
students to use AI writing assistants as supplements to their writing processes, 
encouraging them to engage critically with the tools’ feedback and to prioritize 
the development of their creativity, critical thinking, and self-editing skills. 
Writing instruction should also include explicit lessons on grammar, style, and 
revision to help students internalize the mechanics of effective writing and reduce 
dependency on AI tools. 
 Finally, the study emphasizes the need for further research, particularly 
longitudinal studies that examine the long-term effects of AI tool usage on writing 
proficiency. Future research should also explore innovative strategies for 
integrating AI tools into writing pedagogy to ensure that students benefit from 
their capabilities without compromising their skill development. By addressing 
these gaps, educators and researchers can better understand how to leverage AI 
writing assistants to complement traditional instruction, ultimately fostering 
independent, creative, and proficient writers. 
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Abstract 

Translation has become important in modern linguistic and cultural studies, yet it 
remains a difficult and most awaiting attempt. This study explores the strategies adopted 
by the translator in rendering the meaning of the source language (Nepali) text into the 
target language (English). Mainly, it observes the translation of a Nepali essay 'Ke Nepal 
Sano Cha?' written by Laxmi Prasad Devkota into English text 'Is Nepal Small?' by 
Govind Raj Bhattarai. I employed a corpus based research design utilizing parallel 
corpora of the Nepali essay into English versions of the text. The data for the study were 
derived from both versions of the essay, with observation serving as the primary method 
of data collection. The analysis identifies several frequently utilized translation 
strategies, including translation by more general terms, translation by neutral terms, 
translation using loan words with or without explanations and sense-based translation. 
The findings present the challenges essential in the translation process, emphasizing 
issues related to lexical, cultural and contextual equivalence. These findings highlighted 
the intrinsic difficulty achieving exact translation which resulted because of the cultural 
and linguistic nuances embedded in languages. The study suggested that proper 
translation involve a deep understanding of the source and target languages as well as 
their corresponding cultural contexts. These intuitions have implications for improving 
translation practices and strategies in future linguistic and literary endeavors.  

Keywords: Translation strategies, gaps, cultural reference, sense translation, Deletion 
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Introduction 

Translation is at the center of human civilization. Dam, Brøgger, & Zethsen, 
(2019) state that “Translation as an activity, a phenomenon, a concept is of course 
as old as mankind, and has been and will continue to be part of human life 
regardless of the existence or not of a scholarly field ”(P.1) Translators change the 
given linguistic system (in the source language) into one that they can somewhat 
customize to their preferences (in the target language) during the translation 
process(Popovi´c, 2019). Translation is the process of encoding the meaning and 
form of the source language into the target language using the source language's 
decoded meaning and form.  We are in a situation where we have to translate or 
die. With the growth of globalization, the need for translation has increased. To 
make the literature produced in one language readable for people other than that 
particular language translation is a must. 

 The discipline of translation studies is relatively new (Munday, 2010). While 
the practice of translating has a long history, the formal academic study of 
translation only gained prominence in the second half of the 20th century 
(Munday, 2001). Before the 1960s, translation was often treated as a language 
learning activity rather than a distinct field of study. It was frequently used in the 
grammar-translation method of language instruction, where students translated 
disconnected sentences to show their understanding of grammatical rules. 
Translation studies emerged as a separate discipline through the influence of many 
key developments. 

 Translation studies has increasingly drawn on concepts and methodologies 
from wide range of disciplines, including linguistics, cultural studies, philosophy, 
sociology and history(Munday,2010).Contemporary translation studies is 
characterized by a movement from prescriptive approaches to descriptive ones, 
emphasizing on analyzing what translation actually looks like in practice. There is 
now more emphasis on understanding the translator’s role, decision-making 
processes and sociocultural context(Nzimande,2023) 

 Translation has been used to transfer written or spoken source language texts 
to equivalent written or spoken target language texts. According to Ordudari  ( 
2007, P.1) the purpose of translation is to reproduce various kinds of texts in 
another language and thus making them available to wider readers.’ Translation is 
the process of rendering the meaning of the source language in the target 
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language. With growing trend and demand of globalization translation is 
broadening its scope and area. Literary translation is a intricate process of 
regenerating the given text in a unique from that involves the examination of 
layers of meaning and rewriting them in the target language (Adhikari, 
2019)."Translation of the literary text is very challenging since literary texts are 
loaded with emotions and feelings of the author. These texts contain ideas that are 
related to the culture of the source language and as a translator one has to give the 
same sense to the text. Translation is done with many languages and in Nepal the 
translation is supposed to begin in the early 1970s nearly four decades after the 
first appearance of modern writing in Nepali (Adhikari, 2017). 

 The most challenging aspect of translation is to translate the culture specific 
terms and the greater the differences between the languages, the more difficult it 
become to translate and the more cultural overlap between them the less the 
translation problems occur (Daghoughi & Hashemian 2016) .The interlingual 
translation is bound to reflect the translator’s own creative interpretation of the SL 
(Bassnett 2005, p 86). 

 Translation is not an easy task, it needs meditation, skill, and knowledge of 
the language if it is not done with full care many issues can be generated. Since a 
translation technique is used to convey the meaning of text fragments, a 
translation method is used in relation to the entire text. The methods are 
considered justified, unjustified, or incorrect in terms of their intended purposes 
since they can be validated in a specific setting (Molina, L. and Albir, H.  A. 
2002). 

 According to Popovic (2019) the following issues can be noticed with the 
translated version of the text in English which he named as negative shift: 

(1) mistranslation of information; 

(2) ‘subinterpretation’ of the original text; 

(3) superficial interpretation of connections between intentional correlatives. 

(as cited in Bassnett  2005 P. 119) 

I think these issues remain in translation because of the cultural gap between 
the language and the lack of competence on the part of translator while attempting 
to translate.  Translators need to understand the culture, words, and many other 
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areas of both languages. In this regard we can say a good translator must be a 
good bilingual who has knowledge of both knowledge and culture. For Neupane 
(2020) to be a good translator bicultural understanding is required on the part of 
the translator. Neupane (2020) define culture as, ‘Culture refers to customs, arts, 
social institutions, rituals and rites of a particular group of people.’ The literary 
texts always contain several cultural terms in them and the translator struggles 
most to find the parallel terms in the target language so that the meaning and the 
impact that the source language text has created upon the audience can be 
maintained in the target language. 

Similarly, the translation of the proverb is the other challenging issues for the 
translators. Neupane (2021) defines proverbs as brief, witty, idiomatic, popular 
and pithy expressions, based on accumulated folk experiences and there is not any 
ultimate method and/or model of translation. Regarding difficulty in translating 
the proverbs Neupane (2021) further mentions ‘Since proverbs are epigrammatic 
in the cultural history and so figurative quality of all of the proverbs cannot be 
translated by using a single strategy.’ The figurative language of the proverbs and 
illocutionary function and perlocutionary function that it serves make it more 
difficult to translate. Translation is a very meticulous task according to Belloc (as 
cited in Bassnette, 2005) mentions general rules for translation of the text. 
Translator should consider the work as an integral unit.  The other rule that is put 
forward is regarding the translation of idioms. The idiom need to be translated by 
idiom we can’t translate idiom by word to word translation. Similarly, the 
translation should truly understand the intention of the source language text writer 
and this helps in getting more equivalent translation. Similarly, translator should 
be careful about the words or structure that may appear in both the languages. 
Most important of all is translator should not ornament. The translator should not 
use his intention and feelings with the text and exaggerate the ideas that are 
present in one language to other.  

In this research I have attempted to find out the various strategies that the 
translators have adopted in the process of translating an essay written in Nepali by 
Laxmi Prasad Devkota translated into English by Govind Raj Bhattatrai. Through 
a sample text I wanted to explore the techniques that the translator has followed 
which in long run be useful for the translators who to adopt in the translation 
process.  
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I have realized that the translation is difficult task as expressed by 
Rabassa, (2005). I attempted to translate one of the text as an assignment during 
M.Phil program and realized the difficulty in the process for that reason to explore 
what strategies the translators use during the process of translation. Though it 
sound simple to look at but as we delve into the literature we realize the real 
difficulty that we encounter during this process. So, through this attempt I wanted 
to find out the strategies that the translators actually adopted in this process. This 
study will be useful for the green translators who attempt to translate the literary 
text  to English. The findings will be helpful for finding out the challenges that the 
translator face and the attempt that they make in the process of translation.  

Methods and strategies adopted to translate the text 

Every translator has their own methods of translating the texts from source 
language to the target language. According to Newmark (as cited in Orudari 2007) 
the strategies that a translator adopts is word for word translation. When two 
languages have equivalent word in both languages this strategy is applied. 
Students pause when facing difficulties in understanding English text, were 
striving to accommodate the equivalent terms in the foreign language, and were 
struggling with their spelling when translating (Swar & Mohsen, 2023).   

1. Word-for word translation 
2. Literal Translation 
3. Faithful translation  
4. Semantic translation 
5. Adaption 
6. Free translation 
7. Idiomatic Translation 
8. Communicative Translation 

The translator employs a range of strategies to render the source text into the 
target language effectively. One such strategy is translation by a more general 
term, wherein the translator selects a word or phrase that closely aligns with the 
meaning of the source language (SL) text, though it may lack exact equivalence. 
Additionally, the translator may opt to replace the SL terms with more neutral or 
less expressive words, particularly in instances where cultural or contextual 
differences make direct translation challenging. Another commonly employed 
strategy involves the use of loanwords from the SL, often accompanied by brief 
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explanations to clarify their meaning in the target language (TL). Furthermore, 
when certain ideas or expressions are deemed untranslatable due to linguistic or 
cultural disparities, the translator may resort to paraphrasing, reformulating the 
content to convey the intended meaning while maintaining coherence in the TL 
text. These strategies collectively highlight the translator’s adaptive approach to 
addressing the complexities of cross-linguistic and cross-cultural translation. 

If the terms are impossible to find in the target language and cannot explain 
some time the translator avoid it but the care must be taken to render the meaning 
and the sense must be preserved. And translators sometimes have to add the ideas 
associated with the text for making the sense clear to the readers in the TL.  

Methodology 

This study was conducted with a purpose to find out the strategies that the 
translator adopts during the translation of the text from Nepali into English. The 
corpus of this article was ke nepal saano cha? written by Laxmi Prasad Devkota 
and its translated version ‘Is Nepal Small’ by Prof. Dr. Govind Raj Bhattarai. I 
have followed qualitative Research approach under which I have adopted corpus 
based research design. I have compared the texts manually to find the equivalence 
and properties of translation associated with them. I have used the transliteration 
for mentioning the terms in source language. 

I followed corpus-based research design which uses secondary sources of 
data that include original and translated versions of the selected essays. I collected 
the words that are used in the source language and their translated versions in the 
target language texts. I used random sampling procedure to select the words. 
Overall impression was also considered while selecting between the terms for 
analysis. The comparison was then done to derive the finding by using qualitative 
approach to analyze and interpret the data in order to reach the conclusion.  This 
paper is targeted to the descriptive study on the basis of comparison of two 
versions i.e. original version of Ke Nepal Sano Cha in Nepali and translated 
version Is Nepal Small? in English. 
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corpus of this article was ke nepal saano cha? written by Laxmi Prasad Devkota 
and its translated version ‘Is Nepal Small’ by Prof. Dr. Govind Raj Bhattarai. I 
have followed qualitative Research approach under which I have adopted corpus 
based research design. I have compared the texts manually to find the equivalence 
and properties of translation associated with them. I have used the transliteration 
for mentioning the terms in source language. 

I followed corpus-based research design which uses secondary sources of 
data that include original and translated versions of the selected essays. I collected 
the words that are used in the source language and their translated versions in the 
target language texts. I used random sampling procedure to select the words. 
Overall impression was also considered while selecting between the terms for 
analysis. The comparison was then done to derive the finding by using qualitative 
approach to analyze and interpret the data in order to reach the conclusion.  This 
paper is targeted to the descriptive study on the basis of comparison of two 
versions i.e. original version of Ke Nepal Sano Cha in Nepali and translated 
version Is Nepal Small? in English. 

  

Source materials 

The study has used the Nepali version and the English version of the texts 
assigned. The original text written by Laxmi Prasad Devkota which is taken from 
Laxmi Nibandh Sangraha entitled ‘Ke Nepal Sano Chha?’ This is a powerful and 
patriotic essay that challenges the perception of Nepal as a small and insignificant 
country. Devkota is a celebrated figure in Nepali literature, uses this essay to 
highlight the unique qualities and strengths of Nepal, despite its geographical size. 
The text is the explanation of the patriotic feeling of the author towards his 
motherland. The author uses hyperbole and exaggeration to describe his feeling 
towards the nation. The use of metaphors is one of the key characteristics of the 
source text. The choice of words spellbound the readers as they read. The text 
contains typical Nepali words as well which needs some explanation even for the 
readers from the same language creates a different feeling towards the readers in 
the source text.  

This essay has been translated by Prof. Dr. Govind Raj Bhattarai, a 
prominent literary figure in translation and widely regarded as a pioneer of 
translation in Nepal. The translator has sought to capture the essence of the 
original text, evoking emotions and sentiments akin to those intended by the 
source language author. However, an exact translation is inherently challenging, 
as language is deeply intertwined with culture, and cultural nuances are among the 
most difficult elements to convey. Due to linguistic disparities in vocabulary, 
grammar, and the emotional resonance of the text, achieving a perfect translation 
is unattainable. In such instances, the translator has prioritized conveying the 
meaning and essence of the original text rather than adhering to a literal, word-
for-word translation. In this study I have studied various strategies that the 
translator has adopted while translating the essay Ke Nepal Sano chha?. I am 
using the framework that Orudari has identified regarding the translation and 
figuring out some additional strategies that the translator has adopted. I am 
particularly looking into how the gap those two languages have due to its culture 
and what strategies the translator has used to bridge this gap in terms of 
translation by more general terms, neutral terms, and loan words. What is the 
situation of the onomatopoeic words, how are pronominal forms translated and the 
strategies like omission and insertion used in the translation process.  
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Findings and Discussion 

‘Ke Nepal Sano Chha?’ is the essay written by great poet Laxmi Prasad 
Devkota. He is considered as the greatest poet for his contribution in the field of 
literature in Nepal. His literary works are overloaded with love, emotions and 
patriotic feelings (Adhikari, 2020). This essay is an example of his masterpiece. 
The author has included exaggeration and hyperbole to prove his rhetorical 
question. The use of language used to praise the nation is the most challenging 
aspect of translation. Similarly, the skill that the author contains to use the words 
to mention in detail about the ideas he wants to prove creates problems for anyone 
who would like to translate his texts.  

The translator, Pro. Dr. Govind Raj Bhattarai, has done justice to the text in 
the process of translation to bring it in the final shape. We know translation of the 
text from one language to the other is a great challenge as it contains cultural 
specific terms, gaps in terms of ideas, and the variation in concepts. But the author 
has done full justice while translating the text. The author used word for word 
translation technique in most of the cases however it's not always possible to 
follow only that strategy so there are many other strategies' that seems to be used 
to reduce the gap between the languages and convey the meaning in the target 
language maintaining the same sense. The author has tried his best to create the 
same emotion for the readers in English language that the original author was able 
to create upon the first language users. The following sections explain the 
strategies the translator has used in translation. 

Translation by a more general term 

One of the greatest challenges for the translator is to find the exact word with 
the same feeling in the target language. For Newmark (2003) literal translation 
becomes increasingly difficult and finding is difficult. If that gap is found the 
translator compensates for that gap by replacing the term with a more general 
term. The interpreter has utilized general terms because of the absence of explicit 
ones to replace the SL expressions. The models in table 1 demonstrate that SL 
expressions are subordinates to the TL superordinate, which have been utilized to 
supplant SL subordinates. 

For example, khadilo in SL refers to very compact things when they are kept in 
some vessels. This typical term cannot be translated that way in the TL so the 
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translator has used the term Solid for bridging the gap. Likewise, the word 
bishwaprem which can be translated as world love but is translated as philanthropy.  

Table 1 

Use of More General Terms during Translation  
Source Language terms Target Language terms 

Mohani charm 
Awahawaa characteristics 

Pakahndipan hierocracy 
Grishma garam cool spring 

Nileko swallowed 
Chasmaa spectacles 
Ekanase monotonous 

Nitya close 
ghotlirahekaa                meditating 

Table 1 presents the occurrences of the words in the target language where 
the exact translation is not possible. The translator has replaced the words with 
more general term while representing in the target language.  

Translation by neutral terms/less expressive terms 
The translator has used less expressive terms to convey the propositional 

meaning of source language into target language. This resulted because of the gap 
between the languages and may cause the variation in the meaning conveyed by 
the text. For example, the word chandijibre is translated as sliver lips, to convey 
the meaning in the TL texts. 

Table 2 

Translation by Neutral terms/less Expressive Terms 
Source Language Terms Target Language Terms 

Chandijibhraa silver lips 
Magaj mind 

EkohorogaaDhaa monotonous 
barsanChha descends 

Dagurdaichan flowing 
grishma garam cool spring 
bokre niyama shallow laws 

Jaatii (ethnic) people 
Niilekaa(mugged) swallowed 

Lawaj(tone) language 
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Table 2 presents that the terms like magaj, jatti from the source text is 
translated in the Target language by representing with the neutral or less 
expressive terms into mind, people as the exact word is not possible to find in the 
target language.      

Translation by loan terms (plus explanation) 

This strategy is adopted by the translator when there are terms that do not 
have any equivalent terms in the target language. This is mostly done with the 
proper nouns and words associated with a particular culture. The following table 
shows the list of the words that are borrowed in the target language. These words 
are not translatable in the target language. So, the translator has kept the words 
same by transliteration and the word is explained in the footnotes.  

Table 3 

Translation by Loan Terms (plus explanation) 
Source Language Terms Target Language Terms 

rani banaima rani banaima 
Saarangi Saarangi 

Baimatraa Baimatraa 
Amarballari amarballari 

Sabitri sabitri 
Kantipuri Kantipuri 

Gauri Shankar Gauri Shankar 
Banakali Banakali 

Thakurbaba Thakurbaba 

Table 3 shows the words translator has borrowed from the source language as 
he translated the words that are not found in the target language. The words are 
kept same in the target language but the author has supported with the explanation 
for better understanding the meaning and the concept of the text.  

Translation by loan terms (without explanation) 

The translator has kept many of the words as they are in the translated text, 
which I find a great challenge for the readers in the target language. Many of these 
words are translatable in English but the translator has kept them as it is. For 
example, the word pipal is not translated as the name of the tree and the word 
contains some religious aspect for the readers in Source Language but the 
translated version missed that emotional feeling. Similarly, the term Shirbinduis 
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kept as it is and there is no explanation for the word. These words can be 
challenging for the readers to comprehend the aesthetic quality associated with 
them. The following table shows such words: 

Table 4 

Translation by Loan Terms (without explanation) 
Source Language Terms Target Language Terms 

Pipal peepul 
Angrezibaz Angrezibaz 
Shirabindu shirbindu 

Bindu bindu 
Omkar Omkara 
Kalidas Kalidasha 

Shankuntala shakuntala 
Gandharbha gandarbha 

bagmati Bagmati 

Table 4 presents the other strategy that the translator used for rendering the 
meaning of the source language terms in the target language. The author has kept 
the words same in the target language as it was in the source language. Most of 
the nouns fall in this category where these words are kept as the same in the target 
language. I feel this is most problematic for the readers to comprehend the 
meaning in the target language.   

Translation of onomatopoeic words: 

According to Chiarantano (2006)," Onomatopoeic words mimic the sound 
they represent and the sound of the word imitates the object makes." The source 
language contains numerous onomatopoeic words in source language texts. In 
fact, after reading these two versions of the texts I realized that source language 
texts are rich in using onomatopoeic words. The words that are used in the source 
language texts are jhilimili, kringmiring, jhalkaajhalki, farfaraaii, jharjhar, 
sarsar, jhilikkajhilikka .The author used these words in SL for showing emphasis 
in particular action or feeling. Many of these words are missed out in the 
translated version of the texts. However, for some words the author has attempted 
to translate the sense in the target language as the word jhalkaajhalki is translated 
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as glimpses in the TL and others are not translated. Likewise, the word jharjhar in 
SL text as mountain springs in TL text. 

Table 5 

Translation of Onomatopoeic Words 
Source Language Terms Target Language Terms 

jhilimili --- 
kringmiring, --- 
 jhalkaajhalki Glimpses 

 farfaraaii --- 
jharjhar mountain springs 
sarsar, --- 

jhilikkajhilikka  --- 

Table 5 presents the list of the onomatopoeic words that are found in the 
source language text. Onomatopoeic words are most difficult to translate as they 
are language specific. So most of the onomatopoeic words are not translated and 
they are missed in the target language. However, the author has translated some 
onomatopoeic words as jharjhar as mountain springs, jhalkaajhalki as glimpses. 
This gap ruins the real flavor of the source language in the translated text in the 
target language.  

Translation of the same word idea in different way 

One of the major characteristics of the translated text I found is translation of 
the same ideas in different way as the sentences yaha ke chaina? is found 
translated as what is not available here?  in one occurrence and what is not found 
here? in the target language text. Similarly, words ascharya and chamatkar are 
translated as wonders in TL text. Likewise, the words mutu and hridaya in SL text 
are translated as heart in TL text. Similarly, the word in SL text hernu, 
herdaichhan is translated as treat in the same sentence. To render the meaning in 
the target language needs and for creating the good impact upon the readers the 
translator may have adopted this strategy. It also reduces the monotony created by 
the same word in the process of reading. Nepali language having very rich 
vocabulary ma create some differences among the readers.  
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One of the major characteristics of the translated text I found is translation of 
the same ideas in different way as the sentences yaha ke chaina? is found 
translated as what is not available here?  in one occurrence and what is not found 
here? in the target language text. Similarly, words ascharya and chamatkar are 
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the same word in the process of reading. Nepali language having very rich 
vocabulary ma create some differences among the readers.  

  

Table 6 

Translation of the Same Word Idea in Different Way 
Source Language Terms Target Language Terms 

Yaha ke chaina  
Yaha ke chaina 

what is not available here  
 what is not found here 

ascharya wonders 
chamatkar wonders 

mutu heart 
hridaya heart 
hernu treat 

herdaichhan treat 

Table 6 presents the occurrences that the author in the translated followed 
to keep the meaning. The same words or sentences are translated in different part 
of the text differently as yaha ke chaina in the source language is once translated 
as what is not available here and what is not found here. The translator has 
adopted this strategy to convey the message and the keeping the source language 
sense in the target language. This also reveals that source language contains many 
words for the same sense as hridiya and mutu which have one equivalent as heart 
in the target language.  

Translation of pronominal words 

Another area of translation in which the translator faces is the translation of 
the pronouns. While going through these texts I found a couple of interesting facts 
related to the translation of the pronouns used by the translator. The pronoun 
uslaai used in SL which is neutral in meaning is translated as he in the TL which 
gives the glimpse of gender biasness. Similarly, the noun Nepal is replaced by the 
pronoun she. Along with that the translated version is found used with the 
pronoun insertion as I and one to fill the gap between the SL and TL. In the third 
line of the text pronouns ma and maile in SL texts are translated as I in the TL 
text. This is done to render the meaning of the text as well as to fill the gap 
between the two languages 



126  

Table 7 

Translation of Pronominal Words 
Source Language Terms Target Language Terms 

uslaai he 
Nepal she 

ma I 
maile I 

Table 7 presents the pronominal words that are translated in English in the 
translated version. ma, maile are both translated as I  in the target language and 
Nepal is treated as female and translated as she.  

Sense translation  

In many cases the gap between the first and second language is bridged by 
translating the sense rather than the word for word. In this translation I noticed 
several occurrences of sense translation. For example, amupam which is unique in 
its meaning in SL is translated as matchless in TL. Likewise, the term ekohoro 
gaaDha is found translated as monotonous dark in TL text. Likewise, the term 
gamBhirgodhuli is translated as grave dark in the TL text. Similarly, the phrase 
aankhaachimliraheko is translated as blind in the TL. 

Table 8 

Sense Translation  
Source Language Terms Target Language Terms 

amupam matchless 
ekohoro gaaDha monotonous dark 
gamBhirgodhuli grave dark 

aankhaachimliraheko blind 

Table 8 presents with the words that are translated in the target language by 
understanding the meaning i.e. based on the sense. There may not be the 
equivalent word in the target language. In this situation the author tried to bridge 
the gap by translating the text based on the meaning that it conveys as anupam 
into matchless and aankhaachimliraheko as blind.  
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Omission or deletion  

This strategy is used by the translators when the ideas or words cannot be 
translatable into the TL texts or the sense remains the same. The particular idea is 
not presented in the target language.   

Table 9 

Omission 
Source Language Terms Target Language Terms 

maidanidesh plain 
taatoraatogulabi red rosy 

nabin nabin new 
kataakataa unknown 

Table 9 presents the situation in which the author has deleted or omitted 
during the process of translation. In the translated version the translator has used 
plain in TL for maidanidesh in SL. The word desh is not translated as country in 
the process. Likewise, the phrase taatoraatogulabi is translated as red rosy in TL 
and during the process the equivalent word taato is not translated as hot in the TL 
text. One of the characteristics of the SL is the same word is used twice to 
emphasize like nabinnabin, rang rang, kataakataa, haaiihaaii and while 
translating these words the translator has either omitted the whole word or 
translated only into a single utterance as the words nabin nabin is translated as 
new, kataakataa as unknown in the TL. 

Insertion  

When the words or the ideas in the target language are found even if the 
source language texts misses them it is termed as insertion. This strategy is used 
to compensate the meaning in the target language text and make the reading more 
adaptable. The other quality of the translation observed in the text is adding the 
words or phrases in the translated texts that don’t have equivalent word in the 
source language texts. The intensifiers and adverbs like too, now, merely, entire, 
and rightbelow are found being used in the translated version of the essay. 
Similarly, the term feel is inserted in the TL text where it doesn't have any word 
that means mahasusgarnu in SL. The word size is inserted in the TL text which 
has equivalent meaning as aakaar in SL but the translator has inserted to give the 
meaning how big the country is. 
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Table 10 

Insertion 
Source Language Terms Target Language Terms 

----- too 
------  now 
------ merely 
------- entire 

The table no. 10 presents the occurrences of the words that are found in the 
target language text even if these terms are missing in the source language text. 
Mostly the intensifiers and modifiers are found being inserted by the translator as 
too, merely, etc. 

The translators used many strategies to bridge the gap for rendering the meaning 
of the source language text into the target language text in the process of the 
translation. It was impossible to fathom all the depth of the techniques that the 
translators adopt during this process through this small scale research.  This study was 
based upon one short essay. Further researches are needed to explore the specific 
strategies that the translators use to translate by choosing the words that falls on the 
particular class. Similarly, the research is needed to be done in the texts that are 
written and translated in other languages rather than only Nepali and English.   

Conclusions 
Translation is an intricate and demanding process that involves far more than 

a mere exchange of words between languages. It requires the translator to bridge 
cultural, emotional, and contextual gaps while maintaining the original text's 
integrity Translation of a text is a rigorous activity one needs sound knowledge of 
both the languages in this process. There are several challenges that the translator 
faces in this process. As explored in this article, translation strategies such as 
using general terms, neutral words, and loan terms help navigate linguistic 
challenges, but they often result in compromises to the exact meaning or 
emotional resonance. The translation of literary works, especially, demands skill, 
cultural insight, and creative problem-solving, as demonstrated in the translation 
of "Ke Nepal Sano Chha?" by Laxmi Prasad Devkota. The various strategies used 
by the translator, such as omission, insertion, and sense translation, highlight the 
complexities involved in preserving the essence of the source text. These 
challenges arise from the cultural gap and synonymous terms of the languages. 
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The translator has used word for word translation in the majority of cases and 
because of which the emotions that the source text has created upon the SL 
readers are tough to generate from the TL text. Many other strategies like cultural 
substitution, borrowing the SL terms, omission are used by the translator during 
this process. I found that the translator faced challenges that usually any translator 
faces during the translation process.  
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Abstract 

This study examines how living values more especially, cooperation and respect evolve 
throughout time within the framework of inter- generations. Using narrative inquiry, the 
study looks at how these values have changed across the generations within extended 
families. The research attempts to understand how respect and cooperation emerge 
differently based on age, social expectations, and external influences like globalization 
and technology advancement by examining interactions among teens, adults, and elderly. 
It further states respect and cooperation, focuses on how community values have changed 
over time. Purposive sampling was used to collect data, focusing on three generational 
groups within extended families in order to gain a variety of viewpoints. The results of the 
study also demonstrate how the adult generation (20–59) acts as a mediator, adjusting to 
both conventional and contemporary interpretations of these principles. Younger people 
see respect as more transactional, whereas the elder generation still understands it as 
communal and hierarchical. Convenience and mutual gain increasingly eclipse the once-
viewed social imperative of cooperation, mirroring broader shifts in society. Findings of 
the study highlight the value of intergenerational communication in preserving and 
advancing living values. In order to ensure that these values continue to be relevant in a 
society that is becoming more complicated and diverse, it is suggested that ethical 
education programs be modified to meet the evolving nature of respect and cooperation. 
The study adds to the conversation on moral growth and provides information on how 
moral principles are both maintained and changed through time. 

Keywords: Living Values, Respect, Cooperation, Intergenerational, Societal Change, 
Moral development 
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INTRODUCTION 
 The Oxford Dictionary defines values as “considered to be of great worth or 
importance” or principles considered valuable and important in life. It says that 
life is the base and the living springs forth from it (Chander, 2000a). When the 
base or the foundation is not strong enough, the structure built on that foundation 
can’t be strong either, can't last long or no longer remain and ultimately may 
collapse under pressure (Ibid). 

 By living values it literally means that the values which are applied to 
conscious living and hence these are functional and operational values (Chander, 
2000b). In a good model or conscience, one may lead a life with meaning in it 
while he/she is constantly coming across the affair of life. In this line, Rama 
(1988) states that a person needs to know the things to be done rightly not for the 
sake of self but for the sake of all. These are the values in an operation or 
functional are called 

 living values since these touch one’s life in one way or the others. “The term 
initiated out of an international project forwarded by Brahma Kumaris in the year 
1995 in order to celebrate the fiftieth anniversary of the United Nation regarding 
values for the better world” (Tillman, 2000a). With this notion, living values are 
those values which are accompanied to have a mutually harmonized society since 
people at this moment are at the state of detaching from what people are supposed 
to have a living being (Bhattarai, 2023). 

 The growing trends of selfishness, greed, aggression and violence etc are the 
matter of concern which is diffusing defectively at an alarming rate (Chander, 
2000b). These different types of evil thoughts keep people entangled in petty 
things and retard the sound progress from all the way. In this connection, Kozul 
(1995) states that the principles and philosophy encompasses the general concept 
underlying common to all the people in the same way irrespective of the nation, 
caste color, language and so forth. Living values are specially confronted to what 
we are concerned with human civilization ensuring that the harmonious and 
civilized life. These are the values making people know things rightly whatever 
encountering the parts and parcels underlying in life so as to meet the need and 
realities within and without. 

 In this study, I came through the problems which made me think over the 
societal construction underlying. In line with this, Agreeing with Joshi (2010), I 
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 The growing trends of selfishness, greed, aggression and violence etc are the 
matter of concern which is diffusing defectively at an alarming rate (Chander, 
2000b). These different types of evil thoughts keep people entangled in petty 
things and retard the sound progress from all the way. In this connection, Kozul 
(1995) states that the principles and philosophy encompasses the general concept 
underlying common to all the people in the same way irrespective of the nation, 
caste color, language and so forth. Living values are specially confronted to what 
we are concerned with human civilization ensuring that the harmonious and 
civilized life. These are the values making people know things rightly whatever 
encountering the parts and parcels underlying in life so as to meet the need and 
realities within and without. 

 In this study, I came through the problems which made me think over the 
societal construction underlying. In line with this, Agreeing with Joshi (2010), I 

am interested in finding out the living values underlying and consequently 
noticeable effects in the society that can be observed. I am concerned to see the 
values that are viewed with a number of circumstances in the community.  

 It is observed that people often go through the values that are evolving. We 
see some values are so invaluable and crucial that they are about to evaporate. In 
the same way, there are such values which are not socially desirable are also 
emerging day by day. Some values are really in need to transfer from one 
generation to the next but may not necessarily transfer (Bhattarai, 2024). It is very 
breathtaking that those values which are not socially accepted are coming into 
display and those which are crucial, expected as significant, are about to be wiped 
out.  

 In This research, I aim to explore the factors that are coming into play as the 
driving force of change which results in the societal structure. Therefore, essential 
values can be preserved and transferred for the upcoming generation. With this, it 
is essential to address these issues and this study seeks to highlights a balanced 
societal value system. This paper aimed to find out the evolving, activities and 
behavior with regard to the living values respect and cooperation 

LITERATURE REVIEW 

 A research article's literature review offers a critical synthesis of previous 
studies on the subject of the inquiry, pointing out any gaps, trends, and theoretical 
frameworks that guide the investigation. By addressing earlier research, theories, 
and techniques employed by other academics, it contributes to establishing the 
background and significance of the study (Creswell, 2014). A well-written 
literature review places the current research in the context of the larger academic 
discourse in addition to showcasing the researcher's expertise in the topic. One 
way to evaluate the relevance of theories such as Resource Dependence Theory 
(Pfeffer & Salancik, 2003) and Stakeholder Theory (Freeman, 1984) in 
investigating institutional relationships and funding strategies is to review their 
contributions. In addition, it provides a basis for determining the research gaps 
that the study seeks to fill (Ridley, 2012). 
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Major Theories to Understand Living Values 

 Theories help set the position of the living values for navigating the study 
(Kumar, 1999). The theories used for this study are the need theory of Abraham 
Maslow, social integrative theory of Emile Durkheim and the hybridization 
theory.  

 Living Values in Need Theory. The need theory was developed by 
American Psychologist Abraham Maslow (1908- 1970). This theory says that 

when basic needs are fulfilled people 
opt for higher level of needs to achieve 
(Gratton, 1980). The hierarchical order 
of need as Maslow stated were physical 
needs, safety needs, belongingness and 
love, esteem needs and self-
actualization 00/(Maslow, 2003). 

 Need theory can thus be used to identify and explore the unmet need in the 
community with their further consequences (Chander, 2000b). In connection with 
this, incompatible beliefs, unfulfilled desires or expectations etc. can pacify 
people detaching from the mutually harmonized life and this theory explores the 
insight of this type of imbalance (Maslow, 2003).  

 Living Values in Social Integrative Theory.   Emile Durkheim (1858-1817) 
was the French philosopher who set the foundation to the concept relating religion 
and morality showing the direct relation in both the natural and social world 
(Christians, 2005). It is flourishing in the position of the demand of societal 
linkage rather than the abstract notion (Ibid). This essentially means that religion 
can be the driving force in order to have the right values in practice (Ibid). Having 
said so for him, society is the living stamina which encompasses its parts and 
parcels of making what are required to turn into the whole societal embodiment.  

Living Values in Hybridization Theory 

 For Marx, living values are viewed differently; they are changing in course of 
time and context in which they are anticipating since human nature is not static 
but an ongoing process (Lillie, 1955). Being more specific to Marx the concept of 
need and want are differently practiced until and unless one maintains the basic 

  

Infinite need unmet need 

Values need Interest need 
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Infinite need unmet need 

Values need Interest need 

need then he/she can’t be acquainted in making life satisfactory flourishing the 
potential goodness (Ibid). 

 Living Values in Construction Theory.  Living values are always at the 
state of changing and a matter of shaping the habit and the desired destiny with 
the judgment (Bhattarai, 2024). It is seen that religion, Dharma or living values 
have been used interchangeably and here dharma practiced in the past and in this 
time can be exposed differently as a cyclic process (Bista, 1991). The same source 
also shows that human beings have diverse thoughts, intentions and aspirations, 
which fluctuate and yet they all are named as human and ultimately are the same 
facts and figures. In this regard (Chinmayananda, 1980a) states 

 Different pots made out of the same mud look different among themselves in 
form, function and name yet people know that their names have an existence apart 
from the mud. By whatever name one may call them, to whatever purposes one 
may employ them and whatever shape one may make them, none of the pots can 
exist even for a second without its essential nature of the mud. (p. 808) 

 Thus, one needs to make it easier to live through the adaption of living values 
in course of the time and the situation encountered with (Lillie, 1955).  

 Living Values in Deconstruction Theory.   The deconstruction theory 
guided me to see how values have been creating and eroding. The common reason 
for getting in such a situation, exposing to the challenges and the consequences 
encountered as well. It is the fact that living values are something not granted 
from the earlier generation but they are a modified form of the system endowed 
with the duties and responsibilities (Sarangi, 1996). This implies that living values 
are not taught but simply making them realize it through the situation in which it 
is exposed and encountered (Ibid). The table displays the essence of the aforesaid 
theories and the living values embedded in them  
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Table 1.  

Essences of Theories and their Implication to Living Values 
Theories Essence of theory Implication to living values 
Need Viewing unmet need in the 

Community 
Mutual understanding to 
each and every individual 

Social integration Collective consciousness is 
Paramount 

Social and communal 
Harmony 

Hybridization Interconnection and exchange of 
the concept 

Inclusive and forward 
looking civilization 

Construction Construction of desirable 
Behavior 

Values evolving with the 
pace of time and the context 

Deconstruction Leading to the right destiny with 
what to keep on. 

Values are eroding with the 
pace of time and the context 

 Going through table 1, texts and my reflection, I hold the idea that living 
values can be taken as the leading concept where harmonious coexistence is 
maintained (Chander, 2000a) with the right judgment from the core conscience 
(Lillie, 1955).  

Philosophical Assumptions 

 I have used my worldview to understand the nature of my research (Creswell, 
2009) as truth is subjectively decided and hence varies from person to person. In 
line with this, Sarangi (1996) states that philosophy is the rational approach to 
understand deliberate human actions and judgments (Lillie, 1955). Thus, 
philosophical worldview can be taken as a means to view living values as a part of 
life in making rational and conscious action (Chander, 2000). It helps people to 
cope with the situation and at this point, my philosophy is my personal judgment 
over a particular case (Lillie, 1955). 

 Ontological Assumption.  Ontological assumption is the segment of 
philosophy referring to nature and form of reality (Flick, 2009). What I think true 
now may not necessarily remain the same after a while. So every person has their 
own specific way of perceiving things as the subjective realization (Joshi, 2010). 
As a researcher, I acknowledge and accept multiple understanding (Creswell, 
2009). This diverse range from the individual/social judgment (Lillie, 1955) is my 
thought process to address my research question (Denzin & Lincoln 2005 as cited 
in Creswell, 2009). I also hold the understanding that reality can be generated in 
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maintained (Chander, 2000a) with the right judgment from the core conscience 
(Lillie, 1955).  

Philosophical Assumptions 

 I have used my worldview to understand the nature of my research (Creswell, 
2009) as truth is subjectively decided and hence varies from person to person. In 
line with this, Sarangi (1996) states that philosophy is the rational approach to 
understand deliberate human actions and judgments (Lillie, 1955). Thus, 
philosophical worldview can be taken as a means to view living values as a part of 
life in making rational and conscious action (Chander, 2000). It helps people to 
cope with the situation and at this point, my philosophy is my personal judgment 
over a particular case (Lillie, 1955). 

 Ontological Assumption.  Ontological assumption is the segment of 
philosophy referring to nature and form of reality (Flick, 2009). What I think true 
now may not necessarily remain the same after a while. So every person has their 
own specific way of perceiving things as the subjective realization (Joshi, 2010). 
As a researcher, I acknowledge and accept multiple understanding (Creswell, 
2009). This diverse range from the individual/social judgment (Lillie, 1955) is my 
thought process to address my research question (Denzin & Lincoln 2005 as cited 
in Creswell, 2009). I also hold the understanding that reality can be generated in 

the ground which is contextual, culture specific and the degree of conviction of a 
person. 

 Epistemological Assumption. Epistemology is concerned with the nature of 
knowledge. The qualitatively generated research knowledge is regarded as being 
situational and having manifold and diverse meanings (Creswell, 2009, p.67) and 
it can be seen as the construct of people (Flick, 2009). In my research problem, I 
have seen the knowledge system governed contextually and varied to the 
participant (Ibid). This means my epistemological standpoint is that people 
generate knowledge from a contextual standpoint. 

 Axiological Assumption.  My "worth of something or value" for this study is 
that each and every individual has values to follow and the logic to claim them as 
right. In this relation, I have made use of the participant’s values system as a part 
of rationale (Dewey, 1960) and the right judgment (Lillie, 1960).  

RESEARCH METHODOLOGY 

 As I have mentioned earlier, my study follows qualitative design with the 
narrative inquiry process of a specific community. Therefore, I have made use of 
philosophical worldview, strategies of enquiry, and specific method for narrative 
enquiry (Creswell, 2009). So, I have selected a social constructivist standpoint to 
explore the intergenerational living values (Ibid). For the strategies of inquiry, I 
have applied narrative inquiry as the focal strategies to obtain the underlying 
information (Creswell, 2009). For data display I have applied three aspects viz 
Intepretivism, Postmodernism and Criticalism as prime sources of knowledge 
generation (Pant, 2009). 

 I have used purposive sampling to find the informants. My purpose was to 
find out the household having extended families. I grouped the members of each 
family into 3 groups: teenage group of 13 to 19 years; adult of 20 to 59 years and 
old of 60 years upward. The first and third groups were taken as the dependent 
and passive population and the second one was taken as an independent and active 
population. Sample of the population is mentioned in the table 5. 
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Table 2. 

Sample of the Population 
Categories Age Male Female Total 
Teen 13-19 4 2 6 
Adult 20-59 3 3 6 
Old 60 over 3 3 6 

 The information in table 2 shows a glimpse of a sample of the study 
population. In this study, different categories viz Teenager, Adult, and the Old are 
maintained to perceive the lived experience of living values from different courses 
of action. Extended households are selected having at least three generations. The 
numbers of the participants are made inclusive from both of the male and female. 

 My study site was Nijgadh Municipality 6, Bara where I found extended 
families with at least three generations. Out of the identified family members, I 
selected those who were in my contact having the long experiences on living 
values and being suitable to my study. I selected six families/households having 
all three aforesaid age groups. Among the informants 8 were students for FGD 
from grade 9, 10, 11, 12 including 2 members from each of the grade. 

 As the research tools, I used the in-depth interview in order to obtain the 
information from the respondents. My respondents from the six 
families/households having the age group of 13-19, 20-59, and 60 upward and the 
focus group discussion from school/ college students were the target groups and 
they pacified me to get the information required. For an in-depth interview, I 
prepared the open-ended questions in order to elicit information. Similarly, I used 
observation tools that is best suited in the situation where the behavioral pattern of 
the informant can be examined (Kumar, 1999). Next one self-narrating is used as 
a tool to obtain information from the self. The everyday experiences and the 
insights of me enable me to reflect the wider cultural and contextual meaning of 
the society in which I am living. Finally, Focus group discussion can also be taken as 
the landmark in making the public participants involved in the research process. Keeping 
this thing in my mind I have made use of 8 numbers as the focus group in the study which 
can be regarded as a typically advised group as the optimum size (Ibid). I have selected 8 
students from grade 9, 10, 11, 12 including 2 members from each of the grade and 
making them diverse and inclusive.  
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can be regarded as a typically advised group as the optimum size (Ibid). I have selected 8 
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RESULTS AND DISCUSSION 

 To ensure that the results are transparent and easy to understand, this part 
starts with a thematic categorization for qualitative research. The results are 
interpreted in the discussion that follows. Creswell (2014), for instance, stresses 
the significance of tying findings to the study questions while also taking into 
account alternate theories or unexpected results. The limitations of the data as well 
as their implications for future study, policy, and practice may also be discussed. 
Scholars frequently incorporate references to bolster their claims, employing 
research to corroborate or contradict their conclusions (Miles, Huberman, & 
Saldaña, 2019). Consequently, the Result and Discussion part acts as an essential 
link between the unprocessed data and the study's findings.  

Evolved Living Values 

 The contexts of living values are at the state of change (Lillie, 1955). The 
same thing can be perceived right in one context and that is not necessarily right 
in the other context. The balance between the self and society is seen in the 
transition since people are headed to think about oneself rather than to others 
(Pathak, 2009). Living values can cultivate, sharpen and be made desirable. 
Sarangi (1996) and Baba (2005) states that living values may not remain the same 
but change according to the pace of time and the context demanded. Therefore, 
things are at the state of evolvement, devolvement, and extinction (Ibid). 

 Academia and lay persons see things in the same way but they differ in their 
expression. Keeping this in mind, I have derived the context in which values 
evolve, devolve and erode Eighteen research participants of different age groups 
viz. 13-19, 20- 59 and 60 plus were interviewed for this purpose. Furthermore I 
have brought out the scenario of living values from the literature and my 
reflection itself. Following information on table 2 indicates the evolution of values 
in an intergeneration of two living values viz respect and cooperation. 
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Table 3. 

Experienced Evolved Living Values 
 

Age 60 above 20-59 13-19 
Nature Respect Cooperation Respect Cooperation Respect Cooperation 
 
 
 
 
 
 
 
 
 
Evolution 

Proud of 
learning from 
school/college 

Technological 
cooperation 

Flexible Conditional 
cooperation 

Artificial 
/superficial 

Money 
oriented 

Expect to be 
respected 
only (self-
respect) 

Concept of 
Independence 

Modified 
respect 

Self- 
existence 

Western 
Hi, hello 

Self-centered 

Superficial 
respect 

Virtual 
cooperation 

Exterior / 
superficial 

Open Modified Conditional 
cooperation 

Displaying 
respect 

Give and take 
culture 

Optional Independence Secular Individualism 
and self- 
dependence 

convenient 
respect 

Individual Derivative 
respect 

Artificial Single 
sided 

Cooperation 
in word 

Culture of 
question 

Globalization Immature 
respect 

Virtual 
cooperation 

Mechanical Personal 
welfare 

 The analysis of the information in table 3 shows that the opinion and 
argument of the community people to the evolved values complies with different 
authors (Green, 1999; Lillie, 1955; Rama, 1988). Their opinion and argument 
indicates that the flow of derivative culture, modernization, development, 
technology, science, freedom, social adjustment and globalization are the 
determinants to emerge the new values. 

 Analyzing the informants' opinion and linking to the literature, theories and 
reflections are presented in the succeeding section. Further I have mentioned how 
the traditional values of respect and cooperation are emerging differently. 

Respect as Evolving Value 

 The value of respect is the subject of change. Different factors are the means 
to change it and appear in the new form. These different factors are mentioned as 
subtopic in the successive section. 

 Respect Emerged in Different Forms.   People show respect in their own 
ways but the way has also been changing along with time. Chander (2000a) shows 
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Respect as Evolving Value 

 The value of respect is the subject of change. Different factors are the means 
to change it and appear in the new form. These different factors are mentioned as 
subtopic in the successive section. 

 Respect Emerged in Different Forms.   People show respect in their own 
ways but the way has also been changing along with time. Chander (2000a) shows 

 

that now people have no time to think over what to do and what is not to do and 
that changes the way of respecting. They are compelled to do whatever the time 
circumstance demands to do (Ibid). Back to the field findings, Bhattarai, aged 89, 
viewed as, 

The concept of respect is remarkably changed now and then. Grandparents 
showed respect to the seniors by folding their hands and the grandchildren 
did begin to say hi, hello, dad mum etc. It is the time indicating loose 
maintenance and being as great a distance as the sky. 

 From Bhattarai‟s saying, I understood that respect is in a great distance now 
and then while making judgment at this moment (Green, 1999). In his words, the 
way people respect now is turned into a story or like the sky which is in a great 
distance. Bhattarai further claimed as, "He had experienced but the members in 
the family especially kids says that he knows nothing since he had not learnt in 
the school. He is surprised and it seems like a story". 

 Bhattarai's opinion is similar to Dhital 1 who said that children need theory. 
They paid respect to those to whom they see direct benefit; or they learnt to pay 
respect to the formally designated persons (Lillie, 1955). 

 Respect is Changing Relatively. Respect is a process whereby a person‟s 
reverence can be reflected. It is interchanging the respects from one and the other 
to be respected (Chinmayananda, 1980a). In this way, respect is revealed mutually 
and there is no such thing to affect completely but adapting practically is the 
determinant (Ibid). I found Shrestha aged 38, saying that values were changing as, 

People get respect when he or she is likely to be respected. Therefore one 
needs to develop a ground to be self-respected. For instance, a drunkard 
father may not get respect in the way another responsible father gets respect. 

 Respect is the concept that should relatively be considered (Lillie, 1955). If 
one expects respect, he/she should likely be respected (Ibid). Shrestha revealed 
that the respecting styles are changing. She is close to the opinion of Bhattarai and 
Dhital and believes in deconstruction theory. As I found in the field, the respect of 
the past was in generalized form but now the new generation takes it as how other 
partners respond. Blindly respecting the senior was not practiced anymore. Now 
the new generation in the experience of my informants was examining whether 
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the person is likely to be respected or not (Maslow, 2003). Respect these days has 
emerged as a tool to justice that he/she thinks. 

Co-operation as Evolving Value 

 The values respect is the subject to change in a new form. Different factors 
work as determinants to change it and result in a new form. 

 Cooperation Emerged by Technology. Cooperation is emerging in advance 
by technological enlargement since material life is being an integral part of human 
life (Rama, 1988). No physical cooperation is required now but it is replaced by 
the machine (Ibid). Technology is seen as an end itself and people are in the state 
of detaching from the real flavor of cooperation. Bhattarai, aged 89, opined as 

When people plant they get the harvest in return. Unless they plant, they may 
not get things to eat in their lifetime. In the same way, when people co- 
operate, they are rewarded back something more than they cooperate others. 
It was the time when people told neighbors to look after cattle and the entire 
house for some days when at the time to go somewhere. Now it is in a state of 
change. 

 Following Bhattarai's experiences, I understood that a new form of 
cooperation has been evolved. The evolved forms of cooperation are machinery 
and virtual. Why this, Chander (2000a) answers the question like the first one; 
need to know the self and receive favor as a mutual cooperation. To cooperation 
he applies utilitarian theory in which the technical things are in need and so do the 
creation of new values in cooperation. Bhattarai was similar to Bhatta‟s opinion. 
To them, globalization is the basis for it. Because of these changes, cooperation 
has been changed into monetary value. It has also been a way to barter system. In 
some cases they were found to be shown to the others. 

 Cooperation is Evolving as the Pace of Development. The harmonious 
mind is oriented towards a mutual coexistence but the rapid development is 
making people just to view the progress only (Lillie, 1955). Because of the 
development, the city area is being independent and often no physical and 
emotional favor is expected but in the rural area such favor is common (Ibid). My 
informant Shrestha, 38, revealed the emerging mode of cooperation as, 

Because of the demand of time and the availability of utilitarian things, 
people are likely to be independent and thereby the forms of cooperation are 
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changing. The pace of development has also worked in shaping the values in 
need. 

 Cooperation is to manage things with the spirit of righteous intention with 
collective effort. In this connection, Lillie (1955) states the pace of development 
as the determinant to have a new style of cooperation. She believes in cultural 
relativism with the fact of treating self and others equally. 

 In my field as well, I found a similar understanding as Sarangi (1996). In his 
view, cooperation is maintaining balance but development is a means to change 
and a new style of cooperation is displayed by such changes. To him, 
development leads people to think personally rather than the public concern. As a 
result, the new generation chooses self-centered cooperation. The changes in 
communication were observed and/or reflected in the field.  

DISCUSSIONS OF THE FINDINGS 
 With pace of time changing new values have been emerged as Hello, hi 
replaced sastanga dandawat, heartily respect changed into formality. Such 
changes occurred because of time, technology, freedom, search of convenience or 
easy way and new way of social adjustment. The emerged ways of cooperation 
can be seen as technological cooperation replaced the physical cooperation, 
concept of independence emerged from the concept of interdependence and 
globalization emerged from localized context.The study's conclusions show that 
living values, respect and collaboration in particular evolve in distinct ways over 
the course of generations, with notable differences in how various age groups 
understand and apply them.  The older generation (60+) indicated a feeling of 
traditional regard that was rooted in cultural expectations and conventions, where 
respect was accorded based only on status and age. Younger generations (13–19), 
on the other hand, frequently see respect as conditional and more individualistic, 
motivated by their goals or by outside factors like globalization and technology. 
Elders also viewed cooperation as communal and essential to maintaining societal 
harmony, but younger people saw it as more transactional and frequently driven 
by convenience or mutual gain. 

 The dynamic evolution of these values is also impacted by outside forces 
including modernization, technological progress, and changing social structures. 
The mature generation (20–59) is viewed as a mediator, able to adjust to both 
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conventional and contemporary definitions of morality. This generation exhibits a 
more adaptable attitude by modifying collaboration and respect according to the 
situation. For example, respect is no longer a given and is frequently conditioned 
on actions or social roles. The results demonstrate that living values are dynamic 
and adapt to changes in society, capturing the essence of human interaction and 
cultural development. 

CONCLUSION 

 This study's conclusion emphasizes how living values, including respect and 
collaboration, are always evolving due to societal, technological, and generational 
shifts. While younger generations show a more conditional and individualistic 
perspective, older generations uphold conventional ideas that regard respect as an 
intrinsic trait linked to social hierarchy. Additionally, cooperation has changed 
from being a social requirement to a more commercial and selective activity, 
especially with younger people. These changes show how broader societal trends, 
such modernization, globalization, and technology breakthroughs, impact and are 
contextually driven by living values. 

 The study also comes to the conclusion that living values should not be 
viewed as set but rather as flexible and adaptive. They change to meet the needs 
of the moment and the environment in which they are used. The results imply that, 
in an increasingly complex and diverse society, intergenerational communication 
and understanding are essential for promoting respect and cooperation between 
people. By taking into account these changes, ethical education programs can be 
created that meet the evolving requirements and views of the younger generation 
and guarantee that living values are still applicable in modern-day situations.  
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Abstract 
This paper examine the impact of Cooperative variables on the performance of selected 
cooperatives in Nepal. A sample of 400 members from primary cooperatives in 
Sudurpaschim Province was selected using stratified random sampling, with primary data 
gathered through a semi-structured questionnaire. Data analysis was conducted using with 
statistical tools such as correlation and regression analysis. The results show a significant 
positive relationship between professionalization, accountability, and cooperative 
performance. Additionally, participation and transparency have a positive but insignificant 
effect on performance, while legitimacy shows an insignificant negative relationship. The 
study concludes that cooperative performance is influenced by like legitimacy, 
participation, professionalization, accountability, and transparency. The research 
highlights the critical role in enhancing the quality of life for cooperative members, 
contributing to performance improvements. This study adds to the literature by identifying 
key elements that impact cooperative performance in a developing nation context. 

Keywords:  Cooperative performance, Professionalization, Accountability, Transparency,  
Legitimacy. 

Introduction 

 The significance of performance in cooperatives cannot be overstated, as it 
forms the core foundation that ensures their long-term success and sustainability. 
Cooperatives, as member-owned organizations, are designed to address the 
Copyright 2022 © Author(s)  This open access article is distributed under a Creative Commons Attribution 

 NonCommercial 4.0 International (CC BY-NC 4.0) License. 
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economic, social, and cultural needs of their members. Cornforth (2004) argued 
that Performance refers to the systems and processes that direct, monitor, and 
ensure accountability within organizations. This research framework ensures that 
cooperatives align their operations with their mission while promoting legitimacy, 
transparency, member participation, professionalization, and accountability. 
Within cooperatives, performance encompasses more than just the management of 
financial resources; it plays a vital role in shaping decision-making processes, 
ethical standards, and the overall direction of the organization. Karki et al., (2014) 
underscore that effective performance is the cornerstone of thriving cooperatives, 
enabling them to strike a balance between economic efficiency and social 
responsibility, thus strengthening their contribution to community development. 

 In the context of Nepal, cooperatives have played an important role in 
fostering local economies, particularly in rural and semi-urban areas. However, 
the effectiveness of these cooperatives is largely determined by the quality of their 
performance. Poor practices, such as limited transparency, weak accountability, 
and insufficient member participation, often compromise the ability of 
cooperatives to fulfill their mission. As Chandarasorn (2014) argued that 
legitimacy is essential for safeguarding individual rights and freedoms, and within 
cooperatives, it ensures that the interests of members are protected while 
promoting collective well-being. Munyasia, (2016) highlights that 
professionalization is a key determinant of growth, development, and poverty 
alleviation. When cooperatives are governed effectively, they not only drive 
economic progress for their members but also contribute to the broader 
development of society. In this sense, professionalization becomes a tool for 
institutional effectiveness and fostering long-term growth and sustainability. 

 The unique structure of cooperatives, where members serve as both owners 
and beneficiaries, necessitates a model that encourages active participation and 
democratic decision-making. Unlike traditional investor-owned businesses, 
cooperatives do not prioritize profit maximization; instead, they focus on meeting 
the needs of their members. This creates a complex dynamic, requiring 
cooperatives to balance economic goals with social objectives. The success of 
cooperatives largely depends on how well they adopt cooperative principles such 
as accountability, transparency, participation, and fairness (Alliance, 1995). In this 
regard, cooperative standards extend beyond mere legal compliance; they involve 
fostering trust, collaboration, and the creation of social capital. Kyazze et al. 
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development of society. In this sense, professionalization becomes a tool for 
institutional effectiveness and fostering long-term growth and sustainability. 

 The unique structure of cooperatives, where members serve as both owners 
and beneficiaries, necessitates a model that encourages active participation and 
democratic decision-making. Unlike traditional investor-owned businesses, 
cooperatives do not prioritize profit maximization; instead, they focus on meeting 
the needs of their members. This creates a complex dynamic, requiring 
cooperatives to balance economic goals with social objectives. The success of 
cooperatives largely depends on how well they adopt cooperative principles such 
as accountability, transparency, participation, and fairness (Alliance, 1995). In this 
regard, cooperative standards extend beyond mere legal compliance; they involve 
fostering trust, collaboration, and the creation of social capital. Kyazze et al. 

(2017) examined that transparency plays a critical role in the functioning of 
cooperatives. It helps build strong relationships among members, communities, 
and external stakeholders, ensuring that cooperatives address not only economic 
but also broader societal needs. In Nepal, cooperatives have provided farmers and 
grassroots communities with the bargaining power, economies of scale, and 
investment capacity to participate in various stages of the value chain, from 
storage and processing to marketing and distribution. However, these 
achievements are often limited by challenges, such as a lack of professional 
management, insufficient capacity building, and restricted access to credit. 
Dayanandan (2013) notes that the absence of good performance practices 
negatively impacts the ability of cooperative unions to engage in economic 
activities. This issue is especially prevalent in Nepal, where many cooperatives 
struggle with performance-related problems, resulting in inefficiencies and 
underperformance. Understanding various practices and their effect on the 
performance of cooperatives is therefore crucial. 

 The study of cooperative standards and their influence on the performance of 
cooperatives in Nepal is particularly important given the expanding role of 
cooperatives in the country’s economy. This study has two primary objectives. 
First, it seeks to explore the cooperative practices of selected primary cooperatives 
within the study area, with the aim of identifying both best practices and areas 
needing improvement. Second, the study investigates the impact on cooperative 
performance, operating under the premise that cooperatives with strong structures 
are more likely to achieve favorable social and financial outcomes. Several studies 
have explored the relationship between cooperatives variables and the 
performance of cooperatives across various contexts. Kyazze et al. (2017) found a 
positive and significant relationship between cooperative variables and non-
financial performance in Uganda. Their research emphasized the importance of 
monitoring rights and innovation in improving social performance, though policy 
compliance was not found to be statistically significant. Similarly, Patrick et al. 
(2014) identified participation, accountability, transparency, and the rule of law as 
key factors influencing cooperative performance in Southern Ethiopia. These 
studies highlight the central role that variables play in determining the success of 
cooperatives. In Nepal, Acharya (2009) explored the performance and member 
participation in rural agricultural cooperative societies and found that active 
member involvement in financial, business, and management activities is crucial 
to the effective operation of cooperatives. These findings suggest that governance 
standards, particularly those related to participation and transparency, are vital to 
enhancing the performance of Nepalese cooperatives. 
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 In Nepal, cooperatives face numerous challenges. Many cooperatives suffer 
from a lack of professional management, which undermines their ability to 
implement robust cooperative structures. Additionally, there is often a low level of 
awareness among members regarding their roles and responsibilities, resulting in 
limited participation in decision-making. Furthermore, Bharadwaj (2012) 
examined that cooperatives frequently encounter difficulties in performance, 
business development and growth. These cooperative-related issues not only 
affect the financial performance of cooperatives but also limit their ability to meet 
their broader social objectives. 

  This study aims to provide a comprehensive analysis of various practices in 
Nepal’s cooperatives. By examining the cooperative mechanisms in place, evaluating 
member awareness, analyzing the impact on performance, and identifying barriers to 
performance, the research seeks to contribute to the development of strategies that can 
enhance the effectiveness of cooperatives in Nepal. 

Conceptual Framework 

 This study explores the essential elements of cooperatives such as legitimacy, 
participation, professionalization, accountability, and transparency. It assesses 
how cooperative members and leaders perceive and comprehend these core 
principles. The conceptual framework is developed through a thorough literature 
review, emphasizing the interplay between key factors and their impact on 
cooperative functioning. 

Independent variable                 Dependent Variable  
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Definition of the Variables and the Research Hypotheses 

Legitimacy: legitimacy refers to the extent to which a cooperative's actions, 
governance, and objectives align with legal frameworks, ethical standards, and the 
expectations of its members and stakeholders. Legitimacy plays a crucial role in 
enhancing the perception of cooperatives as credible and trustworthy entities.  It 
ensures that resources are managed effectively and stakeholder interests are 
addressed. ultimately impacting the overall performance of cooperatives. 
According to Deephouse and Carter (2005) legitimacy has a positive influence on 
organizational success by attracting resources, improving stakeholder 
relationships, and reducing resistance. In the context of cooperatives, legitimacy 
boosts their credibility, resulting in better performance outcomes. 

H1: Legitimacy has a significantly positive impact on the performance of 
cooperatives. 

Participation: participation refers to the active engagement of members in 
decision-making processes, governance, and activities to ensure collective 
ownership and shared responsibility. Participation refers to the active involvement 
of cooperative members in performance. This involvement enhances the 
performance of cooperatives by promoting trust, efficient resource utilization, and 
member satisfaction. According to Birchall and Simmons (2004) examined that the 
active participation fosters a sense of ownership, enhances trust, and improves 
cooperative performance by aligning members' goals with organizational objectives. 

H2: Participation has a significantly positive impact on the performance of 
cooperatives. 

Professionalization: professionalization refers to the adoption of skilled 
management practices, expertise, and standardized procedures to enhance 
efficiency, accountability, and sustainable growth. Professionalization involves 
the adoption of formal structures, expertise, and management practices within 
cooperatives. It ensures that decisions and operations are handled by qualified 
individuals using systematic approaches. This professionalism enhances the 
performance of cooperatives through better resource management and member 
satisfaction. Valentinov and Iliopoulos (2013) highlight that professionalized 
cooperatives are better equipped to address complex managerial challenges, adapt 
to market dynamics, and deliver superior value to their members. 
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H3: Professionalization has a significantly positive impact on the performance of 
cooperatives 

Accountability: Accountability refers to the obligation of the cooperative's 
management and members to be transparent, answerable for their actions, and 
responsible for the outcomes of decisions made within the organization.  
Accountability in cooperatives involves the obligation of management and 
members to report, explain, and be answerable for their actions and decisions. 
High levels of accountability enhance cooperative performance by improving 
efficiency, member satisfaction, and goal achievement. Ebrahim (2003) 
accountability ensures transparency, trust, and ethical behavior, which are 
essential for achieving organizational goals. For cooperatives, accountability to 
members promotes better decision-making, resource allocation, and performance. 

H4: Accountability has a significantly positive impact the performance of 
cooperatives. 

Transparency: Transparency refers to the open sharing of information, decisions, 
and activities with members and stakeholders, ensuring clarity and trust in the 
cooperative's operations and governance. Transparency involves the clear and 
open sharing of information about the operations, finances, and decision-making 
processes of cooperatives with their members and stakeholders. High levels of 
transparency can enhance cooperative performance by improving decision-
making, resource allocation, and member satisfaction.  Hammad et al. (2016) 
transparency boosts member confidence, leading to increased participation and 
engagement, which are crucial for the success and longevity of cooperatives.  
H5: Transparency has a significant positive impact on the performance of 
cooperatives. 

Methodology 

          This research was conducted in Nepal, specifically selected due to the 
highest concentration of primary cooperatives in Sudurpaschim Province 
(Department of Cooperative, 2017), highlighting a contrast in cooperative 
presence. Karki, Mathema, & Upreti (2014) and Patrick et al. (2014) examined 
that the root causes of cooperative issues include legitimacy, participation, 
professionalization, accountability, and transparency. According to the Ministry of 
Land Management, Agriculture, and Cooperatives (MoLMAC), Sudurpaschim 
Province has 61,078 cooperative members, from which a sample of 400 was 
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open sharing of information about the operations, finances, and decision-making 
processes of cooperatives with their members and stakeholders. High levels of 
transparency can enhance cooperative performance by improving decision-
making, resource allocation, and member satisfaction.  Hammad et al. (2016) 
transparency boosts member confidence, leading to increased participation and 
engagement, which are crucial for the success and longevity of cooperatives.  
H5: Transparency has a significant positive impact on the performance of 
cooperatives. 

Methodology 

          This research was conducted in Nepal, specifically selected due to the 
highest concentration of primary cooperatives in Sudurpaschim Province 
(Department of Cooperative, 2017), highlighting a contrast in cooperative 
presence. Karki, Mathema, & Upreti (2014) and Patrick et al. (2014) examined 
that the root causes of cooperative issues include legitimacy, participation, 
professionalization, accountability, and transparency. According to the Ministry of 
Land Management, Agriculture, and Cooperatives (MoLMAC), Sudurpaschim 
Province has 61,078 cooperative members, from which a sample of 400 was 

selected using a stratified random sampling method. To maintain specificity, the 
study focuses solely on Savings and Credit Cooperatives, out of the 16 types of 
cooperatives identified by the Department of Cooperative (2017).  Primary 
cooperatives were selected for the study, with an equal number of cooperatives 
under male and female leadership. The sample size was determined using 
Yamane's (1967) sample selection formula. 

         Primary data were collected via pre-tested semi-structured questionnaires, 
and the analysis was conducted using SPSS version 27. Descriptive statistical 
tools of analysis including Maximum, Minimum, Mean, and Standard deviation, 
and Causal tools of analysis including correlations and regression analysis tests, 
were applied to draw conclusions from the data. 

Research Model 

 The econometric model used in this study aims to investigate the impact of 
factors of good governance on profitability of cooperatives in Nepal. The study 
focuses on five key independent variables: legitimacy, participation, 
professionalization, accountability, and transparency, which are believed to 
impact the dependent variable, cooperative performance. The performance of 
cooperatives is measured as an aggregate score that represents the overall success 
and efficiency of the cooperatives under study. 

The general regression model used to analyze these relationships can be specified 
as follows: 

Performance =B0+ B1(Legitimacy) + B2(Participation) + 
B3(Professionalization) + B4(Accountability) + B5(Transparency  + e  

 In the regression model mentioned above, the dependent variable is 
performance, measured by the average performance score.  The study evaluates 
the effects of legitimacy, participation, professionalization, accountability, and 
transparency  on cooperative performance. 

Results and Discussion 

 This section presents the findings derived from both descriptive and causal 
analysis. Descriptive analysis tools, including mean, standard deviation, and 
frequency distribution, were applied to summarize and understand the key 
characteristics of the data. These methods provided a detailed overview of 
cooperative members' demographics and cooperative practices, offering 
foundational insights into the study variables. 
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 Causal analysis techniques, such as correlation analysis and regression, were 
employed to examine the relationships of the cooperative variables: legitimacy, 
participation, professionalization, accountability, transparency, and cooperative 
performance. These advanced statistical methods identified significant predictors, 
quantified their impact, and provided deeper insights into the cooperative 
variables' performance dynamics within cooperatives. 

Table  1 

Analysis of descriptive statistics on Legitimacy, participation, professionalization, 
accountability, transparency and performance 
Indicator N Minimum Maximum Mean Std. 

Deviation 
Legitimacy 400 3.2 5.0 4.4050 0.41352 
Participation 400 2.5 5.0 4.2069 0.54656 
Professionalization 400 3 5.0 4.4625 0.38960 
Accountability 400 3 5.0 4.3608 0.46434 
Transparency 400 2.67 5.0 4.3147 0.34298 
Performance 400 11.23 19.56 17.052 2.02064 
Valid N (list wise) 400     

         The table presents descriptive statistics for key variables and performance 
measures in a study involving 400 observations from cooperatives. The variables 
include legitimacy, participation, professionalization, accountability, 
transparency, and performance, each recorded on a scale ranging from 
approximately 2.5 to 5.0. The mean values indicate generally high levels of 
governance practices, with professionalization having the highest mean (4.4625) 
and participation the lowest (4.2069), suggesting a consistent commitment to 
governance standards. The standard deviations are relatively small, with 
transparency showing the lowest variability (0.34298) and participation the 
highest (0.54656), indicating that most cooperatives maintain similar levels of 
these governance attributes. Additionally, a separate performance measure, likely 
assessing a different aspect of performance, ranges from 11.23 to 19.56, with a 
mean of 17.052 and a higher standard deviation of 2.02064, suggesting more 
variability in this aspect of cooperative performance. Overall, the data suggests 
that while cooperative practices are relatively uniform, there are more pronounced 
differences in certain performance measures among the cooperatives. 
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Table  2                                              

Correlation analysis 
Indicator Legitima

cy 
Participat
ion 

Professionaliza
tion 

Accountabi
lity 

Transpare
ncy 

Performa
nce 

Legitimacy 1      
Participation 0.515 1     
Professionaliza
tion 

0.571 0.451 1    

Accountability 0.366 0.386 0.479 1   
Transparency 0.298 0.370 0.326 0.415 1  
Performance 0.750 0.783 0.761 0.728 0.623 1 

 This table presents the correlation coefficients among six indicators of 
Legitimacy, Participation, Professionalization, Accountability, Transparency, and 
Performance. The diagonal values are all 1, indicating perfect self-correlation. 
Among the relationships, Performance has strong positive correlations with all 
other indicators, particularly Participation (0.783) and Professionalization (0.761), 
highlighting their significant influence on performance outcomes. Legitimacy 
shows moderate correlations with Participation (0.515) and Professionalization 
(0.571), suggesting its importance in fostering these factors, though its correlation 
with Transparency (0.298) is weaker. Similarly, Accountability has a moderate 
positive relationship with Performance (0.728) and Transparency (0.415). While 
Transparency exhibits the weakest correlations overall, its moderate link with 
Performance (0.623) and Accountability (0.415) underscores its relevance. 
Overall, the table illustrates the interconnectedness of these variables, with 
Participation and Professionalization emerging as the most influential factors in 
enhancing performance. 

Regression analysis 

 Regression analysis was conducted to examine how performance in Nepalese 
cooperatives is  influenced by various factors. The table below presents the 
results. Specifically, it shows the regression results of accountability, 
transparency, professionalization, legitimacy, and participation on performance.  
This finding is based on primary data from 18 cooperatives with 400 observations, 
using a linear regression model. The model for Performance is represented as: 
Performance = β0 + β1 Legitimacy + β2 Participation + β3 Professionalization + 
β4 Accountability + β5 Transparency + e. 
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Table  3 

Estimated regression results on legitimacy, participation, professionalization, 
accountability and transparency on performance 

Model Β Std. Error t P-Value 
Legitimacy -0.029 0.056 -0.516 0.606 
Participation 0.072 0.040 1.769 0.078 
Professionalization 0.303 0.060 5.013 0.000 
Accountability 0.198 0.047 4.245 0.000 
Transparency 0.082 0.059 1.374 0.170 
R square 0.260    
Adjusted R square 0.251    
SEE 0.357    
F statistics 27.735    

Where,  
β = Beta Coefficient or Regression Coefficient  
S.E. = Standard Error  
SEE = Standard Error Estimate 

 The table presents the results of a regression analysis that examines the 
effects of various factors legitimacy, participation, professionalization, 
accountability, and transparency on the performance of cooperatives. The 
regression coefficients (β) indicate the strength and direction of the relationship 
between each independent variable and performance. Among these, 
professionalization (β = 0.303, p-value = 0.000) and accountability (β = 0.198, p-
value = 0.000) show statistically significant positive effects on performance, 
suggesting that improvements in these areas are associated with better cooperative 
outcomes. This finding is consistent with the findings of existing body of 
literature such as Ebrahim (2003) and Valentinov and Iliopoulos (2013) 

 In contrast, legitimacy (β = -0.029, p-value = 0.606), participation (β = 0.072, 
p-value = 0.078), and transparency (β = 0.082, p-value = 0.170) do not show 
significant impacts, as their p-values are greater than 0.05. The insignificant 
regression coefficients confirm that legitimacy, participation, and transparency 
have no significant impact on performance on cooperative in Nepal. This finding 
is contradicts with the findings of Deephouse and Carter (2005) and Hammad et 
al. (2016). 

 The model's R-squared value of 0.260 indicates that approximately 26% of 
the variance in performance is explained by the five cooperative variables, while 
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regression coefficients confirm that legitimacy, participation, and transparency 
have no significant impact on performance on cooperative in Nepal. This finding 
is contradicts with the findings of Deephouse and Carter (2005) and Hammad et 
al. (2016). 

 The model's R-squared value of 0.260 indicates that approximately 26% of 
the variance in performance is explained by the five cooperative variables, while 

the adjusted R-squared (0.251) accounts for the model's degrees of freedom. The 
standard error of the estimate (SEE) is 0.357, and the F-statistic of 27.735 
suggests that the overall model is statistically significant, meaning that at least one 
of the independent variables is a significant predictor of performance. 

Table  4 

Data Analysis Tool: Regression and summary of its results 
Hypotheses Statements/ Propositions Null Hypotheses (H0) Conclusions/ Results 
        H1 There is a significant 

relationship between 
legitimacy and the 
performance of 
cooperatives 

There is no significant 
relationship between 
Legitimacy and the 
Performance of 
cooperatives. 

Rejected 
(0.606>0.05) 

        H2 There is a significant 
relationshipbetween 
participation and the 
performance of 
cooperatives 

There is no significant 
relationship between 
participation and the 
performance of 
cooperatives 

Rejected 
(0.078>0.05) 

        H3 There  is a significant 
relationship between 
professionalization and the 
performance of 
cooperatives 

There is no significant 
relationship between 
professionalization and 
the performance of 
cooperatives. 

Accepted 
(0.000<0.05) 

        H4 There is a significant 
relationship between 
accountability and the 
performance of 
cooperatives 

There is no significant 
relationship between 
accountability and the 
performance of 
cooperatives. 

Accepted 
(0.000<0.05) 

         H5 There is a significant 
relationship between 
transparency and the 
performance of 
cooperatives 

There is no significant 
relationship between 
transparency and the 
performance of 
cooperatives 

Rejected (0.17>0.05) 

The study investigates the correlation between legitimacy, participation, 
professionalization, accountability, transparency, and the performance of 
cooperatives in Nepal. The results offer detailed insights into the significance of 
these factors. 

Hypothesis testing indicates that professionalization and accountability have 
a significant positive impact on cooperative performance (p-value = 0.000), 
emphasizing the importance of skilled management and strong accountability 
mechanisms in enhancing outcomes. Conversely, legitimacy (p-value = 0.606), 
participation (p-value = 0.078), and transparency (p-value = 0.170) do not exhibit 
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statistically significant relationships with performance, suggesting that their 
current implementation or awareness among cooperative members may not 
effectively contribute to measurable improvements. 

The rejection of hypotheses for legitimacy, participation, and transparency 
suggests that larger cooperatives or those with complex structures may encounter 
challenges, such as reduced member engagement or inefficiencies in transparent 
operations. Addressing these issues through targeted interventions, such as 
member empowerment programs and streamlined governance processes could 
potentially enhance their impact on cooperative performance. 

         These findings underscore the interconnected nature of variables, 
highlighting the importance of an integrated approach to prioritizing 
professionalization and accountability. By improving the effectiveness of 
legitimacy, participation, and transparency, cooperatives can achieve sustainable 
growth and enhance member livelihoods. 

         The results provide valuable insights into the performance  in cooperatives. 
The lack of statistically significant effects of legitimacy (p = 0.606), participation (p 
= 0.078), and transparency (p = 0.170) on performance suggests that while these 
elements are essential components of good governance, their current 
implementation may not be sufficiently impactful. This underscores the need for 
stronger mechanisms or strategic interventions to leverage their potential influence. 

       With an R-squared value of 0.26, it is evident that variables such as 
legitimacy, participation, professionalization, accountability, and transparency 
only explain 26% of the variance in cooperative performance. 

 This indicates that external or unexplored internal factors play a significant 
role in performance variation, necessitating further exploration of economic, 
social, or operational dynamics. 

 The strong interrelationships among governance variables, particularly the 
perfect correlation (r = 1.000) between governance and performance, emphasize 
the interconnected nature of these practices. Improvements in areas like 
accountability are likely to trigger positive changes in other governance aspects, 
such as professionalization, showcasing a systemic effect. Conversely, the 
negative correlation between the natural logarithm of share capital and variables 
like legitimacy and transparency suggests that larger cooperatives may face 
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statistically significant relationships with performance, suggesting that their 
current implementation or awareness among cooperative members may not 
effectively contribute to measurable improvements. 

The rejection of hypotheses for legitimacy, participation, and transparency 
suggests that larger cooperatives or those with complex structures may encounter 
challenges, such as reduced member engagement or inefficiencies in transparent 
operations. Addressing these issues through targeted interventions, such as 
member empowerment programs and streamlined governance processes could 
potentially enhance their impact on cooperative performance. 

         These findings underscore the interconnected nature of variables, 
highlighting the importance of an integrated approach to prioritizing 
professionalization and accountability. By improving the effectiveness of 
legitimacy, participation, and transparency, cooperatives can achieve sustainable 
growth and enhance member livelihoods. 

         The results provide valuable insights into the performance  in cooperatives. 
The lack of statistically significant effects of legitimacy (p = 0.606), participation (p 
= 0.078), and transparency (p = 0.170) on performance suggests that while these 
elements are essential components of good governance, their current 
implementation may not be sufficiently impactful. This underscores the need for 
stronger mechanisms or strategic interventions to leverage their potential influence. 

       With an R-squared value of 0.26, it is evident that variables such as 
legitimacy, participation, professionalization, accountability, and transparency 
only explain 26% of the variance in cooperative performance. 

 This indicates that external or unexplored internal factors play a significant 
role in performance variation, necessitating further exploration of economic, 
social, or operational dynamics. 

 The strong interrelationships among governance variables, particularly the 
perfect correlation (r = 1.000) between governance and performance, emphasize 
the interconnected nature of these practices. Improvements in areas like 
accountability are likely to trigger positive changes in other governance aspects, 
such as professionalization, showcasing a systemic effect. Conversely, the 
negative correlation between the natural logarithm of share capital and variables 
like legitimacy and transparency suggests that larger cooperatives may face 

challenges due to increased operational complexity or bureaucratic inefficiencies, 
underscoring the need for adaptable and scalable cooperative frameworks. 

        Overall, these findings stress the importance of tailored strategies and further 
research into complementary factors influencing cooperative performance.  

Conclusion 

This study highlights the significant role of professionalization and 
accountability in improving the performance of cooperatives in Nepal. The positive 
correlation between these factors and performance emphasizes the need for skilled 
management and robust accountability systems to drive better outcomes. However, 
the lack of statistically significant relationships for legitimacy, participation, and 
transparency suggests that their current implementation may not be as impactful, 
possibly due to reduced member engagement or operational inefficiencies, 
particularly in larger cooperatives. Addressing these challenges through targeted 
interventions, such as member empowerment and streamlined performance 
processes, could enhance their effectiveness. 

Furthermore, with an R-squared value of 0.26, the study reveals that only a 
portion of the performance variation can be explained by governance factors, 
indicating the importance of exploring additional external or internal variables 
that may contribute to performance. The interconnectedness of governance 
practices also suggests that improvements in one area, such as accountability, can 
foster positive changes across other dimensions. These findings underline the need 
for tailored strategies and further research to unlock the full potential of 
cooperatives in Nepal, ensuring sustainable growth and better member outcomes. 
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dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf 
 

8f= cf]dk|sfz cfrfo{ 
pkk|fWofks 

lqe'jg ljZjljBfno 
omacharya3851@gmail.com 

n]v;f/ 

Dffgj hLjgsf b}lgs Jojxf/ ;+rfngsf nflu cfjZos lnlvt cleJolQm Jofjxfl/s n]vg;Fu 
;DalGwt x'G5 . b}lgs hLjg;Fu k|ToIf ;/f]sf/ /fVg] ljifox? Jofjxfl/s x'g\ . Jofjxfl/s n]vg 
cGtu{t lr7LM JolQmut, sfof{noLo, Jofj;flos, lgj]bg, ;"rgf, lj1fkg, /l;b, ekf{O, dGh'/Lgfdf, 
lg0f{ok'l:tsf n]vg, JolQmut ljj/0f kb{5g\ . g]kfnsf] z}lIfs ;+/rgf cg'?k dfWolds tx ljBfno 
tx xf] . sIff ( b]lv sIff !@ ;Ddsf] sIffut txnfO{ dfWolds tx elgG5 . sIff !) pQL0f{ 
ePkl5 P;=O=O= - ;]s]G8/L Ph's];g OUhfdfOg];g _ sf] k/LIff x'g] ub{5 . o; k/LIffdf pQL0f{ 
ePkl5 sIff !! df cWoog ug{ kfOG5 . o; cWoogdf sIff !) nfO{ s]Gb|ljGb'df /fVb} P;=O=O=sf] 
k/LIff lbg tof/L cj:yfdf /x]sf ljBfyL{x?sf] Jofjxfl/s n]vg cGtu{t z'esfdgf kq n]vg 
Ifdtf s] s:tf] 5 < pgLx?df b]vfk/]sf z'esfdgf kq n]vgsf d"ne"t ;d:ofx? s] s] 5g\ < 
;d:of ;dfwfg s] s;/L ug{ ;lsG5 < eGg] lh1f;f Pjd\ cg';Gw]o k|Zgdf cfwfl/t eO{ dfWolds 
txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtfsf] klxrfg ug'{, z'esfdgf kq n]vgdf cfOk/]sf 
;d:ofx? pNn]v ug'{, ;d:of ;dfwfgsf pkfo ;'emfpg' / z'esfdgf kq n]vgsf] Ifdtf clej[l4 
ug'{ h:tf p2]Zodf of] cWoog s]lGb|t /x]sf]5 . If]qut e|d0f cWoog ljlw cjnDag ul/Psf] o; 
cg';Gwfgdf p2]Zok/s 9ª\uaf6 gd'gf 5gf]6 u/L k/LIf0f ul/Psf] 5 . h'Dnf lhNnfsf] rGbggfy 
gu/kflnsfsf $ j6f ;fd'bflos dfWolds ljBfnosf #) hgf ljBfyL{sf b/n] hDdf !@) hgf 
ljBfyL{x? gd'gfsf ?kdf /xg]5g\ . !@) hgf ljBfyL{x?df z'esfdgf kq n]vg Ifdtfsf] 
k|ZgfjnLsf ;xfotfaf6 k/LIf0f u/L z'esfdgf kq n]vg k|To]s ljBfyL{sf] ljZn]if0f u/L IfdtfnfO{ 
k|ltztdf /flvPsf]5 .  

d'Vo zAbfjnL M Jofjxfl/s, lzIf0f, l;sfO, k|of]uk/s, ;}4flGts . 
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162

kl/ro 

 Jofjxf/ ;+rfngsf nflu Jofjxfl/s n]vg cfjZos kb{5 . dflg;sf 
Jofjxfl/s hLjg;Fu ;DalGwt n]vgnfO{ Jofjxfl/s n]vg elgG5 -cf]emf,@)&%k[= 
#%_ . Jofjxfl/s n]vg cf}krfl/s k|s[ltsf] n]vg xf] . lgj]bg, ;"rgf, lj1fkg nufot 
Jojxf/ ;+rfngsf s|ddf ;dfh;Fusf] Jojxf/, sfof{no;Fusf] Jojxf/ Jofjxfl/s 
n]vgdf kb{5 . 3/fo;L / sfof{noLo lr7L , ljleGg k|of]hgsf lgj]bg, ;"rgf, 
lj1fkg, /l;b, ekf{O, dGh'/Lgfdf, ;dj]bgf, z'esfdgf, awfO{, lg0f{o k'l:tsf n]vg 
Jofjxfl/s n]vgsf gd'gf x'g\ -cf]emf,@)&%k[= #%_ . Jofjxfl/s n]vg lglZrt 9fFrfdf 
x'g] ub{5 . 9fFrfdf cfwfl/t n]vg hl6n k|s[ltsf] x'G5 . 9fFrfeGbf km/s tl/sfn] 
n]lvPsf] n]vg k|efjsf/L dflgb}g . efiffdf o:tf Jofjxfl/s n]vgsf] lzIf0f l;sfO 
ul/G5 . g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf], ;femf ;Dks{sf] efiff xf] . g]kfnL 
efiffdf b}lgs Jojxf/ ug{ ;Ifd jgfpg ljBfnob]lv ljZjljBfno tx;Ddsf tx 
sIffdf g]kfnL ljifonfO{ clgjfo{ ljifosf ?kdf k7gkf7g ul/b} cfPsf] 5 . dfWolds 
txdf g]kfnL efiffsf rf/ eflifs ;Lk - ;'gfO, af]nfO, k9fO / n]vfO _ df lgk"0f{ 
agfpg g]kfnL ljifonfO{ clgjfo{ ljifosf ¿kdf k7gkf7g ul/G5 . n]vfO efiffsf] 
rf}yf] / clGtd k|bfgfTds eflifs ;Lk xf] . oxL eflifs ;Lk;Fu Jofjxfl/s n]vg 
;DalGwt 5 . dfWolds txsf] P;= O=O= kf/ ug]{ cj:yfsf] sIffdf cWoog/t 
ljBfyL{x?df z'esfdgf kq n]vg Ifdtfsf] cWoog ul/Psf] 5 . P;=O=O= pQL0f{ ug]{ 
cj:yfdf k'Ubf ;d]t z'esfdgf kq n]vgdf ljBfyL{x? cndlnPsf] l:yltdf pgLx?sf] 
:t/ cg'?ksf] z'esfdgf kq n]vgdf /x]sf] bIftf / Ifdtfsf] o; cWoogdf v]fhL 
ul/Psf] 5 . pgLx? z'esfdgf kq n]vgdf slt ;Ifd 5g\ < pgLx?df z'esfdgf kq 
n]vgsf ;d:of s] s] x'g\ < o:tf n]vgut ;d:of ;dfwfgsf pkfox? s] s] 
x'g;S5g\ < z'esfdgf kq n]vgdf bIftf s;/L xfl;n ug{ ;lsG5 < eGg] ljifodf 
s]lGb|t eP/ cg';Gwfg ug{ cfjZos ePsf]n] dfWolds txsf ljBfyL{x?sf] z'esfdgf 
kq n]vg Ifdtfsf] cg';Gwfg ul/Psf] 5 .  

 dfWolds txsf ljBfyL{x?n] g]kfnL efiffdf lgwf{l/t lglZrt 9fFrfsf] 
z'esfdgf kq n]Vg ;S5g\ ls ;Sb}gg\ < eGg] k|Zg g} o; cg';Gwfgsf] d'Vo k|Zg xf] . 
o; cg';GwfgfTds n]vdf k|:t't cg';GwfgfTds k|Zgx? M Jojxf/sf nflu z'esfdgf 
kq n]vg Ifdtf s:tf] 5 < Jofjxfl/s n]vgdf eflifs z'4tf s:tf] 5 < z'esfdgf 
kq n]vgdf cfOk/]sf ;d:ofx? s] s] x'g\ < z'esfdgf kq n]vgdf b]vfk/]sf 
;d:ofx?sf] ;dfwfgsf pkfox? s] s] x'g\ < eGg] o; cg';Gwfgsf cg';GwfgfTds 

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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 Jofjxf/ ;+rfngsf nflu Jofjxfl/s n]vg cfjZos kb{5 . dflg;sf 
Jofjxfl/s hLjg;Fu ;DalGwt n]vgnfO{ Jofjxfl/s n]vg elgG5 -cf]emf,@)&%k[= 
#%_ . Jofjxfl/s n]vg cf}krfl/s k|s[ltsf] n]vg xf] . lgj]bg, ;"rgf, lj1fkg nufot 
Jojxf/ ;+rfngsf s|ddf ;dfh;Fusf] Jojxf/, sfof{no;Fusf] Jojxf/ Jofjxfl/s 
n]vgdf kb{5 . 3/fo;L / sfof{noLo lr7L , ljleGg k|of]hgsf lgj]bg, ;"rgf, 
lj1fkg, /l;b, ekf{O, dGh'/Lgfdf, ;dj]bgf, z'esfdgf, awfO{, lg0f{o k'l:tsf n]vg 
Jofjxfl/s n]vgsf gd'gf x'g\ -cf]emf,@)&%k[= #%_ . Jofjxfl/s n]vg lglZrt 9fFrfdf 
x'g] ub{5 . 9fFrfdf cfwfl/t n]vg hl6n k|s[ltsf] x'G5 . 9fFrfeGbf km/s tl/sfn] 
n]lvPsf] n]vg k|efjsf/L dflgb}g . efiffdf o:tf Jofjxfl/s n]vgsf] lzIf0f l;sfO 
ul/G5 . g]kfnL efiff g]kfnsf] ;/sf/L sfdsfhsf], ;femf ;Dks{sf] efiff xf] . g]kfnL 
efiffdf b}lgs Jojxf/ ug{ ;Ifd jgfpg ljBfnob]lv ljZjljBfno tx;Ddsf tx 
sIffdf g]kfnL ljifonfO{ clgjfo{ ljifosf ?kdf k7gkf7g ul/b} cfPsf] 5 . dfWolds 
txdf g]kfnL efiffsf rf/ eflifs ;Lk - ;'gfO, af]nfO, k9fO / n]vfO _ df lgk"0f{ 
agfpg g]kfnL ljifonfO{ clgjfo{ ljifosf ¿kdf k7gkf7g ul/G5 . n]vfO efiffsf] 
rf}yf] / clGtd k|bfgfTds eflifs ;Lk xf] . oxL eflifs ;Lk;Fu Jofjxfl/s n]vg 
;DalGwt 5 . dfWolds txsf] P;= O=O= kf/ ug]{ cj:yfsf] sIffdf cWoog/t 
ljBfyL{x?df z'esfdgf kq n]vg Ifdtfsf] cWoog ul/Psf] 5 . P;=O=O= pQL0f{ ug]{ 
cj:yfdf k'Ubf ;d]t z'esfdgf kq n]vgdf ljBfyL{x? cndlnPsf] l:yltdf pgLx?sf] 
:t/ cg'?ksf] z'esfdgf kq n]vgdf /x]sf] bIftf / Ifdtfsf] o; cWoogdf v]fhL 
ul/Psf] 5 . pgLx? z'esfdgf kq n]vgdf slt ;Ifd 5g\ < pgLx?df z'esfdgf kq 
n]vgsf ;d:of s] s] x'g\ < o:tf n]vgut ;d:of ;dfwfgsf pkfox? s] s] 
x'g;S5g\ < z'esfdgf kq n]vgdf bIftf s;/L xfl;n ug{ ;lsG5 < eGg] ljifodf 
s]lGb|t eP/ cg';Gwfg ug{ cfjZos ePsf]n] dfWolds txsf ljBfyL{x?sf] z'esfdgf 
kq n]vg Ifdtfsf] cg';Gwfg ul/Psf] 5 .  

 dfWolds txsf ljBfyL{x?n] g]kfnL efiffdf lgwf{l/t lglZrt 9fFrfsf] 
z'esfdgf kq n]Vg ;S5g\ ls ;Sb}gg\ < eGg] k|Zg g} o; cg';Gwfgsf] d'Vo k|Zg xf] . 
o; cg';GwfgfTds n]vdf k|:t't cg';GwfgfTds k|Zgx? M Jojxf/sf nflu z'esfdgf 
kq n]vg Ifdtf s:tf] 5 < Jofjxfl/s n]vgdf eflifs z'4tf s:tf] 5 < z'esfdgf 
kq n]vgdf cfOk/]sf ;d:ofx? s] s] x'g\ < z'esfdgf kq n]vgdf b]vfk/]sf 
;d:ofx?sf] ;dfwfgsf pkfox? s] s] x'g\ < eGg] o; cg';Gwfgsf cg';GwfgfTds 

k|Zg x'g\ . dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf s:tf] 5 eGg] 
ljifo g} o; cg';GwfgfTds n]vsf] d'Vo ;d:of xf] . o;sf cltl/Qm z'esfdgf kq 
n]vg Ifdtf;Fu ;DalGwt ljlzi6 ;d:ofx? klg 5g\ M dfWolds txsf ljBfyL{x?sf] 
z'esfdgf kq n]vg Ifdtf s:tf] 5 < z'esfdgf kq n]vgdf cfOk/]sf ;d:ofx? s] 
s] x'g\ < b]vfk/]sf ;d:ofx?sf] ;dfwfgsf pkfox? s] s] x'g;S5g\ < z'esfdgf kq 
n]vg ;DaGwL Ifdtf clej[l4sf nflu s] s] ug{ ;lsG5 < eGg] ;d:ofdf of] cg';Gwfg 
sfo{ s]lGb|t 5 . dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtfsf] cWoog 
ug'{ o; cg';GwfgfTds n]vsf] d'Vo p2]Zo xf] . o; n]vsf yk ljlzi6 p2]Zox? klg 
5g\ M dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtfsf] cWoog ug'{ , 
z'esfdgf kq n]vg Ifdtfdf cfOk/]sf ;d:ofx? Vff]hL ug'{, z'esfdgf kq n]vgdf 
cfOk/]sf ;d:ofx?sf] ;dfwfgsf pkfox? ;'emfpg' / z'esfdgf kq n]vg Ifdtf 
clej[l4 ug{ d2t ug'{ o; cg';Gwfgsf] p2]Zo xf] . 

 efiffsf dfWodaf6 b}lgs Jojxf/ x'g] ub{5 . g]kfnsf] ljBfno txsf] lzIffdf 
g]kfnL efiffnfO{ g]kfnL ljifosf ?kdf k7gkf7g ul/b} cfPsf] 5 . efiffsf rf/ ;Lkdf 
lgk"0f{ u/fpg' o;sf] p2]Zo xf] . dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg 
Ifdtfsf] cWoog u/L txut ?kdf z'esfdgf kq n]vg Ifdtf x'g'kg]{ hltsf] ljsf; 
eP gePsf] o; cWoogaf6 kQf nfUg]5 . dfWolds txsf ljBfyL{x?sf] z'esfdgf kq 
n]vg Ifdtfsf] cWoog ul/Psf] 5 . pgLx?sf] n]vgdf b]lvPsf ;d:of / ;dfwfgsf 
nflu pkfox? ;d]t ;'emfpg ;lsg] ePsfn] o; cWoogsf] cf}lrTo÷dxTj cTolws 
5 . efiffsf ;Gbe{df, z'esfdgf kq n]vgsf ;Gbe{df, lzIf0f l;sfOsf ;Gbe{df, 
kf7\qmdsf ;Gbe{df, kf7\k':tssf ;Gbe{df o; cWoogsf] cf}lrTo Pjd\ dxTj k'li6 
x'G5 . of] cWoog dfWolds txdf s]lGb|t /x]sf]] 5 . dfWolds txsf ljBfyL{x?sf] 
g]kfnL efiffsf] z'esfdgf kq n]vg Ifdtfdf ;Lldt /x]sf] 5 . dfWolds txsf] sIff 
bzdf cfwfl/t 5 . Jofjxfl/s n]vgsf] z'esfdgf kq n]vgdf ;Lldt /x]sf] 5 . of] 
cWoog eflifs z'4tf, ljifo cg'?k k|:t'lt Pjd\ ;+/rgfdf s]lGb|t 5 . o; cWoogsf] 
If]q h'Dnf lhNnfsf] rGbggfy gu/kflnsf ef}uf]lns If]q /x]sf] 5 . 

k"j{sfo{sf] k'g/fjnf]sg 

 efiffsf] lzIf0f l;sfOdf n]vfO ;Lkdf z'esfdgf kq n]vg kb{5 . o; ;DaGwL 
ePsf k"j{sfo{sf] k'g/fjnf]sg ubf{ efiff lzIf0f / n]vfO ;Lk;Da4 cWoog 
cg';Gwfgsf] k'g/fjnf]sg ul/Psf] 5 . 
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 clwsf/L -@)%#_ åf/f efiff lzIf0f k':tsdf g]kfnL efiffsf] lzIf0f l;sfOsf 
;DaGwdf n]vg ;Lksf af/]df ;}4flGts cfwf/ pNn]v ul/Psf] 5 . o;df g]kfnL 
efiffsf] n]vg ;Lksf] 9fFrf, n]vg ;Lksf] lzIf0f l;sfO k|lqmof Pjd\ g]kfnL efiff 
lzIf0f l;sfO;DaGwL ljlw k|lqmof pNn]v ul/Psf] 5 . sIffut jf txut n]vg ;Lksf 
;DaGwdf s'g} pNn]v ul/Psf] 5}g . 

 cfrfo{ -@)^(_ åf/f DofUbL lhNnfsf sIff cf7df cWoog/t ljBfyL{x?sf] 
lgj]bg n]vg Ifdtfsf] cWoog zLif{sdf zf]wsfo{ ul/Psf] 5 . o;df DofUbL lhNnfsf 
sIff cf7df cWoog/t ljBfyL{x?dWo]af6 ;f]2]Zod"ns gd'gf 5gf]6 ljlw cjnDag u/L 
ldl>t 9fFrfdf /x]/ cg';Gwfg ul/Psf] 5 . o; cWoogaf6 ljBfyL{x? lgj]bg n]vgsf] 
;+/rgf, k|:t'lt / eflifs ;Lkdf sdhf]/ /x]sf] lgisif{ b]lvPsf] 5 . k|:t't cWoogdf 
lgj]bg Ifdtfsf] clej[l4sf pkfo ;d]t ;'emfOPsf] 5 . lgj]bg n]vgsf ;DaGwdf 
o;sf] lzIf0f l;sfO ljlw k|lqmof, n]vgut ;d:of / ;dfwfgsf pkfox? pNn]v 
ul/Psf] 5 . o; cg';Gwfgn] n]vg ;Lksf] cWoog u/]tfklg z'esfdgf n]vg Ifdtfsf] 
cWoogsf] vfFrf] cf}NofPsf] 5 . 

 3tL{ -@)^(_ åf/f ?s'd lhNnfsf sIff bzdf cWoog/t ljBfyL{x?sf] lr7L 
n]vg Ifdtfsf] cWoog zLif{sdf cg';Gwfg ul/Psf] 5 . ?s'd lhNnfsf kfFrj6f 
ljBfnonfO{ gd'gfsf ?kdf 5gf]6 u/L sIff bzdf cWoog/t ljBfyL{x?sf] lr7L n]vg 
Ifdtfsf] cWoog ul/Psf] 5 . of] cWoog ldl>t 9fFrfsf] 5 . cWoogsf] lgisif{ %) 
k|ltzteGbf a9L ljBfyL{x? n]vg ;Ldf sdhf]/ b]lvPsf] b]lvPsf] 5 . of] n]vg ;Lk 
k/LIf0fsf] dxTjk"0f{ cWoog xf] .  

 Hff]zL -@)&#_ åf/f aemfª\ lhNnfsf sIff P3f/df cWoog/t ljBfyL{x?sf] 
;"rgf n]vg Ifdtfsf] cWoog zLif{sdf zf]wsfo{ ePsf] 5 . ;"rgf ;Dk|]if0fsf nflu 
tof/ ul/g] 9fFrfsf ;DaGwdf ul/Psf] o; cg';Gwfgn] sIff P3f/df cWoog/t 
ljBfyL{x?df ;d]t n]vg ;Lk Ifdtfsf] cefj /x]sf] lgisif{ pNn]v ul/Psf] 5 . 
;"rgfsf] 9fFrf, To;sf] ;+/rgf / ljifo k|:t'ltsf] tfnd]ndf k|efjsfl/tfsf] sdhf]/L 
ljBfyL{x?df /x]sf] cWoogsf] ;f/ 5 . n]vgdf b]lvPsf ;d:of / ;dfwfgsf pkfo 
;d]t o; cWoogdf pNn]v ul/Psf] 5 .  

  dfWolds txsf ljBfyL{x?sf] eflifs Ifdtf, n]vfO ;Lksf ;DaGwdf ul/Psf 
k"j{sfo{n] o; cg';Gwfgsf ;DaGwdf ;}4flGts cfwf/ tof/ ug{ d2t u/]sf] 5 . 
k"j{sfo{sf] k'g/fjnf]sg kZrft dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg 
;DaGwL cg';Gwfg ePsf] b]lvb}g . oL cWoogn] efiff lzIf0f l;sfO l;4fGtsf 
cfwf/df /x]/ z'esfdgf kq n]vg Ifdtfsf] cWoog ug{ d2t k'u]sf] 5 .  

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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 clwsf/L -@)%#_ åf/f efiff lzIf0f k':tsdf g]kfnL efiffsf] lzIf0f l;sfOsf 
;DaGwdf n]vg ;Lksf af/]df ;}4flGts cfwf/ pNn]v ul/Psf] 5 . o;df g]kfnL 
efiffsf] n]vg ;Lksf] 9fFrf, n]vg ;Lksf] lzIf0f l;sfO k|lqmof Pjd\ g]kfnL efiff 
lzIf0f l;sfO;DaGwL ljlw k|lqmof pNn]v ul/Psf] 5 . sIffut jf txut n]vg ;Lksf 
;DaGwdf s'g} pNn]v ul/Psf] 5}g . 

 cfrfo{ -@)^(_ åf/f DofUbL lhNnfsf sIff cf7df cWoog/t ljBfyL{x?sf] 
lgj]bg n]vg Ifdtfsf] cWoog zLif{sdf zf]wsfo{ ul/Psf] 5 . o;df DofUbL lhNnfsf 
sIff cf7df cWoog/t ljBfyL{x?dWo]af6 ;f]2]Zod"ns gd'gf 5gf]6 ljlw cjnDag u/L 
ldl>t 9fFrfdf /x]/ cg';Gwfg ul/Psf] 5 . o; cWoogaf6 ljBfyL{x? lgj]bg n]vgsf] 
;+/rgf, k|:t'lt / eflifs ;Lkdf sdhf]/ /x]sf] lgisif{ b]lvPsf] 5 . k|:t't cWoogdf 
lgj]bg Ifdtfsf] clej[l4sf pkfo ;d]t ;'emfOPsf] 5 . lgj]bg n]vgsf ;DaGwdf 
o;sf] lzIf0f l;sfO ljlw k|lqmof, n]vgut ;d:of / ;dfwfgsf pkfox? pNn]v 
ul/Psf] 5 . o; cg';Gwfgn] n]vg ;Lksf] cWoog u/]tfklg z'esfdgf n]vg Ifdtfsf] 
cWoogsf] vfFrf] cf}NofPsf] 5 . 

 3tL{ -@)^(_ åf/f ?s'd lhNnfsf sIff bzdf cWoog/t ljBfyL{x?sf] lr7L 
n]vg Ifdtfsf] cWoog zLif{sdf cg';Gwfg ul/Psf] 5 . ?s'd lhNnfsf kfFrj6f 
ljBfnonfO{ gd'gfsf ?kdf 5gf]6 u/L sIff bzdf cWoog/t ljBfyL{x?sf] lr7L n]vg 
Ifdtfsf] cWoog ul/Psf] 5 . of] cWoog ldl>t 9fFrfsf] 5 . cWoogsf] lgisif{ %) 
k|ltzteGbf a9L ljBfyL{x? n]vg ;Ldf sdhf]/ b]lvPsf] b]lvPsf] 5 . of] n]vg ;Lk 
k/LIf0fsf] dxTjk"0f{ cWoog xf] .  

 Hff]zL -@)&#_ åf/f aemfª\ lhNnfsf sIff P3f/df cWoog/t ljBfyL{x?sf] 
;"rgf n]vg Ifdtfsf] cWoog zLif{sdf zf]wsfo{ ePsf] 5 . ;"rgf ;Dk|]if0fsf nflu 
tof/ ul/g] 9fFrfsf ;DaGwdf ul/Psf] o; cg';Gwfgn] sIff P3f/df cWoog/t 
ljBfyL{x?df ;d]t n]vg ;Lk Ifdtfsf] cefj /x]sf] lgisif{ pNn]v ul/Psf] 5 . 
;"rgfsf] 9fFrf, To;sf] ;+/rgf / ljifo k|:t'ltsf] tfnd]ndf k|efjsfl/tfsf] sdhf]/L 
ljBfyL{x?df /x]sf] cWoogsf] ;f/ 5 . n]vgdf b]lvPsf ;d:of / ;dfwfgsf pkfo 
;d]t o; cWoogdf pNn]v ul/Psf] 5 .  

  dfWolds txsf ljBfyL{x?sf] eflifs Ifdtf, n]vfO ;Lksf ;DaGwdf ul/Psf 
k"j{sfo{n] o; cg';Gwfgsf ;DaGwdf ;}4flGts cfwf/ tof/ ug{ d2t u/]sf] 5 . 
k"j{sfo{sf] k'g/fjnf]sg kZrft dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg 
;DaGwL cg';Gwfg ePsf] b]lvb}g . oL cWoogn] efiff lzIf0f l;sfO l;4fGtsf 
cfwf/df /x]/ z'esfdgf kq n]vg Ifdtfsf] cWoog ug{ d2t k'u]sf] 5 .  

cWoog ljlw 

 o; cg';GwfgfTds n]vdf If]qut e|d0f ljlw cjnDag ul/Psf] 5 . of] 
u'0ffTds / kl/df0ffTds ;lxtsf] ldl>t cg';Gwfg 9fFrfdf dfWolds txsf ljBfyL{sf] 
z'esfdgf kq n]vg Ifdtfsf] cg';GwfgfTds n]v ;DkGg ul/Psf]5 . kl/df0ffTds 
cg';Gwfg 9fFrfdf z"Id ;f+lVolssf] ;d]t k|of]u ul/Psf] 5 . o; cg';Gwfgsf] 
hg;+Vof h'Dnf lhNnfsf] rGbggfy gu/kflnsfdf ;+rflnt ;fd'bflos dfWolds 
ljBfnodf sIff bzdf cWoog/t ;Dk"0f{ ljBfyL{x? o; cWoogdf hg;+Vofsf ?kdf 
/x]sf 5g\ . o; cg';GwfgfTds n]vsf nflu k|fylds / låtLo tYofª\ssf ;|f]tx? /xg] 
5g\ . k|fylds ;|f]t cGtu{t k|ToIf e]63f6, k|ZgfjnL /xg]5 eg] låtLo ;|f]t cGtu{t 
z'esfdgf kq n]vg ;Da4 ;fdu|L 5g\ . o; cWoogsf] gd'gf 5gf]6 p2]Zod"ns /x]sf] 
5 . rGbggfy gu/kflnsfdf ;+rflnt ^ j6f dfWolds ljBfno dWo] b'/Lsf cfwf/df 
hDdf $ j6f ;fd'bflos dfWolds ljBfno 5gf]6 ul/Psf] 5 . pQm ljBfnodf sIff 
bzdf cWoog/t ljBfyL{x?nfO{ uf]nfk|yfsf cfwf/df 5fq÷5fqfx? dWo]af6 k|lt 
ljBfno #) hgf ljBfyL{sf b/n] $ j6f ljBfnoaf6 !@) hgf ljBfyL{ cWoogsf 
nflu gd'gfsf ?kdf 5gf]6 ul/Psf] 5 . o; cWoogsf] k|d'v ;fdu|L eg]sf] k|ZgfjnL 
xf] . z'esfdgf kq n]vgsf gd'gf k|:t't ug{ nufOPsf] 5 . lzIfssf nflu ;d]t 
z'esfdgfsf] lzIf0f, l;sfO ;Gbe{df cfwfl/t eP/ k|ZgfjnL tof/ kfl/Psf] 5 . o; 
cg';Gwfgsf] JofVof ljZn]if0f k|lqmof j0f{gfTds / ljZn]if0ffTds 5 . ljBfyL{x?sf] 
z'esfdgf n]vgsf] ;+/rgf, eflifs z'4tf - n]vfO ;Lk _ ljifo cg'?k k|:t'ltnfO{ 
cfwf/ dfg]/ d"Nofª\sg u/L k|To]s z'esfdgf kq n]vg IfdtfnfO{ k|ltztdf 
tflnsLs/0f u/L To;sf] ljZn]if0f u/L k|ltztdf glthf k|sflzt ul/Psf] 5 . ;fy} 
lzIfsn] e/]sf] k|ZgfjnLsf cfwf/df lzIf0f l;sfO k|lqmofsf ;DaGwdf ;d]t k|fKt 
tYofª\ssf cfwf/df j0f{gfTds / ljZn]if0ffTds ?kn] ljZn]if0f ul/Psf] 5 . 

kl/0ffd÷5nkmn 

-cWoogsf] ljZn]if0f _ 

 o; cg';Gwfgdf dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vgsf 
;DaGwdf /x]sf] eflifs n]vg ;Lksf] cfGtl/s ;+/rgfsf cfwf/df, ljifoj:t'sf] k|:t'lt, 
Jofs/l0fs tTjsf cfwf/df n]vg Ifdtfsf] cWoog ul/Psf] 5 . 

z'esfdgf kq n]vg 

 Jofjxfl/s n]vgsf] Ps dxTjk"0f{ n]vg z'esfdgf kq n]vg xf] . z'esfdgf 
cfbfg k|bfgsf nflu cf}krfl/s ?kn] n]lvg] 9fFrfdf cfwfl/t eP/ dfWolds tx sIff 
!) sf ljBfyL{x?n] n]Vg ;S5g\ ls ;Sb}gg\ eg]/ cfGtl/s ;+/rgf, ljifoj:t'sf] 
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k|:t'lt, Jofs/l0fs tTjdf s]lGb|t eP/ cWoog ul/Psf] 5 . >L s0ff{nL df= lj= 
h'Dnfsf sIff !) sf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf o;k|sf/sf] 5 . 

Tfflnsf ! z'esfdgf kq n]vgdf cfGtl/s ;+/rgfTds Ifdtf  
cfGtl/s 
;+/rgfTds 
PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;++Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

ldlt !* !@ #) ^)  
ljifo @% % #) *#=##  
;Daf]wg @) !) #) ^^=^^  
;+/rgf !! !( #) #^=^^  
z}nL ( @! #) #)  

 cfGtl/s ;+/rgfdf ldlt n]vg, ljifoj:t'sf] pNn]v, ;Daf]wg, ;+/rgf / 
z}nLsf cfwf/df cWoog ubf{ s'g ldltdf s] sf] z'esfdgf xf] :ki6 pNn]v ug]{ 
ljBfyL{x? yf]/} dfqfdf 5g\ . ;Daf]wg ;lxtsf] z'esfdgfTds ;+/rgf ;d]t ldn]sf] 
5}g . z'esfdgfsf] ;+/rgfdf /x]/ n]Vg] hDdf #^ k|ltzt ljBfyL{x? 5g\ eg] cGo 
ljBfyL{x?n] dgu9Gt] ;+/rgf tof/ kf/]sf 5g\ . z'esfdgfsf] z}nL xflb{s d+undo 
bL3f{o' ;':jf:Yosf] sfdgfsf] x'g'kb{5 . o;/L n]Vg ;Sg] ljBfyL{x? #) k|ltzt 5g\ . 
&) k|ltzt ljBfyL{x?n] cf cfkm\g} dgu9Gt] ?kdf xflb{s z}nLsf] cefjdf tof/ kf/]sf 
5g\ . ltd|f] ;'vb hGdlbgsf] cj;/df awfO 5 . d eujfg;Fu nfdf] cfo'sf] z'esfdgf 
ub{5' h:tf jfSox? k|of]u ul/Psf] 5 . z'esfdgf n]vgdf %%=## k|ltzt ljBfyL{x? 
cfGtl/s ;+/rgfTds n]vgdf ;Ifd 5g\ eg] $$=^& k|ltzt ljBfyL{x? sdhf]/ /x]sf 
5g\ .  

ljifoj:t'sf] k|:t'lt 

 z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'lt dxTjk"0f{ x'G5 . ;';+ul7t 
k|:t'ltaf6 cfsif{s z'esfdgf tof/ x'g]ub{5 . z'esfdgf kqsf] ljifoj:t'ut k|:t'ltdf 
;Gb]z, k|:t'lt, efiff, ljifoj:t'sf] qmd, ;dfkg ldn]sf] x'g'kb{5 . >L s0ff{nL df= lj= 
h'Dnfsf sIff !) df cWoog/t ljBfyL{x?sf] z'esfdgf n]vgdf ljifoj:t'ut k|:t'lt 
Ifdtf o;k|sf/sf] 5 .  

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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k|:t'lt, Jofs/l0fs tTjdf s]lGb|t eP/ cWoog ul/Psf] 5 . >L s0ff{nL df= lj= 
h'Dnfsf sIff !) sf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf o;k|sf/sf] 5 . 

Tfflnsf ! z'esfdgf kq n]vgdf cfGtl/s ;+/rgfTds Ifdtf  
cfGtl/s 
;+/rgfTds 
PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;++Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

ldlt !* !@ #) ^)  
ljifo @% % #) *#=##  
;Daf]wg @) !) #) ^^=^^  
;+/rgf !! !( #) #^=^^  
z}nL ( @! #) #)  

 cfGtl/s ;+/rgfdf ldlt n]vg, ljifoj:t'sf] pNn]v, ;Daf]wg, ;+/rgf / 
z}nLsf cfwf/df cWoog ubf{ s'g ldltdf s] sf] z'esfdgf xf] :ki6 pNn]v ug]{ 
ljBfyL{x? yf]/} dfqfdf 5g\ . ;Daf]wg ;lxtsf] z'esfdgfTds ;+/rgf ;d]t ldn]sf] 
5}g . z'esfdgfsf] ;+/rgfdf /x]/ n]Vg] hDdf #^ k|ltzt ljBfyL{x? 5g\ eg] cGo 
ljBfyL{x?n] dgu9Gt] ;+/rgf tof/ kf/]sf 5g\ . z'esfdgfsf] z}nL xflb{s d+undo 
bL3f{o' ;':jf:Yosf] sfdgfsf] x'g'kb{5 . o;/L n]Vg ;Sg] ljBfyL{x? #) k|ltzt 5g\ . 
&) k|ltzt ljBfyL{x?n] cf cfkm\g} dgu9Gt] ?kdf xflb{s z}nLsf] cefjdf tof/ kf/]sf 
5g\ . ltd|f] ;'vb hGdlbgsf] cj;/df awfO 5 . d eujfg;Fu nfdf] cfo'sf] z'esfdgf 
ub{5' h:tf jfSox? k|of]u ul/Psf] 5 . z'esfdgf n]vgdf %%=## k|ltzt ljBfyL{x? 
cfGtl/s ;+/rgfTds n]vgdf ;Ifd 5g\ eg] $$=^& k|ltzt ljBfyL{x? sdhf]/ /x]sf 
5g\ .  

ljifoj:t'sf] k|:t'lt 

 z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'lt dxTjk"0f{ x'G5 . ;';+ul7t 
k|:t'ltaf6 cfsif{s z'esfdgf tof/ x'g]ub{5 . z'esfdgf kqsf] ljifoj:t'ut k|:t'ltdf 
;Gb]z, k|:t'lt, efiff, ljifoj:t'sf] qmd, ;dfkg ldn]sf] x'g'kb{5 . >L s0ff{nL df= lj= 
h'Dnfsf sIff !) df cWoog/t ljBfyL{x?sf] z'esfdgf n]vgdf ljifoj:t'ut k|:t'lt 
Ifdtf o;k|sf/sf] 5 .  

tflnsf @ z'esfdgf kq n]vgdf ljifoj:t'ut k|:t'lt Ifdtf 
ljifoj:t'sf] 
k|:t'ltut 
PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

;Gb]z @% % #) *#=##  
k|:t'lt !^ !$ #) %#=##  
Effiff @# & #) &^=^^  
ljifoj:t'sf] 
qmd 

!^ !$ #) %#=##  

;dfkg !* !@ #) ^)  

 dfWolds tx sIff !) df cWoog/t >L s0ff{nL df= lj= cgfdgu/, h'Dnfsf 
ljBfyL{x?n] z'esfdgf kq n]vgsf] ljifoj:t'ut k|:t'ltdf hGdlbgsf] z'esfdgf 
;Gb]z :ki6 ?kdf n]Vg ;s]sf 5g\ eg] k|:t'ltdf %#=## k|ltzt ljBfyL{ dfq ;Ifd 
5g\ . afFsL ljBfyL{x?n] k|:t'ltnfO{ vhdHofP/ n]v]sf 5g\ . ltdLnfO{ ca !^ jif{sf] 
o; ;fn z'e xf];\ eGg] eGg rfxG5' . olt eGb} snd oxL /f]s] . d ltd|f] ufpFdf 
cfpg g;s]sf sf/0f of] kq n]v]sf] 5' . h:tf] cleJolQm k|:t't ul/Psf] 5 . efiffut 
?kdf h'DnL efiffsf] k|efj k/]sf] 5 . hGdlbgsf] z'esfdgfsf] ljifoj:t'ut qmd, 
z'esfdgfTds cleJolQm n]Vg ;Sg] ljBfyL{x?sf] ;+Vof yf]/} 5 . hGdlbgsf] z'esfdgf 
kq n]vgdf ljifoj:t'ut k|:t'lt Ifdtf ^%=## k|ltzt ljBfyL{x?df dfq 5 . #$=^& 
k|ltzt ljBfyL{x?df ljifoj:t'ut k|:t'lt Ifdtf sdhf]/ /x]sf] 5 .  

Jofs/l0fs tTj  
 Nf]vgdf Jofs/l0fs tTjsf] dxTjk"0f{ x'G5 . zAbe08f/, j0f{ljGof;, ;+ult, 
jfSou7g / cg'R5]bu7g Jofs/l0fs kIfsf dxTjk"0f{ kIf x'g\ . z'esfdgf kq n]vgdf 
Jofs/l0fs tTjleq log} kIfx? pko'Qm 9ª\af6 k|:t't ePsf] x'g'k5{ . >L s0ff{nL df= 
lj= cgfdgu/, h'Dnfsf dfWolds tx sIff !) sf ljBfyL{x?sf] z'esfdgf kq n]vgdf 
Jofs/l0fs tTjut Ifdtf o;k|sf/sf] 5 .  

Tfflnsf # z'esfdgf kq n]vgdf Jofs/l0fs tTjut Ifdtf 
Jofs/l0fs 
tTjut PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof  

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

zAbe08f/ !& !# #) %^=^^  
j0f{ljGof;  !^ !$ #) %#=##  
;ªult !^ !$ #) %#=##  
jfSou7g !% !% #) %)  
cg'R5]bu7g !$ !^ #) $^=^^  
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 >L s0ff{nL df= lj= h'Dnfsf ljBfyL{x?df z'esfdgf kq n]vgdf Jofs/l0fs 
tTjsf] cWoog ubf{ zAbe08f/ut Ifdtf sdhf]/ /x]sf] 5 . j0f{ljGof;ut q'l6 oy]i6 
kfOG5 . dªunfod, z'esfdg, tLdL, eg] h:tf q'l6 /x]sf 5g\ . ltdL slxn} klg b'vL 
gxf];\, /fd|f] b]zsf] ;u/dfyf em} d eujfg;Fu ltd|f] cfo'sf] z'esfdgf ub{5' h:tf 
;ªultut / jfSou7gut q'l6 u/]sf 5g\ . hGdlbgsf] kfjg cj;/df ;fyLnfO{ 
z'esfdgf lbbf ;fyLsf] gfd, hFdlbgsf] ldlt, lb3f{o', pQ/f]Q/ k|ult pGglt 
;':jf:Yosf] sfdgf ;lxtsf] cg'R5]b tof/ kfg'{ kg]{ xf] To;f] geP/ ltd|f] hGdlbgsf] 
cj;/df d ltd|f] ufpF cfugdf cfpg kfPsf] 5' . h:tf] n]vfO ljBfyL{n] n]v]sf 5g\ 
h;df Jofs/l0fs tTjsf] cefj /x]sf] 5 . o;/L z'esfdgf kq n]vgdf Jofs/l0fs 
tTjut Ifdtf ePsf ljBfyL{x? %@ k|ltzt dfq 5g\ eg] $* k|ltzt ljBfyL{x? 
Jofs/l0fs tTjut n]vg Ifdtf sdhf]/ ePsf 5g\ .  

z'esfdgf kq n]vg 

 Jofjxfl/s n]vg Ifdtfleq z'esfdgf kq n]vg klg kb{5 . z'esfo{, 
z'ecj;/df cfkmGthg, lk|ohgnfO{ z'ecflifz ;lxt n]lvG5 . z'esfdgf kq n]vgdf 
/xg] cfGtl/s ;+/rgf, ljifoj:t'sf] k|:t'lt / Jofs/l0fs tTjsf cfwf/df >L rGbggfy 
df= lj= sf sIff !) sf ljBfyL{x?sf] n]vg Ifdtf o;k|sf/ cWoog ul/Psf] 5 .  

cfGtl/s ;+/rgf 

 z'esfdgf n]vgdf cfGtl/s ;+/rgf dxTjk"0f{ x'G5 . hGdlbgsf] cj;/df 
;fyLnfO{ n]Vg] z'esfdgf kq n]vgdf ldlt, ljifo, ;Daf]wg, ;+/rgf / z}nLdf s]lGb|t 
eP/ z'esfdgf kq n]vgsf] k/LIf0f ubf{ >L rGbggfy df= lj= h'Dnfsf ljBfyL{x?sf] 
n]vg Ifdtf o;k|sf/sf] 5 . 

tflnsf $ z'esfdgf kq n]vgdf cfGtl/s ;+/rgfTds Ifdtf 
cfGtl/s 
;+/rgfTds 
PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

Ldlt @) !) #) ^^=^^  
Ljifo @$ ^ #) *)  
;Daf]wg @@ * #) &#=##  
;+/rgf !$ !^ #) $^=^^  
z}nL !# !& #) $#=##  

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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 >L s0ff{nL df= lj= h'Dnfsf ljBfyL{x?df z'esfdgf kq n]vgdf Jofs/l0fs 
tTjsf] cWoog ubf{ zAbe08f/ut Ifdtf sdhf]/ /x]sf] 5 . j0f{ljGof;ut q'l6 oy]i6 
kfOG5 . dªunfod, z'esfdg, tLdL, eg] h:tf q'l6 /x]sf 5g\ . ltdL slxn} klg b'vL 
gxf];\, /fd|f] b]zsf] ;u/dfyf em} d eujfg;Fu ltd|f] cfo'sf] z'esfdgf ub{5' h:tf 
;ªultut / jfSou7gut q'l6 u/]sf 5g\ . hGdlbgsf] kfjg cj;/df ;fyLnfO{ 
z'esfdgf lbbf ;fyLsf] gfd, hFdlbgsf] ldlt, lb3f{o', pQ/f]Q/ k|ult pGglt 
;':jf:Yosf] sfdgf ;lxtsf] cg'R5]b tof/ kfg'{ kg]{ xf] To;f] geP/ ltd|f] hGdlbgsf] 
cj;/df d ltd|f] ufpF cfugdf cfpg kfPsf] 5' . h:tf] n]vfO ljBfyL{n] n]v]sf 5g\ 
h;df Jofs/l0fs tTjsf] cefj /x]sf] 5 . o;/L z'esfdgf kq n]vgdf Jofs/l0fs 
tTjut Ifdtf ePsf ljBfyL{x? %@ k|ltzt dfq 5g\ eg] $* k|ltzt ljBfyL{x? 
Jofs/l0fs tTjut n]vg Ifdtf sdhf]/ ePsf 5g\ .  

z'esfdgf kq n]vg 

 Jofjxfl/s n]vg Ifdtfleq z'esfdgf kq n]vg klg kb{5 . z'esfo{, 
z'ecj;/df cfkmGthg, lk|ohgnfO{ z'ecflifz ;lxt n]lvG5 . z'esfdgf kq n]vgdf 
/xg] cfGtl/s ;+/rgf, ljifoj:t'sf] k|:t'lt / Jofs/l0fs tTjsf cfwf/df >L rGbggfy 
df= lj= sf sIff !) sf ljBfyL{x?sf] n]vg Ifdtf o;k|sf/ cWoog ul/Psf] 5 .  

cfGtl/s ;+/rgf 

 z'esfdgf n]vgdf cfGtl/s ;+/rgf dxTjk"0f{ x'G5 . hGdlbgsf] cj;/df 
;fyLnfO{ n]Vg] z'esfdgf kq n]vgdf ldlt, ljifo, ;Daf]wg, ;+/rgf / z}nLdf s]lGb|t 
eP/ z'esfdgf kq n]vgsf] k/LIf0f ubf{ >L rGbggfy df= lj= h'Dnfsf ljBfyL{x?sf] 
n]vg Ifdtf o;k|sf/sf] 5 . 

tflnsf $ z'esfdgf kq n]vgdf cfGtl/s ;+/rgfTds Ifdtf 
cfGtl/s 
;+/rgfTds 
PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

Ldlt @) !) #) ^^=^^  
Ljifo @$ ^ #) *)  
;Daf]wg @@ * #) &#=##  
;+/rgf !$ !^ #) $^=^^  
z}nL !# !& #) $#=##  

 cfkm\gf ;fyLsf] hGdlbgsf] cj;/df ;fyLnfO{ lbg] z'esfdgfsf] kq n]vgdf 
hGdlbsf] ldltsf] s'/f g} pNn]v u/]sf 5}gg\ . s]lx ljBfyL{x?n] s] sf] z'esfdgf xf] 
pNn]v ug{ lj;]{sf 5g\ . sltn] ;fyLnfO{ ;Daf]wg g} u/]sf 5}gg\ . z'esfdgf kqsf] 
;+/rgf ;d]t gldnfP/ n]v]sf 5g\ . dgu9Gt] ?kdf cg'R5]b eg]{ u/]sf 5g\ . 
efjgfTds z}nLsf] a9L k|of]u ePsf] 5 . >L rGbggfy df= lj= h'Dnfsf dfWolds tx 
sIff !) sf ljBfyL{x?sf] z'esfdgf kq n]vgdf cfGtl/s ;+/rgfTds n]vg Ifdtf 
^@ k|ltzt ljBfyL{x?df 5 eg] #* k|ltzt ljBfyL{x?df cfGtl/s ;+/rgfTds n]vg 
Ifdtf sdhf]/ /x]sf] 5 .  

ljifoj:t'sf] k|:t'lt 

 hGdlbgsf] z'esfdgf lbbf ljifoj:t'ut k|:t'ltdf ;Gb]z, k|:t'lt, efiff, 
ljifoj:t'sf] qmd / ;dfkg ;'ul7t x'g'kb{5 . cfkm\gf ;fyLsf] hGdlbgsf] cj;/df 
z'esfdgf kq n]vg k/LIf0f ubf{ >L rGbggfy df= lj= h'Dnfsf ljBfyL{x?sf] 
z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'ltut Ifdtf o;k|sf/ 5 .  

tflnsf % z'esfdgf kq n]vgdf ljifoj:t'ut k|:t'lt Ifdtf 
ljifoj:t'sf] 
k|:t'ltut 
PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

;Gb]z @^ $ #) *^=^^  
k|:t'lt !@ !* #) $)  
Effiff @% % #) *#=##  
ljifoj:t'sf] 
qmd 

!# !& #) $#=##  

;dfkg !# !& #) $#=##  

 ljifoj:t'sf] k|:t'ltdf ;Gb]z s] lbg vf]h]sf] xf] s]xL ljBfyL{x? c:ki6 5g\ . 
clwsfz+ ljBfyL{x?n] uGygdGyg g} a9L n]v]sf 5g\ . hGdlbgsf] cj;/df ;':jf:Yo, 
bL3f{o', ;d'Hjn eljiosf] sfdgfsf] k|:t'lt $) k|ltzt ljBfyL{ dfq /x]sf 5g\ . s]xL 
ljBfyL{x?n] cgfb/sf] k|of]u klg u/]sf 5g\ d]/f] Kof .f] ;fyL t ;w} Kof/f] /xg' h:tf 
cleJolQm lbPsf 5g\ eg] ljifoj:t'sf] qmd ldnfP/ n]Vg;Sg] ljBfyL{x? ;d]t sd 
dfqfdf 5g\ . z'esdgf kqsf] ;'ef/Deb]lv ;dfkg ;Dd ;'ul7t 9ª\uaf6 ljifoj:t'sf] 
k|:t'ltut n]vg Ifdtf ePsf ljBfyL{x? %(=## k|ltzt dfq /x]sf 5g\ .  
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Jofs/l0fs tTj 

 n]vfO ;Lkdf efiffsf] Jofs/l0fs kIfsf] dxTjk"0f{ e"ldsf /xg] ub{5 . 
z'esfdgf kq n]vgdf Jofs/l0fs tTjsf cfwf/df n]Vg;Sg] Ifdtfsf] k/LIf0f ubf{ >L 
rGbggfy df= lj= h'Dnfsf sIff !) sf ljBfyL{x?sf] n]vg Ifdtf o;k|sf/sf] 5 .  

tflnsf ^ z'esfdgf kq n]vgdf Jofs/l0fs tTjut Ifdtf 
Jofs/l0fs 
tTjut PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

zAbe08f/ !* !@ #) ^)  
j0f{ljGof; !! !( #) #^=^^  
;ª\ult !^ !$ #) %#=##  
jfSou7g !% !% #) %)  
cg'R5]bu7g !$ !^ #) $^=^^  

 hGdlbgsf] z'esfdgf kq n]vgdf Jofs/l0fs tTjsf] d"Nofª\sg ubf{ sYout 
h'DnL efiffsf zAbfjnLsf] a9L k|of]u u/]sf 5g\ . eo]sf], kr'tf], tf8\g;Sg', phn 
h:tf sYout zAbsf] k|of]u ePsf] 5 . j0f{ljGof;df a9L g} sdhf]/ /x]sf 5g\ . df]/f] 
dgb]lv, k|fygf, ub5', cfhf, z'esfgf, kgL, ;'uzflGt, ltld, ;lDalw h:tf q'l6 ug]{ 
ljBfyL{x? ^) k|ltzt hlt /x]sf 5g\ . ltld eljiodf 7"nf] dfG5] jgf];\ eGg] sfdgf 
ub5' h:tf] ;ªltut q'l6 ePsf] 5 eg] ltldn] /fd|f];Fu hGdlbg dgfPsf] xf];\ eGg] 
sfdgf, ltd|f] hGd x'Fbf d ltdLnfO{ xfbL{s z'esfdgf JoQm ub5' . ltdLn] ;f]r]sf] 
dgf]sfdgf k'/f x'g\ ltdLn] eGg]s'/f klg k'/f x'g\ eGg] eujfgn] t]/f] OR5f k'/f 
z'esfdgf kq n]vg  

 z'esfdgf kq n]vg nfO{ cfGtl/s ;+/rgf ljifoj:t'sf] k|:tlt / Aofs/l0fs 
tTjsf cfwf/df cEoog ul/Psf] 5 .cfsi{s / k|efjsf/L z'esfdgfdf oL tLg I]qsf] 
plrt k|:t'lt x'gkb{5 . >L hgtf df=lj= dxtufFp h'Dnfsf dfWoflds tx sIff !) sf 
ljBfyL{x?sf] z'esfdgf kq n]vgdf /x]sf] cfGtl/s ;+/rgfTds kIf ljifoj:t'sf] 
k|:t'tL / n]vgdf /x]sf] Aofs/l0fs tTjnfO{ o; k|sf/ cWoog ul/Psf] 5 .  

cf+GTfl/s ;+/rgf  

 z'esfdgfdf cfGtl/s kIdf /x]sf] ldlt ,;Daf]wg ljifo , ;+/rgf / z}nL x'g\ . 
oL g} cfwf/df ljBfyL{x?sf] n]vg Idtf o; k|sf/sf] /x]sf] 5 . 

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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Jofs/l0fs tTj 

 n]vfO ;Lkdf efiffsf] Jofs/l0fs kIfsf] dxTjk"0f{ e"ldsf /xg] ub{5 . 
z'esfdgf kq n]vgdf Jofs/l0fs tTjsf cfwf/df n]Vg;Sg] Ifdtfsf] k/LIf0f ubf{ >L 
rGbggfy df= lj= h'Dnfsf sIff !) sf ljBfyL{x?sf] n]vg Ifdtf o;k|sf/sf] 5 .  

tflnsf ^ z'esfdgf kq n]vgdf Jofs/l0fs tTjut Ifdtf 
Jofs/l0fs 
tTjut PsfO 

;xL ug]{ 
ljBfyL{ 
;+Vof 

q'l6 ug]{ 
ljBfyL{ 
;+Vof 

hDdf 
ljBfyL{ 
;+Vof 

n]vg Ifdtf 
ePsf ljBfyL{x? 
k|ltztdf 

s}lkmot 

zAbe08f/ !* !@ #) ^)  
j0f{ljGof; !! !( #) #^=^^  
;ª\ult !^ !$ #) %#=##  
jfSou7g !% !% #) %)  
cg'R5]bu7g !$ !^ #) $^=^^  

 hGdlbgsf] z'esfdgf kq n]vgdf Jofs/l0fs tTjsf] d"Nofª\sg ubf{ sYout 
h'DnL efiffsf zAbfjnLsf] a9L k|of]u u/]sf 5g\ . eo]sf], kr'tf], tf8\g;Sg', phn 
h:tf sYout zAbsf] k|of]u ePsf] 5 . j0f{ljGof;df a9L g} sdhf]/ /x]sf 5g\ . df]/f] 
dgb]lv, k|fygf, ub5', cfhf, z'esfgf, kgL, ;'uzflGt, ltld, ;lDalw h:tf q'l6 ug]{ 
ljBfyL{x? ^) k|ltzt hlt /x]sf 5g\ . ltld eljiodf 7"nf] dfG5] jgf];\ eGg] sfdgf 
ub5' h:tf] ;ªltut q'l6 ePsf] 5 eg] ltldn] /fd|f];Fu hGdlbg dgfPsf] xf];\ eGg] 
sfdgf, ltd|f] hGd x'Fbf d ltdLnfO{ xfbL{s z'esfdgf JoQm ub5' . ltdLn] ;f]r]sf] 
dgf]sfdgf k'/f x'g\ ltdLn] eGg]s'/f klg k'/f x'g\ eGg] eujfgn] t]/f] OR5f k'/f 
z'esfdgf kq n]vg  

 z'esfdgf kq n]vg nfO{ cfGtl/s ;+/rgf ljifoj:t'sf] k|:tlt / Aofs/l0fs 
tTjsf cfwf/df cEoog ul/Psf] 5 .cfsi{s / k|efjsf/L z'esfdgfdf oL tLg I]qsf] 
plrt k|:t'lt x'gkb{5 . >L hgtf df=lj= dxtufFp h'Dnfsf dfWoflds tx sIff !) sf 
ljBfyL{x?sf] z'esfdgf kq n]vgdf /x]sf] cfGtl/s ;+/rgfTds kIf ljifoj:t'sf] 
k|:t'tL / n]vgdf /x]sf] Aofs/l0fs tTjnfO{ o; k|sf/ cWoog ul/Psf] 5 .  

cf+GTfl/s ;+/rgf  

 z'esfdgfdf cfGtl/s kIdf /x]sf] ldlt ,;Daf]wg ljifo , ;+/rgf / z}nL x'g\ . 
oL g} cfwf/df ljBfyL{x?sf] n]vg Idtf o; k|sf/sf] /x]sf] 5 . 

tflnsf & z'esfdgf kq n]vgdf cfGtl/s ;+/rgf 

 cfGtl/s 
;+/rgfTds 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

  ldlt  !# !@ @% %@   
;Djf]wg  !( ^ @% &^   
ljifo  @% – @% !))    
;+/rgf  !) !% @% $)   
z}nL  ( !^ @% #^   
;Djf]wg  ^)  #( .@  

 

  

 >L hgtf df=lj= sf ljBfyL{x?sf] z'esfdgf kq n]vgdf cfGtl/s ;+/rgf 
cGt{ut ldlt n]vg sltn] 5f]8]sf 5g\ eg] s]xLn] c+u|]hL c+Ídf n]v]sf 5g\ hGdlbgsf] 
kfjg cj;/df s'g ;fyLnfO{ xf] ;Daf]wg ug{ s]xL ljBfyL{ n] lj;]{sf 5g . ljifo eg] 
hGdlbgsf] z'esfdgfsf] ;Gb{e ;a}n] n]v]sf 5g . z'esfdgf kqsf] ;+/rgf / z}nL 
pko'Qm 9Ën] n]Vg ;Sg] ljBfyL{x? klg ;Sg] dfqfdf 5g\ . z'esfdgf kqsf] cfGtl/s 

;+/rgfdf cfwfl/t eP/ n]Vg ;Sg] Ifdtf ePsf ljBfyL{x? cf};tdf ^)=*  dfq 

5g eg] n]vg Idtf sdhf]/ ePsf ljBfyL{x/ cf};tdf #(=@  /x]sf 5g\ . 

ljifoj:t'sf] k|:t'lt  

 dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vgsf l;n;nfdf ljifoj:t' 
cg';f/sf] k|:t'lt s:tf] /x]sf] 5 eGg] ;DaGwdf o; cg';Gwfgdf cWoog ul/Psf] 5 . 
o;df ljifoj:t'sf cfwf/df z'esfdgf kq n]vg Ifdtfsf] cWoog ul/Psf] 5 .  

tflnsf * z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'lt  

 ljifoj:t'sf] 
k|:t'ltut 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

  ;Gb]z  @@ !^ @% **   
k|:t'tL  ( !& @% #^   
Efiff * !% @% #@   
ljifoj:t'sf] 
sd 

!) !% @% $)   

cf};tdf  !) !^ @% $)   

$&=@ %@=*    
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 z'esfdgf kqsf] ;Gb]z hGdlbgsf] cj;/df cfkm\gf ;fyL nfO{ z'esfdgfsf] g} 
/x]sf] 5 . s]xl ljBfyL{x?n] s] sf] z'esfdgf xf] pnn]v u/]sf 5}gg\ . z'esfdgf kqsf] 
k|:t'lt hGdlbgsf] cj;/df ;':jf:Yo bL3fo' pGgltsf] sfdgf ;lxt x'gkg]{ xf] To;f] 
geP/ dgu9Gt] w]/} e'ldsf ;lxtsf] n]vg a9L /x]sf] 5 . efiff :ki6 x'gkg]{df sYo 
efifsf] k|of]u ul/Psf] cleAolQm bf]xf]l/Psf] ;fdfGo cfb/ ltldsf] a9L k|of]u ul/Psf] 
5 . ltDdf] bfO{sf] ;ftdf k7fosf] 5' d]/f] xLbo b]vL g} ltdLnfO{ z'esfdgf u/]sf] 5' . 
h:tf] cleAolQm /x]sf] 5 . z'esfdgf s;nfO{ lbPsf], s]sf] lbPsf] s;n] lbPsf] eGg] 
ljifoj:t'sf] s|ddf n]vg x'g'kg]{df o:tff] n]vg sd dfqdf kfO{G5 . n]vg 
vhdflhPsf] 5 . o;n] ;dfkgsf] s|d klg ldn]sf] sd dfqfdf 5 . z'esfdgf kq 

n]vgdf ljifoj:t'sf] k|:t'lt df Idtf /x]sf] ljBfyL{x/sf] cf};tdf $&=@  /x]sf] 5g\ 

eg] ljifoj:t'sf] k|:t'lt;lxt n]vg Ifdtf sdhf]/ ePsf ljBfyL{x? cf};tdf %@=*  

/x]sf 5g\ . 

Jofs/l0fs tTj  

 efiffdf Aofs/0f /x]sf] x'G5 . lnlvt cleAolQm df efiffdf n]vfO{ ;Lk b]lvg] 
ePsfn] Aofs/l0fs kInfO{ ;d]t Wofglbg' h?/L x'G5 . z'esfdgf kq n]vgdf 
Aofs/l0fs tTj cGt{ut zAbe08f/ ,j0f{ljGof; , ;+ª\ult , jfSou7g / cg'R5]b u7g 
nfO{ cWoog ul/Psf] 5 . >L hgtf df=lj= dxtufp, h'Dnfsf dfWoflds tx sIff !) 
sf ljBfyL{x?sf] z'esfdgf kq n]vgdf Aofs/l0fs tTjut Idtf o; k|sf/sf] 5 . 

tflnsf ( z'esfdgf kq n]vgdf Jofs/l0fs tTj 

 Aos/l0fs 
tTjut 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 ;Gb]z  !! !$ @% $$   
k|:t'tL  ^ !( @% @$   
Efiff !) !% @% $)   
ljifoj:t'sf] 
sd 

!! !$ @% $)   

cf};tdf    @% $$   
     

;|f]t M n]vg k/LIf0f @)&^ 

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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 z'esfdgf kqsf] ;Gb]z hGdlbgsf] cj;/df cfkm\gf ;fyL nfO{ z'esfdgfsf] g} 
/x]sf] 5 . s]xl ljBfyL{x?n] s] sf] z'esfdgf xf] pnn]v u/]sf 5}gg\ . z'esfdgf kqsf] 
k|:t'lt hGdlbgsf] cj;/df ;':jf:Yo bL3fo' pGgltsf] sfdgf ;lxt x'gkg]{ xf] To;f] 
geP/ dgu9Gt] w]/} e'ldsf ;lxtsf] n]vg a9L /x]sf] 5 . efiff :ki6 x'gkg]{df sYo 
efifsf] k|of]u ul/Psf] cleAolQm bf]xf]l/Psf] ;fdfGo cfb/ ltldsf] a9L k|of]u ul/Psf] 
5 . ltDdf] bfO{sf] ;ftdf k7fosf] 5' d]/f] xLbo b]vL g} ltdLnfO{ z'esfdgf u/]sf] 5' . 
h:tf] cleAolQm /x]sf] 5 . z'esfdgf s;nfO{ lbPsf], s]sf] lbPsf] s;n] lbPsf] eGg] 
ljifoj:t'sf] s|ddf n]vg x'g'kg]{df o:tff] n]vg sd dfqdf kfO{G5 . n]vg 
vhdflhPsf] 5 . o;n] ;dfkgsf] s|d klg ldn]sf] sd dfqfdf 5 . z'esfdgf kq 

n]vgdf ljifoj:t'sf] k|:t'lt df Idtf /x]sf] ljBfyL{x/sf] cf};tdf $&=@  /x]sf] 5g\ 

eg] ljifoj:t'sf] k|:t'lt;lxt n]vg Ifdtf sdhf]/ ePsf ljBfyL{x? cf};tdf %@=*  

/x]sf 5g\ . 

Jofs/l0fs tTj  

 efiffdf Aofs/0f /x]sf] x'G5 . lnlvt cleAolQm df efiffdf n]vfO{ ;Lk b]lvg] 
ePsfn] Aofs/l0fs kInfO{ ;d]t Wofglbg' h?/L x'G5 . z'esfdgf kq n]vgdf 
Aofs/l0fs tTj cGt{ut zAbe08f/ ,j0f{ljGof; , ;+ª\ult , jfSou7g / cg'R5]b u7g 
nfO{ cWoog ul/Psf] 5 . >L hgtf df=lj= dxtufp, h'Dnfsf dfWoflds tx sIff !) 
sf ljBfyL{x?sf] z'esfdgf kq n]vgdf Aofs/l0fs tTjut Idtf o; k|sf/sf] 5 . 

tflnsf ( z'esfdgf kq n]vgdf Jofs/l0fs tTj 

 Aos/l0fs 
tTjut 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 ;Gb]z  !! !$ @% $$   
k|:t'tL  ^ !( @% @$   
Efiff !) !% @% $)   
ljifoj:t'sf] 
sd 

!! !$ @% $)   

cf};tdf    @% $$   
     

;|f]t M n]vg k/LIf0f @)&^ 

 z'esfdgf kq n]vgsf] Aofs/l0fs tTjdf zAbe08f/ut ?kdf ljBfyLx? 
sdhf]/ 5g\ . sltko ljBfyL{x?n] c+u|]hL zAbfjnLsf] ;d]t k|of] u/]sf 5g\ . dfd' 
x\ofkL jy{ 8] t sltkon] h'DnfL v; efiffsf] sYout k|of]usf cfwf/df zAbsf] n]vg 
u/]sf 5g\ . ltDdf], kmnf]; km'nf];, ltDnfO{, ;fw} j0f{ljGof;ut ?kdf w]/} ljBfyL{x? 
sdhf]/ 5g\ . 5fof];, pQosf], 5}gof} AofSt, xf]p;, ub5', z'esfdgf, eosfn], 
hGdlbg, yfxfkfo h:tf] n]vfO q'l6 u/]sf 5g . ;t'/n] gh/ gnfu]; ltdf] hGdlbg / 
ltldn] ;} s'/f jf rfxfgf ;kmn xf];\ egg rfxG5' , d oxfF ;Gr} 5' . Roxf klg ltdL 
s:tf] 5 h:tf] ;ªultut q'l6 u/]sf 5g\ . v;Lsf ;fy ltdf] cfdf a'afsf] cf;L/jfb 
ln] 5f} eGg] z'esfdgfsf] AolQmt u//x]L 5' ltldlnfO{ hDdlbgsf] w]/} w]/} z'esfdgf 
ub{5' ltldn] cfkm\gf] hGdlbgsf] z'esfdgf /fd|f];+u dgfpg' x} h:tf] jfSo u7g ut 
q'l6 u/]sf 5g\ eg] cg'R5b u7gdf ;d]t n]vg Ifdtf ePsf ljBfyL{x? sd ;+Vofdf 
/x]sf 5g . o;/L z'esfdgf kq n]vgdf Aofs/l0fs tTjut n]vfO{ Ifdtf ePsf 

ljVBfyL{x? cf};tdf #*=$ 5g eg] n]vg Ifdtf sdhf]/ ePsf ljBfyL{x? cf};tdf 

^!=^ /x]sf 5g\ .  

z'esfdgf kq n]vg  

 z'esfdgf kq n]vgnfO{ cfGtl/s ;+/rgf , ljifoj:t'sf] k|:t'lt / Aofs/l0fs 
tTjsf cfwf/df >L e}/j df=lj= w'lk9':sf dfWoflds tx sIff !) sf ljByfL{x?sf] 
n]vg Ifdtfsf] cWoog ul/Psf] 5 .  

cfGtl/s ;+/rgf  

 z'esfdgf kqsf] cfGtl/s ;+/rgfdf ldlt , ;Daf]wg , ljifo, ;+/rgf / z}nLdf 
s]lGb|t eP/ cWoog ubf{ >L e}/j df= lj= w'kL9':sf , h'Dnfsf dfWoflds tx sIff !) 
df cWoog/t ljBfyL{x?sf] z'esfdgf kq n]vgdf cfGtl/s cg'?ksf] n]vg Ifdtf o; 
k|sf/sf] 5 . 

 hGdlbgsf] cj;/df z'esfdgf lbbf s'g ldltdf s;sf] hGd ePsfn] s'g s'g 
s'/fsf] sfdgf ;lxt z'esfdgf n]lvg' kg]{df sltkon] ;Daf]wg / ldlt g} gn]v]sf 5g 
. s'g cj;/df z'esfdgf lbOPsf] xf] o;n] ljifo ;Gbe{ nfO{ hgfpFb5 . sltko 
ljBfyL{x?n] To;nfO{ Wofgdf /fv]sf 5}gg\ . ;Daf]wg hGdlbgsf] cj;/df ;':jf:Yo, 
bL3{fo" ,pGglt k|ultsf] sfdgf z'esfdgf lbg] AoflQmsf] gfd x'gkg]{df o:tf] ;+/rgfsf] 
n]vfO{ sd ljBfyL{x?n] cjnDjg u/]sf 5g\ .hGdlbgsf] z'esfdgfsf] z}nL ckgfpg' 
kg]{df lr¶Lsf] z}nL w]/} ljByfL{x?n] ckgfPsf 5g\ . ;fyL d hxfF ePklg b'v gdfg]/ 
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cfkm\gf] hGdlbg dgfpg' xf]nf ;w} v';L clg xf;]/ afRg' k|of]u ePsf] z}nL xf] . s]xL 
ljBfyL{x?n] cfkm\gf] ;fyLsf] hGdlbgsf] cj;/df z'esfdgf kq g} n]]v]sf 5}gg\ . o;/L 
>L e}/j df= lj= w'kL9':sf h'Dnfsf dfWolds tx sIff !) sf ljBfyL{x?sf] z'esfdgf 

n]vfO{df cfGt/l/s ;+/rgfTds n]vg Ifdtf ePsf ljBfyL{x?df cf};tdf ##=* 

k|ltzt /x]sf 5g\ eg] ;lz'esfdgf kqsf] n]vgdf cfGtl/s ;+/rgfTds n]vfO{ Ifdtf 

sdhf]/ ePsf ljBfyL{x? cf};tdf ^#=@ k|ltzt /x]sf 5g\ . 

tflnsf !) z'esfdgf kq n]vgdf cfGtl/s ;+/rgf 

 cfGtl/s 
;+/rgfTds 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 ldlt  !@ ^ @% @$   
;Djf]wg  !! & @% !^   
Ljifo !# % @% @)   
;+/rgf % !# @% @)   
z}nL % !# @% @)   
   

   

ljifoj:t'sf] k|:t'lt 

tflnsf !! z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'lt 
 ljifoj:t'sf] 

k|:t'ltut 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 ;Gb]z !# % @% %@   
k|:t'lt ^ !@ @% @$   
Efiff % !# @% @)    
ljifoj:t'sf] 
s|d 

% !# @% @)   

;dfkg ^ !@ @% @$   
      

 hGdlbgsf] cj;/df cfkm\gf] ;fyLnfO{ z'esfdgfsf] ;Gb]z n]lvg' kg]{df s]xL 
ljBfyL{x?n] z'esfdgf dfq eg]/ n]v]sf t s]xLn] ;Grf] lj;Grf]sf] s'/fdfq n]v]sf 5g\ 
. z'esfdgfTds k|:t'lt geP/ ltdnfO{ Tof s:tf] 5 oxfF ;Gr} 5' lr¶Ld"ns k|:t'lt 
/x]sf] 5 . ;fdfGo cfb/ ltdLsf] k|of]u ,3'dfp/f] efiff w]/} ljBfyL{x?n] n]v]sf 5g\ 

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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cfkm\gf] hGdlbg dgfpg' xf]nf ;w} v';L clg xf;]/ afRg' k|of]u ePsf] z}nL xf] . s]xL 
ljBfyL{x?n] cfkm\gf] ;fyLsf] hGdlbgsf] cj;/df z'esfdgf kq g} n]]v]sf 5}gg\ . o;/L 
>L e}/j df= lj= w'kL9':sf h'Dnfsf dfWolds tx sIff !) sf ljBfyL{x?sf] z'esfdgf 

n]vfO{df cfGt/l/s ;+/rgfTds n]vg Ifdtf ePsf ljBfyL{x?df cf};tdf ##=* 

k|ltzt /x]sf 5g\ eg] ;lz'esfdgf kqsf] n]vgdf cfGtl/s ;+/rgfTds n]vfO{ Ifdtf 

sdhf]/ ePsf ljBfyL{x? cf};tdf ^#=@ k|ltzt /x]sf 5g\ . 

tflnsf !) z'esfdgf kq n]vgdf cfGtl/s ;+/rgf 

 cfGtl/s 
;+/rgfTds 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 ldlt  !@ ^ @% @$   
;Djf]wg  !! & @% !^   
Ljifo !# % @% @)   
;+/rgf % !# @% @)   
z}nL % !# @% @)   
   

   

ljifoj:t'sf] k|:t'lt 

tflnsf !! z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'lt 
 ljifoj:t'sf] 

k|:t'ltut 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 ;Gb]z !# % @% %@   
k|:t'lt ^ !@ @% @$   
Efiff % !# @% @)    
ljifoj:t'sf] 
s|d 

% !# @% @)   

;dfkg ^ !@ @% @$   
      

 hGdlbgsf] cj;/df cfkm\gf] ;fyLnfO{ z'esfdgfsf] ;Gb]z n]lvg' kg]{df s]xL 
ljBfyL{x?n] z'esfdgf dfq eg]/ n]v]sf t s]xLn] ;Grf] lj;Grf]sf] s'/fdfq n]v]sf 5g\ 
. z'esfdgfTds k|:t'lt geP/ ltdnfO{ Tof s:tf] 5 oxfF ;Gr} 5' lr¶Ld"ns k|:t'lt 
/x]sf] 5 . ;fdfGo cfb/ ltdLsf] k|of]u ,3'dfp/f] efiff w]/} ljBfyL{x?n] n]v]sf 5g\ 

oxfFnfO{ ;Gr} 5 Toxf ltldnfO{ klg ;Gr} xf]nf eGg] cfu|x ljifoj:t'sf] s|d / 
;dfkgsf] z[+vnf Pjd ;+/rgf ;d]t clws ljBfyL{x?sf] n]vfO{ut sdhf]/L 5 . 

z'esfdgf kq n]vgdf ljifoj:t'sf] k|:t'ltut Ifdtf ePsf ljBfyL{x? cf};tdf @* 

k|ltzt 5g eg] ljifoj:t'sf] k|:t'ltut Ifdtfdf sdhf]/ ljBfyL{x? cf};tdf &@ 

k|ltzt /x]sf 5g\ . 

Aofs/l0fs tTj  

 zAbe08f/ j0f{ljGof; ;+Ëlt, jfSou7g / cgR5]bu7gsf cfwf/df z'esfdgf 
kq n]vgdf Aofs/l0fs tTjut n]vg Ifdtfsf] cWoog ul/Psf] 5 . >L e}/j df=lj= 
w'lk9':sf h'Dnfsf dfWoflds tx sIff !) df cWoog/t ljBfyL{x?sf] z'esfdgf kq 
n]vgdf Aofs/l0fs tTjut Ifdtf o; k|sf/sf] 5 .  

tflnsf !@ z'esfdgf kq n]vgdf Jofs/l0fs tTjut Ifdtf 
 Aos/l0fs 

tTjut 
PsfO  

;xL n]Vg] 
lj=;+Vof  

q'l6 ug]{ 
lj=;+Vof 

hDdf 
lj=;+Vof 

n]vg Ifdtf 
ePsf 
lj=k|ltztdf 

s}lkmot 

 zAbe08f/  * !) @% #@   
j0f{ljGof;  & !! @% @*   
;+Ëlt ^ !@ @% @$   
jfSou7g ^ !@ @% @$   
cg'R5]bu7g ^ !@ @% @$   
      

       

lgisif{ 

 z'esfdgfTds zAb k|of]usf If]qdf ljBfyL{x? sdhf]/ 5g\ . h'DnL efiffsf] 
sYout zAbfjnLsf] ;d]t s]xL k|of]u u/]sf 5g\ . hgdlbg, rfof]sf] h:tf zAbfjnLx? 
k|of]u 5g\ . ;fy}, z'esfdgfsf nfuL eosf] hGd:yfg ltdnfO{ h:tf j0f{ ljGof;ut 
q'l6 u/]sf 5g eg]\ pQ/ pQ/ k|ult ub{5' , ltldlsg cfpg' ePg, ltdf] hGdlbg 
a}zfv !* ut]sf lbg hGd]sf] xf]gL h:tf ;+Ëltut q'l6 ;d]t u/]sf 5g\ . ltldnfO{ 
hGdlbgsf nfuL s]xL klg pkxf/ lbg ;lsg ;fyL ltld 6f9f ePsfn] kmf]gaf6 
ltldnfO{ o:tf ck'/f jfSo n]v]sf 5g\ eg] z'esfdgfTds cg'R5]bu7g geP/ o:tt 
cg'R5]bx? clwsfz+n] tof/ kf/]sf 5g\ . ;fly cfhsf] o;lbg ltdf] hGdlbg ldlt 
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@)^).$.!& ut]sf lbg ePsfn] vf;t ;fly ltldnfO{ ltdf]hGdlbgsf nfuL s]xL klg 
pkxf/ lbg ;lsg] h:tf] cg'R5]b  

  z'esfdgf kq n]vgsf] cfGtl/s ;+/rgfdf %#=&# ljBfyL{x? n]vg Ifdtfdf 
;Ifd 5g\ . $^=@& ljBfyL{x? hGd lbgsf] z'esfdgf kq n]vgdf sdhf]/ /x]sf 5g\ 
.cfGtl/s ;+/rgfdf /xg] ldlt, ljifo, ;Daf]wg ;+/rgf z}nLdf s]lGb|t aF'bf s'g ldltsf] 
s] ljifodf s;nfO{ z'esfdgf lbPsf] xf] :ki6 gn]Vg' ldlt n]Vg' s] sf] z'esfdgf xf] 
gv'nfpg' s;nfO{ n]lvPsf] xf] jf lbO{Psf] xf] ;Daf]wg gug{' hGdlbgsf] z'esfdgfsf] 
z;+/rgfdf /x]/ z'esfdgf sf] z}nLdf gn]v]/ jxsfpsf] z}nL n]Vg' ljBfyL{x?sf] 
z'esfdgf kq n]vgsf] cfGtl/s ;+/rgf /x]sf] sdhf]/L x'g . 

  z'esfdgf kqsf] ljifoj:t'ut k|:t'ltdf ;Gb]z , k|:t'lt , efiff ljifoj:t'sf] 
s|d ;dfkgsf cfwf/df /x]/ ljBfYL{x?sf] n]vg d"Nofªsg ubf{ $(=(^ ljBfyL{x? 
n]vg Ifdtfsf 5g\ eg] %)=)$ ljBfyL{x? z'esfdgf kqsf] ljifoj:t'ut k|:t'ltdf 
sdhf]/ Ifdtf ePsf 5g\ . z'esfdgfsf dfWodaf6 s:tf] ;Gb]z lbg vf]h]sf] 
cndlnPsf] n]vfO{, :ki6 cfsif{s k|:t'ltsf] cefj, 3'dfp/f] efif, s|d ldnfP/ 
ljifoj:t' pNn]v ug{ g;Sg' , hGdlbgsf] pknIodf bL3{fo' ,;':jf:Yo pGglt k|ult sf] 
sfdgf ;lxt z'esfdgf k|s6 u/]/ ;dfkg ul/g' kg]{df lr¶Lsf] efiff n]vfO 6'ª\ofpgn] 
z'esfdgf kq n]vgsf] ljifoj:t'df k|:t'ltut sdhf]/L cfwf hlt ljBfyL{x?df /x]sf] 
5 . 

 z'esfdgf kq n]vgdf Aofs/l0fs tTjut Ifdtf $!=%# ljBfyL{x?df dfq 
/x]sf] 5 . %*=$& ljBfyL{x? Aofs/l0fs tTjut Ifdtfdf sdhf]/ /x]sf 5g\ . 
z'esfdgf k|o"Qm x'g] zAbe08f/sf] sdL j0f{ljGof;ut q'l6 , ;+ªultut sdhf]/L 
jfSou7g / cg'R5]bu7g ldnfpg g;Sg' hGdlbgsf] z'esfdgf kq n]vgdf /x]sf] 
Aofs/l0fs tTjut sdhf]/Lx? x'g . 

 n]v]/ z'esfdgf kq tof/ kf/]sf 5g\ . sltko ljBfyL{x?n] z'esfdgfkq g} 
n]v]sf 5}gg . o;/L >L e}/j df=lj= w'kL9':sf , h'Dnfsf dfWoflds tx sIff !) df 
cWoog/t ljBfyL{x?sf] z'esfdgf kq n]vgdf Aofs/l0fs tTjut n]vg Ifdtf ePsf 

ljBfyL{x? sf] ;+Vof cf};tdf @^=$ k|ltzt 5 eg] Aofs/l0fs tTjut n]vgIfdtfdf 

sdhf]/ /x]sf 5g\ .  

dfWolds txsf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtf
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@)^).$.!& ut]sf lbg ePsfn] vf;t ;fly ltldnfO{ ltdf]hGdlbgsf nfuL s]xL klg 
pkxf/ lbg ;lsg] h:tf] cg'R5]b  

  z'esfdgf kq n]vgsf] cfGtl/s ;+/rgfdf %#=&# ljBfyL{x? n]vg Ifdtfdf 
;Ifd 5g\ . $^=@& ljBfyL{x? hGd lbgsf] z'esfdgf kq n]vgdf sdhf]/ /x]sf 5g\ 
.cfGtl/s ;+/rgfdf /xg] ldlt, ljifo, ;Daf]wg ;+/rgf z}nLdf s]lGb|t aF'bf s'g ldltsf] 
s] ljifodf s;nfO{ z'esfdgf lbPsf] xf] :ki6 gn]Vg' ldlt n]Vg' s] sf] z'esfdgf xf] 
gv'nfpg' s;nfO{ n]lvPsf] xf] jf lbO{Psf] xf] ;Daf]wg gug{' hGdlbgsf] z'esfdgfsf] 
z;+/rgfdf /x]/ z'esfdgf sf] z}nLdf gn]v]/ jxsfpsf] z}nL n]Vg' ljBfyL{x?sf] 
z'esfdgf kq n]vgsf] cfGtl/s ;+/rgf /x]sf] sdhf]/L x'g . 

  z'esfdgf kqsf] ljifoj:t'ut k|:t'ltdf ;Gb]z , k|:t'lt , efiff ljifoj:t'sf] 
s|d ;dfkgsf cfwf/df /x]/ ljBfYL{x?sf] n]vg d"Nofªsg ubf{ $(=(^ ljBfyL{x? 
n]vg Ifdtfsf 5g\ eg] %)=)$ ljBfyL{x? z'esfdgf kqsf] ljifoj:t'ut k|:t'ltdf 
sdhf]/ Ifdtf ePsf 5g\ . z'esfdgfsf dfWodaf6 s:tf] ;Gb]z lbg vf]h]sf] 
cndlnPsf] n]vfO{, :ki6 cfsif{s k|:t'ltsf] cefj, 3'dfp/f] efif, s|d ldnfP/ 
ljifoj:t' pNn]v ug{ g;Sg' , hGdlbgsf] pknIodf bL3{fo' ,;':jf:Yo pGglt k|ult sf] 
sfdgf ;lxt z'esfdgf k|s6 u/]/ ;dfkg ul/g' kg]{df lr¶Lsf] efiff n]vfO 6'ª\ofpgn] 
z'esfdgf kq n]vgsf] ljifoj:t'df k|:t'ltut sdhf]/L cfwf hlt ljBfyL{x?df /x]sf] 
5 . 

 z'esfdgf kq n]vgdf Aofs/l0fs tTjut Ifdtf $!=%# ljBfyL{x?df dfq 
/x]sf] 5 . %*=$& ljBfyL{x? Aofs/l0fs tTjut Ifdtfdf sdhf]/ /x]sf 5g\ . 
z'esfdgf k|o"Qm x'g] zAbe08f/sf] sdL j0f{ljGof;ut q'l6 , ;+ªultut sdhf]/L 
jfSou7g / cg'R5]bu7g ldnfpg g;Sg' hGdlbgsf] z'esfdgf kq n]vgdf /x]sf] 
Aofs/l0fs tTjut sdhf]/Lx? x'g . 

 n]v]/ z'esfdgf kq tof/ kf/]sf 5g\ . sltko ljBfyL{x?n] z'esfdgfkq g} 
n]v]sf 5}gg . o;/L >L e}/j df=lj= w'kL9':sf , h'Dnfsf dfWoflds tx sIff !) df 
cWoog/t ljBfyL{x?sf] z'esfdgf kq n]vgdf Aofs/l0fs tTjut n]vg Ifdtf ePsf 

ljBfyL{x? sf] ;+Vof cf};tdf @^=$ k|ltzt 5 eg] Aofs/l0fs tTjut n]vgIfdtfdf 

sdhf]/ /x]sf 5g\ .  

Jofjxfl/s n]vgsf ;d:ofx?  

 h'Dnf lhNnfsf] rGbggfy gu/kflnsfsf rf/ j6f ljBfnosf dfWolds tx 
sIff !) sf ljBfyL{x?sf] z'esfdgf kq n]vg Ifdtfsf] cWoog ul/;s]kl5 Jofjxfl/s 
n]vgdf sdhf]/L z'esfdgf kq n]vg s} ;Gb{edf pQm rf/ ljBfnosf g]kfnL efiffsf 
dfWoflds tx sIff !) df cWoog/t lzIfsx?;+usf] k|ZgfjnLsf cfwf/df k|fKt 
lnlvt pQ/sf cfwf/df z'esfdgf kq n]vgsf ;d:ofx? lg?k0f ul/Psf] 5 . 
Jofjxfl/s n]vgsf ;d:ofx?sf] klxrfg ljifo If]qsf cfwf/df ul/Psf] 5 kf7\oqmd 
;Da4 ;d:ofM z'esfdgf kq n]vgsf] ;'? Zf'esfdgf kq n]vg / kf7\oqmd z'esfdgf 
kq n]vg / ljifo If]q ljifo If]qsf] pko'Qmtf lzIf0f ;Da4 ;d:ofM l;4fGtk/s 
lzIf0fsf] sdL cEof; lzIf0f gx'g' l;sfO ;Da4 ;d:ofM 1fgfTds l;sfO{sf] cefj 
x'g' d'Vo ;d:ofsf ?kdf /x]sf] 5 .  

;dfwfgsf pkfox? 

 dfWolds tx sIff !) sf ljBfyL{x?sf] z'esfdgf kq n]vgdf b]lvPsf 
;d:ofx?nfO{ ;dfwfg ug{ Pjd\ pgLx?sf] n]vg Ifdtf clea[l4 ug{ ckgfpg' kg]{ 
pkfox? M kf7\oqmd;Fu ;DalGwt eP/ M Jofjxfl/s n]vgnfO{ ljlzi6Ls[t ul/g'kg]{ . 
ljifo If]qdf z'esfdgf kq n]vgsf k|rlnt ljifo yKg'kg]{ . lzIf0f ljlw M l;sf? 
;lqmo lzIf0f ljlw cjnDag ul/g'kg]{ . lzIf0f ;fdu|Ldf M ljifo If]q cg'?ksf oy]i6 
lzIf0f ;fdu|Lsf] k|of]u u/L lzIf0f l;sfO ultljlw ;+rfng ug'{kg]{ . lzIf0f l;sfO 
lqmofsnfk M;}4flGts, ;+/rgfTds / 1fgfTds lzIf0f l;sfO lqmofsnfk ul/g'kg]{ . 
Jojxf/f]kof]uL n]vg cEof; u/fOg'kg]{ clgjfo{tf 5 . o;n] n]vg cEof;df lgvf/ 
Nofpg d2t ub{5 ;fy} n]vg Ifdtf clej[l4df ;xof]u k'Ub5 . 

;Gbe{;fdu|L ;"rL 

clwsf/L, x]dfª\u/fh -@)%#_, g]kfnL efiff lzIf0f M ljBfyL{ k':ts e08f/ . 

clwsf/L, x]dfª\u/fh / zdf{, s]bf/k|;fb -@)^$_, k|f/lDes g]kfnL M ljBfyL{ k':ts 
e08f/ .  

cfrfo{, OlGb/f -@)^(_, DofUbL lhNnfsf sIff cf7df cWoog/t ljBfyL{x?sf] lgj]bg 
n]vg Ifdtfsf] cWoog , lq= lj= M g]kfnL efiff lzIff ljefu .  

cf]emf, /fdgfy -@)&%_, Jofjxfl/s n]vg tyf ;Dkfbg , M s?w/f klAns];g k|f= ln= . 

vgfn, k]zn -@)^&_, cg';Gwfg k4lt , M ;gnfO6 klAns];g . 
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vgfn, >L/fd -@)^(_, lj1fkg, hg;Dks{ / ldl8ofsf d'2fx? M ljBfyL{ k':ts e08f/ .  

3tL{, zlz/fd -@)^(_, ?s'd lhNnfsf sIff bzdf cWoog/t ljBfyL{x?sf] lr7L n]vg 
Ifdtfsf] cWoog, lq= lj M g]kfnL efiff lzIff ljefu .  

hf]zL, b'uf{s'df/L -@)&#_ ahfª lhNnfsf sIff P3f/df cWoog/t ljBfyL{x?sf] ;"rgf 
n]vg Ifdtfsf] cWoog, lq= lj= M g]kfnL efiff lzIff ljefu .  

9'ª\u]n, ef]h/fh / bfxfn, b'uf{k|;fb -@)^&_, g]kfnL efiff lzIf0f M Pd= s]= klAn;;{ 
P08 l8li6|Ao'6;{ .  

aGw', r"8fdl0f -@)^%_, cg';Gwfg tyf k|ltj]bg n]vg M ljBfyL{ k':ts e08f/ . 

e08f/L, tf/fb]jL -@)^(_, :ofª\hf lhNnfsf sIff gf} df cWoog/t ljBfyL{x?sf] lr7L 
n]vg Ifdtfsf] cWoog, lq= lj= M g]kfnL efiff lzIff ljefu .  

e08f/L, kf/;dl0f -@)&$_, k|fl1s n]vg tyf ;Dkfbg M ljBfyL{ k':ts e08f/ . 

e08f/L, nIdL -@)^(_ tgx'F lhNnf sIff cf7 k'/f u/]sf ljBfyL{x?sf] lgj]bg n]vg 
Ifdtfsf] cWoog, lq= lj= M g]kfnL efiff lzIff ljefu .  

nD;fn, /fdrGb| / cGo -@)^@_, g]kfnL efiff lzIf0f M ljBfyL{ k':ts e08f/ .  

nfld5fg], ofbjk|sfz -@)%&_, g]kfnL efiff lzIf0f kl/ro M ljBfyL{ k':ts e08f/ . 

zdf{, s]bf/k|;fb / cGo -@)^%_, clgjfo{ g]kfnL M cl:dtf klAns];g kf= ln= .  

zdf{, df]xg/fh / n'O6]n, vu]Gb|k|;fb -@)^@_, zf]wljlw M ;femf k|sfzg . 

Best, J. W. and Kahn, J. V. (1999). Research in Education (7th ed.): Prentice Hall 
of India. 
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सार 

शिक्षकको पेसागत शिकासमा पाठ अध्ययन प्रशियाको उपयोशगता र प्रभािकाररता सम्बन्धी उद्दशे्य रहकेोयस 
अध्ययनमा कक्षा अिलोकन, अन्तिााताा र समहू छलफल जस्ता गणुात्मक अनसुन्धान शिशधको प्रयोग 
गरेरशसन्धलुी शजल्लागोलन्जोर गाउँपाशलकाको कक्षा तीनमा अध्यापनरत प्राथशमक तहकाचार जना शिक्षकहरुलाई 
शनणायात्मक नमनूा छनोट शिशधबाट सहभाशगता गराइयो । अनसुन्धानकताा सशहत प्रधानाध्यापक, शिषय शिज्ञ र 
सहपाठी शिक्षकहरु शिक्षकको पेसागत सहयोगीका रुपमा रहरे अनसुन्धानात्मक पाठ योजना शनमााणदशेि शसकाइ 
सहजीकरणसम्मको कायामा सहकायाात्मक भशूमका शनिााह गररयो । अनसुन्धानकतााले तयार पारेको िैशक्षक 
उपलशधध परीक्षणलाई तथ्याङ्क सङ्कलन साधनको ूपपमा प्रयोग गररयो। चार मशहनाको अनसुन्धानात्मक 
अिशधमा प्राप्त तथ्यको आधारमा शिक्षकलाई सहपाठी समहूमा पिूा तयारी र शिक्षण सहजीकरणको पिूा अभ्यास 
गराइ आिश्यक रचनात्मक पषृ्ठपोषण सशहत िास्तशिक कक्षा शिक्षण गराउँदा शसकाइ उपलशधधमलूक रहकेो 
िास्तशिकता पाइयो । शििेष गरी समहुमा काम गना नचाहन ेशिक्षकको प्रिशृिगत समस्या बन्द ैगइरहकेो अिस्थामा 
शिक्षण कायामा सहकायाात्मक प्रशियाको शिकास गना र कम िैशक्षक उपलशधध स्तर भएका शिद्यालयहूपमा 
एकीकृत पाठ्यिमको कायाान्ियनमा हाम्रा सहकायाात्मक कायाहरु पशन एकीकृत गररने ह दँा पाठ अध्ययनको 
अभ्यास प्रभािकारी र उपलशधधमलूक ह ने दशेियो । 

शब्दकुञ्जी: पाठ अध्ययन, शसकाइ सहजीकरण, समहु काया, अिलोकन, प्रशतशिया, पेसागत सहयोग 

Copyright 2022 © Author(s)  This open access article is distributed under a Creative Commons Attribution 
 NonCommercial 4.0 International (CC BY-NC 4.0) License. 

 



180

पररचय 

 शिक्षकको पेसागत शिकासको प्रभािकारिता शिक्षणीयकाययको कुिलता ि शिद्यार्थीको शसकाइ 
उपलशधिसँग सम्बशधित भएि खोशिन ुपर्य । िापानी शिक्षकहरूले एक पटक मात्र हुने पेसागत शिकासमा 
सहभागी हुदँनैन ् । यसको सट्टाउनीहरूले पाठ अध्ययनमार्य त शनिधति पेसागत शिकासमा संलग्न िहधर्न ्
(एमेशलंगिग्रार्-एमेशलंग, २०१६; लईुस ि अधय, २००९)। नेपालको सधदभयमा पशन शिक्षकको पेसागत 
शिकासको  प्रशिया शनिधति पेसागत सहयोग प्राप्त हुने गिी गरिन ुपदयर् ।शिक्षक बढुिा प्रशियामा प्राप्त गरिने 
अकंमा मात्र सीशमत हुने गिी पेसागत शिकासलाई शिक्षकले बझु्न नहुने ि  पाठ अध्ययनको चिीय 
प्रशियालाईअनसुधिानत्मक पाठ योिना शनमायण, कायायधियन, प्रशतशबम्बन ि सिुाि गिी शनिधति रुपमा 
शिक्षण सहिीकिण प्रशियामा उपयोग गनुय पदयर्।पाठ अध्ययन प्रशियामा शिक्षकहरूले अध्यापन गरिन े
शिषयको चयन पश्चातसहपाठी शिक्षकसँग"अनसुधिान पाठको" शिकास गर्यन ् । शिक्षकले 
अनसुधिानात्मक पाठको शिक्षण सहिीकिण गदाय सहि कताय शिक्षक तर्था शिद्यार्थीहरुको रुशच ि 
शियाकलापलाई सहपाठी शिक्षकले अिलोकन गर्यन ् । शिक्षणीय काययहरु सहपाठी शिक्षक तर्था 
शिद्यार्थीहरुको सहकायायत्मक रुपमा गरिने भएकोले पठनपाठन काययलाई अनसुधिानात्मक, धयिशथर्थत ि 
उपलशधिमलूक हुनेगिी धयिथर्थापन गरिने हुदँा शिक्षण काययमा हुनेसशिय सहभाशगताले शसकाइ सि ै
रुशचपणूय ि िीिधत हुने हुधर् ।अिलोकनको िममा सङ्कशलत तथ्यहरुलाई साझा गिेि पाठलाई परिमाियन ि 
सिुाि गने उद्दशे्यले शिक्षकहरूले समीक्षा गर्यन ्(डोनोहुि अधय, २०१६; र्नाांडीििअधय, २००३)। िापानी 
शिक्षाको मखु्य ध्यान शिद्यार्थीहरूले सोच्नमुा ि शिक्षकहरूले शनदिेन शदनमुा केशधित र् (लईुसित्सशुचडा, 
१९९९)। शिक्षकहरू पेिागत शिकासमा पाठ अध्ययनको शसकाइ सिहिीकिणको चिहरूमा संलग्न 
भइिहन े हुदँा शिक्षकको पेिागत शिकासमा शिद्यार्थीहरूको शसकाइ उपलशधिको लक्ष्यहरूलाई प्रत्यक्ष 
रूपमा िोड्न सशकने भएकोले हाम्रा शिद्यालयहरुमा तहतगरुपमा पाठ अध्ययन  औशचत्यपणूय हुने पाइधर् । 

 पाठअध्ययनिापानमा १९००बाटसरुूिात भएको पाइधर्।  पठनबाट शसक्नकुो सट्टाहामी परिशचत 
िथतहुरूको अिलोकन मार्य त शसक्र्ौं  (माशकने, २०१०)।शकतािी ज्ञानलाई भधदा अनभुििधय धयिहारिक 
शसकाइलाई महत्ि शदएको पाइधर् । िापानमा अनसुधिानात्मक पाठ योिनाकोशनमायण ि कायायधियन गनय 
तर्था नयाँ शिक्षकहरूलाई ताशलम शदनका लाशग  पाठ अध्ययनको प्रयोग गरिधर्। ितयमान पाठ अध्ययन 
अभ्यासको आिाि भनेको अनुसधिानको शिषयमा पाठ तयाि गनुय, शिक्षण काययको अिलोकन गनुय ि 
परिमाियन गनुय हो (एमेशलंगिग्रार्-एमेशलंग, २०१६) । शिद्यालयमा शिक्षकहरूले एकअकायको पाठ 
अिलोकन गनय, नयाँ िणनीशतहरू कायायधियन गनयि शिक्षण शिशिहरूमा सिुाि ल्याउन सामशुहक प्रयास 
गर्यन ।शिक्षकहरूल े बझु्न र्थाले शक एकमात्र शिशि सबै शिद्यार्थीहरूका लाशग उपयकु्त हुदँनै। यसल े
गदायशिक्षकहरूले पाठ अध्ययनलाई सहयोगी बनाए (सिकाि ि अधय, २०१०)।  पाठ अध्ययनको 
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पररचय 

 शिक्षकको पेसागत शिकासको प्रभािकारिता शिक्षणीयकाययको कुिलता ि शिद्यार्थीको शसकाइ 
उपलशधिसँग सम्बशधित भएि खोशिन ुपर्य । िापानी शिक्षकहरूले एक पटक मात्र हुने पेसागत शिकासमा 
सहभागी हुदँनैन ् । यसको सट्टाउनीहरूले पाठ अध्ययनमार्य त शनिधति पेसागत शिकासमा संलग्न िहधर्न ्
(एमेशलंगिग्रार्-एमेशलंग, २०१६; लईुस ि अधय, २००९)। नेपालको सधदभयमा पशन शिक्षकको पेसागत 
शिकासको  प्रशिया शनिधति पेसागत सहयोग प्राप्त हुने गिी गरिन ुपदयर् ।शिक्षक बढुिा प्रशियामा प्राप्त गरिने 
अकंमा मात्र सीशमत हुने गिी पेसागत शिकासलाई शिक्षकले बझु्न नहुने ि  पाठ अध्ययनको चिीय 
प्रशियालाईअनसुधिानत्मक पाठ योिना शनमायण, कायायधियन, प्रशतशबम्बन ि सिुाि गिी शनिधति रुपमा 
शिक्षण सहिीकिण प्रशियामा उपयोग गनुय पदयर्।पाठ अध्ययन प्रशियामा शिक्षकहरूले अध्यापन गरिन े
शिषयको चयन पश्चातसहपाठी शिक्षकसँग"अनसुधिान पाठको" शिकास गर्यन ् । शिक्षकले 
अनसुधिानात्मक पाठको शिक्षण सहिीकिण गदाय सहि कताय शिक्षक तर्था शिद्यार्थीहरुको रुशच ि 
शियाकलापलाई सहपाठी शिक्षकले अिलोकन गर्यन ् । शिक्षणीय काययहरु सहपाठी शिक्षक तर्था 
शिद्यार्थीहरुको सहकायायत्मक रुपमा गरिने भएकोले पठनपाठन काययलाई अनसुधिानात्मक, धयिशथर्थत ि 
उपलशधिमलूक हुनेगिी धयिथर्थापन गरिने हुदँा शिक्षण काययमा हुनेसशिय सहभाशगताले शसकाइ सि ै
रुशचपणूय ि िीिधत हुने हुधर् ।अिलोकनको िममा सङ्कशलत तथ्यहरुलाई साझा गिेि पाठलाई परिमाियन ि 
सिुाि गने उद्दशे्यले शिक्षकहरूले समीक्षा गर्यन ्(डोनोहुि अधय, २०१६; र्नाांडीििअधय, २००३)। िापानी 
शिक्षाको मखु्य ध्यान शिद्यार्थीहरूले सोच्नमुा ि शिक्षकहरूले शनदिेन शदनमुा केशधित र् (लईुसित्सशुचडा, 
१९९९)। शिक्षकहरू पेिागत शिकासमा पाठ अध्ययनको शसकाइ सिहिीकिणको चिहरूमा संलग्न 
भइिहन े हुदँा शिक्षकको पेिागत शिकासमा शिद्यार्थीहरूको शसकाइ उपलशधिको लक्ष्यहरूलाई प्रत्यक्ष 
रूपमा िोड्न सशकने भएकोले हाम्रा शिद्यालयहरुमा तहतगरुपमा पाठ अध्ययन  औशचत्यपणूय हुने पाइधर् । 

 पाठअध्ययनिापानमा १९००बाटसरुूिात भएको पाइधर्।  पठनबाट शसक्नकुो सट्टाहामी परिशचत 
िथतहुरूको अिलोकन मार्य त शसक्र्ौं  (माशकने, २०१०)।शकतािी ज्ञानलाई भधदा अनभुििधय धयिहारिक 
शसकाइलाई महत्ि शदएको पाइधर् । िापानमा अनसुधिानात्मक पाठ योिनाकोशनमायण ि कायायधियन गनय 
तर्था नयाँ शिक्षकहरूलाई ताशलम शदनका लाशग  पाठ अध्ययनको प्रयोग गरिधर्। ितयमान पाठ अध्ययन 
अभ्यासको आिाि भनेको अनुसधिानको शिषयमा पाठ तयाि गनुय, शिक्षण काययको अिलोकन गनुय ि 
परिमाियन गनुय हो (एमेशलंगिग्रार्-एमेशलंग, २०१६) । शिद्यालयमा शिक्षकहरूले एकअकायको पाठ 
अिलोकन गनय, नयाँ िणनीशतहरू कायायधियन गनयि शिक्षण शिशिहरूमा सिुाि ल्याउन सामशुहक प्रयास 
गर्यन ।शिक्षकहरूले बझु्न र्थाले शक एकमात्र शिशि सबै शिद्यार्थीहरूका लाशग उपयकु्त हुदँनै। यसल े
गदायशिक्षकहरूले पाठ अध्ययनलाई सहयोगी बनाए (सिकाि ि अधय, २०१०)।  पाठ अध्ययनको 

अिलोकन गने शिक्षकहरूले शिक्षण शिशि, सामग्री, ि शिद्यार्थीहरूको धयिहािलाई ध्यानपिूयक अिलोकन 
गिीशिक्षण काययको शटपोट गर्यन ् ि आिश्यक सिुाि योग्य िचनात्मक सझुाि शदधर्न । पाठ अध्ययनको 
संिचनाले प्रदान गने सहयोगात्मक अिलोकनले शिक्षकहरूलाई शिक्षण ि शिद्यार्थीको शसकाइको बािेमा 
साझा ज्ञानको शिकास गनय मद्दत गदयर् (लईुसि अधय, २००९) । शिद्यार्थीको शसकाइ सिुािका लक्ष्यहरूसँग 
शिक्षकहरूको पेसागत शिकासका काययहरुलाई सहयोगात्मक रुपमा प्रि य्न ि संिशचत गरिएको हुधर् ।पाठ 
अध्ययनको चिले शिक्षकहरूलाई आफ्नो कक्षासँग सम्बशधित धयािहारिक समथयाहरू अधिेषण गनय 
थितधत्रता शदधर् । शिक्षणमा सिुाि ल्याउन ि शसकाइ चिलाई शनिधतिता शदन आिश्यक िैशक्षक प्राशिशिक 
सहयोग उपलधि हुने गिी पाठ अध्ययनमा शिक्षणीय चिलाई समािेि गरिएको हुधर् । यस प्रकािको 
पेसागत सहयोगमाशिक्षकले शिद्यालयमा िषयभरि िा िैशक्षक सत्रभरि उपलधि हुने गिीशिक्षणीय योिना 
तयाि गरिएको हुधर् । पाठ अध्ययनले पेसागत शिकासलाई शिक्षकहरूको शिक्षणीय अनभुिसँग प्रत्यक्ष 
रुपमा  सम्बशधित बनाउँर् ।िनु पिम्पिागत शिक्षककोपेसागत शिकासका प्रशियाहरूले प्रदान गनय सक्दनै 
(लईुसि हडय, २०११) । 

 नेपालको सधदभयमा पाठ अध्ययन सम्बधिी शिक्षण प्रशियाहरूले शिद्यालय शिक्षामा महत्त्ि पाएको 
दशेखँदनै। िसका कािण शिक्षकहरूमा सामशूहक सहकाययत्मक सहयोगी भािना धयनू पाइधर्। नेपालको 
सामदुाशयक शिद्यालयमा काम गने शिक्षकहरू आफ्ना सहपाठी शिक्षकहरूसँग समहूमा काम गनय रुचाउँदनै । 
शिद्यालयको िैशक्षक िाताििणमा समधिय ि सहकाययत्मक संथकृशतको शिकासको लाशग पाठ अध्ययनलाई 
प्रभािकािी रुपमा शिद्यालय शिक्षामा उपयोग गनय सकेशिषयिापाठकोकक्षागतशसकाई उपलशधिमा 
शिक्षकलाई शिम्मेिािी बनाउन सशकने गशतलो आिाि बधन सक्ने दशेखधर् । हाल सञ्चाशलत शिद्यालय 
शिक्षा क्षेत्र योिना ि शिक्षकको पेसागत शिकास प्रारुप २०८० बाट पाठ अध्ययनलाई शिक्षकको पेसागत 
शिकासको माध्यमको रुपमा दिुै दथतािेिमा उल्लेख गरिएको र् ति पशन शिक्षकको पेसागत शिकासमा 
प्रमाणीकिण ताशलमलाई मात्र महत्ि शदइिहदा पाठ अध्ययन िथतो सहपाठी शिक्षकको शिक्षणीय सहयोग 
तर्था ज्ञान, सीप ि अनभुिको सहकाययको सामुशहक प्रयासबाट काययथर्थलमै  थिप्रयत्नमा आिारित भएि 
शिक्षणीय अभ्यासमा सिुाि गरिने सहि प्रशिया भएपशन शिक्षक प्रमाणीकिण ताशलम खशचयलो ि 
अधयिहारिक हुदँा हुदँ ै पशन यसलाई महत्ि शदइने कािणलाई समथयाको रुपमा शलएि शिक्षकको 
सहकायायत्मक सामशुहक प्रयासबाट शिक्षण प्रशियाको उपयोशगता ि प्रभािकारिताको लाशग पाठ 
अध्ययनलाई समािानको उपायको रुपमा अध्ययन गरिएको र् । 

 पाठ अध्ययनले शिक्षकहरूलाई कक्षा शिक्षणसँग सम्बशधित समथयामा आिारित भएि 
अनसुधिानात्मक रुपमा पाठको अध्ययन गिी समथयाको समािान गनय प्रेरित गदयर् । शिक्षक आरँै्थि 
शनदशेित भएि शनिधति पेसागत शिकासको काययिममा संलग्न हुने गिी पाठ अध्ययनको प्रशिया ि शिशि 
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र्नोट गरिधर् । नेपालको शिद्यालय शिक्षाको सधदभयमा शिक्षकको पेसागत शिकासको लाशग प्रमाणीकिण 
शिक्षक ताशलमलाई मात्र महत्ि शदइिहकेो अिथर्थामा शिक्षकको शनिधति पेसागत सहयोग प्रदान गरिने गिी 
पेसागत शिकासका काययहरुलाई प्रभािकािी रुपमा िोड्न सशकएको रै्न भने अको शति सचूना तर्था सञ्चाि 
क्षेत्रमा भएको प्रशिशिको शिकासले शिक्षा क्षेत्रमा र्िक र्िक चनुौशतहरु र्थशपइिहकेो र् । यी ि यथत ै
समथयाहरुमा आिारित भएि अध्ययन गरिएको र् ।उक्त समथया समािानका लाशग शिक्षकको पेसागत 
शिकासमा पाठ अध्ययन प्रशियाको उपयोशगता ि प्रभािकारिता पशहचान गनुय प्रमखु उद्दशे्य िाखी  शिक्षकको 
पेसागत शिकासमा पाठ अध्ययनको प्रशिया/चि केके हुन् ? ि पाठ अध्ययनको उपयोशगता ि प्रभािकारिता 
कसिी पशहचान गने ? भधने प्रमखु अनसुधिानात्मक प्रश्नको आिािमा अनसुधिानात्मक उद्दशे्य पिुा गन े
धयिहारिक उपाय पशहचान गरिएको र् । 

 शिक्षकलाई शदइने प्रमाणीकिण ताशलम सै्ाशधतक ि आशर्थयक रूपमा खशियलोतर्था बढी 
औपचारिकता हुने हुदँा यथता ताशलमको मखु्य उद्दशे्य शिक्षकलाई प्रमाणपत्र प्रदान गनुय ि त्यसैलाई 
शिक्षकको पेसागत शिकासमा िोड्ने धयिथर्था गरिधर् । ताशलम अिशिभरि शिक्षक शिद्यालयमा 
अनपुशथर्थशत िहने ि ताशलम पश्चात पशनउक्त अिशिमा शसकेका ज्ञान तर्था सीप कक्षाकोठामा नपगु्ने भएकाले 
शिक्षक ि  शसकाइमा कुनै परिितयन नभएको प्रिथतै सधुन ि पढ्न पाइधर् । समग्रमा भधदा प्रमाणीकिण 
ताशलमको प्रभािकारिता ि उपयोशगता धयनू हुने ि शिक्षकको पेिागत शिकासको काययमा शिक्षकसँग 
सहकायय नहुने आशद िथता समथयाहरु प्रिथतै पाइधर् । शिद्यालय शिक्षाको िाशरिय पाठ्यिम प्रारुप २०७६ 
अनरुुप कक्षा १-३ सम्म कायायधियनमा िहकेो एकीकृत पाठ्यिम प्रभािकािी कायायधियनको लाशग 
सामशूहक सहकाययबाट शसकाईमा सिुाि हुने धयिहारिक शिशिको रुपमा पाठ अध्ययन प्रभािकािी ि उपयोगी 
हुने भएकोले यो अध्ययन औशचत्यपणूय िहने र्। 

साहित्यको पुनरावलोकन 

 लईुस ि अधय (२००६) ले गिेको अनसुधिानमा पाठ अध्ययनले कसिी िैक्षशणक सिुािमा योगदान 
पयुायउन सक्र्? पाठअध्ययनको मामला अध्ययनमा पाठ अध्ययनको अनसुधिान ि शिक्षण सिुािमा 
योगदानको बािेमा चचाय गिेका र्न ् । पाठ अध्ययन कक्षा शिक्षणमा सिुाि ल्याउने प्रभािकािी माध्यम 
भएकोलेयसको प्रभािहरूलाई शिक्षकहरूको पेसागत शिकास ि कक्षा सिुािसँग िोडेका र्न।् पाठ 
अध्ययनमा सहपाठी शिक्षकहरु शमलेि पाठको योिना, कायायधियन ि प्रशतशिम्िनगिेिशसकाइको प्रभाि 
शिशे्लषण गिी शिक्षण योिनाहरू तयाि गरिधर्। 

 डडली, पी (२०१ शतन) । "पाठ अध्ययनमा शिक्षक शसकाइ : अधतिशियात्मक तहको संिाद 
शिशे्लषणले कसिी शिक्षकहरूले शमलेि गशणतीय शिक्षण शिशिहरू शिकास गर्यन ्भधने कुिा खलुासा गर् यो।" 
उक्त शिक्षण ि शिक्षक शिक्षामा पाठ अध्ययनका िममा शिक्षकहरूले आफ्नो शिक्षण शिशिहरूको 
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र्नोट गरिधर् । नेपालको शिद्यालय शिक्षाको सधदभयमा शिक्षकको पेसागत शिकासको लाशग प्रमाणीकिण 
शिक्षक ताशलमलाई मात्र महत्ि शदइिहकेो अिथर्थामा शिक्षकको शनिधति पेसागत सहयोग प्रदान गरिने गिी 
पेसागत शिकासका काययहरुलाई प्रभािकािी रुपमा िोड्न सशकएको रै्न भने अको शति सचूना तर्था सञ्चाि 
क्षेत्रमा भएको प्रशिशिको शिकासले शिक्षा क्षेत्रमा र्िक र्िक चनुौशतहरु र्थशपइिहकेो र् । यी ि यथत ै
समथयाहरुमा आिारित भएि अध्ययन गरिएको र् ।उक्त समथया समािानका लाशग शिक्षकको पेसागत 
शिकासमा पाठ अध्ययन प्रशियाको उपयोशगता ि प्रभािकारिता पशहचान गनुय प्रमखु उद्दशे्य िाखी  शिक्षकको 
पेसागत शिकासमा पाठ अध्ययनको प्रशिया/चि केके हुन् ? ि पाठ अध्ययनको उपयोशगता ि प्रभािकारिता 
कसिी पशहचान गने ? भधने प्रमखु अनसुधिानात्मक प्रश्नको आिािमा अनसुधिानात्मक उद्दशे्य पिुा गन े
धयिहारिक उपाय पशहचान गरिएको र् । 

 शिक्षकलाई शदइने प्रमाणीकिण ताशलम सै्ाशधतक ि आशर्थयक रूपमा खशियलोतर्था बढी 
औपचारिकता हुने हुदँा यथता ताशलमको मखु्य उद्दशे्य शिक्षकलाई प्रमाणपत्र प्रदान गनुय ि त्यसैलाई 
शिक्षकको पेसागत शिकासमा िोड्ने धयिथर्था गरिधर् । ताशलम अिशिभरि शिक्षक शिद्यालयमा 
अनपुशथर्थशत िहने ि ताशलम पश्चात पशनउक्त अिशिमा शसकेका ज्ञान तर्था सीप कक्षाकोठामा नपगु्ने भएकाले 
शिक्षक ि  शसकाइमा कुन ै परिितयन नभएको प्रिथतै सधुन ि पढ्न पाइधर् । समग्रमा भधदा प्रमाणीकिण 
ताशलमको प्रभािकारिता ि उपयोशगता धयनू हुने ि शिक्षकको पेिागत शिकासको काययमा शिक्षकसँग 
सहकायय नहुने आशद िथता समथयाहरु प्रिथतै पाइधर् । शिद्यालय शिक्षाको िाशरिय पाठ्यिम प्रारुप २०७६ 
अनरुुप कक्षा १-३ सम्म कायायधियनमा िहकेो एकीकृत पाठ्यिम प्रभािकािी कायायधियनको लाशग 
सामशूहक सहकाययबाट शसकाईमा सिुाि हुने धयिहारिक शिशिको रुपमा पाठ अध्ययन प्रभािकािी ि उपयोगी 
हुने भएकोले यो अध्ययन औशचत्यपणूय िहने र्। 

साहित्यको पुनरावलोकन 

 लईुस ि अधय (२००६) ले गिेको अनसुधिानमा पाठ अध्ययनले कसिी िैक्षशणक सिुािमा योगदान 
पयुायउन सक्र्? पाठअध्ययनको मामला अध्ययनमा पाठ अध्ययनको अनसुधिान ि शिक्षण सिुािमा 
योगदानको बािेमा चचाय गिेका र्न ् । पाठ अध्ययन कक्षा शिक्षणमा सिुाि ल्याउने प्रभािकािी माध्यम 
भएकोलेयसको प्रभािहरूलाई शिक्षकहरूको पेसागत शिकास ि कक्षा सिुािसँग िोडेका र्न।् पाठ 
अध्ययनमा सहपाठी शिक्षकहरु शमलेि पाठको योिना, कायायधियन ि प्रशतशिम्िनगिेिशसकाइको प्रभाि 
शिशे्लषण गिी शिक्षण योिनाहरू तयाि गरिधर्। 

 डडली, पी (२०१ शतन) । "पाठ अध्ययनमा शिक्षक शसकाइ : अधतिशियात्मक तहको संिाद 
शिशे्लषणले कसिी शिक्षकहरूले शमलेि गशणतीय शिक्षण शिशिहरू शिकास गर्यन ्भधने कुिा खलुासा गर् यो।" 
उक्त शिक्षण ि शिक्षक शिक्षामा पाठ अध्ययनका िममा शिक्षकहरूले आफ्नो शिक्षण शिशिहरूको 

परिमाियन ि शिशे्लषण गने प्रशियालाई शििेष रूपमा अध्ययन गिेका र्न।् यसमा, शिक्षकहरूको आपसी 
िाताय ि संिादमार्य त गशणतको शिक्षण शिशिहरूको शिकास ि सुिाि गने तरिकाहरूको अध्ययन गरिएको 
र् । यस अध्ययनमा शिक्षकहरू शमलेि शिक्षण योिना तयाि गदाय शिचाि-शिमिय ि अधतिशियालाई 
महत्त्िपणूय ठाधर्न,् िसले शिक्षकहरूको शिक्षण शिशिहरूमा सिुाि ल्याउँर्। 

 डडली, पी (२०१५)। "पाठअध्ययन: हाम्रोसमयकोलाशगपेसागत शसकाइिीषयकको अध्ययनमापाठ 
अध्ययन अििािणाको गशहिो शिशे्लषण गिेका र्न ् ि यसलाई शिक्षकहरूको पेिागत शिकासका लाशग 
प्रभािकािी शिशि भनेि प्रथततु गिेका र्न।् उनले पाठ अध्ययनको उपयोगका उदाहिणहरू, यसका लाभ ि 
चनुौतीहरूको शिशे्लषण गिेका र्न ्ि यसका प्रभािहरू कक्षामा शिक्षण शिशिहरूमा भएको सिुािमा कसिी 
दशेखधर् भधने कुिा समािेि गिेका र्न।् यसमापाठ अध्ययनलाई शिक्षकको पेसागत शिकास ि िैशक्षक 
सिुािको लाशग एक आिश्यक िैक्षशणक शिशिको रूपमा प्रथततु गरिएको र्। 

 शकटाइशिंगएस ि अधय (२०१६) । ले "शिक्षक सञ्िालीकिणकोपेसागतसहकाययबाट 
शिक्षणीयपाठहरुमा सिुाि  सम्बधिी अधतिायशरिय िैशक्षक सिुाि पशत्रकामा प्रकाशित अनिुधिनात्मक 
लेखमाशिक्षकहरूको पेिागत सञ्िालीकिण ि सहकाययलाई प्रार्थशमकता शदइएको र् । यसले पाठ 
अध्ययनलाई शिद्यालयहरूको सुिािमा कसिी मद्दत पयुायउर्  भधने बािेमा चचाय गरिएको र्।यस अध्ययनमा 
शिक्षकहरूको साझा प्रयासले कक्षामा सिुाि ल्याउँर् ि यसलाई कायायत्मक शिक्षक सञ्िालीकिणको 
रूपमा प्रथततु गरिएको र् िसले शिक्षकहरूको पेसागत शिकासमा महत्त्िपणूय भशूमका खेल्र्। 

 हिग्रभे्सएि रु्लानएम, (२०१२)। "पेसागत पुँिी : हिेक शिद्यालयमा शिक्षण रूपाधतिण।"को 
अनसुधिानत्मकअध्ययनमा "पेसागत पूँिी" को अििािणा ि यसलाई शिद्यालय सिुािमा प्रयोग गन े
तरिकाहरूको शिशे्लषण गिेका र्न।् यसमा पाठ अध्ययनलाई शिक्षकहरूको पेसागत पूँिीको एक महत्त्िपणूय 
शहथसा भएको रूपमा प्रथततु गरिएको र्। शिक्षकहरूको सहयोग ि साझा सामशुहक प्रयास मार्य त कक्षामा 
सिुाि ल्याउने ि शिक्षकको पेसागत शिकास गने तरिकाहरूको चचाय गरिएको र्। पाठ अध्ययन 
शिक्षकहरूको सामूशहक प्रयासको माध्यमबाट शिक्षणको गणुथति सिुाि गनयमा मद्दत पयुायउँर्। 

 ढकाल, २०७५ इशडय ुखििमा प्रकाशित आलेख अनसुाि पाठ अध्ययनझट्ट हदेाय सकु्ष्म शिक्षण िथतै 
दशेखए पशन पाठ अध्ययन ि सकु्ष्म शिक्षणमा बीच र्िक िहकेो र् । सकु्ष्म शिक्षणको उद्दशे्य कुनै शिशि िा 
शिषयिथतकुो अभ्यास गनुय िहकेो हुधर् भने पाठ अध्ययनको उद्दशे्य िाथतशिक कक्षा शिक्षणमा सिुाि गनुय 
िहकेो हुधर् ।  

 कोइिाला , िैशक्षक थमारिका २०८१ को अनसुधिानात्मक लेखमा शिक्षकको पेसागत शिकासमा पाठ 
अध्ययनको अिथर्था ि प्रशिया शिषयक अनसुधिानात्मक लेखमा पाठ अध्ययन एउटा िशक्तिाली उपकिण 
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हो िसले शिक्षकहरूलाई आफ्नो शिक्षणलाई अझ िाम्रो बनाउन मद्दत गर्य । यो यथतो प्रशिया हो िसले 
शिक्षकहरूलाई शनिधति शसक्ने ि सीप शिकास हुन पे्ररित गर्य।।शिक्षकलाई अधति मनदशेख नै प्ररु्शल्लत ि 
मनोिैज्ञाशनकरुपमा उत्पेरित बनाइ िाख्न ि धयिहारिक, िीिनपयोगी ि शदगो ज्ञान शनमायणको लाशग पाठ 
अध्ययन महत्िपणूय र् भनी उल्लेख गरिएको र् । 

 माशर्थको साशहत्यको पनुिािलोकनबाट पाठ अध्ययन प्रशियाको उपयोशगता ि प्रभािकारिता 
सम्बधिमा गरिएको शिशे्लषणले शिक्षकहरूको पेिागत शिकासमा पाने प्रभािलाई अध्ययन गरिएको र् । 
पाठ अध्ययनबाट  शिक्षकहरूको पेिागत शिकासमा यसको प्रशियाको प्रभािकािी उपयोशगता सम्बधिमा 
शिशे्लषण गरिएको र्। पाठ अध्ययनले शिक्षकहरूको सहकायय ि पिथपि सहयोगको माध्यमबाट कक्षा 
शिक्षणमा गणुथतिीय सिुाि गदयर्न । शिक्षकहरूको आत्मशिश्वासका कािणले शिद्यार्थीहरूको शसकाइमा 
सिुाि आउर्। शिक्षकहरूको सामशूहक शिचाि-शिमिय ि पाठको शनिधति अनसुधिानात्मक योिनाबाट 
पेिागत क्षमतामा िशृ्हुद ै िाधर्। पाठ अध्ययन शिशि िापानबाट सरुुभएि हाल यो शिश्वभरिका 
शिद्यालयमा शिक्षकहरूको शिक्षण शसकाइमा सिुािको लाशग प्रयोग गरिधर्।नेपालमा पाठ अध्ययन 
सम्िधिमा शिक्षकको पेसागत शिकास प्रारुप २०८० ले शिक्षकको पेसागत शिकासको शिशि िा प्रशियाको 
रुपमा पाठ अध्ययनलाई उल्लखे गिेको ि शिक्षकहरुको शिद्यालयमै थिप्रयत्नबाट शसकाइमा सिुाि हुने ि 
यसलाई शनिधति पेसागत शिकासको प्शतको रुपमा उपयोग गरिने भएकोले शिक्षकको पेसागत शिकासको 
लाशग शदइने प्रमाशणकिण ताशलम भधदा पाठ अध्ययन प्रभािकािी ि धयिहारिक भएकोले पाठ अध्ययन 
प्रशियाको प्रभािकारिता ि उपयोशगता सम्बधिमा अध्ययन गरिएको हो । 

अध्ययन हवहि 

 अध्ययनका उद्दशे्यहरू हाशसल गनयका लाशगगणुात्मक अनसुधिान ढाँचा अधतगयतघटना अध्ययन, 
गहन अधतिायताय, लशक्षत समहु र्लर्ल,  सहभागी अिलोकन िथता अनसुधिानका सािनको शिकास गिी 
शनणययात्मक नमनूा र्नोट शिशिको माध्यमबाटशसधिलुी शिल्ला गोलधिोि गाउँपाशलकाको चाििटा 
शिद्यालयलाई चयन गरियो िपाठ अध्ययनको प्रशियाको प्रभािकारिता ि उपयोशगताको अध्ययनको लाशग 
एकीकृत पाठ्यिम लाग ूभएको कक्षा शतनलाई मात्रर्नोट गिी अध्ययनमा सहभागीका रूपमा चाि िना 
शिक्षक मात्र र्नोट गरियो। शिक्षकहरू कक्षाशिक्षणमा शिक्षण शिशि ि प्रशियाको र्नोट ि प्रयोग शकन ि 
कुन अिथर्थामा गर्यन ्?शिद्यार्थीहरू कसिी शिक्षण सहिीकिण प्रशियामा भाग शलधर्न ? कथतो प्रशतशिया 
धयक्त गर्यन ् ि के अनभुि गर्यन ् ? भधने बझु्न यो गणुात्मक अनसुधिान शिशिद्वािा अनसुधिान गरियो। 
त्यसैलेअध्ययनको केधिमा शिक्षक ि शिद्यार्थी दिुैको संलग्नताबाट सहकायायत्मक शिक्षण शियाकलापमा 
पाठ अध्ययन प्रशियाको उपयोशगता ि प्रभािकारिताको अध्ययनमाकेशधित गरियो। 
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हो िसले शिक्षकहरूलाई आफ्नो शिक्षणलाई अझ िाम्रो बनाउन मद्दत गर्य । यो यथतो प्रशिया हो िसले 
शिक्षकहरूलाई शनिधति शसक्ने ि सीप शिकास हुन पे्ररित गर्य।।शिक्षकलाई अधति मनदशेख नै प्ररु्शल्लत ि 
मनोिैज्ञाशनकरुपमा उत्पेरित बनाइ िाख्न ि धयिहारिक, िीिनपयोगी ि शदगो ज्ञान शनमायणको लाशग पाठ 
अध्ययन महत्िपणूय र् भनी उल्लेख गरिएको र् । 

 माशर्थको साशहत्यको पनुिािलोकनबाट पाठ अध्ययन प्रशियाको उपयोशगता ि प्रभािकारिता 
सम्बधिमा गरिएको शिशे्लषणले शिक्षकहरूको पेिागत शिकासमा पाने प्रभािलाई अध्ययन गरिएको र् । 
पाठ अध्ययनबाट  शिक्षकहरूको पेिागत शिकासमा यसको प्रशियाको प्रभािकािी उपयोशगता सम्बधिमा 
शिशे्लषण गरिएको र्। पाठ अध्ययनले शिक्षकहरूको सहकायय ि पिथपि सहयोगको माध्यमबाट कक्षा 
शिक्षणमा गणुथतिीय सिुाि गदयर्न । शिक्षकहरूको आत्मशिश्वासका कािणले शिद्यार्थीहरूको शसकाइमा 
सिुाि आउर्। शिक्षकहरूको सामशूहक शिचाि-शिमिय ि पाठको शनिधति अनसुधिानात्मक योिनाबाट 
पेिागत क्षमतामा िशृ्हुद ै िाधर्। पाठ अध्ययन शिशि िापानबाट सरुुभएि हाल यो शिश्वभरिका 
शिद्यालयमा शिक्षकहरूको शिक्षण शसकाइमा सिुािको लाशग प्रयोग गरिधर्।नेपालमा पाठ अध्ययन 
सम्िधिमा शिक्षकको पेसागत शिकास प्रारुप २०८० ले शिक्षकको पेसागत शिकासको शिशि िा प्रशियाको 
रुपमा पाठ अध्ययनलाई उल्लखे गिेको ि शिक्षकहरुको शिद्यालयमै थिप्रयत्नबाट शसकाइमा सिुाि हुने ि 
यसलाई शनिधति पेसागत शिकासको प्शतको रुपमा उपयोग गरिने भएकोले शिक्षकको पेसागत शिकासको 
लाशग शदइने प्रमाशणकिण ताशलम भधदा पाठ अध्ययन प्रभािकािी ि धयिहारिक भएकोले पाठ अध्ययन 
प्रशियाको प्रभािकारिता ि उपयोशगता सम्बधिमा अध्ययन गरिएको हो । 

अध्ययन हवहि 

 अध्ययनका उद्दशे्यहरू हाशसल गनयका लाशगगणुात्मक अनसुधिान ढाँचा अधतगयतघटना अध्ययन, 
गहन अधतिायताय, लशक्षत समहु र्लर्ल,  सहभागी अिलोकन िथता अनसुधिानका सािनको शिकास गिी 
शनणययात्मक नमनूा र्नोट शिशिको माध्यमबाटशसधिलुी शिल्ला गोलधिोि गाउँपाशलकाको चाििटा 
शिद्यालयलाई चयन गरियो िपाठ अध्ययनको प्रशियाको प्रभािकारिता ि उपयोशगताको अध्ययनको लाशग 
एकीकृत पाठ्यिम लाग ूभएको कक्षा शतनलाई मात्रर्नोट गिी अध्ययनमा सहभागीका रूपमा चाि िना 
शिक्षक मात्र र्नोट गरियो। शिक्षकहरू कक्षाशिक्षणमा शिक्षण शिशि ि प्रशियाको र्नोट ि प्रयोग शकन ि 
कुन अिथर्थामा गर्यन ्?शिद्यार्थीहरू कसिी शिक्षण सहिीकिण प्रशियामा भाग शलधर्न ? कथतो प्रशतशिया 
धयक्त गर्यन ् ि के अनभुि गर्यन ् ? भधने बझु्न यो गणुात्मक अनसुधिान शिशिद्वािा अनसुधिान गरियो। 
त्यसैलेअध्ययनको केधिमा शिक्षक ि शिद्यार्थी दिुैको संलग्नताबाट सहकायायत्मक शिक्षण शियाकलापमा 
पाठ अध्ययन प्रशियाको उपयोशगता ि प्रभािकारिताको अध्ययनमाकेशधित गरियो। 

 तथ्यांङ्क सङ्कलनका लाशग सहभागी अिलोकन, र्ोकस समूह र्लर्ल ि गहन अधतििाताय गिी 
तीनिटा शिशि� उपकिणहरूको प्रयोग गरियो। अिलोकन सरुु गनुय अगाशड सहमशत शलइएि अध्ययनको 
उद्दशे्य थप� पारिएको शर्थयो। लशक्षत समहू शिभािनमासहभागीहरू थिेच्र्ाले चयन गरिए। लशक्षत समहु 
र्लर्लको समय आपसी सहमशतमा तय गरियो।   पाठ अध्ययन, पाठ अध्ययनको उद्दशे्य, पाठ 
अध्ययनको चि, पाठ अध्ययनको प्रभाि ि उपयोशगता, सम्बशधित शिषयबथतमुा लशक्षत समहु र्लर्ल 
गरियो। 

पाठ अध्ययनको सैद्धाहतिक उपयोग 

१. सामाहजक-साांस्कृहिक हसद्धाति  : लेभ हभगोत्स्कीले १९२० ि १९शतन० को दिकमा शिकास 
गिेका शर्थए । यस शस्ाधतको मुख्य शिषयिथतहुरू सामाशिक अधतिशिया, संथकृशत, ि भाषा हुन,् िनु 
शसकाइ ि संज्ञानको शिकासमा महत्त्िपणूय भशूमका खेल्र्न।् शसकाइ सामाशिक प्रशिया हो। 
शिद्यार्थीहरूले अधय धयशक्तहरूसँग (शिक्षक, सार्थीहरू, अशभभािक) अधतिशिया गद ै नयाँ ज्ञान ि 
सीपहरू आियन गर्यन।् यस शस्ाधतको िैशक्षक प्रशियामा समहूकायय, शिक्षकको सशिय सहभाशगता, 
ि सांथकृशतक सधदभयमा आिारित शिक्षण शिशिलाई प्रार्थशमकता शदइएको र्। शिद्यार्थीहरूले समूहमा 
काम गदाय ि सामाशिक अधतिशियामा संलग्न हुदँा िाम्रो शसक्र्न ्भधने िै्ाशधतक माधयतालाई पाठ 
अध्ययन प्रशियामा उपयोग गदाय प्रभािकािी हुने दशेखधर् । 

२. सांज्ञानात्मक हसद्धाति: १९५० ि १९६० को दिकमा मनोिैज्ञाशनक शिन शपयािे र जेरोम ब्रुनरको 
प्रमखु योगदान िहकेो यस शस्ाधतमा शसकाइलाई मानशसक प्रशियाहरू  थमिण िशक्त, प्रशतशिया ि 
समथया समािान क्षमतामा आिारित माशनधर्। यो शस्ाधतले शिद्यार्थीको आधतरिक संज्ञानात्मक 
प्रशियालाई बझु्न ि उनीहरूको मानशसक शिकासको आिािमा शिक्षण शिशि अपनाउन पे्ररित गर्य। 
शिद्यार्थीहरूले शसकाइको प्रशियामा नयाँ िानकािीलाई आत्मसात ् ि समायोिन गिेि ज्ञान शनमायण 
गर्यन।्शसकाइ मानशसक प्रशिया भएकोले संज्ञानात्मक शस्ाधतलाई पाठ अध्ययनमा उपयोग गरिदा 
शसकाइ प्रशिया उपयोगी ि प्रभािकािी हुने दशेखधर् ।पाठ अध्ययनमा पशन शसकाइ प्रशियालाई 
मानशसक प्रशियाको रुपमा  थमिण िशक्त, ध्यान ि समथया समािान क्षमतामा आिारित भएि चशिय 
पद्दशत अनसुाि शिक्षण सहिीकिण कायय गरिने हुदँा अझ प्रभािकािी हुने यस शस्ाधतको सैद्दाशधत 
अध्ययनबाट दशेखधर् । 

३. व्यविारवादी हसद्धाति :  िॉटसनले १९१शतन मा आफ्नो "व्यविारवादी दृहिकोणको 
रूपमामनोहवज्ञान" नामक लेखमा धयिहािलाई िाताििणीय उत्तेिना र प्रशतशिया बीचको 
सम्बधिको रूपमा धयाख्या गिे। यो शस्ाधतले धयिहािलाई परिितयन गनय प्रोत्साहन ि पिुथकािको 
प्रयोगलाई महत्त्ि शदइधर्। र्थोनयडाइकले धयिहािलाई प्रभािकािी परिणामले प्रभाि पाने कुिा उल्लेख 
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गिे।यस शसद्दाधत अनसुाि शसकाइ िाताििणीय उत्तेिना ि त्यसमा शदइने प्रशतशियाको बीचको सम्बधि 
हो।पाठ अध्ययन प्रशियामा शिक्षक ि शिद्यार्थीमा सिै शसक्नको लाशग उत्पे्रिणा ि प्रशतशिया भइिहन ु
पने हुदँा धयिहाििादी शस्ाधतको प्रभािकािी उपयोग पाठ अध्ययनमा िशहिहने दशेखधर् । 

 माशर्थका शस्ाधतहरूलाई पाठ अध्ययनमा उपयोग गदाय पाठ शिक्षण प्रशियालाई अझ प्रभािकािी 
बनाउन सशकधर्। कक्षा शिक्षण सहिीकिणको िममा शिक्षकले शिक्षण काययलाई निप्रितयन बनाउन 
शिशभधन िै्ाशधतक ज्ञानलाई धयिहारिक प्रयोगमा रुपाधतिण गिी शिद्यार्थीको शसकाइ िाताििणलाई िीिधत 
बनाई पाठ्यिमले तोकेको शसकाइ उपलशधि हाँशसल गनय पे्ररित हुधर्न िसले गदाय शिक्षकको पेसागत 
शिकासमा समेत सहयोग पगु्दर् ।  

छलफल र नहिजा 

 पाठ अध्ययन अधतगयत उल्लेशखत शस्ाधत अनसुाि सामाशिक साथकृशतक शस्ाधतले सामुशहक 
सहकाययलाई िोड शदधर् । शिद्यार्थीहरुको साथकृशतक पषृ्टभमूी ि अनभुिलाई पाठ योिना शनमायणमा 
समािेि गिी समहुगत कायय, र्लर्ल ि सहकायायत्मक शसकाइलाई प्रोत्साहन गनय शिक्षक सहकमीबीच 
शसकाइ अनभुि आदन प्रदान गरिने कायय गरिधर् ।संज्ञानात्मक शस्ाधतले शिक्षणीय शिषय िथत ुप्रशतको 
ज्ञान, सीप ि गशहिो िािणाको शिशे्लषणात्मक प्रशतशिया प्रदान गिी शिक्षण सहिीकिण काययमा सिुािका 
उपायहरुको खोिी गरिधर् ।प्रश्नोत्ति, समथया समािान ि शिक्षणीय पाठको शिशे्लषण हुने गिी  पाठ 
योिनाको पनु शनमायण गदाय शिद्यार्थीहरुको संज्ञानात्मक आिश्यकतालाई ध्यानमा िाशखएको र् । 
धयिहाििादी शस्ाधतले शसकाइको उद्दशे्य प्राशप्तमा िोड शदइधर् ।शसकाइ उपलशधिलाई पाठ्यिमको 
उद्दशे्यसँग िोडेि पाठ अध्ययन प्रशियाको शिशे्लषण गरिएको र् । शिद्यार्थीको सकािात्मक धयिहािलाई 
प्रोत्साहन गनय शिक्षकको पशन सकािात्मक िािणा ि सहकायायत्मक शिक्षण अभ्यासात्मक कायय हुन ुपने गिी 
पाठ अध्ययनको प्रशियालाई यी शस्ाधतहरुको संयोिन मार्य त पाठ अध्ययन प्रशियाको शिशे्लषण गिेि 
शसकाइ उपलशधिको प्रभािकारिता ि उपयोशगता पशहचान गरिएको र् । त्यथतैगिीकक्षा अिलोकन गदाय 
शिक्षक सहिीकिणको समयमा कक्षामा गरिएका सहपाठी अिलोकन ि अिलोकन पश्चातको सिुािात्मक 
प्रशतशियात्मक प्रशतशिम्बन, शिक्षकको आफ्नै अनभुिको प्रशतशिया ि शिद्यार्थीलेशसकाइमा दखेाएको 
सशिय सहभाशगता िथता गशतशििले पाठ अध्ययनको लाशगपे्रिणात्मक मागयदियन प्रदान गयो । 

पाठ अध्ययनका प्रहिया 

 पाठ अध्ययनका चि अधतगयतअनसुधिानात्मक पाठ योिना शनमायण, पाठ कायायधियन, प्रशतशबम्बि 
सिुाि पदयर्न । शसकाइ चिको अभ्यासहरूलाई शिद्यार्थीहरूको शसकाइ लक्ष्यसँग कसिी िोड्ने भधनेमा 
सचेत हुनपुने आिश्यकता औलं्याएका र्न।् शिक्षकहरूले कक्षामा ती अभ्यासहरूलाई कसिी प्रयोग 
गनेर्न भनेि साििानीपिूयक योिना बनाउन आिश्यक र् । शिद्यार्थीहरूसँगको शिक्षण शसकाइ प्रशियामा 
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गिे।यस शसद्दाधत अनसुाि शसकाइ िाताििणीय उत्तेिना ि त्यसमा शदइने प्रशतशियाको बीचको सम्बधि 
हो।पाठ अध्ययन प्रशियामा शिक्षक ि शिद्यार्थीमा सिै शसक्नको लाशग उत्पे्रिणा ि प्रशतशिया भइिहन ु
पने हुदँा धयिहाििादी शस्ाधतको प्रभािकािी उपयोग पाठ अध्ययनमा िशहिहने दशेखधर् । 

 माशर्थका शस्ाधतहरूलाई पाठ अध्ययनमा उपयोग गदाय पाठ शिक्षण प्रशियालाई अझ प्रभािकािी 
बनाउन सशकधर्। कक्षा शिक्षण सहिीकिणको िममा शिक्षकले शिक्षण काययलाई निप्रितयन बनाउन 
शिशभधन िै्ाशधतक ज्ञानलाई धयिहारिक प्रयोगमा रुपाधतिण गिी शिद्यार्थीको शसकाइ िाताििणलाई िीिधत 
बनाई पाठ्यिमले तोकेको शसकाइ उपलशधि हाँशसल गनय पे्ररित हुधर्न िसले गदाय शिक्षकको पेसागत 
शिकासमा समेत सहयोग पगु्दर् ।  

छलफल र नहिजा 

 पाठ अध्ययन अधतगयत उल्लेशखत शस्ाधत अनसुाि सामाशिक साथकृशतक शस्ाधतले सामुशहक 
सहकाययलाई िोड शदधर् । शिद्यार्थीहरुको साथकृशतक पषृ्टभमूी ि अनभुिलाई पाठ योिना शनमायणमा 
समािेि गिी समहुगत कायय, र्लर्ल ि सहकायायत्मक शसकाइलाई प्रोत्साहन गनय शिक्षक सहकमीबीच 
शसकाइ अनभुि आदन प्रदान गरिने कायय गरिधर् ।संज्ञानात्मक शस्ाधतले शिक्षणीय शिषय िथत ुप्रशतको 
ज्ञान, सीप ि गशहिो िािणाको शिशे्लषणात्मक प्रशतशिया प्रदान गिी शिक्षण सहिीकिण काययमा सिुािका 
उपायहरुको खोिी गरिधर् ।प्रश्नोत्ति, समथया समािान ि शिक्षणीय पाठको शिशे्लषण हुने गिी  पाठ 
योिनाको पनु शनमायण गदाय शिद्यार्थीहरुको संज्ञानात्मक आिश्यकतालाई ध्यानमा िाशखएको र् । 
धयिहाििादी शस्ाधतले शसकाइको उद्दशे्य प्राशप्तमा िोड शदइधर् ।शसकाइ उपलशधिलाई पाठ्यिमको 
उद्दशे्यसँग िोडेि पाठ अध्ययन प्रशियाको शिशे्लषण गरिएको र् । शिद्यार्थीको सकािात्मक धयिहािलाई 
प्रोत्साहन गनय शिक्षकको पशन सकािात्मक िािणा ि सहकायायत्मक शिक्षण अभ्यासात्मक कायय हुन ुपने गिी 
पाठ अध्ययनको प्रशियालाई यी शस्ाधतहरुको संयोिन मार्य त पाठ अध्ययन प्रशियाको शिशे्लषण गिेि 
शसकाइ उपलशधिको प्रभािकारिता ि उपयोशगता पशहचान गरिएको र् । त्यथतैगिीकक्षा अिलोकन गदाय 
शिक्षक सहिीकिणको समयमा कक्षामा गरिएका सहपाठी अिलोकन ि अिलोकन पश्चातको सिुािात्मक 
प्रशतशियात्मक प्रशतशिम्बन, शिक्षकको आफ्नै अनभुिको प्रशतशिया ि शिद्यार्थीलेशसकाइमा दखेाएको 
सशिय सहभाशगता िथता गशतशििले पाठ अध्ययनको लाशगपे्रिणात्मक मागयदियन प्रदान गयो । 

पाठ अध्ययनका प्रहिया 

 पाठ अध्ययनका चि अधतगयतअनसुधिानात्मक पाठ योिना शनमायण, पाठ कायायधियन, प्रशतशबम्बि 
सिुाि पदयर्न । शसकाइ चिको अभ्यासहरूलाई शिद्यार्थीहरूको शसकाइ लक्ष्यसँग कसिी िोड्ने भधनेमा 
सचेत हुनपुने आिश्यकता औलं्याएका र्न।् शिक्षकहरूले कक्षामा ती अभ्यासहरूलाई कसिी प्रयोग 
गनेर्न भनेि साििानीपिूयक योिना बनाउन आिश्यक र् । शिद्यार्थीहरूसँगको शिक्षण शसकाइ प्रशियामा 

अधतिशियात्मक अिथर्थाको प्रत्यक्ष शिशे्लषणात्मक रुपबाट शसकाइमा पाने प्रभािको अिलोकन गरिधर्। 
शिद्यार्थी कसिी शसक्र्न ् भधने शिक्षकहरूको बझुाइलाई समेत मागयदियन गर्य।पाठ अध्ययनको चिल े
शिक्षकहरूलाई शिषयिथत,ु शिषयको प्रकृशत, शिद्यार्थीहरूले शिषयिथत ुशसक्न आिश्यक सीपहरूि शतनका 
लाशग उपयकु्त शिक्षण िणनीशतहरूको बािेमा सामूशहक संिाद ि प्रशतशबम्बमा संलग्न गिाउँर्। पाठ 
अध्ययनले शिद्यार्थीको शसकाइमा दशेखने परिितयन ल्याउनका लाशग एक सम्भाधय मागय प्रदान गनय 
सक्र्(गुस्की,२००२)िसले प्रभािकािी रुपमा धयािसाशयक शिक्षाको केधिशिधद ुहुनपुने बताएका र्न।् पाठ 
अध्ययनले शिक्षकहरूको शिक्षण प्रशियामा परिितयन ल्याउने रूपिेखा प्रदान गर्य ि शिक्षकहरूको शिक्षण 
सहिीकिणको अभ्यासले शिद्यार्थीहरुको शसकाइमा पने प्रभािको प्रत्यक्ष अिलोकनमा सहयोग गदयर् ।पाठ 
अध्ययनमा अनसुधिानात्मकपाठकोशिक्षणिअिलोकनलेशिक्षकहरूकोनिप्रितयनात्मक शिक्षण अभ्यासको 
माध्यमबाट शिद्यार्थीको शसकाइ उपलशधि हाँशसल गनय उपयकु्त िाताििण शसियना गर्य ।  

 पाठ अध्ययनले नयाँ ज्ञानको शिकास, शिक्षक ि शिद्यार्थीहरूको शसकाइको सिुािि शिक्षण 
सहिीकिण प्रशियामा सिुाि गनयका लाशग अनसुधिानकतायको सशिय भशूमकामा िोड शदधर् (कहनफ, 
२०१७) । पाठ अध्ययन चि काययमलूक अनसुधिान चिसँग मेल खाधर् । अधिेषण िा अिलोकन, 
अनसुधिान पाठको योिना बनाउने िा कायायधियन गन,े प्रशतशबशम्बत गने ि परिितयन गने िा परिमाियन गन े
(लुईसरिर्ड, २०११; म्याकहनफ, २०१७)िनु काययले अनसुधिानलाई अध्ययनका लाशग उपयकु्त प्शत 
बनाउँर्। पाठ अध्ययनले शिक्षकहरूको शिषयिथत,ु शिक्षण शिशि, ि शिद्यार्थीको शसकाइ सम्बधिी ज्ञान ि 
शिश्वासमा परिितयन ल्याउनेर् ।शिक्षकहरूको सहकायय क्षमतामा सिुाि गनेर्ि शिद्यार्थीको सोचलाई 
सकािात्मकबनाउन प्रयोग गरिने शिक्षण ि शसकाइ स्रोतहरूमा सिुाि गनेर् (लईुस ि अधय, २००९)। 

 
 कक्षा शिक्षण सहिीकिण प्रशियामासहपाठी शिक्षकको सहयोगमा गरिने पाठ अध्ययनको चशिय 
प्रशिया अनसुािउपयकु्त िै्ाशधतक प्शत अपनाएि धयिहारिक ज्ञानमा आिारित शिद्यार्थी शसकाइमा 
शनिधति सिुािको लाशग शिक्षकको पेसागत शिकासका काययहरु शिद्यार्थीको शिषयगत शसकाइ 
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उपलशधिसँगिोशडन ुपर्य । सहपाठी शिक्षकको पेसागत सहयोगबाट अनसुधिानात्मक पाठ योिना शनमायण 
गिी उपयकु्त िैशक्षक सामग्रीको प्रयोग गिी उत्कृ� शसकाइ सहिीकिणको लाशग प्राशिशिक सहयोग प्रदान 
गरिधर् ।पाठ अध्ययनभनेको शिक्षकहरूको एउटा समहू शमलेि एउटा पाठलाई गशहरिएि अध्ययन गने ि 
त्यसलाई अझै िाम्रो बनाउनका लाशग शमलेि काम गने एउटा प्रशिया हो। यो एउटा यथतो चिीय प्रशिया हो 
िसले शिक्षकहरूलाई शनिधति शसक्ने ि सीप शिकास हुन पे्ररित गर्य।शिक्षकहरूले पाठको योिना बनाउँर्न,् 
कक्षामा लाग ूगर्यन्, अिलोकन गर्यन ्ि त्यसको शिशे्लषण गर्यन।् यस प्रशियाबाट शिक्षकहरूले आफ्नो 
शिक्षण सीपलाई शनखानय सक्र्न ् ि शिद्यार्थीहरूको शसकाइलाई अझ प्रभािकािी बनाउन सक्र्न।् कक्षा 
कायय, परियोिना कायय, सामदुाशयक कायय, समहु कायय ि उक्त काययको प्रथततुीकिण ि पषृ्टपोषणलाई पाठ 
अध्ययनको अनसुधिानात्मक सािनको रुपमा शलइधर् ।पाठ अध्ययनको प्रशियालाई शनम्न अनसुाि 
उल्लेख गरिधर् । 

1. पाठ छनोट:शिक्षकहरूको समूह शमलेि एउटा पाठ र्नोट गरिधर् िनु पाठ सिुाि गनुयपने हधुर् 
।पाठ्यिमले िाखेको उद्दशे्य अनरुुप पाठ तयािीको लाशग र्नोट गरिएको उक्त पाठ शिद्यार्थीहरूका 
लाशग चनुौतीपणूय ि शिक्षकको लाशग समथयापणूय हुन सक्र्। 

2. अनुसतिनात्मक पाठ योजना हनमाडण :शिक्षकहरूको समूह शमलेि पाठको शिथततृ योिना 
बनाउँर्न।्यसमा पाठको उद्दशे्य, शिक्षण शिशिहरू, सामग्री ि मलू्याङ्कनका तरिकाहरू समािेि 
हुधर्न।् 

3. हशक्षण हसकाइ सिजीकरण :समहूका एक िना शिक्षकले पाठलाई कक्षामा सञ्चालन 
गर्यन।्अधय शिक्षकहरू शिक्षण सहिीकिणको काययकलापलाई कक्षामा अिलोकन गर्यन ् ि पाठ 
शिक्षणको सधदभयलाई शटपोट गर्यन । 

4. हशक्षण सिजीकरणको अवलोकन र हवशे्लषण:अिलोकन पशर्, शिक्षकहरूको समहू शमलेि 
पाठको शिशे्लषण गर्यन।्उनीहरू शिद्यार्थीहरूको प्रशतशिया, शिक्षण शिशिहरूको प्रभािकारिता ि 
पाठका कमिोिीहरूमा र्लर्ल गर्यन।् 

5. हशक्षण सिुार:शिशे्लषणको आिािमाशिक्षकहरूको समहू शमलेि पाठमा सिुाि गनयका लाशग 
सझुािहरू शदधर्न ्ि पाठ योिना दशेख शिक्षण सहिीकिण काययमा सिुाि गर्यन।् 

6. हशक्षण पुनरावृहि:सिुाि पशर्शिक्षकहरूको समहूले पाठलाई पनुः सञ्चालन गर्यन ्ि पनुः शिशे्लषण 
गर्यन।्यो प्रशिया शिक्षकहरू सधत�ु नभएसम्म पनुिािशृत्त भइ िहधर्। 
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उपलशधिसँगिोशडन ुपर्य । सहपाठी शिक्षकको पेसागत सहयोगबाट अनसुधिानात्मक पाठ योिना शनमायण 
गिी उपयकु्त िैशक्षक सामग्रीको प्रयोग गिी उत्कृ� शसकाइ सहिीकिणको लाशग प्राशिशिक सहयोग प्रदान 
गरिधर् ।पाठ अध्ययनभनेको शिक्षकहरूको एउटा समहू शमलेि एउटा पाठलाई गशहरिएि अध्ययन गने ि 
त्यसलाई अझै िाम्रो बनाउनका लाशग शमलेि काम गने एउटा प्रशिया हो। यो एउटा यथतो चिीय प्रशिया हो 
िसले शिक्षकहरूलाई शनिधति शसक्ने ि सीप शिकास हुन पे्ररित गर्य।शिक्षकहरूले पाठको योिना बनाउँर्न,् 
कक्षामा लाग ूगर्यन्, अिलोकन गर्यन ्ि त्यसको शिशे्लषण गर्यन।् यस प्रशियाबाट शिक्षकहरूले आफ्नो 
शिक्षण सीपलाई शनखानय सक्र्न ् ि शिद्यार्थीहरूको शसकाइलाई अझ प्रभािकािी बनाउन सक्र्न।् कक्षा 
कायय, परियोिना कायय, सामदुाशयक कायय, समहु कायय ि उक्त काययको प्रथततुीकिण ि पषृ्टपोषणलाई पाठ 
अध्ययनको अनसुधिानात्मक सािनको रुपमा शलइधर् ।पाठ अध्ययनको प्रशियालाई शनम्न अनसुाि 
उल्लेख गरिधर् । 

1. पाठ छनोट:शिक्षकहरूको समूह शमलेि एउटा पाठ र्नोट गरिधर् िनु पाठ सिुाि गनुयपने हधुर् 
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पाठ अध्ययनको प्रभावकाररिा र उपयोहगिाको हवशे्लषण 
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 सबै सहपाठी शिक्षकहरू शमलेि बनाएको अनसुधिानत्मक पाठ योिना ि शिक्षण सामग्री अनुसाि 
शिक्षकले उक्त सहपाठीसमहूमा प्रत्येक पाठ योिनामाअभ्यासात्मक शिक्षणकायय गिी  आिश्यक पषृ्टपोषण 
सशहत कक्षामा सिुािात्मक शिक्षणको लाशग मागयदियन गने कायय पश्चात शिक्षण सहिीकिणका लाशग 
कक्षामा िाने ि अधय सहपाठी शिक्षकहरूले िाथतशिक शिक्षणको अिलोकन ि मलू्याङ्कन गने ि 
आिश्यक सिुािको लाशग िचनात्मक पषृ्टपोषण प्रदान गने ि सोही आिािमा पाठ अध्ययनको चि 
दोहोर् याउनपुने िा सामाधय सिुाि गिेि अगाशड बढ्न सशकने भधन ेबािेमा सहपाठी शिक्षकको प्रशतशबम्बन िा 
पषृ्टपोषणले तय गने गिी कायय योिना बनाइयो ।  कक्षा अिलोकनको संशक्षप्तशिििण तल उल्लेख गरिधर् । 
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पहिलो चरणको अवलोकन  
शिषय शिक्षक प्रशतशिया  सहपाठी 

अिलोकनको 
औषत परिणाम 

सिल पक्ष कमिोि 

नेपाली १ - शिद्यार्थीलाई उत्सकुता िगाउने काम  

- खेलको माध्यमबाट सहिीकिण  

- शिद्यार्थीहरू उत्साही ि शसकाइको लाशग शियािील  

- िशमक शसकाइलाई महत्ि शदएको  

- एकीकृत पाठ्यिममा अधति ि बहुशिषयक  

- शसकाईको लाशग शनिधति मलू्याङ्कन गरिएको आशद  

 उत्तम 

अंग्रेिी २ - शिद्यार्थीलाई उत्सकुता िगाउने काम  
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- िशमक शसकाइलाई महत्ि शदएको  

- एकीकृत पाठ्यिममा अधति ि बहुशिषयक  

शसकाईको लाशग 
शनिधति 
मलू्याङ्कनलाई 
महत्ि नशदएको  

मध्यम 

सेिोरे्िो शतन - शिद्यार्थीलाई उत्सकुता िगाउने काम  
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- िशमक शसकाइलाई महत्ि शदएको  

- एकीकृत पाठ्यिममा अधति ि बहुशिषयक  

- शसकाईको लाशग शनिधति मलू्याङ्कन गरिएको आशद  

खेलको माध्यमबाट 
शिक्षण सहिीकिण 
काययमा कमिोिी 
िह्यो  
 

मध्यम 

गशणत चाि - खेलको माध्यमबाट सहिीकिण  

- शिद्यार्थीहरू उत्साही ि शसकाइको लाशग शियािील  

- िशमक शसकाइलाई महत्ि शदएको  

- एकीकृत पाठ्यिममा अधति ि बहुशिषयक  

- शसकाईको लाशग शनिधति मलू्याङ्कन गरिएको आशद  

शिद्यार्थीलाई 
उत्सकुता िगाउने 
काम गरिएन  
 

मध्यम 

 

 पाठ अध्ययन शिद्यालय तहमै सहपाठी शिक्षकबाट गरिने शिक्षण सिुािको पेसागत अभ्यास हो । 
पशहलो अनसुधिानात्मक कक्षामा सहपाठी शिक्षक शमलेि अनसुधिानात्मक पाठ योिना बनाउने, िैशक्षक 
सामग्रीको संकलन ि शनमायण तर्था शसकाइ सहिीकिण शियाकलापको र्नोट िथता काययहरु गरिएको ि 
त्यसपशर् सबै सहपाठी शिक्षकहरू शमलेि बनाएको अनसुधिानत्मक पाठ योिना ि शिक्षण सामग्री अनसुाि 
शिक्षकले उक्त समहूमा पिूय अभ्यासत्मक शिक्षणकायय गिी  आिश्यक पषृ्टपोषण सशहत कक्षामा सुिािात्मक 
शिक्षणको लाशग मागयदियन गने कायय पश्चात गरिएको शिक्षण सहिीकिण कायय उपलशधिमलूक भएको 
पाइयो । समग्रमा प्रर्थम चिणको अिलोकनले शिक्षण शसकाइ चि दोहोयायउन ु पने दशेखएन । एकीकृत 
पाठ्यिमअनसुािअधति शिषयक ि बहुशिषयक पाठ्यिथतकुो उत्कृ� सहिीकिण हुन नसके पशन 
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शिद्यार्थीहरूले शसकाइ सक्षमता भने हाशसल गिेका शर्थए। अबको कक्षा शिक्षणमा अधति शिषयक ि 
बहुशिषयक सम्बधिलाई महत्ि शदएि शिक्षण सहिीकिण गरिँदा शसकाइ उपलशधिको थति अझ बढ्ने 
प्रशतशबम्बन िहकेो पाइयो ।   
दोस्रोदेहि छौठौ चरणसम्मको सिपाठी कक्षा अवलोकन 
दोस्रो चिणदेशख रै्ठौ चिणसम्म गरिएको सहपाठी कक्षा अिलोकनमा सहपाठी शिक्षकहरुको प्रशतशिया अनसुाि शिक्षकको शिक्षण 
सहिीकिण काययलाई उत्तम भनी प्रशतशिया शदइएकोले दोस्रोदेशख रै्ठौ चिणसम्मको कक्षा अिलोकनलाई एउटै ताशलकामा प्रथतुत 
गरियो । 
नेपाली १ शसकाइ सक्षमता हाशसल, एकीकृत पाठ्यिम अनकुुल शिक्षण, 

शनिधति मलू्याङ्कन, अधति ि िहुशिषयक शसकाइ 
- उत्तम 

अंग्रेिी २ शसकाइ सक्षमता हाशसल, एकीकृत पाठ्यिम अनकुुल शिक्षण, 
शनिधति मलू्यांकन, अधति ि िहुशिषयक शसकाइ 

- उत्तम 

सेिोरे्िो शतन शसकाइ सक्षमता हाशसल, एकीकृत पाठ्यिम अनकुुल शिक्षण, 
शनिधति मलू्यांकन, अधति ि िहुशिषयक शसकाइ 

- उत्तम 

गशणत चाि शसकाइ सक्षमता हाशसल, एकीकृत पाठ्यिम अनकुुल शिक्षण, 
शनिधति मलू्यांकन, अधति ि िहुशिषयक शसकाइ 

- उत्तम 

 आिािभतू तह कक्षा शतन मा अध्यापन गने चाि िना शिक्षलाई अनसुधिानात्मक पाठ योिना 
शनमायण, सामग्रीको र्नोट ि शनमायण, कायायधियन ि प्रशतशिम्बन सम्मको काययमा शििेषज्ञ तर्था सहपाठी 
शिक्षकहरुको प्रत्यक्ष सहयोगमा पिूय अभ्यासत्मक शिक्षणकायय गिी  आिश्यक पषृ्टपोषण सशहतको 
सिुािात्मक कक्षा  शिक्षणको लाशग मागयदियन गने कायय पश्चात सम्बशधित शिक्षकबाट गरिएको शिक्षण 
सहिीकिण कायय उपलशधिमलूक भएको पाइयो । प्रर्थम अनुसधिानत्मक पाठ अध्ययनको प्रशियामा 
गरिएको शिक्षण कमिोिीलाई सुिाि गद ैरै्टौ ँकक्षासम्मको अिलोकनबाट प्राप्त प्रशतशिम्बन ि शिक्षकको 
शिक्षण सहिीकिण प्रशिया उत्कृ� पाइयो।काययथर्थलमा सहपाठी शिक्षकको पेिागत सहयोगले शिक्षण 
सहिीकिण शिशि ि शसकाई उपलशधि प्रशियामा िोड्न ि तत्कालै पषृ्टपोषण शदएि सिुाि गनय दीघयकालीन 
अभ्यास गनय सशकने देशखयो।समग्रमा दोस्रोदशेख रै्ठौ चिणसम्मको अिलोकनले शिक्षण शसकाइ चि 
दोहोयायउन ुपने दशेखएन ।शिक्षण सहिीकिण काययमा सहपाठी सहयोग ि शिक्षण काययको पिूय अभ्यासले 
शिक्षकलाई िाथतशिक शिक्षण सहिीकिणमा प्रभािकािी ि उपलशधिमलूक बनाउन सहयोग गिेको शनरकषय 
शनकाशलयो । 
हसकाइका लाहग मूलयाांकनको हवशे्लषण : कक्षा शतनको शिद्यार्थीहरूको दोस्रो त्रैमाशसक सम्म शिक्षकले प्रदान गिेको शिद्यार्थी 
पोटयर्ोशलएको प्राप्त अङ्कन अनुसाि प्रर्थम त्रैमाशसक पिीक्षासँग दोस्रो तै्रमाशसक पिीक्षाको तुलना गदायपाठ अध्यनकोउपयोशगता ि 
प्रभािकारिता उच्च िहकेो पाइयो।िनु तलकोशिद्यार्थीपोटयर्ोशलएको नशतिाबाट थप� हुधर्। 
प्रर्थम त्रैमाशसक पिीक्षा औषत अंक दोस्रो त्रैमाशसक पिीक्षा औषत अंक 
नेपाली ५० नेपाली ७५ 
अंग्रेिी ४५ अंग्रेिी ७० 
सेिोरे्िो ४० सेिोरे्िो ७५ 
गशणत ४५ गशणत ८५ 
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 प्रर्थम त्रैमाशसक पिीक्षादशेख दोस्रो त्रैमाशसक पिीक्षासम्मको अिशिलाईआिाि मानेि कक्षा शतन को 
पोटयर्ोशलयो मलू्यांकनबाट प्रर्थम त्रैमाशसक पिीक्षाको औषत अकं शनकाशलएको शर्थयो । पशहलो त्रैमाशसक 
पिीक्षा पश्चात दोस्रो त्रैमाशसक पिीक्षा सम्म पाठ अध्ययनको चशिय प्रशियाको माध्यमबाट शिक्षण 
सहिीकिण कायय गरियो ।माशर्थको ताशलका अनसुाि प्रर्थम त्रैमाशसक पिीक्षाबाट दोस्रो त्रैमाशसक पिीक्षा 
िीचको समयमा गरिएको पाठ अध्ययनको शिक्षण सहिीकिण प्रशियाबाट  शिद्यार्थीको शसकाइ उपलधिी 
उल्लेख्य बढेको पाइयो ।यस अर्थयमा पशन पाठ अध्ययन प्रशिया ि यसको प्रभाि उपलशधिमलूक िहकेो 
शनरकषय शनकाल्न सशकधर् ।   
पाठ अध्ययनको उपयोहगिा  

१. पाठ अध्ययनमा सामातयीकृि हशक्षण हवहिको उपयोहगिा :यस शिशिको अििािणा पलय आि. 
एस. ग्यालाघिले सन १९८० को दिकमा प्रशतपादन गिेकी शर्थइन।्योशस्ाधत िा शिक्षण शिशिलाई 
शिक्षण सहिीकिण प्रशियामा शिद्यार्थीहरूको सशियता ि शिम्मेिािी बहनको लाशग महत्त्िपणूय 
माशनधर् ।आिािभतू तहको कक्षा शतनका सहपाठी शिक्षकहरुसँगको अधतशिय या, र्लर्ल ि कक्षा 
सहिीकिण अिलोकनबाट थप� हुधर् शिद्यालयमा गरिने सिै शिषयहरुको शिक्षण प्शतमा पाठ 
अध्ययन प्रशियामा यो शिशिको उपयोशगता िहकेो पाइधर् । िनु यस प्रकाि उल्लेख गरिधर् । 

 I do (म गछुड): शिक्षकले पाठको शसकाइ सहिीकिण गदाय सुरुमा शिक्षकले नेततृ्ि शलएि सिै 
काम गर्यन ् ि शिद्यार्थीलाई शसकाउन उदाहिण प्रथततु गर्यन।् यो चिणमा अनभुिी सहपाठी 
शिक्षकबाट नमनूाका रूपमा पाठ योिना बनाएि शिक्षकले पाठ्य िथतकुो धयाख्या ि शिशे्लषण 
गिी शिद्यार्थीहरुलाई ज्ञान प्रदान गने काम शिक्षकले धयशक्तगत रुपमा गर्यन । यसमा शिक्षक बढी 
सशिय हुधर्न । शिषय िथतकुो िािणात्मक ज्ञानको लाशग शिक्षण सहिीकिण गरिधर् । 

 We do (िामी गछौं): शिक्षक ि शिद्यार्थीहरू शमलेि शसकाइ प्रशिया अगाशड बढाउँर्न।् 
शिक्षकले शिद्यार्थीहरूको सार्थमा अभ्यास गिाउँर्न ्ि समथयाहरूको समािानमा सहयोग गर्यन 
भने शिद्यार्थीले पशन उत्सकु्ताका सार्थ शिक्षकसँगै सहकायय गिेि शसकाइ हाशसल गर्यन । पाठ 
अध्ययनको लाशग यो चिणमा शिक्षकहरू शमलेि पाठ योिना शनमायण गने ि शिक्षण अभ्यासमा 
सहभागी हुने गर्यन । सबै शिक्षकहरूले सहकायय गिी पाठको तयािी गर्यन ् ि सामशूहक रूपमा 
शसकाइ अभ्यास गर्यन।् सहपाठी शिक्षकहरूबाटशिक्षण सामग्री शनमायण, शिक्षण िणनीशत ि 
शियाकलाप र्नोट गने ि शिद्यार्थीसँगको अधतिशियाको माध्यमबाटशिक्षण सहिीकिणमा 
सहकायय गर्यन ् ि सिुािका लाशग सझुािहरू आदान-प्रदान गर्यन।् यसिी, "We do" चिणल े
सामशूहक शसकाइको िाताििण शसियना गर्य ि शिक्षण प्रशियालाई सिुानय सहयोग गर्य। 
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 प्रर्थम त्रैमाशसक पिीक्षादशेख दोस्रो त्रैमाशसक पिीक्षासम्मको अिशिलाईआिाि मानेि कक्षा शतन को 
पोटयर्ोशलयो मलू्यांकनबाट प्रर्थम त्रैमाशसक पिीक्षाको औषत अकं शनकाशलएको शर्थयो । पशहलो त्रैमाशसक 
पिीक्षा पश्चात दोस्रो त्रैमाशसक पिीक्षा सम्म पाठ अध्ययनको चशिय प्रशियाको माध्यमबाट शिक्षण 
सहिीकिण कायय गरियो ।माशर्थको ताशलका अनसुाि प्रर्थम त्रैमाशसक पिीक्षाबाट दोस्रो त्रैमाशसक पिीक्षा 
िीचको समयमा गरिएको पाठ अध्ययनको शिक्षण सहिीकिण प्रशियाबाट  शिद्यार्थीको शसकाइ उपलधिी 
उल्लेख्य बढेको पाइयो ।यस अर्थयमा पशन पाठ अध्ययन प्रशिया ि यसको प्रभाि उपलशधिमलूक िहकेो 
शनरकषय शनकाल्न सशकधर् ।   
पाठ अध्ययनको उपयोहगिा  

१. पाठ अध्ययनमा सामातयीकृि हशक्षण हवहिको उपयोहगिा :यस शिशिको अििािणा पलय आि. 
एस. ग्यालाघिले सन १९८० को दिकमा प्रशतपादन गिेकी शर्थइन।्योशस्ाधत िा शिक्षण शिशिलाई 
शिक्षण सहिीकिण प्रशियामा शिद्यार्थीहरूको सशियता ि शिम्मेिािी बहनको लाशग महत्त्िपणूय 
माशनधर् ।आिािभतू तहको कक्षा शतनका सहपाठी शिक्षकहरुसँगको अधतशिय या, र्लर्ल ि कक्षा 
सहिीकिण अिलोकनबाट थप� हुधर् शिद्यालयमा गरिने सिै शिषयहरुको शिक्षण प्शतमा पाठ 
अध्ययन प्रशियामा यो शिशिको उपयोशगता िहकेो पाइधर् । िनु यस प्रकाि उल्लेख गरिधर् । 

 I do (म गछुड): शिक्षकले पाठको शसकाइ सहिीकिण गदाय सुरुमा शिक्षकले नेततृ्ि शलएि सिै 
काम गर्यन ् ि शिद्यार्थीलाई शसकाउन उदाहिण प्रथततु गर्यन।् यो चिणमा अनभुिी सहपाठी 
शिक्षकबाट नमनूाका रूपमा पाठ योिना बनाएि शिक्षकले पाठ्य िथतकुो धयाख्या ि शिशे्लषण 
गिी शिद्यार्थीहरुलाई ज्ञान प्रदान गने काम शिक्षकले धयशक्तगत रुपमा गर्यन । यसमा शिक्षक बढी 
सशिय हुधर्न । शिषय िथतकुो िािणात्मक ज्ञानको लाशग शिक्षण सहिीकिण गरिधर् । 

 We do (िामी गछौं): शिक्षक ि शिद्यार्थीहरू शमलेि शसकाइ प्रशिया अगाशड बढाउँर्न।् 
शिक्षकले शिद्यार्थीहरूको सार्थमा अभ्यास गिाउँर्न ्ि समथयाहरूको समािानमा सहयोग गर्यन 
भने शिद्यार्थीले पशन उत्सकु्ताका सार्थ शिक्षकसँगै सहकायय गिेि शसकाइ हाशसल गर्यन । पाठ 
अध्ययनको लाशग यो चिणमा शिक्षकहरू शमलेि पाठ योिना शनमायण गने ि शिक्षण अभ्यासमा 
सहभागी हुने गर्यन । सबै शिक्षकहरूले सहकायय गिी पाठको तयािी गर्यन ् ि सामशूहक रूपमा 
शसकाइ अभ्यास गर्यन।् सहपाठी शिक्षकहरूबाटशिक्षण सामग्री शनमायण, शिक्षण िणनीशत ि 
शियाकलाप र्नोट गने ि शिद्यार्थीसँगको अधतिशियाको माध्यमबाटशिक्षण सहिीकिणमा 
सहकायय गर्यन ् ि सिुािका लाशग सझुािहरू आदान-प्रदान गर्यन।् यसिी, "We do" चिणले 
सामशूहक शसकाइको िाताििण शसियना गर्य ि शिक्षण प्रशियालाई सिुानय सहयोग गर्य। 

 You do (हिमी गछौ): शिद्यार्थीले शसकाइमा थिशनभयि हुदँ ै िाँदा शसकाइको शिम्मेिािी शलन 
र्थाल्र् । शिक्षकले शनगिानी गिेि शिद्यार्थीहरूलाई धयशक्तगत रूपमा कायय गने अिसि शदधर्न।् 
यसमा शिक्षकले कम हथतक्षेप गिेि शिद्यार्थीलाई थितधत्र रूपमा शसक्न प्रेरित गर्यन।् पाठ 
अध्ययनबाट शसकेको ज्ञानलाई धयशक्तगत अभ्यासको लाशग समयानकूुल सिुाि गनय प्रोत्साशहत 
गरिधर् । शिक्षकले शिद्यार्थीहरूलाई शसकाइमा शिम्मेिाि बनी दक्षता हाशसल गनय प्रेरित गर्यन । 
शिद्यार्थीले पशन कक्षामा शसकेको पाठलाई सहपाठी सार्थीहरुसँग प्रशतशिम्बन गिी त्यसको 
प्रभािकारिताको समीक्षा गदयर्न । यसिी शिद्यार्थीहरु शसकाइमा िमि थिशनभयि बधद ैिाधर्न । 
यसिी उनीहरु सक्षम ि दक्षता हाशसल गद ैप्रशतभािान शिद्यार्थी बधर्न । 

 शिक्षकको पेसागत शिकासमा पाठ अध्ययनलाई "म गरु्य, तपाई ं गनुयहुधर्, हामी गर्ौं"शस्ाधत िा 
शिशिसँग िोडेि शिक्षण सहिीकिण काययमा उपयोग गदायशिक्षकहरूले सहकायायत्मक प्शतबाट गरिन े
शिक्षण अभ्यासमा धयशक्तगत तर्था सामुशहक (शिक्षक ि शिद्यार्थी) सिुािका लाशग शिक्षणशसकाइ 
शियाकलापको प्रशियालाई उपयकु्त शिशि िा िणनीशतको माध्यमबाट शसकाइका लाशगगणुथतिीय 
शिक्षणको सशुनशश्चत गर्य। 

२. सिपाठी हशक्षकसगँको सिकायडको उपयोहगिा:शिद्यार्थीहरूको लाशग शसकाइको सामाशिक 
तत्िहरूमा ध्यान शदइए पशन शिशभधन अनसुधिानहरूले शिक्षकहरूको लाशग शसकाइका सामाशिक 
आयामहरूको महत्त्िलाई शिचाि गनय आिश्यक र् भधने कुिामा बढी िोड शदन र्थालेको र् (ग्रॉसमैन र 
अतय, सन ् २००१; िोर्ड, २००४)। यो धयापक रूपमा थिीकारिएको र् शक सहपाठी शिक्षकहरू 
शिद्यालयमा िैशक्षक परिितयनको प्रि य्न गने सबैभधदा महत्त्िपणूय कािकहरू मध्ये पदयर्न ्(हर् हलमा, 
सन ्२००१; ओइहसहर्, २००९)।सहपाठी शिक्षक समहुको मुख्य उद्दशे्य भनेको यसले शिक्षकहरूको 
लाशग शनिधति शसकाइको िाताििण प्रदान गनुय हो ।शिक्षकहरूलाई पेिागत शिकासको लाशग सहयोग ि 
सहपाठीहरूको लाशग सामाशिक संिचना प्रदान गनुय हो। शिक्षकहरूलाई आफ्ना शिद्यालयको 
िाताििण ि िाथतशिकताहरूशभत्र िैशक्षक ि पाठ्यिमका िणनीशतहरूसँग परिशचत हुने अिसर्था प्रदान 
गनुय हो (र्ाहलडङर अतय, सन २००८) । 

३. हशक्षकको स्व प्रयासको उपयोहगिा : पाठ अध्ययनमा अनसुाि गरिने शिक्षण शसकाइ सहिीकिण 
प्रशियामा शिक्षकको महत्िपणूय भशूमका हुने थप� दशेखधर् । ििसम्म शिक्षक िािीरिक ि मानशसक 
रुपमा शिक्षण काययमा तयािी हुदनैन ्तिसम्म शसकाइ उपलशधि हाँशसल हुने सम्भािना िहदनै ।त्यसैले 
पशन परिितयन आरँै्बाट सम्भि हुने हुदँा शिक्षकको थिप्रयासको उपयोशगता नै पाठ अध्ययनमा 
महत्िपणूय हुने गदयर् । 
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४. हसकाइ उपलहव्िको सहुनहिििा सम्बतिी उपयोहगिा : पाठ अध्ययन प्रशिया अनसुधिानात्मक 
पाठ योिना शनमायण, कक्षा शिक्षणमा कायायधियन ि त्यसको प्रशतशिम्बनमा आिारित र् ।यो चशिय 
प्रशिया भएको हुदँा शिद्यार्थीको शसकाइ उपलशधि हाँशसल भएको सशुनशश्चत नभएसम्म पाठ अध्ययनको 
चि पनुिािशृत्त भइिहधर् ।यस प्रकृयाबाट शिद्यार्थी शसक्नको लाशग सिै सक्षम हुधर् ि उपयकु्त 
िाताििणमा शिद्यार्थीले शसकाइ हाँशसल गने हुदँा उक्त िाताििण शनमायणमा शिक्षकको भशूमका 
महत्िपणूय हुने दशेखधर् । 

पाठ अध्ययनको प्रभावकाररिा 

१. हसकाइ प्रहियालाई सिुार गनड :पाठ अध्ययन प्रशिया पाठ योिना, कायायधियन ि 
प्रशतशिम्बनको चशिय प्शत अनरुुप हुने भएकोले शिद्यार्थीको शसकाइ उपलशधि हाँशसल 
नभएसम्म पाठ अध्ययन प्रकृयालाई पनुिािशृत्त गरिशहने भएकोले शसकाइ प्रशियामा सिुाि हुने 
सशुनशश्चत गर्य । 

२. हशक्षक िाहलम र हवकास :प्रमाशणकिण ताशलमलाई मात्र शिक्षकको पेसागत शिकास माधन े
पिम्पिागत िै्ाशधतक िािणामा परिितयन भइ सहपाठी शिक्षकसँग प्राशिशिक ि पेसागत सहयोग ि 
शिक्षण अनभुि आदनप्रदान गरिने हुदँा शनिधति पेसागत शिकासको िाताििण शनमायण हुदँ ैिाने ि 
शिक्षण समथयाको तत्काल समािान हुने हुदँा  तत्कालै शिक्षण िणनीशत तय गनय ि परिमाियन गनय 
सशकने भएकोले शिक्षक ताशलम ि शिकासमा नयाँ आयाम दशेखधर् । 

३. सियोगात्मक हशक्षण : सहपाठी शिक्षकहरु एक अकायसँग शिक्षण अनभुि आदन प्रदान गिी 
शिक्षण शसकाइ सहिीकिणमा सुिाि गर्यन ।सहयोगात्मक शिक्षण काययबाट शसकाइका नशिनत्तम 
अभ्यासहरु समेत एक अकायमा साझा गने अिसि शमल्दर् । 

४. हशक्षकको पेसागि हवकास : पाठ अध्ययनले शिक्षकहरुलाई शनयशमत रुपमा नयाँ ज्ञान ि शसप 
प्राप्त गनय प्रोत्साहन गर्य। यसले उनीहरुको पेिागत शिकासलाई शनिधतिता शदधर्। शिक्षकहरु 
बीचमा ज्ञान आदान-प्रदान गिाउँर् ि शिक्षण प्रशियालाई र्थप प्रभािकािी बनाउँर्। 

५. हवद्यालयको हसकाइ वािावरणमा सिुार :पाठ अध्ययनमा शिक्षकहरु एक आपसमाशमलेि 
काम गर्यन ्। यसले  शसकाइ ि शिक्षणमा सहयोगी िाताििण शसियना गर्य। 

६. स्वयम ्मूलयाांकन र प्रहिहिया : आरू्ले गिेको शिक्षणको थियम ्मलू्यांकन गने अिसि शमल्ने  
ि सहपाठी अिलोकनमा शदइने सकािात्मक प्रशतशिया समेतको आिािमा आिश्यक सिुाि गनय 
मागयदियन प्रिथतै शमल्ने हुदँा  शिक्षकको पेसागत शिकासमा पाठ अध्ययनको प्रभािकारिता िहकेो 
पाइधर् । 

lzIfssf] k];fut ljsf;df kf7 cWoog k|lqmofsf] pkof]lutf / k|efjsfl/tf
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४. हसकाइ उपलहव्िको सहुनहिििा सम्बतिी उपयोहगिा : पाठ अध्ययन प्रशिया अनसुधिानात्मक 
पाठ योिना शनमायण, कक्षा शिक्षणमा कायायधियन ि त्यसको प्रशतशिम्बनमा आिारित र् ।यो चशिय 
प्रशिया भएको हुदँा शिद्यार्थीको शसकाइ उपलशधि हाँशसल भएको सशुनशश्चत नभएसम्म पाठ अध्ययनको 
चि पनुिािशृत्त भइिहधर् ।यस प्रकृयाबाट शिद्यार्थी शसक्नको लाशग सिै सक्षम हुधर् ि उपयकु्त 
िाताििणमा शिद्यार्थीले शसकाइ हाँशसल गने हुदँा उक्त िाताििण शनमायणमा शिक्षकको भशूमका 
महत्िपणूय हुने दशेखधर् । 

पाठ अध्ययनको प्रभावकाररिा 

१. हसकाइ प्रहियालाई सिुार गनड :पाठ अध्ययन प्रशिया पाठ योिना, कायायधियन ि 
प्रशतशिम्बनको चशिय प्शत अनरुुप हुने भएकोले शिद्यार्थीको शसकाइ उपलशधि हाँशसल 
नभएसम्म पाठ अध्ययन प्रकृयालाई पनुिािशृत्त गरिशहने भएकोले शसकाइ प्रशियामा सिुाि हुने 
सशुनशश्चत गर्य । 

२. हशक्षक िाहलम र हवकास :प्रमाशणकिण ताशलमलाई मात्र शिक्षकको पेसागत शिकास माधन े
पिम्पिागत िै्ाशधतक िािणामा परिितयन भइ सहपाठी शिक्षकसँग प्राशिशिक ि पेसागत सहयोग ि 
शिक्षण अनभुि आदनप्रदान गरिने हुदँा शनिधति पेसागत शिकासको िाताििण शनमायण हुदँ ैिाने ि 
शिक्षण समथयाको तत्काल समािान हुने हुदँा  तत्कालै शिक्षण िणनीशत तय गनय ि परिमाियन गनय 
सशकने भएकोले शिक्षक ताशलम ि शिकासमा नयाँ आयाम दशेखधर् । 

३. सियोगात्मक हशक्षण : सहपाठी शिक्षकहरु एक अकायसँग शिक्षण अनभुि आदन प्रदान गिी 
शिक्षण शसकाइ सहिीकिणमा सुिाि गर्यन ।सहयोगात्मक शिक्षण काययबाट शसकाइका नशिनत्तम 
अभ्यासहरु समेत एक अकायमा साझा गने अिसि शमल्दर् । 

४. हशक्षकको पेसागि हवकास : पाठ अध्ययनले शिक्षकहरुलाई शनयशमत रुपमा नयाँ ज्ञान ि शसप 
प्राप्त गनय प्रोत्साहन गर्य। यसले उनीहरुको पेिागत शिकासलाई शनिधतिता शदधर्। शिक्षकहरु 
बीचमा ज्ञान आदान-प्रदान गिाउँर् ि शिक्षण प्रशियालाई र्थप प्रभािकािी बनाउँर्। 

५. हवद्यालयको हसकाइ वािावरणमा सिुार :पाठ अध्ययनमा शिक्षकहरु एक आपसमाशमलेि 
काम गर्यन ्। यसले  शसकाइ ि शिक्षणमा सहयोगी िाताििण शसियना गर्य। 

६. स्वयम ्मूलयाांकन र प्रहिहिया : आरू्ले गिेको शिक्षणको थियम ्मलू्यांकन गने अिसि शमल्ने  
ि सहपाठी अिलोकनमा शदइने सकािात्मक प्रशतशिया समेतको आिािमा आिश्यक सिुाि गनय 
मागयदियन प्रिथतै शमल्ने हुदँा  शिक्षकको पेसागत शिकासमा पाठ अध्ययनको प्रभािकारिता िहकेो 
पाइधर् । 

७. दीर्डकालीन हसकाइ : शिद्यार्थीहरु शसकाइका शिशभधन शियाकलापमा सशिय सहभाशगता िनाइ 
शसकाइ अनभुि आदन प्रदान गिेि शसशकने हुदँा शसकाइ दीघयकालीन हुने हुधर् । 

८. हनरतिर हसकाइ : शिक्षक तर्था शिद्यार्थीले िीिनभरि शिशभधन अनभुि, अध्ययनि 
अभ्यासहरूबाट नयाँ ज्ञान, सीप, ि योग्यताहरू शनिधति रुपमा औपचारिक तर्था अनौपचारिक 
शिक्षा प्रणालीबाट िीिन पययधतसम्म शसकेका हुधर्न ि उक्त शसकेको ज्ञान ि शसपलाईशनिधति 
शसकाइ प्रशियामा प्रभािकािी रुपमा उपयोग गरिधर् । 

९. सहिय हसकाइ : शिद्यार्थी ि शिक्षक सशियरुपमा शसक्ने ि शसकाउने अिसि शमल्ने हुदँा पाठ 
अध्ययनको प्रशियालाई कक्षा शिक्षणमा शनिधति उपयोग गरिधर् । 

१०. आत्महवश्वासमा हवकास :पाठ अध्ययनमा शिक्षकको आत्मशिश्वास बढाउने एक प्रभािकािी 
शिशि हो। यस प्रशियामा शिक्षकहरूले सहकायय गद ै पाठ योिनाहरू तयाि पार्यन्र शतनलाई 
कक्षामा प्रयोग गर्यन।् त्यसपशर् समीक्षा ि सिुाि गर्यन।् यसिी पाठ अध्ययनको चिीय 
प्रशियाबाट शिक्षण सहिीकिण गरिदा शिक्षकको आत्मशिश्वास बढाउने भएकोले पाठ 
अध्ययनलाई कक्षा शिक्षणमा प्रभािकािी ि उपयोगी सािनको रुपमा शिकास गनुयपदयर् । 

११. िहमक हसकाई :यसशिशि अनसुाि  शिक्षकले िमिः शसकाइको शिम्मेिािी शिद्यार्थीलाई 
हथताधतिण गर्यन।्शिद्यार्थीहरूको आत्मशनभयिता ि आत्मशिश्वास बढाउन मद्दत गर्य। 

१२. हवद्यार्थी केहतिि हशक्षण प्रहिया : पाठ अध्ययनको शसकाइ प्रशियामा शिद्यार्थीलाई नै सशिय 
गिाइने हुदँा गिेि शसक्ने अिसि प्रदान गरिधर् । 

१३. मनोहवज्ञानको प्रयोग : पाठ अध्ययन प्रशियामा शिक्षक तर्था शिद्यार्थीको मनोशिज्ञानलाई 
महत्ि शदएि शिक्षण शसकाई प्रशियालाई अगाशड बढाइधर्।शसकाई बौश्क प्रशिया भएकोले 
शसकारुकोमनोशिज्ञानलाई बझेुि शसकाई सहिीकिणमा सहभागी गिाइधर्। 

१४. सामुहिक भावना : पाठ योिनाको तयािीदशेख शिक्षण सहिीकिणसम्मका काययमा सहपाठी 
शिक्षकहरूको प्राशिशिकसहयोगिहने हुधर्। शिक्षण काययलाई सहपाठी शिक्षकहरूको सामूशहक 
प्रयासबाट उपलशधिमलूक बनाउने प्रयास गरिधर् । 

हनष्कषड   

 पाठ अध्ययन शिक्षकको पेसागत शिकासको मोडेल हो । शिक्षकहरुले आफ्नै प्रयासबाट शनिधति 
शिक्षण सिुािका उपायहरु खोिी गिी कायायधियन गने सहकायायत्मक अभ्यास गदयर्न । शिक्षकहरूलाई 
शिक्षणका िममा आफ्ना िचनात्मक कक्षा सहिीकिण ि शिक्षण अभ्यासलाई उद्दशे्यमलूक बनाउन ि 
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सहपाठी शिक्षकबाट धयक्त गरिएको प्रशतशबशम्बत सझुािबाट शिक्षकलाई पेसागत शिकासमा सक्षम बनाउने 
प्रयास गरिधर् । पाठ अध्ययनको पनुिािशृत्त चिमा गरिने सहभाशगताले शिक्षकहरूको शिक्षण सामग्री 
सम्बधिी ज्ञानलाई बशलयो बनाउन पाठ अध्ययनलाई शिक्षकको पेसागत शिकासको लाशग शिद्यार्थीको 
शसकाइ उपलधिी अनसुाि शिक्षकको शिक्षणीय काययको र्नोट गनय उनीहरुको सक्षमताको अिथर्था 
पशहचान गरिधर्। शिक्षण सहिीकिण प्रशियामा सहपाठी शिक्षकको िचनात्मक सहयोग ि पाठ अध्ययनको 
चशिय प्रणालीमा संलग्नता िथता सकािात्मक काययले शिक्षकको शिक्षणीय कौिलमा  प्रोत्साहन गिी 
शिद्यार्थीको शसकाइ उपलशधिमा महत्त्िपणूय भशूमका खेल्र्।  सहपाठी शिक्षकहरुले पाठको उद्दशे्य शनमायण, 
कक्षा शिक्षण संचालन, अिलोकन  ि समीक्षा गने िममा सहकायय गर्यन ।पाठ अध्ययनमा आलोचनात्मक 
दृश�कोणबाट शिद्यार्थीको पिूयज्ञान, शसकाइ िाताििण ि शिद्यार्थी प्रशतशियाहरूको धयाख्या ि शिशे्लषण 
गरिधर्। पाठ अध्ययनको प्रशियामा संलग्न हुदँ ैगदाय  शिक्षकहरूले  कक्षा शिक्षणको लाशग र्लर्लको 
योिना बनाउने, शिद्यार्थी सहिीकिण काययलाई सहि बनाउने  ि सकािात्मक दृश�कोण सशहतको 
कायायधियन योग्य सझुािबाट शिद्यार्थीहरूको धयिहारिक सीप ि अधतिशनशहत प्रशतभालाई प्रथरु्टन गनय 
उनीहरुको सशिय संलग्नता सशुनशश्चत गरिधर् ।आिशुनक परििशतयत सधदभयमा प्रमाणीकिण ताशलमले मात्र 
शिक्षकहरूकोपेिागत समथयालाई समािान गनय सक्ने दशेखँदनै। ज्ञान शिज्ञान ि प्रशिशिको क्षेत्रमा भएको 
शिकासले शसकाईको िाताििणलाई बहृत ि र्िाशकलो बनाएको र्।यथतो अिथर्थामाशसकाईका स्रोतहरू 
पशन धयापक हुदँ ै गएका र्न।् आिको यो परििशतयत समयमासचूना तर्था सञ्चािको संिालीकिणको 
कािणले ज्ञान, शिज्ञान ि प्रशिशिकाक्षेत्रहरुबहृत भइिहकेा र्न।् यी शिशिि कािणले शिक्षण शसकाई 
प्रशियामा पशन समथया समािान गनय एकल प्रयासभधदा सामशूहक प्रयास प्रभािकािी हुने दशेखधर् । त्यसको 
लाशग पाठ अध्ययन शिक्षण शसकाइमा िाम्रो ि असल माध्यम बधन सक्र्। गणुथतिीय शसकाईसँग िोशडएि 
हुने पिेागत शिकास मात्र दीघयकालीन हुने हुदँा प्रशिशिको शिकाससँगै शदनानशुदन परिितयन हुदँ ै
गएकोशसकाइकाशिषयगत क्षेत्रहरूलाईपाठ्यिममाएकीकृत गिी िीिधत शसकाइलाई सशुनशश्चत गनय पाठ 
अध्ययनमा गरिने सामशूहक सहयोगात्मक ि सहकायायत्मक सहपाठीशिक्षण प्रशियाको उपयोशगता 
िप्रभािकारिता  िहकेो थप� हुधर्।  
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g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/ 

nIdLk|;fb cfrfo{ 

pkk|fWofks 
dWoklZrd ljZjljBfno, ;'v{]t 
acharya111laxmi@gmail.com 

cWoogsf] ;f/ 

k|:t't cWoog lzIfs ljBfyL{n] sIffdf k|blz{t u/]sf Jojxf/sf] ljZn]if0fdf cfwfl/t 
5 . o;dfg]kfnL efiff lzIf0fsf qmddf lzIfs / ljBfyL{sf Jojxf/sf] ljZn]if0f u/L 
l;sfO jftfj/0fsf] n]vfhf]vf ug{] p2]Zo /flvPsf] 5 . u'0ffTds cWoog 9fFrfsf] 
pkof]u ePsf] o; cWoogdf b}n]v lhNnfsf] u'/fF; ufpFkflnsfsf ljBfnodf 
sfo{/tkfFrhgf lzIfs / ltgn] cWofkg u/]sf sIffsf ljBfyL{x¿nfO{ ;xefuL 
agfOPsf] 5 . pgLx¿sf sIff sfo{snfksf] cjnf]sgsf cfwf/df ;ª\slnt tYofª\ssf] 
ljZn]if0f u/L glthf klxNofOPsf] 5 . ljZn]if0faf6 k|fKt glthfnfO{ k"j{sfo{x¿sf] 
;dLIffaf6 tof/ ul/Psf k|ltdfg / k"j{cWoogsf lgisif{sf cfwf/df5nkmn u/L 
lgisif{ klxNofOPsf] 5 . sIffdf lzIfs ljBfyL{af6 ;sf/fTds / gsf/fTds -
;'wf/fTds_ b'j} lsl;dsf Jojxf/ b]vfPsf 5g\. oL b'j} k|s[ltsf Jojxf/nfO{ :jfefljs 
¿kdf lng'kg{], gsf/fTds Jojxf/nfO{ ;'wf/ ug'{kg{], Jojxf/nfO{ dfgjLo u'0fbf]ifsf 
¿kdf lnO{ ;f]xLcg';f/ Jojxf/ ul/g'kg{] glthf lgsflnPsf] 5 . oLdWo]gsf/fTds 
Jojxf/df lgoGq0f / ;sf/fTds Jojxf/df lg/Gt/tf sfod /fVg ;lsPsf] v08df 
g]kfnL efiff lzIf0f l;sfO ;xh / k|efjsf/L aGg]lgisif{ k|:t't ul/Psf] 5 . 

d'Vo zAbfjnL M pTk|]/0ff, lg0ff{os, k"jf{u|x, ;dGjo, ;'wf/fTds 
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kl/ro 

 sIffsf]7fdf k|:t't ;xefuLsf Jojxf/ lzIf0f l;sfOsf nflu sIffdf lzIfs / 
ljBfyL{n] ljleGg lsl;dsf eflifs tyf lqmofTds cfr/0f k|blz{t u5{g\ ltgnfO{ 
sIffsf Jojxf/ elgG5 . sIff sfo{snfksf qmddf ljBfyL{ / lzIfssf JolQmut / 
;fdflhs Jojxf/ lg0ff{os dflgG5g\ . tL Jojxf/ lzIf0f l;sfO;fk]If / lg/k]If b'j} 
k|s[ltsf /xg] ePsfn] tL Jojxf/ efiff l;sfOsf nflu s'g} ;fws / s'g} afws x'g 
;S5g\ . To; lsl;dsf Jojxf/ s'g} cghfg / s'g} hfgLhfgL k|:t't x'g] dflgG5 . o; 
lsl;dsflzIfs ljBfyL{ Jojxf/n] sIffdf dgf]j}1flgs jftfj/0fsf] lgdf{0f u5{g\ . l;Sg] 
l;sfpg] k|lqmofdf cfk;df ljleGg sfo{;Dkfbg ubf{ b]vfkg{] Jojxf/ g} l;sfO 
k|lqmofsf lg0ff{os /xG5g\ . g]kfnL a[xt\ zAbsf]z -@)$)_dfJojxf/nfO{ ækfl/jfl/s 
tyf ;fdflhs hLjgdf Ps JolStn] c? JolSt ;Fu ug{] cfr/0fÆ eg]/ cYof{OPsf] 5 . 
o;nfO{ JolStsf ;fdflhs lqmofsnfkdf k|:t't x'g] cjnf]sgof]Uo, klxrfgof]Uo 
36gfhGo cj:yfdflgG5 –zfx, ;g\ @))(, k[=#_.o;/L Jojxf/nfO{JolStsf] Jojxf/df 
emlNsg] cfr/0fsf ¿kdf k|:t't x'g] ultljlwsf ¿kdflnOPsf] 5. 

 lzIfs ljBfyL{sf Jojxf/n] sIffdf;+:sf/sf] lgdf{0f u5{g\ .Jojxf/ s'g} b]lvg], 
d"t{ x'G5g\ eg] s'g} cd"t{ x'G5g\ ltgnfO{ klxrfg ug{ ;Sg' k5{ . tL d"t{ / cd"t{ 
Jojxf/af6 lzIfs ljBfyL{sf larsf] cfk;L ;DaGw, sIffsf] l;sfO jftfj/0f lgdf{0f 
ePsf] x'G5 . tL Jojxf/ ;sf/fTds jf gsf/fTds b'j} jf s'g} x'g ;S5g\ . To; 
lsl;dsf Jojxf/sf] dfqfTds cj:yf klg km/s km/s x'g ;S5 . ToxL dfqfn] 
l;sfOsf] :t/;Fu C0ffTds / wgfTds b'j} k|sf/sf] ;DaGw /fV5 . c;fdflhs 
Jojxf/sf] dfq clws eP l;sfO sdhf]/ / ;sf/fTds Jojxf/sf] dfqf a9L eP 
l;sfO klg alnof] x'g] cj:yf /xG5 . ;xefuLsf Jojxf/ l;sfO k|lqmofdf ;+:sf/sf 
¿kdf b]lvg] ub{5g\ . 

 efiff sIffdf ul/g] lzIfs ljBfyL{ Jojxf/sf] cWoogaf6 efiff 
l;sfOjftfj/0fsf] cWoog ul/G5 . o;af6 efiff sIffsf] jf:tljs cj:yf s:tf] 5 
eGg] s'/fsf] k"jf{g'dfg ug{ ;lsG5 . sIffdf lzIfs ljBfyL{sf ;sf/fTds Jojxf/sf] 
afx'No /xg' l;sfOsf] jftfj/0f cg's"n /x]sf] dfGg' k5{ . sIffdf lzIfs ljBfyL{ l;Sg 
/ l;sfpg tTk/ /x]sf, sIff 5nkmn, k|Zg pQ/, lqmof k|ltlqmofsf] cj:yf l;sfOd'vL 
/x]sf] :jLsfg{ ;lsG5 . o;n] efiff sIffdf l;sfOsf nflu lzIfs ljBfyL{ zf/Ll/s tyf 
dfgl;s b'j} ¿kdf tof/ /x]sf] cy{ nfUb5 . cGoyf o;sf] cy{ pN6f] x'g hfG5 . o;y{ 
efiff l;sfOsf] jf:tljs cj:yf klxrfgsf nflu lzIfs ljBfyL{sf Jojxf/sf] cWoog 

g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/
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kl/ro 

 sIffsf]7fdf k|:t't ;xefuLsf Jojxf/ lzIf0f l;sfOsf nflu sIffdf lzIfs / 
ljBfyL{n] ljleGg lsl;dsf eflifs tyf lqmofTds cfr/0f k|blz{t u5{g\ ltgnfO{ 
sIffsf Jojxf/ elgG5 . sIff sfo{snfksf qmddf ljBfyL{ / lzIfssf JolQmut / 
;fdflhs Jojxf/ lg0ff{os dflgG5g\ . tL Jojxf/ lzIf0f l;sfO;fk]If / lg/k]If b'j} 
k|s[ltsf /xg] ePsfn] tL Jojxf/ efiff l;sfOsf nflu s'g} ;fws / s'g} afws x'g 
;S5g\ . To; lsl;dsf Jojxf/ s'g} cghfg / s'g} hfgLhfgL k|:t't x'g] dflgG5 . o; 
lsl;dsflzIfs ljBfyL{ Jojxf/n] sIffdf dgf]j}1flgs jftfj/0fsf] lgdf{0f u5{g\ . l;Sg] 
l;sfpg] k|lqmofdf cfk;df ljleGg sfo{;Dkfbg ubf{ b]vfkg{] Jojxf/ g} l;sfO 
k|lqmofsf lg0ff{os /xG5g\ . g]kfnL a[xt\ zAbsf]z -@)$)_dfJojxf/nfO{ ækfl/jfl/s 
tyf ;fdflhs hLjgdf Ps JolStn] c? JolSt ;Fu ug{] cfr/0fÆ eg]/ cYof{OPsf] 5 . 
o;nfO{ JolStsf ;fdflhs lqmofsnfkdf k|:t't x'g] cjnf]sgof]Uo, klxrfgof]Uo 
36gfhGo cj:yfdflgG5 –zfx, ;g\ @))(, k[=#_.o;/L Jojxf/nfO{JolStsf] Jojxf/df 
emlNsg] cfr/0fsf ¿kdf k|:t't x'g] ultljlwsf ¿kdflnOPsf] 5. 

 lzIfs ljBfyL{sf Jojxf/n] sIffdf;+:sf/sf] lgdf{0f u5{g\ .Jojxf/ s'g} b]lvg], 
d"t{ x'G5g\ eg] s'g} cd"t{ x'G5g\ ltgnfO{ klxrfg ug{ ;Sg' k5{ . tL d"t{ / cd"t{ 
Jojxf/af6 lzIfs ljBfyL{sf larsf] cfk;L ;DaGw, sIffsf] l;sfO jftfj/0f lgdf{0f 
ePsf] x'G5 . tL Jojxf/ ;sf/fTds jf gsf/fTds b'j} jf s'g} x'g ;S5g\ . To; 
lsl;dsf Jojxf/sf] dfqfTds cj:yf klg km/s km/s x'g ;S5 . ToxL dfqfn] 
l;sfOsf] :t/;Fu C0ffTds / wgfTds b'j} k|sf/sf] ;DaGw /fV5 . c;fdflhs 
Jojxf/sf] dfq clws eP l;sfO sdhf]/ / ;sf/fTds Jojxf/sf] dfqf a9L eP 
l;sfO klg alnof] x'g] cj:yf /xG5 . ;xefuLsf Jojxf/ l;sfO k|lqmofdf ;+:sf/sf 
¿kdf b]lvg] ub{5g\ . 

 efiff sIffdf ul/g] lzIfs ljBfyL{ Jojxf/sf] cWoogaf6 efiff 
l;sfOjftfj/0fsf] cWoog ul/G5 . o;af6 efiff sIffsf] jf:tljs cj:yf s:tf] 5 
eGg] s'/fsf] k"jf{g'dfg ug{ ;lsG5 . sIffdf lzIfs ljBfyL{sf ;sf/fTds Jojxf/sf] 
afx'No /xg' l;sfOsf] jftfj/0f cg's"n /x]sf] dfGg' k5{ . sIffdf lzIfs ljBfyL{ l;Sg 
/ l;sfpg tTk/ /x]sf, sIff 5nkmn, k|Zg pQ/, lqmof k|ltlqmofsf] cj:yf l;sfOd'vL 
/x]sf] :jLsfg{ ;lsG5 . o;n] efiff sIffdf l;sfOsf nflu lzIfs ljBfyL{ zf/Ll/s tyf 
dfgl;s b'j} ¿kdf tof/ /x]sf] cy{ nfUb5 . cGoyf o;sf] cy{ pN6f] x'g hfG5 . o;y{ 
efiff l;sfOsf] jf:tljs cj:yf klxrfgsf nflu lzIfs ljBfyL{sf Jojxf/sf] cWoog 

 
 
d'Vo ;d:ofsf ¿kdf b]vfk5{ . ;xefuLsf Jojxf/sf cWoog gu/L efiff l;sfO;Fu 
;DalGwt cWoog jf:tljs, ljZj;gLo / k"0f{ aGg ;Sb}g.  

 k|:t't cWoog efiff l;sfOsf qmddf lzIfs / ljBfyL{n] s] s:tf Jojxf/ 
k|blz{t u5{g\ eGg] d"n ;d:ofdf cfwfl/t 5 . pgLx¿sf] JolQmut / ;fdflhs 
Jojxf/df s]lGb|t cWoogsf cfwf/df lzIf0f l;sfOsf qmddf ltgsf] k|efjnfO{ 
s]nfOPsf] 5 .o;df lzIfs / ljBfyL{sf sf/0f sIff lzIf0fdf lgld{t jftfj/0f -
;sf/fTds / gsf/fTds_ sf] klxrfg ul/Psf] 5 . sIffsf]7fdf lzIfs / ljBfyL{n] 
k|bz{g ug{] Jojxf/sf] ljZn]if0fsf cfwf/df efiff l;sfOdf ltgsf] k|efjaf/] k"jf{g'dfg 
ug{] p2]Zodf of] cWoog cfwfl/t 5 .;xefuLsf Jojxf/n] lzIf0f l;sfO k|lqmofdf kfg{] 
c;/sf] klxrfg u/L ltgnfO{ pkof]u ug{] cfwf/ k|:t't ug{]tkm{ of] cWoog s]lGb|t 5 . 
o;af6 efiff l;sfOdf lzIfs ljBfyL{ ;sf/fTds Jojxf/sf] clej[l4 tyf gsf/fTds 
Jojxf/df lgoGq0f tyf ;'wf/ u/L efiff lzIf0f l;sfOsf nIo xfl;n ug{ ;xof]u k'Ug] 
ck]Iff /flvPsf] 5 . 

;}4flGts kof{wf/ 

 sIff sfo{snfkdf ljBfyL{ / lzIfssf Jojxf/sf] cWoogsf ljleGg dfgb08 
lgdf{0f ul/Psf] 5 . lzIfs ljBfyL{ Jojxf/sf] cWoogsf nflu ltgsf] klxrfg, 
juL{s/0f / sf/0fsf vf]hL ul/G5 . tL Jojxf/nfO{ ;sf/fTds / gsf/fTds dfGg] 
cfwf/ lgdf{0f ug{] ljifo o; ;Gbe{df k|d'v dflgG5 . ljBfyL{sf gsf/fTds Jojxf/nfO{ 
;'wf/ ug{ ;lsg] eP tfklg lzIfssf ;;fgf Jojxf/n] ljBfyL{df dgf]j}1flgs ¿kdf 
clws k|efj kf/]sf x'G5g\ . lzIfssf Jojxf/n] ljBfyL{df lzIfs l/;fpg], emls{g], 
k"jf{u|x /fVg], ljBfyL{sf k|ltlqmofnfO{ ;xL lsl;dn] u|x0f jf Joj:yfkg gug{] cj:yf 
/x]sf] v08df efiff l;sfO ;Dej x'Fb}g . csf{]tkm{ lzIfsaf6 ;b\efj, pT;fx, Gofo, 
k|]/0ff, ;xof]u, ;dGjo, ;xh ;dfwfg k|fKt ePdf l;sfO nIo k|fKt ug{ ;Dej 
aGb5 . o;/L lzIfssf ;;fgf s'/fn] ljBfyL{sf] l;sfOdf 7"nf] k|efj kfg{] s'/fdf 
cWo]tf Psdt 5g\ .  

 efiff sIffdf ul/g] ljleGg sfo{snfkaf6 ljBfyL{df eflifs l;ksf] ljsf; 
ul/G5 . ljBfyL{n] b]vfpg] ;fdflhs tyf c;fdflhs Jojxf/ g} sIffsfo{snfksf d'Vo 
cfwf/ dflgG5g\ . k|m]l8S;, An'd]gkm]N8 / k]l/; -;g\ @))$_ sf ljrf/df l;sfO 
k|lqmofsf dxŒjk"0f{ lgwf{/s dflgg] ljBfyL{sf cWoog afgL / cWoogk|ltsf] b[li6sf]0f 
ltgLx¿sf Jojxf/af6 g} k|:t't x'g] ub{5g\ . sIffdf ljBfyL{ lzIfssf lgb{]zg kfngf 
u5{g\, sIffsfo{, u[xsfo{ hfFu/sf ;fy u5{g\, cfjZos k/]sf] a]nf af]Ng] cGoyf zfGt 
/xG5g\, 5nkmnsf] ljifod} s]lGb|t /xG5g\, gofF ;Gbe{, ljifosf] p7fg, lgisif{sf] 
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klxrfg u5{g\ eg] To; lsl;dsf] sIffdf l;sfOsf] :t/ pRr /xG5 . csf{]tkm{ ljBfyL{ 
cfk;df vf;v'; ul//xG5g\, ljifofGt/ eO/xG5g\, sIffsfo{, u[xsfo{df hfFu/ ub{}gg\ 
eg] To; lsl;dsf ljBfyL{n] l;Sg ;Sb}gg\ . ;g / ;]s -;g\ @)!@_ sf dtdf 
ljBfyL{sf c;fdflhs Jojxf/ -b'Jo{jxf/_n] sIffsf]7fsf] Joj:yfkg, qmldstf / l;sfO 
tyf z}Ifl0fs pknlAwdf gsf/fTds k|efj kf5{g\ . nk]h / cGo -;g\ @)!&, k[=$&#_ 
n] ljBfyL{sf c;fdflhs Jojxf/n] sIffsf] bzb]lv lt; k|ltzt ;do v]/ kmfNg afWo 
agfpg] ljrf/ k|:t't u/]sf 5g\ . o;/L l;sfO ljBfyL{sf nflu ul/g] ePsfn] 
ltgLx¿sf Jojxf/ l;sfO k|lqmofdf lg0ff{os /xg] b]lvG5 .  

 sIffdf lzIfs ljBfyL{sf Jojxf/sf] cWoog ljZn]if0fsf nflu cWo]tfx¿af6 
cfcfˆg} dfgb08sf] lgdf{0f ul/Psf] kfOG5 . tL dfgsx¿ lzIf0f Jojxf/, dfgjLo 
Jojxf/, l;sfOsf nIo;Fu ;DalGwt agfOPsf] 5 . x]Og -;g\ @)!@, k[=(_ n] lzIfs 
ljBfyL{sf Jojxf/nfO{ b'O{ :jtGq Jofjxfl/s cfofd cGt/j}olSts Jojxf/ / lzIf0f 
z}nL -lzIfssf nflu_ tyf l;sfOdf nufj -ljBfyL{sf nflu_ df ljZn]if0f ug{ ;lsg] 
ljrf/ k|:t't u/]sf 5g\ . /l;b / hdfg -;g\ @)!*, k[= %_ n] sIffdf lzIfs 
Jojxf/nfO{:ki6tf, pT;fx, cGt/lqmof, ;ª\u7g, e"ldsf, v'nf;f, k|:t'lt, ;DaGw u/L 
cf7 tŒjdf cWoog ug{ ;fGble{s x'g] dfGotf k|:t't u/]sf 5g\ .bf; -;g\ !((#_ 
n]sIffdf lzIfs ljBfyL{ Jojxf/nfO{ k|ltlqmof Jojxf/, ;fxro{ Jojxf/, ax'lje]bLs/0f, 
Jojxf/ z[ª\vnf, >]0fL cjwf/0ff Jojxf/, l;4fGtx¿ / /0fgLltx¿ u/L ;ft ju{df 
cWoog ug{'kg{]ts{ /fv]sf 5g\ -zfx, ;g\ @))(, k[=( pb\w[t_ .l;afp6 / j]G8]n -;g\ 
!(($_ n] lzIfs ljBfyL{sf sIff Jojxf/ cWoogsf nflu o;k|sf/sf dfgb08 lgdf{0f 
ul/g'kg{] wf/0ff /fv]sf 5g\ M 

k|efjsf/L sIff Jojxf/sf] nflu z}lIfs nIok|lt k|lta4tf, pRr ck]Iffo'St 
kl/l:yltsf] lgdf{0f, lgb{]zgfTds g]t[Tj, zlStzfnL / ultzLn ;d"x sfo{, 
k|efjsf/L k/fdz{, k4lt / cg'zf;gsf] l;h{gf, ;|f]tsf] qmda4 ;ª\u7g, 
;dosf] clwstd pkof]u, kl/0ffdsf] d"Nofª\sg u/L gf} k|sf/sf dfgb08 
lgdf{0f ug{ pko'St b]lvG5 . -k[=@!)–@#%_  

 o; cWoogdf lzIfs / ljBfyL{ b'j}af6 k|blz{t ul/g] ;sf/fTds / gsf/fTds 
Jojxf/nfO{ o; cWoogdf s]Gb|Lo kIf agfOPsf] 5 . lzIfssf ;sf/fTds Jojxf/af6 
lzIf0fsf] k|efjsfl/tf, l;sf?df pT;fx, l;sfOsf nflu pko'St jftfj/0fsf] klxrfg 
ug{ / ljBfyL{sf ;sf/fTds Jojxf/af6 sIffsfo{snfkdf ;xof]u, lhDd]jf/L lgjf{x, 
sIff cg'zf;gsf] cj:yfdf klxrfg / ljZn]if0fsf] pkfo ckgfOPsf] 5 . lzIfs 
ljBfyL{ Jojxf/sf] ljZn]if0fsf nfluplNnlvt dfGotfnfO{ cfwf/ agfP/lzIfs ljBfyL{ 

g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/
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klxrfg u5{g\ eg] To; lsl;dsf] sIffdf l;sfOsf] :t/ pRr /xG5 . csf{]tkm{ ljBfyL{ 
cfk;df vf;v'; ul//xG5g\, ljifofGt/ eO/xG5g\, sIffsfo{, u[xsfo{df hfFu/ ub{}gg\ 
eg] To; lsl;dsf ljBfyL{n] l;Sg ;Sb}gg\ . ;g / ;]s -;g\ @)!@_ sf dtdf 
ljBfyL{sf c;fdflhs Jojxf/ -b'Jo{jxf/_n] sIffsf]7fsf] Joj:yfkg, qmldstf / l;sfO 
tyf z}Ifl0fs pknlAwdf gsf/fTds k|efj kf5{g\ . nk]h / cGo -;g\ @)!&, k[=$&#_ 
n] ljBfyL{sf c;fdflhs Jojxf/n] sIffsf] bzb]lv lt; k|ltzt ;do v]/ kmfNg afWo 
agfpg] ljrf/ k|:t't u/]sf 5g\ . o;/L l;sfO ljBfyL{sf nflu ul/g] ePsfn] 
ltgLx¿sf Jojxf/ l;sfO k|lqmofdf lg0ff{os /xg] b]lvG5 .  

 sIffdf lzIfs ljBfyL{sf Jojxf/sf] cWoog ljZn]if0fsf nflu cWo]tfx¿af6 
cfcfˆg} dfgb08sf] lgdf{0f ul/Psf] kfOG5 . tL dfgsx¿ lzIf0f Jojxf/, dfgjLo 
Jojxf/, l;sfOsf nIo;Fu ;DalGwt agfOPsf] 5 . x]Og -;g\ @)!@, k[=(_ n] lzIfs 
ljBfyL{sf Jojxf/nfO{ b'O{ :jtGq Jofjxfl/s cfofd cGt/j}olSts Jojxf/ / lzIf0f 
z}nL -lzIfssf nflu_ tyf l;sfOdf nufj -ljBfyL{sf nflu_ df ljZn]if0f ug{ ;lsg] 
ljrf/ k|:t't u/]sf 5g\ . /l;b / hdfg -;g\ @)!*, k[= %_ n] sIffdf lzIfs 
Jojxf/nfO{:ki6tf, pT;fx, cGt/lqmof, ;ª\u7g, e"ldsf, v'nf;f, k|:t'lt, ;DaGw u/L 
cf7 tŒjdf cWoog ug{ ;fGble{s x'g] dfGotf k|:t't u/]sf 5g\ .bf; -;g\ !((#_ 
n]sIffdf lzIfs ljBfyL{ Jojxf/nfO{ k|ltlqmof Jojxf/, ;fxro{ Jojxf/, ax'lje]bLs/0f, 
Jojxf/ z[ª\vnf, >]0fL cjwf/0ff Jojxf/, l;4fGtx¿ / /0fgLltx¿ u/L ;ft ju{df 
cWoog ug{'kg{]ts{ /fv]sf 5g\ -zfx, ;g\ @))(, k[=( pb\w[t_ .l;afp6 / j]G8]n -;g\ 
!(($_ n] lzIfs ljBfyL{sf sIff Jojxf/ cWoogsf nflu o;k|sf/sf dfgb08 lgdf{0f 
ul/g'kg{] wf/0ff /fv]sf 5g\ M 

k|efjsf/L sIff Jojxf/sf] nflu z}lIfs nIok|lt k|lta4tf, pRr ck]Iffo'St 
kl/l:yltsf] lgdf{0f, lgb{]zgfTds g]t[Tj, zlStzfnL / ultzLn ;d"x sfo{, 
k|efjsf/L k/fdz{, k4lt / cg'zf;gsf] l;h{gf, ;|f]tsf] qmda4 ;ª\u7g, 
;dosf] clwstd pkof]u, kl/0ffdsf] d"Nofª\sg u/L gf} k|sf/sf dfgb08 
lgdf{0f ug{ pko'St b]lvG5 . -k[=@!)–@#%_  

 o; cWoogdf lzIfs / ljBfyL{ b'j}af6 k|blz{t ul/g] ;sf/fTds / gsf/fTds 
Jojxf/nfO{ o; cWoogdf s]Gb|Lo kIf agfOPsf] 5 . lzIfssf ;sf/fTds Jojxf/af6 
lzIf0fsf] k|efjsfl/tf, l;sf?df pT;fx, l;sfOsf nflu pko'St jftfj/0fsf] klxrfg 
ug{ / ljBfyL{sf ;sf/fTds Jojxf/af6 sIffsfo{snfkdf ;xof]u, lhDd]jf/L lgjf{x, 
sIff cg'zf;gsf] cj:yfdf klxrfg / ljZn]if0fsf] pkfo ckgfOPsf] 5 . lzIfs 
ljBfyL{ Jojxf/sf] ljZn]if0fsf nfluplNnlvt dfGotfnfO{ cfwf/ agfP/lzIfs ljBfyL{ 

 
 
Jojxf/ cWoogsf nflu o; lsl;dsf r/x¿;lxtsf] cjwf/0ffTds 9fFrf lgwf{/0f 
ul/Psf] 5 . 

 

 dflysf] cf/]vdf k|:t't lzIfs ljBfyL{ Jojxf/;Fu ;DalGwt plNnlvt r/x¿sf 
cfwf/df dfWolds txdf g]kfnL lzIf0fsf qmddf k|blz{t ljleGg Jojxf/nfO{ cWoog 
ul/Psf] 5 . o;af6 tL ;sf/fTds / gsf/fTds Jojxf/sf] dfqfsf] cfwf/df ;DalGwt 
sIffdf ul/Psf] g]kfnL efiffsf] l;sfO k|lqmofnfO{ ;an jf sdhf]/ /x]sf] lg0f{o lbg] 
cfwf/ lgdf{0f ePsf] 5 .  

lzIf0f of]hgf, ljBfyL{ pTk|]/0ff, ;dGjo, 
sIff lgoldttf, cEof;sf] cj;/, 

;dosf] kl/kfngf, ljBfyL{ k|ltlqmofsf] 
u|x0f, l6Kk0fL tyf pkof]u, lgb{]zg, 

jftfj/0fsf] lgdf{0f, k[i7kf]if0f, 
 

z}Ifl0fs 
Jojxf/ 

 

lzIfs Jojxf/ 
lzIfs ljBfyL{ 

Jojxf/ 
ljBfyL{ Jojxf/ 

 
j}olSts 
Jojxf/ lzIfs / ;xkf7L 

;xof]u, cg'zf;gsf] 
kfngf, sIffsfo{df 
;xeflutf, u[xsfo{ 
ug{], cfk;L ;Ddfg, 
5nkmndf ;xefuL, 
k|Zgsf pQ/ lbg], 
lgb{]zgsf] kfngf 

 

 

 
;sf/fTds  

 
;'wf/fTds  

;DaGw lgdf{0f, czflAbs 
;Gb]z, ;dfgtf, ljZjf; 

;xhtf, lhDd]jf/, lrGtgzLn 

bafa, b08, pk]Iff, 
ckx]ngf, lt/:sf/, 
k"Jff{u|x, v]njf8 

 

l;sfOk|lt c?lr, ljifofGt/, 
lzIfs lvl;6\o'/L, cfk;L tgfj, 
s'ts{, sIffsfo{ / u[xsfo{df 

c;xefuL, pbfzLgtf, Jojwfg l;sfO 
jftfj/0f 
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cWoog ljlw / k|lqmof 

 k|:t't cWoogdfu'0ffTds 9fFrf cGtu{t If]qsfo{ ljlwsf cWoog k|lqmofnfO{ 
pkof]udf NofOPsf] 5 . o;sf nflu cWo]tf :jo+ ;DalGwt sIffsf]7fdf uO{ lzIfs 
ljBfyL{ Jojxf/sf]k|ToIf cjnf]sgu/L >Job[Zo /]s8{ / If]q k'l:tsfdf l6lkPsf] 5 . 
cWoogsf nflub}n]v lhNnfsf] u'/fF; ufpFkflnsfleq dfWolds tx ;~rflnt kfFrcf]6f 
ljBfnonfO{ cWoog If]qsf ¿kdf lnOPsf] 5 . tL ljBfnodf dfWolds txdf cWofkg 
ug{] :yfoL ;]jfdf sfo{/t kfFrhgf lzIfssf k|ltlzIfs tLgcf]6f u/LkGw|cf]6f sIff 
cjnf]sgsf nflu 5flgPsf] 5 .;xefuL 5gf]6sf] o; sfo{sf nflu p2]Zod"ns gd'gf 
5gf]6 ljlwnfO{ cfwf/ dflgPsf] 5 . sIff cjnf]sgdf ljwfut, cEof;ut / 
sfo{snfkut ljleGgtfnfO{ k|ltlglwTj sfod u/fOPsf] 5 .cjnf]sgsf qmddf lzIfs 
/ ljBfyL{åf/f ul/Psf sIff sfo{snfksf] /]s8{ / sltko Jojxf/sf] l6kf]6 u/]/ 
cWoogLo ;fdu|L ;ª\sng ul/Psf] 5 . sIff ;~rfngsf lgoldt k|lqmofdf c;/ 
gkf/L ;w}Fh;f] h'g ¿kdf sIff ;~rfng ul/GYof] ;f]xL cg';f/ g} sfo{snfk ug{ 
u/fpg cg'/f]w u/L cfjZos ;"rgf lnOPsf] 5.  

 lzIfs / ljBfyL{larsf] ;fdflhs, eflifs Jojxf/af6 sIff ;~rfng ul/G5 .log} 
;fdflhs Jojxf/ tyf eflifs tyf ceflifs lqmofsnfknfO{ cWoogLo ;fdu|L dflgPsf] 
5 .cjnf]sgsf qmddf log} Jojxf/sf] /]s8{ tyf If]q k'l:tsfdf l6kf]6 ul/Psf] 5 . 
tYofª\s ;ª\sng ul/;s]kl5 To;sf] of]hgfj4 ljZn]if0fsf k|lqmof ckgfOPsf] 5 . 
;ª\slnt ;fdu|Lsf] clen]vg, d'Vo sfo{snfksf] l6kf]6, ltgsf] ;d"xLs/0f / ;f/ -
lyd_sf] klxrfg ul/Psf] 5 . tYofª\s ljZn]if0fsf qmddf lzIfssf egfOnfO{ h:tfsf] 
t:t} k|:t't ug{] ;Gbe{df lzIfs klxnf], bf];f], t];|f] rf}yf] / kfFrf}F zAb ;ª\s]t /flvPsf] 
5 .ljZn]if0faf6 k|fKt glthfdf k"j{cWogsf ;f/, :yflkt dfgb08, ljåfgx¿sf syg, 
cWoogsf k|flKtsf cfwf/df5nkmnsf] cfof]hgf u/fO{ cWoogsf] lgisif{ klxNofOPsf] 
5 . 

JofVof ljZn]if0f 

 k|:t't cWoogdf sIff sfo{snfkdf lzIfs / ljBfyL{åf/f k|:t't ;fdflhs tyf 
eflifs Jojxf/ / cfr/0fsf] vf]hL ul/Psf] 5 . o;sf nflu ltgsf Jojxf/sf] l6kf]6 
tyf ltgsf] ljZn]if0fsf u/L ;sf/fTds / gsf/fTds Jojxf/sf] dfqfnfO{ 5nkmnsf] 
ljifo agfOPsf] 5 . o;sf cfwf/df sIffdf g]kfnL efiff lzIf0f l;sfOsf nflu ;xh 
jftfj/0f ;xh /x]g/]sf] tYoklxNofOPsf] 5 . o;df cf]afsL -;g\ @)!&Ù ldn/ / 
slgª3d, ;g\ @))#_ åf/f sIffdf k|:t't lzIfs ljBfyL{ cfr/0fsf cfwf/df z}Ifl0fs 
k|lqmofx¿ ;DkGg eO{ l;sfO jftfj/0fsf] lgdf{0f x'g] dfGotfnfO{ o; cWoogLo cfwf/ 

g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/
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cWoog ljlw / k|lqmof 

 k|:t't cWoogdfu'0ffTds 9fFrf cGtu{t If]qsfo{ ljlwsf cWoog k|lqmofnfO{ 
pkof]udf NofOPsf] 5 . o;sf nflu cWo]tf :jo+ ;DalGwt sIffsf]7fdf uO{ lzIfs 
ljBfyL{ Jojxf/sf]k|ToIf cjnf]sgu/L >Job[Zo /]s8{ / If]q k'l:tsfdf l6lkPsf] 5 . 
cWoogsf nflub}n]v lhNnfsf] u'/fF; ufpFkflnsfleq dfWolds tx ;~rflnt kfFrcf]6f 
ljBfnonfO{ cWoog If]qsf ¿kdf lnOPsf] 5 . tL ljBfnodf dfWolds txdf cWofkg 
ug{] :yfoL ;]jfdf sfo{/t kfFrhgf lzIfssf k|ltlzIfs tLgcf]6f u/LkGw|cf]6f sIff 
cjnf]sgsf nflu 5flgPsf] 5 .;xefuL 5gf]6sf] o; sfo{sf nflu p2]Zod"ns gd'gf 
5gf]6 ljlwnfO{ cfwf/ dflgPsf] 5 . sIff cjnf]sgdf ljwfut, cEof;ut / 
sfo{snfkut ljleGgtfnfO{ k|ltlglwTj sfod u/fOPsf] 5 .cjnf]sgsf qmddf lzIfs 
/ ljBfyL{åf/f ul/Psf sIff sfo{snfksf] /]s8{ / sltko Jojxf/sf] l6kf]6 u/]/ 
cWoogLo ;fdu|L ;ª\sng ul/Psf] 5 . sIff ;~rfngsf lgoldt k|lqmofdf c;/ 
gkf/L ;w}Fh;f] h'g ¿kdf sIff ;~rfng ul/GYof] ;f]xL cg';f/ g} sfo{snfk ug{ 
u/fpg cg'/f]w u/L cfjZos ;"rgf lnOPsf] 5.  

 lzIfs / ljBfyL{larsf] ;fdflhs, eflifs Jojxf/af6 sIff ;~rfng ul/G5 .log} 
;fdflhs Jojxf/ tyf eflifs tyf ceflifs lqmofsnfknfO{ cWoogLo ;fdu|L dflgPsf] 
5 .cjnf]sgsf qmddf log} Jojxf/sf] /]s8{ tyf If]q k'l:tsfdf l6kf]6 ul/Psf] 5 . 
tYofª\s ;ª\sng ul/;s]kl5 To;sf] of]hgfj4 ljZn]if0fsf k|lqmof ckgfOPsf] 5 . 
;ª\slnt ;fdu|Lsf] clen]vg, d'Vo sfo{snfksf] l6kf]6, ltgsf] ;d"xLs/0f / ;f/ -
lyd_sf] klxrfg ul/Psf] 5 . tYofª\s ljZn]if0fsf qmddf lzIfssf egfOnfO{ h:tfsf] 
t:t} k|:t't ug{] ;Gbe{df lzIfs klxnf], bf];f], t];|f] rf}yf] / kfFrf}F zAb ;ª\s]t /flvPsf] 
5 .ljZn]if0faf6 k|fKt glthfdf k"j{cWogsf ;f/, :yflkt dfgb08, ljåfgx¿sf syg, 
cWoogsf k|flKtsf cfwf/df5nkmnsf] cfof]hgf u/fO{ cWoogsf] lgisif{ klxNofOPsf] 
5 . 

JofVof ljZn]if0f 

 k|:t't cWoogdf sIff sfo{snfkdf lzIfs / ljBfyL{åf/f k|:t't ;fdflhs tyf 
eflifs Jojxf/ / cfr/0fsf] vf]hL ul/Psf] 5 . o;sf nflu ltgsf Jojxf/sf] l6kf]6 
tyf ltgsf] ljZn]if0fsf u/L ;sf/fTds / gsf/fTds Jojxf/sf] dfqfnfO{ 5nkmnsf] 
ljifo agfOPsf] 5 . o;sf cfwf/df sIffdf g]kfnL efiff lzIf0f l;sfOsf nflu ;xh 
jftfj/0f ;xh /x]g/]sf] tYoklxNofOPsf] 5 . o;df cf]afsL -;g\ @)!&Ù ldn/ / 
slgª3d, ;g\ @))#_ åf/f sIffdf k|:t't lzIfs ljBfyL{ cfr/0fsf cfwf/df z}Ifl0fs 
k|lqmofx¿ ;DkGg eO{ l;sfO jftfj/0fsf] lgdf{0f x'g] dfGotfnfO{ o; cWoogLo cfwf/ 

 
 
agfOPsf] 5 . o;n] lzIfs ljBfyL{sf sIff Jojxf/sf] ljZn]if0f ug{] cfwf/ ;d]t k|bfg 
u/]sf] 5 .o;af6 k|fKt lgisif{ljBdfg g]kfnL efiff l;sfOsf]k"jf{g'dfg ug{] dfgb08sf 
¿kdf pkof]u ul/Psf] 5 .cWoogsf nflu ;ª\slnt tYofª\ssf] ljZn]if0faf6 klxrfg 
ul/Psf lzIfs / ljBfyL{sf Jojxf/ o;k|sf/ /x]sf] glthf k|fKt ePsf] 5 . 

lzIfssf Jojxf/  

 sIffsfo{snfksf qmddf lzIfsåf/f k|:t't x'g] cfr/0fnfO{ lzIfssf Jojxf/ 
dflgG5 . k|:t't cWoogdf lzIfs ljBfyL{ sIffsfo{snfksf] cjnf]sgaf6 k|fKt 
tYofª\s ;ª\sngsf qmddf k|fKt ;"rgfsf cfwf/df lzIfs Jojxf/sf] rrf{ ul/Psf] 
5 . lzIfs Jojxf/nfO{ z}Ifl0fs, j}olSts, ;fdflhsh:tf ljleGg k|sf/df k|:t't ug{ 
;lsG5 . lzIfsn] l;sfOsf nflu ljifo;Da4 5nkmndfz}Ifl0fs Jojxf/ b]vfPsf 5g\ . 
tL Jojxf/ k|bz{g ug{] qmddf lzIfssf JolStut cfgLafgL klg k|:t't ePsf 5g\ .o; 
cWoogdf lzIfsaf6 k|blz{t Jojxf/nfO{ z}Ifl0fs / j}olSts Jojxf/sf ¿kdf 
juL{s/0f u/L k|:t't ul/Psf] 5 . 

z}Ifl0fs Jojxf/  

 lzIfssf z}Ifl0fs Jojxf/ cGtu{t lzIf0f of]hgf lgdf{0f, ljBfyL{ pTk|]/0ff, 
sfo{snfkdf ;dGjo, sIff lgoldttf, cEof;sf] cj;/, ;dosf] kl/kfngf, ljBfyL{ 
k|ltlqmofsf] u|x0f, l6Kk0fL tyf pkof]u, lgb{]zg, jftfj/0fsf] lgdf{0f, k[i7kf]if0fk|bfg 
nufotsf sfo{df k|:t't Jojxf/sf] cWoog ul/Psf] 5 .  

lzIf0f of]hgf M lzIfsx¿sf] lzIf0f l;sfO;Da4 cfr/0fsf ¿kdf lzIf0f 
of]hgf lgdf{0f /x]sf] 5 . lzIfsx¿n] g]kfnL ljifo lzIf0fsf nflu jflif{s cWofkg 
of]hgf agfPsf 5g\ . Pp6f kf7nfO{ slt lbgdf 5nkmn tyf cEof; u/fpg] eGg] 
of]hgf;lxt sIff ;~rfng u/]sf] b]lvG5 . b}lgs kf7 of]hgflnlvt ¿kdf tof/ u/]sf 
5}gg\ . pgLx¿n] sIffsf] kl/l:ylt, ljBfyL{sf] k|ltlqmof cg';f/ sIff sfo{snfksf] 
cfof]hgfu/]sf5g\ . o;af6 ljBfyL{sf] dgf]efjsf] ;Daf]wg ug{] k|oTg ePsf] 5 ;fy} 
cl3Nnf] lbgsf] 5nkmnnfO{ ;d]t hf]l8Psf] 5 . 

ljBfyL{ pTk|]/0ff M g]kfnL efiff lzIf0fsf qmddf lzIfsaf6 k|blz{t ul/Psf] 
z}Ifl0fs Jojxf/ ljBfyL{ pTk|]/0ff /x]sf] 5 . clwsf+z sIffdf ljBfyL{ pTk|]/0ffsf nflu 
lzIfsn] sIffsf] ;'?df Wofgfsif{0fsf lqmofsnfksf ¿kdf r'6lsnf, d'Sts, /dfOnf] 
;Gbe{, xfF;f]76\6f ;d]t u/]sf, sIffsf] lardf klg rfv pTkGg u/fpg] ljifosf] k|of]u 
u/]sf 5g\ .sltko sIffdf o;k|sf/sf] pkfoljgf sIff sfo{snfk ;~rfngdf NofOPsf] 
5 . sfo{snfksf] qmddf hf]8L lgdf{0f ubf{ PshgfnfO{ p7fP/ dg k/]sf] ;fyL 5fGg 
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lbg],:ofaf;, wGojfb, l7s eGof}, /fd|f] nufotsf df}lvs pkfo ckgfPsf 5g\ . o;sf 
;fy} xFl;nf] cg'xf/df k|:t't x'g], OR5'snfO{ cj;/ / nhfpg]nfO{ k|fyldstf lbg] 
sfo{sf] dfWodaf6 klg ljBfyL{ pTk|]/0ffsf cfr/0f k|:t't u/]sf 5g\ . sIffdf ljBfyL{ 
;ª\Vof / pgLx¿sf j}olSts Jojxf/n] o; sfo{df afwf kf/]sf] b]lvG5 . 

sfo{snfkdf ;dGjo M lzIfsaf6 k|:t't csf{] ;sf/fTds cfr/0fsf ¿kdf 
sfo{snfkdf ;dGjo /x]sf] 5 . lzIfsx¿n] sIff sfo{snfkdf ljifoj:t', ljBfyL{sf 
ultljlw, k|fKt ;fwg ;|f]t / ;dosf] ;dGjo ug{] k|oTg u/]sf 5g\ . o; qmddf 
ljBfyL{nfO{ cfjZostf cg';f/ lgoGq0f ug{] / :jtGqtf lbg] /0fgLlt k|of]udf NofPsf 
5g\ . o;sf ;fy} hf]8L tyf ;d"x sfo{nfO{ lgb{]lzt ug{], ljBfyL{x¿ljifofGt/ ePsf] 
v08dflgolGqt u/]sf 5g\ . sfo{snfksf qmddf lzIfsn] ljBfyL{, ljifoj:t', 
jftfj/0fsf lar ;dGjo ug{] ;sf/fTds Jojxf/ b]vfPsf 5g\ .  

sIff lgoldttf M cjnf]sg ul/Psf sIffdf lzIfs lgoldttfsf] Jojxf/ /fd|f] 
/x]sf] 5 . tf]lsPsf] ;dodf ;du| kf7\of+zdf cfwfl/t cEof; u/fpg} kg{] lhDd]jf/L 
pgLx¿df b]lvG5 . sIffdf lzIfssf] cg'kl:yltsf] dfq Go"g 5 . Pp6f sIff ;lsPsf] 
kfFr5 ldg]6leq csf{] sIffdf k|j]z u/]sf 5g\ . 5nkmn / cEof;df ljBfyL{nfO{ 
lhDd]jf/ agfpg] nIo pgLx?df :ki6 b]lvG5 . æxfdLn] of] kf7 casf] b'O{ lbgdf 
5nkmn u/]/ ;Sg'k5{Æ-lzIfs klxnf] / t];|f]_ h:tf lgb{]zg lbPsf 5g\ . lzIfssf 
o;k|sf/sfu/fO / egfOn] pgdf sIff lzIf0fk|ltsf] lhDd]jf/Lsf ;fy} lgoldttf /x]sf] 
emlNsG5 .  

cEof;sf] cj;/ M cjnf]sg ul/Psf sIffdf ljBfyL{nfO{ ljleGg l;kdf 
cfwfl/t 5nkmn u/fpg] lzIfssf] z}Ifl0fs Jojxf/ b]lvG5 . lzIfsx¿n] ;:j/ jf 
df}g k7g ug{ nufotsf, pSt k7gdf cfwfl/t k|Zg lgdf{0f u/L Pscfk;df ;f]Wg 
nufPsf, s'g} k|Zg lbO{ pQ/ n]Vg nufPsf, PshgfnfO{ k9\g nufP/ afFsLnfO{ k9]sf] 
lg/LIf0f ug{ lgb{]zg lbPsf 5g\ . æljlgtf klxnf] cg'R5]b k9\g], c¿n] ljlgtfn] ug{] 
sdhf]/L l6kf]6 ug{]Æ -lzIfs t];|f]_ . pSt qmddf ljleGg 7fpFdf a;]sf ljBfyL{nfO{ 
kfnf] lbg] sfd klg ul/Psf] 5 . sIffsf] k5fl8sf] nx/df a;]sf, nhfpg] k|j[lQsf, 
sdhf]/ Ifdtf ePsf, 5fq5fqf ;a}nfO{ kfnf] x'g] u/L jf ;Fu;Fu} cEof; ug{ nufPsf 
5g\ .  

;dosf] kl/kfngf Mg]kfnL lzIfssf] sIff lzIf0fdf lgwf{l/t ;dosf] kl/kfngf 
;Gtf]ifhgs b]lvPsf] 5 . lzIfs tLgb]lv kfFrldg]6sf] cjlwleq sIffdf k|j]z 
ul/;s]sf 5g\ eg] sIffsf] nflu lgwf{/0f ul/Psf] ;a} ;do pkof]u u/]sf 5g\ . ;d"x 
sfo{ tf]lsPsf] ;dodf ;lsg] u/L ;ª\lIfKt ¿kdf u/fOPsf] 5 eg] df}g jf ;:j/ 
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lbg],:ofaf;, wGojfb, l7s eGof}, /fd|f] nufotsf df}lvs pkfo ckgfPsf 5g\ . o;sf 
;fy} xFl;nf] cg'xf/df k|:t't x'g], OR5'snfO{ cj;/ / nhfpg]nfO{ k|fyldstf lbg] 
sfo{sf] dfWodaf6 klg ljBfyL{ pTk|]/0ffsf cfr/0f k|:t't u/]sf 5g\ . sIffdf ljBfyL{ 
;ª\Vof / pgLx¿sf j}olSts Jojxf/n] o; sfo{df afwf kf/]sf] b]lvG5 . 

sfo{snfkdf ;dGjo M lzIfsaf6 k|:t't csf{] ;sf/fTds cfr/0fsf ¿kdf 
sfo{snfkdf ;dGjo /x]sf] 5 . lzIfsx¿n] sIff sfo{snfkdf ljifoj:t', ljBfyL{sf 
ultljlw, k|fKt ;fwg ;|f]t / ;dosf] ;dGjo ug{] k|oTg u/]sf 5g\ . o; qmddf 
ljBfyL{nfO{ cfjZostf cg';f/ lgoGq0f ug{] / :jtGqtf lbg] /0fgLlt k|of]udf NofPsf 
5g\ . o;sf ;fy} hf]8L tyf ;d"x sfo{nfO{ lgb{]lzt ug{], ljBfyL{x¿ljifofGt/ ePsf] 
v08dflgolGqt u/]sf 5g\ . sfo{snfksf qmddf lzIfsn] ljBfyL{, ljifoj:t', 
jftfj/0fsf lar ;dGjo ug{] ;sf/fTds Jojxf/ b]vfPsf 5g\ .  

sIff lgoldttf M cjnf]sg ul/Psf sIffdf lzIfs lgoldttfsf] Jojxf/ /fd|f] 
/x]sf] 5 . tf]lsPsf] ;dodf ;du| kf7\of+zdf cfwfl/t cEof; u/fpg} kg{] lhDd]jf/L 
pgLx¿df b]lvG5 . sIffdf lzIfssf] cg'kl:yltsf] dfq Go"g 5 . Pp6f sIff ;lsPsf] 
kfFr5 ldg]6leq csf{] sIffdf k|j]z u/]sf 5g\ . 5nkmn / cEof;df ljBfyL{nfO{ 
lhDd]jf/ agfpg] nIo pgLx?df :ki6 b]lvG5 . æxfdLn] of] kf7 casf] b'O{ lbgdf 
5nkmn u/]/ ;Sg'k5{Æ-lzIfs klxnf] / t];|f]_ h:tf lgb{]zg lbPsf 5g\ . lzIfssf 
o;k|sf/sfu/fO / egfOn] pgdf sIff lzIf0fk|ltsf] lhDd]jf/Lsf ;fy} lgoldttf /x]sf] 
emlNsG5 .  

cEof;sf] cj;/ M cjnf]sg ul/Psf sIffdf ljBfyL{nfO{ ljleGg l;kdf 
cfwfl/t 5nkmn u/fpg] lzIfssf] z}Ifl0fs Jojxf/ b]lvG5 . lzIfsx¿n] ;:j/ jf 
df}g k7g ug{ nufotsf, pSt k7gdf cfwfl/t k|Zg lgdf{0f u/L Pscfk;df ;f]Wg 
nufPsf, s'g} k|Zg lbO{ pQ/ n]Vg nufPsf, PshgfnfO{ k9\g nufP/ afFsLnfO{ k9]sf] 
lg/LIf0f ug{ lgb{]zg lbPsf 5g\ . æljlgtf klxnf] cg'R5]b k9\g], c¿n] ljlgtfn] ug{] 
sdhf]/L l6kf]6 ug{]Æ -lzIfs t];|f]_ . pSt qmddf ljleGg 7fpFdf a;]sf ljBfyL{nfO{ 
kfnf] lbg] sfd klg ul/Psf] 5 . sIffsf] k5fl8sf] nx/df a;]sf, nhfpg] k|j[lQsf, 
sdhf]/ Ifdtf ePsf, 5fq5fqf ;a}nfO{ kfnf] x'g] u/L jf ;Fu;Fu} cEof; ug{ nufPsf 
5g\ .  

;dosf] kl/kfngf Mg]kfnL lzIfssf] sIff lzIf0fdf lgwf{l/t ;dosf] kl/kfngf 
;Gtf]ifhgs b]lvPsf] 5 . lzIfs tLgb]lv kfFrldg]6sf] cjlwleq sIffdf k|j]z 
ul/;s]sf 5g\ eg] sIffsf] nflu lgwf{/0f ul/Psf] ;a} ;do pkof]u u/]sf 5g\ . ;d"x 
sfo{ tf]lsPsf] ;dodf ;lsg] u/L ;ª\lIfKt ¿kdf u/fOPsf] 5 eg] df}g jf ;:j/ 

 
 
k7g, noaf]wsf cEof;, k|Zgf]Q/, syfsyg, d"n efj jf ljrf/sf] k|:t'ltsf qmddf 
;dosf] Vofn ul/Psf] 5 . sIff ljifofGt/ ePsf] cj:yfdf lgoGq0f ug{] / ljifodf 
s]lGb|t ug{] pkfo ckgfOPsf] 5 . 

ljBfyL{ k|ltlqmofsf] u|x0f M sIff lzIf0fsf qmddf lzIfsaf6 k|blz{t Ps 
Jojxf/ ljBfyL{sf k|ltlqmofsf] u|x0f /x]sf] 5 . ljBfyL{sf ;sf/fTds / ;xh 
k|ltlqmofdf k[i7kf]if0f k|bfg ug{], ;'vL k|s6 ug{] u/]sf 5g\ . ljBfyL{sf c;xh 
k|ltlqmofnfO{ ;d]t ;fjwfgLk"j{s OGsf/ ub{} To; lsl;dsf Jojxf/ jf k|ltlqmof 
hgfpg' x'Gg eGg] efj ;Dk|]if0f u/]sf 5g\ . æljsf; ltdLn] eg]sf] s'/f OGsf/ ug{ t 
;ls+b}g t/ To;/L eGg' eGbf o;/L eGbf plrt /xnf ===Æ -lzIfs kfFrf}F_ . sIffdf 
k|:t't ;sf/fTds / gsf/fTds k|ltlqmofsf] ;xh u|x0f u/]/ sIff cg'zf;g tyf 
sIffsf] jftfj/0fnfO{ Jojl:yt /fVg] k|oTg ul/Psf] 5 .  

l6Kk0fL tyf pkof]u MsIffsfo{snfksf] qmddf ljBfyL{n] lzIfssf k|Zg / 
lgb{]zg cg';f/ k|ltlqmof hgfPsf 5g\ . 5nkmnsf qmddf gofF ;Gbe{ / ljifosf] p7fg 
;d]t u/]sf 5g\ . o;qmddf ljBfyL{sf ;xL k|ltlqmofdf lzIfsn] ;xL yfKg], bf]xf]¥ofP/ 
sIffdf ;a}n] ;'Gg] u/L k|:t't ug{], k|]/0ff jf k'ga{n k|:t't u/]sf 5g\ . æ:ofaf; ljho 
Û  ltdLn] eg]sf] l7s} xf], o;sf ;fy} 8fF8f] sf6\g'n] pd]/ ;lsg'nfO{ klg a'emfp5æ 
lzIfs t];|f]_ . o;af6 pTk|]/0ffsf ;fy} ljBfyL{sf] egfOdf l6Kk0fL ug{] sfo{ klg ePsf] 
5 . o;sf ;fy} cf+lzs jf k"0f{ unt k|ltlqmofdf ;'wf/]/ k|:t't ug{] tyf ;xL pQ/ lbg] 
u/]sf 5g\ . 

lgb{]zg M sIffsfo{snfksf ;'?df jf lar lardf cfjZostf c'g;f/ 
lzIfsaf6 lgb{]zg lbOPsf] 5 . lzIfsn] kf7\oj:t' cg';f/ sfo{snfksf nflu, 
sIffsfo{df ljljwtfsf nflu, sIff cg'zf;g tyf Joj:yfkgsf nflu lgb{]zg lbPsf 
5g\ . sltko sIffdf lgb{]zg ;}4flGts k|s[lt / sltko sIffdf ck"/f lgb{]zg lbOPsf] 
eP tfklg sIffnfO{ s'g ¿kdf s;/L ;~rfng ug{] eGg] s'/fnfO{ dfu{ bz{gsf nflu 
lzIfsn] cfcfˆg} tf}/tl/sfsf ;fy lgb{]zg lbPsf 5g \ .  

jftfj/0fsf] lgdf{0f M lzIfsaf6 sIffdf l;sfO jftfj/0fsf nflu pRrtd 
k|of; ePsf] 5 . sIffsf] cgfjZos xNnfnfO{ zfGt u/fpg, a;fOnfO{ ;xh agfpg, 
sfo{snfkdf clwstd ljBfyL{ ;lqmo t'Nofpg lzIfsn] pTk|]/0ff, /dfOnf ;Gbe{, kfnf] 
k|bfg, sdhf]/nfO{ k|fyldstf, k|]/0ffbfoL syf, 36gf h:tf pkfo ckgfOPsf 5g\ .  

k[i7kf]if0f Mg]kfnL efiff lzIf0fsf qmddf lzIfsn] b]vfPsf] csf{] z}Ifl0fs 
Jojxf/ ljBfyL{ k[i7kf]if0f /x]sf] 5 . ljBfyL{sf ;xL k|ltlqmofdf lzIfsn] wGojfb, 
:ofjf;, ;xL eGof}, clt /fd|f] lj:daf]ws zAbsf] k|of]u / slxn]s;f] ljBfyL{sf] 
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egfOnfO{ cfbz{sf] ¿kdf sIffdf k|:t't ub{} k[i7kf]if0f k|bfg u/]sf 5g\ . o;/L 
lzIfsn] ;w}+ / ;a}h;f] cj:yfdf geP klg cfjZostf cg';f/ k[i7iff]if0fsf] k|of]u 
u/]sf 5g\ .  

j}olSts Jojxf/ 

 sIffsfo{snfk ;~rfngsf qmddf lzIfssf ljleGg lsl;dsf j}olSts Jojxf/ 
k|blz{t ePsf 5g\ . tL ;sf/fTds / gsf/fTds -;'wf/fTds_b'j} k|s[ltsf b]lvG5g\ M 

;sf/fTds M lzIf0f l;sfO k|lqmofnfO{ ;xof]u k'¥ofpg], lzIfssf] c;n 
JolStTj k|bz{g ug{] lzIfssf cfr/0f ;sf/fTdsJojxf/ x'g\ .pkfWofo -@)&&_ n] 
æljBfyL{sf] dgf]efjgf a'em]/ lzIf0f ug]{, ljBfyL{nfO{ x/]s kn ;xof]u ug{ tTk/tf 
b]vfpg], cWofkg d'Vo k];f xf] eGg] Jojxf/ ePsfÆ lzIfsnfO{ ;sf/fTds lzIfssf 
¿kdf lrgfPsf 5g\ . o; lsl;dsf Jojxf/n] lzIfssf] z}lIfs JolStTjnfO{ 
ljBfyL{dfem lk|o t'NofPsf x'G5g\ . dxh{g -@)&(_ n] æljBfyL{;Fu ;flyTjsf] efjgf 
/fVg] ,dfofn' Jojxf/ ug]{ clg sdhf]/ / hfGg] ljBfyL{x¿ ljr e]befj gug]{ lzIfs 
ljBfyL{sf lk|o x'g]Æ ljrf/ k|:t't u/]sf 5g\ . ljBfyL{sf gsf/fTds Jojxf/nfO{ ;d]t 
lgolGqt / ;'wf/sf nflu lzIfssf oL Jojxf/ k|efjsf/L pkfo aGb5g\ . ljBfyL{sf 
r'gf}tLk"0f{ Jojxf/nfO{ ;xL cj:yfdf n}hfg, ltgLx¿;Fu cGt/lqmof ug{, tL Jojxf/sf] 
lgoGq0f ug{] u'0fjQf ;d]t lzIfssf log} Jojxf/df b]lvg] -;b/NofG8 / cGo, ;g\ 
@))*Ù l:jG;g / gfO6, ;g\ @))&_ ePsfn] lzIf0f l;sfOdf lzIfssf JolStut 
;sf/fTds cfr/0fsf] e"ldsf pRr /xG5 . cjnf]sg ul/Psf sIffdf lzIfsx¿sf 
ljleGg lsl;dsf ;sf/fTds cfr/0f k|:t't ePsf 5g\ . pgLx¿n] ;a} ljBfyL{x¿;Fu 
glhssf];DaGw lgdf{0f u/]sf 5g\ . ljrf/ /fVbf, ljifoj:t'nfO{ k|:6\ofpFbf, ljBfyL{sf 
k|ltlqmofdf zAbsf ;fy} xfpefp, d'vd'b|faf6 k|]/0ffbfoL zflAbs czflAbs ;Gb]zsf 
;Dk|]if0f u/]sf 5g\ . sIffdf s'g} ljBfyL{nfO{ e]befj gu/L ;dfgtfsf] b[li6sf]0fn] 
x]/]sf, ;a};Fu ;dfg Jojxf/ u/]sf, ljBfyL{df ljZjf;sf] lgdf{0f ug{] k|oTgzLn /x]sf, 
ljBfyL{;Fu ;DaGw, ;Dks{df ;xhtfsf] efj bzf{Psf 5g\ . 
lzIfsx¿ljBfyL{sf]eljiok|lt lrlGtt b]lvPsf, cfˆgf] sfo{k|lt lhDd]jf/L af]w ePsf] 
b]lvg] lsl;dsf cfr/0f lzIfsaf6 k|:t't ePsf 5g\ .  

gsf/fTds -;'wf/fTds_M l;sfO k|lqmofdf ;d:of pTkGg u/fpg], lzIfssf] 
JolStTjnfO{ gsf/fTds ;Dk|]if0f u/fpg] cfr/0f lzIfssf gsf/fTds Joxf/ 
x'g\ .lzIfssf o:tf Jojxf/nfO{ gsf/fTds Jojxf/ elgG5 . pkfWofo -@)&&_ n] 
æljBfyL{n] s]xL eGgf;fy l/;fpg], emls{g], lk6\g] lzIfssf Jojxf/ÆnfO{ o; ju{df 
/fv]sf 5g\ . cjnf]sg ul/Psf sIffdf lzIfsaf6 sltko ljBfyL{df bafa lbOPsf] 5 . 

g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/
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egfOnfO{ cfbz{sf] ¿kdf sIffdf k|:t't ub{} k[i7kf]if0f k|bfg u/]sf 5g\ . o;/L 
lzIfsn] ;w}+ / ;a}h;f] cj:yfdf geP klg cfjZostf cg';f/ k[i7iff]if0fsf] k|of]u 
u/]sf 5g\ .  

j}olSts Jojxf/ 

 sIffsfo{snfk ;~rfngsf qmddf lzIfssf ljleGg lsl;dsf j}olSts Jojxf/ 
k|blz{t ePsf 5g\ . tL ;sf/fTds / gsf/fTds -;'wf/fTds_b'j} k|s[ltsf b]lvG5g\ M 

;sf/fTds M lzIf0f l;sfO k|lqmofnfO{ ;xof]u k'¥ofpg], lzIfssf] c;n 
JolStTj k|bz{g ug{] lzIfssf cfr/0f ;sf/fTdsJojxf/ x'g\ .pkfWofo -@)&&_ n] 
æljBfyL{sf] dgf]efjgf a'em]/ lzIf0f ug]{, ljBfyL{nfO{ x/]s kn ;xof]u ug{ tTk/tf 
b]vfpg], cWofkg d'Vo k];f xf] eGg] Jojxf/ ePsfÆ lzIfsnfO{ ;sf/fTds lzIfssf 
¿kdf lrgfPsf 5g\ . o; lsl;dsf Jojxf/n] lzIfssf] z}lIfs JolStTjnfO{ 
ljBfyL{dfem lk|o t'NofPsf x'G5g\ . dxh{g -@)&(_ n] æljBfyL{;Fu ;flyTjsf] efjgf 
/fVg] ,dfofn' Jojxf/ ug]{ clg sdhf]/ / hfGg] ljBfyL{x¿ ljr e]befj gug]{ lzIfs 
ljBfyL{sf lk|o x'g]Æ ljrf/ k|:t't u/]sf 5g\ . ljBfyL{sf gsf/fTds Jojxf/nfO{ ;d]t 
lgolGqt / ;'wf/sf nflu lzIfssf oL Jojxf/ k|efjsf/L pkfo aGb5g\ . ljBfyL{sf 
r'gf}tLk"0f{ Jojxf/nfO{ ;xL cj:yfdf n}hfg, ltgLx¿;Fu cGt/lqmof ug{, tL Jojxf/sf] 
lgoGq0f ug{] u'0fjQf ;d]t lzIfssf log} Jojxf/df b]lvg] -;b/NofG8 / cGo, ;g\ 
@))*Ù l:jG;g / gfO6, ;g\ @))&_ ePsfn] lzIf0f l;sfOdf lzIfssf JolStut 
;sf/fTds cfr/0fsf] e"ldsf pRr /xG5 . cjnf]sg ul/Psf sIffdf lzIfsx¿sf 
ljleGg lsl;dsf ;sf/fTds cfr/0f k|:t't ePsf 5g\ . pgLx¿n] ;a} ljBfyL{x¿;Fu 
glhssf];DaGw lgdf{0f u/]sf 5g\ . ljrf/ /fVbf, ljifoj:t'nfO{ k|:6\ofpFbf, ljBfyL{sf 
k|ltlqmofdf zAbsf ;fy} xfpefp, d'vd'b|faf6 k|]/0ffbfoL zflAbs czflAbs ;Gb]zsf 
;Dk|]if0f u/]sf 5g\ . sIffdf s'g} ljBfyL{nfO{ e]befj gu/L ;dfgtfsf] b[li6sf]0fn] 
x]/]sf, ;a};Fu ;dfg Jojxf/ u/]sf, ljBfyL{df ljZjf;sf] lgdf{0f ug{] k|oTgzLn /x]sf, 
ljBfyL{;Fu ;DaGw, ;Dks{df ;xhtfsf] efj bzf{Psf 5g\ . 
lzIfsx¿ljBfyL{sf]eljiok|lt lrlGtt b]lvPsf, cfˆgf] sfo{k|lt lhDd]jf/L af]w ePsf] 
b]lvg] lsl;dsf cfr/0f lzIfsaf6 k|:t't ePsf 5g\ .  

gsf/fTds -;'wf/fTds_M l;sfO k|lqmofdf ;d:of pTkGg u/fpg], lzIfssf] 
JolStTjnfO{ gsf/fTds ;Dk|]if0f u/fpg] cfr/0f lzIfssf gsf/fTds Joxf/ 
x'g\ .lzIfssf o:tf Jojxf/nfO{ gsf/fTds Jojxf/ elgG5 . pkfWofo -@)&&_ n] 
æljBfyL{n] s]xL eGgf;fy l/;fpg], emls{g], lk6\g] lzIfssf Jojxf/ÆnfO{ o; ju{df 
/fv]sf 5g\ . cjnf]sg ul/Psf sIffdf lzIfsaf6 sltko ljBfyL{df bafa lbOPsf] 5 . 

 
 
h:t} M ef]ln of] sfo{ k"/f gug{]nfO{ ;o;o k6s p7a; u/fpF5' . kfFr ldg]6df olt 
sfd h;/L klg ;Sg'k5{ . sltko ljBfyL{nfO{ b08 klg b]lvPsf 5g\ . xNnf u/]sf], 
ghfg]sf], cgfjZos ts{ u/]sf] cj:yfdf lxsf{pg] ;Dd u/]sf] b]lvof] . o;}u/L sltko 
ljBfyL{n] ;f]w]sf], lh1f;f /fv]sf] cj:yfdf g;'g]sf] h:tf] u/]sf] klg b]lvG5 . sltko 
;f]emfl;wf b]lvg]x¿df ckx]ngfsf] Jojxf/ klg bzf{Psf 5g\ . æx]/ t o;sf] xljut, 
o:tf l3gnfUbf cIf/, o:tf] cy{ g ay{sf] pQ/ lbP/ x'G5<Æ -lzIfs klxnf]_ . sltko 
ljBfyL{n] lzIfsaf6 lt/:sf/ klg v]Kg' k/]sf] 5 . o;sf ;fy} hfGg] ljBfyL{n] ;f]Wbf / 
ghfGg]n] ;f]Wbf km/s Jojxf/ b]vfOPsf], /fd|f n'uf nufPsf], cln x'g]vfg] 3/sf] h:tf] 
blvg], /fd|L b]lvg] 5fqfnfO{ ug{] Joxf/ cGosf t'ngfdf sxLF g sxLF km/s b]lvg' 
lzIfssf] k"Jff{u|xk"0f{ cfr/0f xf] . o;n] lzIfssf] Jojxf/ ;a} ljBfyL{sf nflu ;dfg 
5}g eGg] kl:6G5 .lzIfs Jojxf/sf] ;"Id cWoog ubf{ sltko ljBfyL{sf ;+j]bgzLn 
efjdf dtna gu/L pgLx¿sf] efjgfdf v]njf8 u/]sf] Joxf/ klg b]Vg ;lsg] cj:yf 
b]lvPsf] 5 . 

ljBfyL{sf Jojxf/ 

sIffsfo{snfksf qmddf ljBfyL{n] k|blz{t u/]sf cfr/0f ljBfyL{sf Jojxf/ x'g\ . sIff 
cjnf]sgsf qmddf ljBfyL{n] lzIf0f l;sfO k|lqmofdf ;xof]u k'Ug] / To;df c;/ k'Ug] 
b'j} lsl;dsf Jojxf/ b]vfPsf 5g\ . d]/L / h]jl;ng -;g\ @)!$_ sf ljrf/df 
æljBfyL{sf sIff Jojxf/n] z}lIfs pknlAw xfl;n ug{ d'Vo e"ldsf v]N5g\ -k[=%&_ . 
sltko ljBfyL{ sIffsfo{snfk / lzIfssf ultljlwk|lt ;w}F ;sf/fTds b]lvP eg] s]xL 
ljBfyL{sf ;a} Jojxf/ ;d:ofdo /x]sf 5g\ . o;}u/L ;Lldt ;ª\Vofsf ljBfyL{af6 
;sf/fTds / gsf/fTds b'j} lsl;dsf Jojxf/ k|blz{t ePsf 5g\ .oxfF ljBfyL{sf 
Jojxf/nfO{ ;sf/fTds / gsf/fTds -;'wf/fTds_ u/L b'O{ ju{df /fvL rrf{ ug{ 
;fGble{s dflgPsf] 5 .  

;sf/fTds  

ljBfyL{af6 sIffsfo{snfksf qmddf k|:t't lzIf0f l;sfO sfo{snfknfO{ ;xof]u 
k'¥ofpg] k|s[ltsf cfr/0fnfO{ ;sf/fTds Jojxf/ dflgG5 . cjnf]sgsf qmddf 
lzIfsn] ljleGg lsl;dsf ;sf/fTds Jojxf/ k|bz{g u/]sf 5g\ .  

lzIfs / ;xkf7L ;xof]u M sIff cjnf]sgsf qmddf ljBfyL{n] lzIfs, cGo 
;fyLx¿, l;sfOsf ljleGg cj:yf / r/0fsf nflu ;xof]uL cfr/0f k|:t't u/]sf 5g\ . 
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cg'zf;gsf] kfngf M sIffdf zfGt a;]/, sfo{snfkdf ;xefuL eP/, lzIfssf 
lgb{]zgsf kfngf u/]/, ;fyLx¿nfO{ ;3fP/ ljBfyL{n] cg'zf;gsf] kfngf u/]sf 5g\ . 
;a} sIffdf cg'zf;gsf] kl/kfngf pko'St ¿kdf ePsf] 5 .  

sIffsfo{df ;xeflutf MljBfyL{n] sIffsfo{snfkdf ;xeflutf hgfPsf 5g\ . 
lzIfsn] sIffdf nojfrg, ;:j/ pRrf/0f, k|Zg lgdf{0f, k|Zgf]Q/, zAbfy{ nufotsf 
lnlvt tyf df}lvs cEof; u/fpFbf sfo{snfkdf ;xeflutf hgfPsf 5g\ .  

u[xsfo{ ug{] MlzIfsn] cl3Nnf] sIffsf] cGTodf lbPsf u[xsfo{ u/]/ NofPsf 
5g\ . u[xsfo{sf af/]df clwsf+z sIffdf ;'?d} 5nkmn jf k/LIf0fsf sfo{ ul/Psf] 5 . 
sltko sIffdf u[xsfo{ ;DalGwt ljBfyL{nfO{ g} sIffsf] cufl8 NofP/ k|:t't ug{ 
nufOPsf] 5 . s]xL ljBfyL{n] u[xsfo{ gug{] eP tfklg clwsf+z ljBfyL{n] u[xsfo{ ug{], 
s]xLn] sIffdf k|:t't ug{ ?rfpg] u/]sf b]lvPsf] 5 .  

cfk;L ;Ddfg MsIffdf ljBfyL{sf lar cfk;df ;Ddfg, ;/;xof]u ul/Psf] 5 . 
;fyL c;/ gkg{] u/L a;]sf, sfkL, lstfa, emf]nf /fv]sf, ;Ddfg u/]/ af]n]sf 5g\ . 
lzIfs tyf ;fyLx¿;Fu k|Zg ubf{, lh1f;f /fVbf zfnLgtfsf ;fy ul/Psf] 5 .  

5nkmndf ;xefuL MsIffdf lzIfsaf6 k|Zgf]Q/, 5nkmn, ;+jfb u/fPsf 
cGt/lqmofsf] cfof]hgf ul/Psf] 5 . hf]8L / ;d"xdf klg 5nkmn u/fOPsf] 5 . o;df 
ljBfyL{x¿ ;xefuL ePsf 5g\ . sltko ;Gbe{df lzIfsn] eg]/ ;xefuL ag]sf 5g\ 
eg] sltko ljBfyL{ :j:km"t{ ;xeflutf hgfPsf 5g\ .  

k|Zgsf pQ/ lbg] MljBfyL{n] sIffdf lzIfs jf ;fyLx¿af6 ;f]lwPsf k|Zgsf] 
pQ/ lbPsf 5g\ . k|Zg ;f]Wbf 8/fpg] u/]sf b]lvP klg hfg]sf] s'/f k|:t't u/]sf 5g\ . 
JolStut ¿kdf ;f]w]sf k|Zgsf pQ/ lbFbf s]xL x8a8fPsf, w}o{ ag]/ pQ/ lbPsf eP 
klg ;fd"lxs ¿kdf k|Zg ubf{ eg] clwsf+zn] ;fd"lxs pQ/ lbO{ ;xeflutf hgfPsf 
5g\ .  

lgb{]zgsf] kfngf MlzIfsn] sIffsf ;'?df, larlardf / ;dflKtdf lgb{]zgsf] 
kfngf u/]sf 5g\ . clego, jSt[tf, jfbljjfb, ;d"x sfo{, hf]8L sfo{, u[xsfo{, 
sIffsfo{ u/fpg] ;Gbe{df k|fKt km/s km/s lsl;dsf lgb{]zgnfO{ ljBfyL{af6 kfngf 
ul/Psf] 5 .  

gsf/fTds -;'wf/fTds_ 

 sIffdf ljBfyL{n] b]vfpg] c;fdflhs cfr/0fnfO{ gsf/fTds Jojxf/ elgG5 . 
gsf/fTds cfr/0fsf ¿kdf b]vfkg{]o; k|sf/sf Jojxf/nfO{ ;'wf/ ug{ cfjZos 
/x]sf]n] lognfO{ ePsfn] ;'wf/fTds Jojxf/ elgPsf] xf] .o:tf Jojxf/n] 

g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/
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cg'zf;gsf] kfngf M sIffdf zfGt a;]/, sfo{snfkdf ;xefuL eP/, lzIfssf 
lgb{]zgsf kfngf u/]/, ;fyLx¿nfO{ ;3fP/ ljBfyL{n] cg'zf;gsf] kfngf u/]sf 5g\ . 
;a} sIffdf cg'zf;gsf] kl/kfngf pko'St ¿kdf ePsf] 5 .  

sIffsfo{df ;xeflutf MljBfyL{n] sIffsfo{snfkdf ;xeflutf hgfPsf 5g\ . 
lzIfsn] sIffdf nojfrg, ;:j/ pRrf/0f, k|Zg lgdf{0f, k|Zgf]Q/, zAbfy{ nufotsf 
lnlvt tyf df}lvs cEof; u/fpFbf sfo{snfkdf ;xeflutf hgfPsf 5g\ .  

u[xsfo{ ug{] MlzIfsn] cl3Nnf] sIffsf] cGTodf lbPsf u[xsfo{ u/]/ NofPsf 
5g\ . u[xsfo{sf af/]df clwsf+z sIffdf ;'?d} 5nkmn jf k/LIf0fsf sfo{ ul/Psf] 5 . 
sltko sIffdf u[xsfo{ ;DalGwt ljBfyL{nfO{ g} sIffsf] cufl8 NofP/ k|:t't ug{ 
nufOPsf] 5 . s]xL ljBfyL{n] u[xsfo{ gug{] eP tfklg clwsf+z ljBfyL{n] u[xsfo{ ug{], 
s]xLn] sIffdf k|:t't ug{ ?rfpg] u/]sf b]lvPsf] 5 .  

cfk;L ;Ddfg MsIffdf ljBfyL{sf lar cfk;df ;Ddfg, ;/;xof]u ul/Psf] 5 . 
;fyL c;/ gkg{] u/L a;]sf, sfkL, lstfa, emf]nf /fv]sf, ;Ddfg u/]/ af]n]sf 5g\ . 
lzIfs tyf ;fyLx¿;Fu k|Zg ubf{, lh1f;f /fVbf zfnLgtfsf ;fy ul/Psf] 5 .  

5nkmndf ;xefuL MsIffdf lzIfsaf6 k|Zgf]Q/, 5nkmn, ;+jfb u/fPsf 
cGt/lqmofsf] cfof]hgf ul/Psf] 5 . hf]8L / ;d"xdf klg 5nkmn u/fOPsf] 5 . o;df 
ljBfyL{x¿ ;xefuL ePsf 5g\ . sltko ;Gbe{df lzIfsn] eg]/ ;xefuL ag]sf 5g\ 
eg] sltko ljBfyL{ :j:km"t{ ;xeflutf hgfPsf 5g\ .  

k|Zgsf pQ/ lbg] MljBfyL{n] sIffdf lzIfs jf ;fyLx¿af6 ;f]lwPsf k|Zgsf] 
pQ/ lbPsf 5g\ . k|Zg ;f]Wbf 8/fpg] u/]sf b]lvP klg hfg]sf] s'/f k|:t't u/]sf 5g\ . 
JolStut ¿kdf ;f]w]sf k|Zgsf pQ/ lbFbf s]xL x8a8fPsf, w}o{ ag]/ pQ/ lbPsf eP 
klg ;fd"lxs ¿kdf k|Zg ubf{ eg] clwsf+zn] ;fd"lxs pQ/ lbO{ ;xeflutf hgfPsf 
5g\ .  

lgb{]zgsf] kfngf MlzIfsn] sIffsf ;'?df, larlardf / ;dflKtdf lgb{]zgsf] 
kfngf u/]sf 5g\ . clego, jSt[tf, jfbljjfb, ;d"x sfo{, hf]8L sfo{, u[xsfo{, 
sIffsfo{ u/fpg] ;Gbe{df k|fKt km/s km/s lsl;dsf lgb{]zgnfO{ ljBfyL{af6 kfngf 
ul/Psf] 5 .  

gsf/fTds -;'wf/fTds_ 

 sIffdf ljBfyL{n] b]vfpg] c;fdflhs cfr/0fnfO{ gsf/fTds Jojxf/ elgG5 . 
gsf/fTds cfr/0fsf ¿kdf b]vfkg{]o; k|sf/sf Jojxf/nfO{ ;'wf/ ug{ cfjZos 
/x]sf]n] lognfO{ ePsfn] ;'wf/fTds Jojxf/ elgPsf] xf] .o:tf Jojxf/n] 

 
 
sIffsfo{snfkdf afwf k'¥ofO/x]sf x'G5g\ . d]/L / h]jl;ng -;g\ @)!$_ sf ljrf/df 
;fyLx¿nfO{ ;tfpg], sfo{snfk ;~rfng eO/x]sf] a]nf af]n]/ jf s'g} ultljlwaf6 
afwf k'¥ofpg] Jojxf/n] ;Dk"0f{ sIff lzIf0fdf gsf/fTds c;/ kfl//xg] ePsfn] To;df 
;'wf/ ug{ cfjZos x'G5 -k[=%&_ . cjnf]sg ul/Psf sIffdf ljBfyL{n] k|bz{g u/]sf 
gsf/fTds Jojxf/ lgDg 5g\ M 

l;sfOk|lt c?lr M sIffdf s]xL ljBfyL{n] l;sfOk|lt ?lr /fv]sf 5}gg\ . To; 
lsl;dsf ljBfyL{n] k6s k6s 38L x]g{], ‰ofn jf 9f]sfaf6 aflx/lt/ x]g{], xfO { sf9\g], 
cfª tfGg], 5]psf ;fyL;Fu v';;'; s'/f ug{], cgfjZos ts{ jf ;Gbe{ p7fg ug{], 
sfo{snfkdf ;xefuL gx'g], sIffsfo{ tyf u[xsfo{ gug{], ;Demfpg vf]Hbf lzIfs;Fu 
l/;fpg], s'ts{ ug{], d'v nfUg], s]xL t 6fp, k]6 b'v]sf] afxfgf u/L 8]:sdf 6fpsf] 
/fv]/ ;'ltlbg] ;Ddsf Jojxf/ b]vfPsf 5g\ .  

ljifofGt/ M sIffsfo{snfksf qmddf sltko ljBfyL{ s'g} cj:yfdf 5nkmnsf] 
ljifoj:t'eGbf aflx/ uPsf 5g\ . sIffdf cgfjZos ljifosf] k|j]z u/fpg], c;DalGwt 
k|Zg ug{], ;xL s'/fnfO{ aª\UofP/ k|:t't ug{] u/]sf 5g\ .  

lzIfs lvl;6\o'/L Ms'g} s'g} sIffsf s]xL ljBfyL{ lzIfsnfO{ g} lvl;6\o'/L ug{ 
kl5 k/]sf 5}gg\ . lzIfsn] gb]Vg] u/L Pscfk;df xfF;f]df p8fpg], lzIfssf egfOnfO{ 
Vofn76\6fdf lng] u/]sf 5g\ . h:t} M ;/sf nflu df]afOn slt Kof/f] xf] k9fpbf klg 
ofb ug{] . ef]ln 3fd jf kfgL k/]g eg] ;/n] xfd|f] u[xsfo{ hfFHg' x'g] b]lvof] . 

cfk;L tgfj MsIffdf sltko ljBfyL{sf lar cfk;L tgfasf] cj:yf klg 
b]lvPsf] 5 . a;fO jf cGo ljifonfO{ lnP/ cfk;df n8\g vf]Hg], ljk/Lt lnª\uL 
;fyLnfO{ lh:Sofpg], sdhf]/ ;fyLtkm{ s7f]/ b[li6n] x]g{], xfpefpsf cfwf/df lk6\5', 
s'6\5' eGg] u/]sf] ;d]t b]lvPsf] 5 . sIffdf c6];d6];sf] a;fO tgfa a9fpg] d'Vo 
sf/s ag]sf] kfOPsf] 5 . 

sIffsfo{ / u[xsfo{df c;xefuL Msltko ljBfyL{ sIffsfo{ / u[xsfo{ gug{] 
b]lvPsf] 5 . sIffsfo{df cfn6fn u/]/ ;do u'hfg{] / u[xsfo{ slxNo} gug{] ljBfyL{ 
g]kfnL efiff sIffdf /x]sf] kfOPsf] 5 . o;af6 pgLx¿ cEof;af6 efUg vf]h]sf] 
b]lvG5 . sIffsf sdhf]/ ljBfyL{n] o; lsl;dsf] cfr/0f b]vfPsf 5g\ .  

pbfzLgtf MsIffsf s]xL ljBfyL{ l;sfO tyf sIffsfo{snfkk|lt pbfzLg /x]sf 
b]lvG5g\ . lzIfsn] gfd g} tf]s]/ eGbf s]xL ;hu eP klg clwsf+z ;do r'krfk 
a:g], lstfa x]/] h:tf] ug{] Jojxf/ s]xL ljBfyL{af6 k|:t't ePsf] 5 . k|Zg ubf{ a8f] 
d'l:snn] pQ/ lbg], sIffsfo{ clt l9nf ug{], 6fg{], bafa lbFbf emls{g] ;Ddsf Jojxf/ 
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u/]sf b]lvPsf] 5 . To; lsl;dsf ljBfyL{ ;du| l;sfOk|lt g} lbSbf/ dfg]sf] b]lvPsf] 
5 .  

Jojwfg Ms]xL ljBfyL{n] sIffsfo{snfkdf ;w}+ Jojwfg l;h{gf u/]sf 5g\ . 
cfk;df ;';v'; af]ln/xg], cgfjZos cfjfh lgsfNg], s'ts{ u/]/ lzIfs jf 
;fyLx¿nfO{ pNofpg], ;Demfpbf g6g{] u/]/ sIffdf ;d:of lgdf{0f ul//x]sf b]lvG5g\ . 
eflifs, ceflifs jf cGo s'g} lsl;dn] sIffsf] jftfj/0fdf c;/ kf/]/ Jojwfg v8f 
ug{] cfr/0f s]xL ljBfyL{af6 sIffdf k|blz{t ul/Psf] 5 .  

tYofª\ssf] ljZn]if0faf6 k|fKt glthfn] lzIfs ljBfyL{af6 ;sf/fTds / 
gsf/fTds b'j} lsl;dsf Jojxf/ k|:t't u/]sf] 7x5{ . gsf/fTds Jojxf/df b]lvPsf 
;d:ofn] l;sfOdf c;xof]u eO/x]sf] tyf afwf kl//x]sf] eGg] a'lemG5 . o; lsl;dsf 
Jojxf/n] lzIfs / ljBfyL{ b'j}sf nflu tgfasf] :t/ a9fpF5, kf7sf] k|jfxdf afwf 
k'¥ofpgfsf ;fy} ;xefuLsf lar cfk;L åGåsf] cj:yf l;h{gf u5{ -kf;{G;, ;g\ @)!@, 
k[=!^_.ljBfyL{x¿n] lzIfsn] k9fPsf s'/fx¿ ;'g]/ l;S5g\ eGg' uNtL xf], lzIfsn] ug{] 
x/]s Jojxf/ / af]Ng] zAbx¿af6 s]xL g s]xL l;ls/x]sf x'G5g\-dxh{g, @)&(_ . 
lzIfssf ;;fgf Jojxf/ ljBfyL{ l;sfOdf 7'nf] k|efj kf/]sf] x'G5 . sIffdf k|efjsf/L 
l;sfO x'g g;Sg'sf] k|d'v sf/0f lzIfssf ;;fgf sdhf]/L / ljBfyL{n] gsf/fTds 
Jojxf/ clws k|:t't ug{' /x]sf] 5 .  

lgisif{ 

k|:t't cWoogdf dfWolds txsf] sIff bzdf g]kfnL ljifo lzIf0fsf qmddf 
lzIfs / ljBfyL{n] k|:t't ug{] Jojxf/sf] ljZn]if0f ul/Psf] 5 . lzIfs ljBfyL{sf 
;sf/fTds Jojxf/ lzIf0f l;sfOsf nflu ;xof]uL b]lvG5g\ eg] gsf/fTds Jojxf/n] 
l;sfO k|lqmofnfO{ afwf pTkGg u/]sf 5g\ . lzIfssf Jojxf/nfO{ z}Ifl0fs cfr/0f / 
JolStut cfr/0f u/L b'O{ k|sf/df / JolStutnfO{ klg ;sf/fTds / gsf/fTds u/L 
rrf{ ul/Psf] 5 . o;}u/L ljBfyL{sf Jojxf/nfO{ eg] ;sf/fTds / gsf/fTds b'O{ 
k|sf/df s]nfOPsf] 5 . ljBfyL{sf gsf/fTds Jojxf/sf sf/0f lzIfsn] pko'St 
lsl;dn] sIff ;~rfng ug{ ;s]sf 5}gg\ . pgLx¿sf z}lIfs lgb{]zgsf] kl/kfngf klg 
ePsf] 5}g . sIff czfGt jf ljifofGt/ eO{ u/fOPsf cEof; k|efjsf/L lsl;dn] x'g 
;s]sf 5}gg\ .  
 lzIfsn] lzIf0f l;sfO k|lqmofnfO{ Jojl:yt t'Nofpg, ljleGg l;kdf cfwfl/t 
cEof; u/fpg z}Ifl0fs Jojxf/ k|:t't u/]sf 5g\ . lzIfssf JolStut cfr/0fsf 
¿kdf k|s6 x'g] ;sf/fTds cfrf/0faf6 sIffsf] jftfj/0f ;xh ag]sf] 5 . ljBfyL{n] 
lzIfs;Fu k|Zg, lh1f;f ;xh} /fVg, lzIfs;Fu} cEof;df ;xefuL aGg kfPsf b]lvG5g\ 

g]kfnL efiff l;sfOdf lzIfs ljBfyL{sf sIff Jojxf/
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u/]sf b]lvPsf] 5 . To; lsl;dsf ljBfyL{ ;du| l;sfOk|lt g} lbSbf/ dfg]sf] b]lvPsf] 
5 .  

Jojwfg Ms]xL ljBfyL{n] sIffsfo{snfkdf ;w}+ Jojwfg l;h{gf u/]sf 5g\ . 
cfk;df ;';v'; af]ln/xg], cgfjZos cfjfh lgsfNg], s'ts{ u/]/ lzIfs jf 
;fyLx¿nfO{ pNofpg], ;Demfpbf g6g{] u/]/ sIffdf ;d:of lgdf{0f ul//x]sf b]lvG5g\ . 
eflifs, ceflifs jf cGo s'g} lsl;dn] sIffsf] jftfj/0fdf c;/ kf/]/ Jojwfg v8f 
ug{] cfr/0f s]xL ljBfyL{af6 sIffdf k|blz{t ul/Psf] 5 .  

tYofª\ssf] ljZn]if0faf6 k|fKt glthfn] lzIfs ljBfyL{af6 ;sf/fTds / 
gsf/fTds b'j} lsl;dsf Jojxf/ k|:t't u/]sf] 7x5{ . gsf/fTds Jojxf/df b]lvPsf 
;d:ofn] l;sfOdf c;xof]u eO/x]sf] tyf afwf kl//x]sf] eGg] a'lemG5 . o; lsl;dsf 
Jojxf/n] lzIfs / ljBfyL{ b'j}sf nflu tgfasf] :t/ a9fpF5, kf7sf] k|jfxdf afwf 
k'¥ofpgfsf ;fy} ;xefuLsf lar cfk;L åGåsf] cj:yf l;h{gf u5{ -kf;{G;, ;g\ @)!@, 
k[=!^_.ljBfyL{x¿n] lzIfsn] k9fPsf s'/fx¿ ;'g]/ l;S5g\ eGg' uNtL xf], lzIfsn] ug{] 
x/]s Jojxf/ / af]Ng] zAbx¿af6 s]xL g s]xL l;ls/x]sf x'G5g\-dxh{g, @)&(_ . 
lzIfssf ;;fgf Jojxf/ ljBfyL{ l;sfOdf 7'nf] k|efj kf/]sf] x'G5 . sIffdf k|efjsf/L 
l;sfO x'g g;Sg'sf] k|d'v sf/0f lzIfssf ;;fgf sdhf]/L / ljBfyL{n] gsf/fTds 
Jojxf/ clws k|:t't ug{' /x]sf] 5 .  

lgisif{ 

k|:t't cWoogdf dfWolds txsf] sIff bzdf g]kfnL ljifo lzIf0fsf qmddf 
lzIfs / ljBfyL{n] k|:t't ug{] Jojxf/sf] ljZn]if0f ul/Psf] 5 . lzIfs ljBfyL{sf 
;sf/fTds Jojxf/ lzIf0f l;sfOsf nflu ;xof]uL b]lvG5g\ eg] gsf/fTds Jojxf/n] 
l;sfO k|lqmofnfO{ afwf pTkGg u/]sf 5g\ . lzIfssf Jojxf/nfO{ z}Ifl0fs cfr/0f / 
JolStut cfr/0f u/L b'O{ k|sf/df / JolStutnfO{ klg ;sf/fTds / gsf/fTds u/L 
rrf{ ul/Psf] 5 . o;}u/L ljBfyL{sf Jojxf/nfO{ eg] ;sf/fTds / gsf/fTds b'O{ 
k|sf/df s]nfOPsf] 5 . ljBfyL{sf gsf/fTds Jojxf/sf sf/0f lzIfsn] pko'St 
lsl;dn] sIff ;~rfng ug{ ;s]sf 5}gg\ . pgLx¿sf z}lIfs lgb{]zgsf] kl/kfngf klg 
ePsf] 5}g . sIff czfGt jf ljifofGt/ eO{ u/fOPsf cEof; k|efjsf/L lsl;dn] x'g 
;s]sf 5}gg\ .  
 lzIfsn] lzIf0f l;sfO k|lqmofnfO{ Jojl:yt t'Nofpg, ljleGg l;kdf cfwfl/t 
cEof; u/fpg z}Ifl0fs Jojxf/ k|:t't u/]sf 5g\ . lzIfssf JolStut cfr/0fsf 
¿kdf k|s6 x'g] ;sf/fTds cfrf/0faf6 sIffsf] jftfj/0f ;xh ag]sf] 5 . ljBfyL{n] 
lzIfs;Fu k|Zg, lh1f;f ;xh} /fVg, lzIfs;Fu} cEof;df ;xefuL aGg kfPsf b]lvG5g\ 

 
 
eg] ;'wf/fTds Jojxf/af6 ljBfyL{nfO{ sfo{snfkdf ;xefuL aGg, l;Sg sl7gfO ePsf] 
5 . lzIfs / ljBfyL{sf gsf/fTds Jojxf/nfO{ ;'wf/ ug{'kg{] ePsfn] ;'wf/fTds 
elgPsf] 5 o;sf] cy{ ltgdf ;'wf/ x'g'k5{ . To; lsl;dsf Joxf/ efiff l;sfOsf 
afws b]lvPsf 5g\ . sIffsfo{snfksf qmddf lzIfssf Jojxf/n] ljBfyL{sf] l;sfOdf 
/ ljBfyL{sf Jojxf/n] lzIfssf] lzIf0f k|lqmofdf ;d:of v8f u/]sf] :ki6 b]lvG5 . 
ltgsf] ljifodf lzIfs ljBfyL{ :jod\n] d"Nofª\sg u/L cfufdL lbgdf ;'wf/;lxt 
sIffsfo{snfkdf ;l/s x'g cfjZos 5 . 

s[t1tf1fkg 

 of] n]v lqe'jg ljZjljBfno lzIffzf:q ;ª\sfodf ljBfjfl/lw cWoogsf qmddf 
tof/ kfl/Psf] xf] . o;qmddf ljBfjfl/lw cg';Gwfg j[lQ k|bfg u/L d]/f] cg';Gwfg 
sfo{nfO{ ;xh / k|efjsf/L agfpg cfly{s ;xof]u ug{], cfGtl/s ¿kdf clek|]l/t ug{] 
ljZjljBfno cg';Gwfg cfof]u, o; ;+:yfsf cWoIf / sd{rf/Lx¿k|lt xflb{s cfef/ 
JoQm ub{5' . 

;Gbe{;fdu|L 

pkfWofo, u0f]zk|;fb -@)&& h]7 !)_= lzIfssf u'0f / ;fd'bflos ljBfnosf] l;sfO 
;'wf/ x'g g;Sg'sf] sf/0f= P8'va/ .https://rb.gy/60me7 

kf}8\ofn, lzj/fh -@)&& efb| @&_= lzIfs, lzIf0f / k|efjsf/L ljBfno= O8'kq .  
https://shorturl.at/bchv4 

dxh{g, /ljgf -@)&( sflt{s !&_= lzIfs ljBfyL{ ;DaGw s:tf] x'g'knf{< O8'kq . 
https://rb.gy/60me7 
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Uo|fh'P6 :s'n ckm Ph's];g zf]w/t 

n]v;f/ 

k|:t't n]v ef]hk'/L dft[efifL ljBfyL{x¿n] g]kfnL efiff l;sfOdf k|efjsf] cWoogdf s]lGb|t 
5 .of] n]v g]kfnL efiff l;sfOdf ef]hk'/L efiffsf] pRrf/0f / j0f{ ljGof;sf] k|efjsf] 
p2]Zodf s]lGb|t 5.of] n]v u'0ffTds cg';Gwfg kl/36fgfd"ns (Phenomenology)9fFrfdf 
cfwfl/t 5 . p2]Zod"ns ljlwsf] k|of]u u/L gd'gf 5gf]6 ul/Psf] 5 .;xefuLx¿;Fu pRrf/0f 
/ j0f{ljGof;ut tYo ;ª\sng ul/Psf] 5 .;ª\slnt tYonfO{ lnKofGt/0f u/]/ h:tf b'O{ 
;femf lydsf]  lgdf{0f u/L ljBfyL{¿sf] g]kfnL efiffsf] l;sfOdf ef]hk'/Lsf] k|efjsf] ljZn]if0f 
ul/Psf] 5 . ljBfy{L;Fu efiff l;sfOsf] k|efj cWoog ub{f chGt÷xnGt, cNkk|f0f÷dxfk|f0f, 
;3f]if÷c3f]if, …o\’ sf] k|of]u, zAbdWo / zAbfGtdf …X’, k~rd\ j0f{ …0’, Csf/ / /sf/sf] 
k|of]u ePsf zAbx¿sf] pRrf/0fdf Wofg lbOPsf] 5. ljBfyL{sf] pRrf/0f x]bf{ ljBfyL{x¿n] 
dxfk|f0fnfO{ cNkk|f0f, ;3f]ifnfO c3f]if, …0f\Ú k~rd j0f{sf] …g\Ú pRrf/0f, zAbdWo / zAbfGtdf 
…xÚ sf] nf]k, Csf/ / /sf/sf] /]kmut pRrf/0f, …/ \Ú / …n\Ú sf] Wjlg ljkof{;ut pRrf/0f u/]sf] 
b]lvG5 eg] pRrf/0fut k|efj j0f{ljGof; -n]vfO_ df klg b]lvPsf] ;fy} dft[efiffsf zAbsf 
cfwf/df ljZn]if0f  ul/Psf] 5 . ef]hk'/L dft[efifL ljBfy{Lx¿sf] pRrf/0f / j0f{ljGof;df 
b]lvPsf ljlzi6tfx¿n] g]kfnL efiff l;sfOdf ef]hk'/L efiffsf] k|efj /x]sf] lgisif{ 
lgsflnPsf] 5.o; n]vaf6 cWo]tf tyf ;du| efifflzIf0fdf ;xof]u k'Ug] ck]Iff ul/Psf] 5 .  

zAbs'~hL M pRrf/0f, anf3ft, efiff, ef]hk'/L, n]vg 
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kl/ro 

 efiff ljrf/ cfbfg k|bfgsf] dfWod xf] . dfgjx¿n] efiffsf dfWodaf6 cfˆgf 
cleJoSTf ljrf/x¿ c¿dfem k'¥ofpF5g\ .dfgj efjx¿ eG5g\, cfjZostf tyf 
rfxgfx¿ JoQm u5{g\/ cfsfª\Iffx¿ k|s6 ub{5 .uf}td / rf}nfufO{ -@)&)_sf 
cg';f/ædflg;x¿ efiffsf dfWodaf6 g} cf–cfˆgf ljrf/ / cg'e"ltnfO{ Pscsf{df 
;f6f;f6 ub{5g\ / cfˆgf ;du| Jojxf/x¿ ;DkGg ub{5g\Æ- k[=!@_ . efiff j}rfl/s 
cg'e"lt dfWodaf6 cfbfg k|bfgsf] dfWod / Jojxf/ ;~rfngsf] ;fwg xf] .dfgjLo 
Jojxf/df efiffs} dfWodaf6 sfo{ 36\g] tyf ;Dffkg x'G5g\ . ;+;f/df dflg;x¿efjgf 
tyf ljrf/ cfbfgk|bfgsf nflu 5 xhf/ eGbf a9L efiffx¿ k|ofu Jojxf/df 5 . oL 
ljljw kl/jf/sf 5 xhf/eGbf a9L efiffx¿nfO{dfgjx¿n] cfdfsf] efiff jf dft[efiffsf] 
¿kdf, klxnf] efiffsf] ¿kdf, bf];|f] efiffsf] ¿kdf k|flKt / cfh{g u/]/ hLjg Jojxf/ 
;~rfng ub}{ cfO/x]sf 5g\ . ljljwtfdo lx;fan] g]kfndf klg ljleGg efiffx¿ 
af]lnG5g\ . g]kfnsf] hgu0fgf @)&* sf cg';f/ g]kfndf ljleGg efiff kl/jf/sf 
!@$cf]6f efiffx¿ af]lnG5g\(caste/Ethnicity Report,2078) .g]kfn ax'eflifs d'n's 
ePsfn] oxfF PsefifL,låefifL / ax'eflifs l:ylt ljBdfg 5 . oxfFsf] k7g tyf lzIffsf] 
dfWodsf] ¿kdf låeflifs gLlt cjnDag ul/Psf] 5 . g]kfnsf] ;+ljwfg @)&@ cg';f/ 
cfwf/e"t tx;Dd dft[efiffsf dfWodf6 afnaflnsfnfO{ lzIff k|fKt ug]{ clwsf/ k|fKt 
5 eg] dfWolds tyf pkNnf] txdf g]kfnL / cª\u|]hL efiffsf dfWodaf6 lzIff k|bfg 
ug]{ sfg'gL k|fjwfg /x]sf] 5 . ljBfnoLo txdf afnaflnsfx¿ g]kfnL efiffnfO{ dfWod 
efiffsf ?kdf tyf bf;|f] efiffsf ¿kdf k|of]u Jojxf/ ub{5g\ . ljleGg dft[efiffsf 
afnaflnsfx¿ ljBfno txdf g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf l;Sb5g\ . bf];|f] 
efiffsf ?kdf g]kfnL efiff l;Sbf afnaflnsfsf] kfl/jfl/s, ;fdflhs, jftfj/0f, 
eflifs k[i7e"ld, eflifs ;dfgtf, / leGgtfn] k|efj kfg]{ b]lvG5 . bf];|f] efiff l;sfO 
klxnf] efiffsf pRrf/0f k|lqmof, ¿k Pjd\ jfSo u7g, / zAbe08f/sf] pkof]]udf 
;f]lwPsf] cg';Gwfg stf{n] leGg lsl;dsf] pRrf/0f -j0f{ u7g_ ¿k Pjd\ jfSo u7g / 
zAbe08f/ ePsf] gofF efiffnfO{ cfˆgf] klxnf] efiff -dft[efiff_ k|efj gk/L l;Sg 
;s]sf] sd} kfOG5 -clwsf/L, @)^&, k[=@$_ klxnf] efiffsf] k|efj bf];|f] efiffsf] l;sfO 
pRrf/0fb]lv ;du| af]nfO;Dd k|efj kfb{5 . b'a} efiff larsf] glhstf / b'/tfn] eg] 
bf];|f] efiff l;sfOdf ;xhtf tyf b'af]{wtfNofpF5 . g]kfndf af]lng] w]/} efiffsf 
dft[efifL ljBfyL{x¿ ljBfno txdf bf];|f] efiffsf ¿kdf g]kfnL efiff l;Sg] ub{5g\ .  

 g]kfndf af]lng] ljleGg efiff kl/jf/sf ^) cf]6f efiffdWo]ef]hk'/L efiff dw]z 
k|b]zsf] af]lng] efiff xf] .b]z}el/ sl/a !@$ cf]6f dft[efiffdf ef]hk'/L ^=@$ k|ltzt 
jQmf ;ª\Vof ePsf] t];|f] :yfgdf kg]{ efiff xf] -efiff cfof]usf] k|ltj]bg,@)*),k=[!$(_ . 
g]kfnsf] hgu0fgf @)&* cg';f/ o; efiffsf dft[efifLx¿ ;a} k|b]zdf eP klg 
af/f,k;f{,;nf{xL, /f}tx6,lrtjg,gjnk/f;L -;':tf k"j{ / ;':tf klád_ / ¿kGb]xL 

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj



Journal of Research in Education     Vol. 1     2024 217

kl/ro 

 efiff ljrf/ cfbfg k|bfgsf] dfWod xf] . dfgjx¿n] efiffsf dfWodaf6 cfˆgf 
cleJoSTf ljrf/x¿ c¿dfem k'¥ofpF5g\ .dfgj efjx¿ eG5g\, cfjZostf tyf 
rfxgfx¿ JoQm u5{g\/ cfsfª\Iffx¿ k|s6 ub{5 .uf}td / rf}nfufO{ -@)&)_sf 
cg';f/ædflg;x¿ efiffsf dfWodaf6 g} cf–cfˆgf ljrf/ / cg'e"ltnfO{ Pscsf{df 
;f6f;f6 ub{5g\ / cfˆgf ;du| Jojxf/x¿ ;DkGg ub{5g\Æ- k[=!@_ . efiff j}rfl/s 
cg'e"lt dfWodaf6 cfbfg k|bfgsf] dfWod / Jojxf/ ;~rfngsf] ;fwg xf] .dfgjLo 
Jojxf/df efiffs} dfWodaf6 sfo{ 36\g] tyf ;Dffkg x'G5g\ . ;+;f/df dflg;x¿efjgf 
tyf ljrf/ cfbfgk|bfgsf nflu 5 xhf/ eGbf a9L efiffx¿ k|ofu Jojxf/df 5 . oL 
ljljw kl/jf/sf 5 xhf/eGbf a9L efiffx¿nfO{dfgjx¿n] cfdfsf] efiff jf dft[efiffsf] 
¿kdf, klxnf] efiffsf] ¿kdf, bf];|f] efiffsf] ¿kdf k|flKt / cfh{g u/]/ hLjg Jojxf/ 
;~rfng ub}{ cfO/x]sf 5g\ . ljljwtfdo lx;fan] g]kfndf klg ljleGg efiffx¿ 
af]lnG5g\ . g]kfnsf] hgu0fgf @)&* sf cg';f/ g]kfndf ljleGg efiff kl/jf/sf 
!@$cf]6f efiffx¿ af]lnG5g\(caste/Ethnicity Report,2078) .g]kfn ax'eflifs d'n's 
ePsfn] oxfF PsefifL,låefifL / ax'eflifs l:ylt ljBdfg 5 . oxfFsf] k7g tyf lzIffsf] 
dfWodsf] ¿kdf låeflifs gLlt cjnDag ul/Psf] 5 . g]kfnsf] ;+ljwfg @)&@ cg';f/ 
cfwf/e"t tx;Dd dft[efiffsf dfWodf6 afnaflnsfnfO{ lzIff k|fKt ug]{ clwsf/ k|fKt 
5 eg] dfWolds tyf pkNnf] txdf g]kfnL / cª\u|]hL efiffsf dfWodaf6 lzIff k|bfg 
ug]{ sfg'gL k|fjwfg /x]sf] 5 . ljBfnoLo txdf afnaflnsfx¿ g]kfnL efiffnfO{ dfWod 
efiffsf ?kdf tyf bf;|f] efiffsf ¿kdf k|of]u Jojxf/ ub{5g\ . ljleGg dft[efiffsf 
afnaflnsfx¿ ljBfno txdf g]kfnL efiffnfO{ bf];|f] efiffsf ¿kdf l;Sb5g\ . bf];|f] 
efiffsf ?kdf g]kfnL efiff l;Sbf afnaflnsfsf] kfl/jfl/s, ;fdflhs, jftfj/0f, 
eflifs k[i7e"ld, eflifs ;dfgtf, / leGgtfn] k|efj kfg]{ b]lvG5 . bf];|f] efiff l;sfO 
klxnf] efiffsf pRrf/0f k|lqmof, ¿k Pjd\ jfSo u7g, / zAbe08f/sf] pkof]]udf 
;f]lwPsf] cg';Gwfg stf{n] leGg lsl;dsf] pRrf/0f -j0f{ u7g_ ¿k Pjd\ jfSo u7g / 
zAbe08f/ ePsf] gofF efiffnfO{ cfˆgf] klxnf] efiff -dft[efiff_ k|efj gk/L l;Sg 
;s]sf] sd} kfOG5 -clwsf/L, @)^&, k[=@$_ klxnf] efiffsf] k|efj bf];|f] efiffsf] l;sfO 
pRrf/0fb]lv ;du| af]nfO;Dd k|efj kfb{5 . b'a} efiff larsf] glhstf / b'/tfn] eg] 
bf];|f] efiff l;sfOdf ;xhtf tyf b'af]{wtfNofpF5 . g]kfndf af]lng] w]/} efiffsf 
dft[efifL ljBfyL{x¿ ljBfno txdf bf];|f] efiffsf ¿kdf g]kfnL efiff l;Sg] ub{5g\ .  

 g]kfndf af]lng] ljleGg efiff kl/jf/sf ^) cf]6f efiffdWo]ef]hk'/L efiff dw]z 
k|b]zsf] af]lng] efiff xf] .b]z}el/ sl/a !@$ cf]6f dft[efiffdf ef]hk'/L ^=@$ k|ltzt 
jQmf ;ª\Vof ePsf] t];|f] :yfgdf kg]{ efiff xf] -efiff cfof]usf] k|ltj]bg,@)*),k=[!$(_ . 
g]kfnsf] hgu0fgf @)&* cg';f/ o; efiffsf dft[efifLx¿ ;a} k|b]zdf eP klg 
af/f,k;f{,;nf{xL, /f}tx6,lrtjg,gjnk/f;L -;':tf k"j{ / ;':tf klád_ / ¿kGb]xL 

lhNnfdf a9L hg3GfTj 5 -7fs'/, @)*)_ .ax'eflifs d'n'ssf] ¿kdf lrlgg] xfd|f] b]z 
oxfF ;a} k|fo M ljBfno ax'eflifs ljBfno ePsf]n] x/]s g]kfnL dft[efiff Ot/x¿n] 
bf];|f] efiffsf] ¿kdf g]kfnL efiff l;sfO u5{g\ . afofF / bfofFaf6 n]Vg]nfO{ k/:k/ csf]{ 
xftn] n]Vg nfufpFbf cK7\of/f] x'g] x'Fbf -zdf{ / kf}8]n,@)^&_ ef]hk/L dft[efifL 
ljBfyL{x¿n] g]kfnL efiff l;sfO ubf{ bf];|f] efifLnfO{ k|efj cjZo g} b]lvG5 .g]kfnsf] 
s'n dft[efiffsf] $$=*^ k|ltzt g]kfnL hgtfsf]] klxnf] efiff cyf{t\  dft[efiff g]kfnL 
xf]-efiff cfof]usf] k|ltj]bg,@)*),k[=!$(_ / g]kfnsf] ;+j}wflgs sfd sfhsf] efiffsf] 
dfGoftf kfPsf]df -g]kfnsf] ;+ljwfg, @)&@, k[=@_ ef]hk'/L dft[efifL ljBfyL{x¿sf nflu 
bf];|f]efiff efiffsf ¿kdf l;sfO ug'{ cfjZos b]lvG5 . o; efiffsf] cfˆg} lsl;dsf] 
Wjlg Joj:yf, pRrf/0f Joj:yf, j0f{ljGof; Joj:yf, Jofs/l0fs Joj:yf / cy{ Joj:yf 
kfOG5 . ef]hk'/L dft[efifL ljBfyL{x¿ g]kfnL efiffnfO{ ljBfno txdf bf;|f] efiff ;/x 
l;Sb5g\ .t;y{ Mg]kfnL efiff eflifs l;ksf] l;sfOdf ljljwtf 5 ls 5}g jf ljleGGf 
ljBfnfosf] ef]hk'/L ljBfyL{x¿sf] eflifs l;sfOdf k|efj k/]sf] 5 ls 5}g egL 
;d:ofdf s]lGb|t /xL cg';Gwfg ul/Psf] 5 . ef]hk'/L dft[efifL ljBfyL{x¿n] bf];|f] 
efiffsf ?kdf g]kfnL l;Sbf s] s:tf ;xhtf / hl6ntfsf] ;fdgf ub{5g\ < ljBfyL{sf] 
g]kfnL efiff l;sfOdf pRrf/0f, j0f{ljGof;, Jofs/0f tyf zAbe08f/ txdf ef]hk'/L 
efiffsf] s] slt k|efj 5 < h:tf ljljw kIfx?sf] jf:tljs tyf uxg cWoog ePsf] 
sd} kfOG5 . o;} ;d:ofdf s]lGb|t /xL sIff rf/df cWoog/t ef]hk'/L dft[efifL 
ljBfyL{x¿sf] g]kfnL efiff l;sfO ef]hk'/L efiffsf sf/0f ljz]iftM pRrf/0f / 
j0f{ljGof;df kf/]sf] k|efjsf] cWoog ug'{ o; cWoogsf] d'Vo p2]Zo /x]sf] 5 . 
ljBfno txdf cWoog/t ef]hk'/Ldft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf kg]{ 
pRrf/0f / j0f{ljGof;ut k|efjsf k|Zgdf s]lGb|t /xL g]kfnL efiff l;sfO af/] 
k|:6\ofpg] 5;fy} of] n]v cfufdL lbgdf ef]hk'/Lsf] cWoogdf gofF v'8\lsnfsf] ¿kdf 
x'g] 5 . 

ef]hk'/L efiffsf] kl/ro / ;}4flGts kof{wf/ 

 ef]hk'/L k"jL{ cyjf dfuwL kl/jf/sf] ;a}EfGbf klZrdL efiff xf] . efiffsf] 
;dk|]if0fdf o;nfO{ …k"jL{Ú / …b]zÚ cflb ljleGGf gfdn] ;Daf]wg u/] klg cf}krfl/s 
¿kdf …ef]hk'/LÚ g} eGGf] ul/G5 . ef]hk'/L efiff g]kfn / ef/tsf] l;dfgfdf af]lng] lxGb 
– cfo{ ;d"xsf] Pp6f hLjGt efiff xf] . ef/tsf] ljxf/ /fHo / g]kfnsf] dw]z k|b]zdf 
jStf ;ª\Vof w]/} /x]sf] kfOG5 . PYgf]nun] ef/tdf ef]hk'/L efifLx¿sf] hg;ª\Vof 
%,)^,)),))) atfPsf] 5 eg] ljZjel/df ef]hk'/L efifLx¿sf] hg;ª\Vofdft[efifLsf] 
¿kdf %,@#,)#,))) / bf];|f] efiffefifLsf] ¿kdf !,^),))) u/L hDdf ljZjs}hg;ª\Vof 
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%,@$,^#,))) b]vfPsf] 5 . t/ ef/tdf ef]hk'/LnfO{ cem;Dd ;+ljwfgsf] cf7f}+ F 
cg';"rLdf btf{ gul/Psfn] ef]hk'/L efifLnfO{ lxGbL efifLs} ¿kdf b]vfpg] ul/Psf] 5 . 
olt x'Fbfx'Fb} g]kfnsf] hgu0fgf @)&* cg';f/ ef]hk'/L g]kfnsf] t];|f] k|d'v efiff xf] eg] 
PYgf]nu @)!( - @@cf}+ ;+:s/0f_ cg';f/ of] ljZjsf] @^cf}+ k|d'v efiff xf] . ef]hk'/L 
efiff ef]hk'/ ;x/af6 gfdfs/0f ePsf] dflgG5 . b]jsf -;g\ @))!_ sf cg';f/ æ 
cfheGbf sl/a !$)) jif{ ef]hlaGb' sfzLsf /fhf lyP / pgsf cg';f/ sfzLsf] 
/fhwfgL ef]hk'/ ePsf]df ToxfFsf] ;Dks{ efiffsf] gfd ef]hk'/Lsf] lyof] Æ . To:t} 
ltjf/L-@))(_sf cg';f/ ef]hk'/ laxf/sf] k|frLg zfxfafb lhNnfsf] klZrd pQ/ 
lbzflt/ kg]{ ef]hk'/ k/ugf xf] . k|frLg ef/tLo Oltxf;df ef]hk'/sf] lgs} uf}/k"0f{ 
:yfg /x]sf] 5 . Oltxf;df o; s'/fsf] k|df0f kfOG5 ls s'g} ;dodf of] ef]hk'/ g} 
8'd/fFj /fHosf] ;b/d'sfd lyof] . afu;f/ eGg] h'g :yfgdf aS;/sf] o'¢ ePsf] lyof], 
Tof] :yfg ef]hk'/b]lv glhs} /x]sf] 5 . ;g\ !(&# df ha laxf/ ;/sf/n] lhNnfx¿sf] 
k'glj{efhg u¥of], To; a]nf zfxabnfO{ b'O{ efudf ljeQm ul/of] . blIf0fL lhNnfsf] 
gfpF æ/f]xtf;Æ x'g uof] ;fy} pQ/lt/sf] efu æef]hk'/Æ gfdaf6 lrlgof] . ef]hk'/ 
lhNnfsf] gfdaf/] k|df0f ToxfF a:g]x¿sf] dg:k6ndf e]l6G5 .-k[=!@_ 

 ef]hk'/ efiffsf] pTkltaf/] w]/} dtdtfGt/ /xb} cfPsf] 5 . cZs-@)&&_sf 
cg';f/ lu|o;{gn] -!()@_ df ef]hk'/L efiff zfxfafb lhNnfsf] ef]hk'/ g} lyof] . of] 
k6gf jf ufª\uf gbLsf] blIf0f efudf s]xL b'/Ldf cyf{t\ *! ls=nf]= lyof] . ufpF ;fgf] 
b]lvP tfklg sfnGt/df of] zlStzfnL /hk'tx¿sf] /fhwfgL /x]sf] lyof] . Toltv]/ 
cu'jf 8'd/fFjsf dxf/fh lyP . efhk'/ k/fugfsf] gfpFdf ef]hk'/L efiffsf] gfpF /xg 
uPsf] xf] . of] ef]hk'/L ;Ldfsf] blIf0f lxdfnosf] tNnf] kxf8;Dd / rDkf/0f lhNnfb]lv 
a:tL;Dd km}lnPsf] 5 . ;fy} ;f]g, 5f]6fgfuk'/, /fFrLsf] k7f/;DDf km}lnPsf] 5 . s]xL 
aª\ufn lhNnf ;DDfsf] 7fpFnfO{ cuf]6]sf] kfOG5 -k[=@*_ . 

 j]bdf ef]hk'/L efiffaf/] tYo e]l6G5 . zfxfafb lhNnfsf] aS;/- j]bue{_ If]q 
ef]hk'/;Fu ;DalGwt /x]sf] b]lvG5 . o;sf] k|df0f :j¿k jfNdLls /fdfo0fsf] Pp6f 
36gfnfO{ dfGg ;lsG5 hxfF …ljZjldq /fd / nId0f;Fu cof]Wofaf6 l;¢f>d hfgsf] 
nflu k"j{ lbzflt/ lx8]sf lyP Ú . To;nfO{ Cuj]bdf ef]hf, ef]hf:o]b, ef]h:o, ef]h]if', 
ef]hfosf] ax'wf k|of]u kfOG5 . …ef]hÚ nfO{ c¿ hg;d'bfodf k|of]u gePsf] t/ cfo{ 
;d'bfodf ;+1fsf] ¿kdf k|of]u u/]sf]  kfOG5 . To;}u/L ;xof]uL tyf pbf/ x[bo 
k|hfkfns jL/ ef]hj+zL Iflqx¿sf] af/]df P]tl/o a|fxd0f -%÷!@, !$÷&, &÷#@_ s] 
elgPsf] 5 eg] …logLx¿ g slxNo} d5{g \, g t slxNo} gLr ldt–ult g} x'G5g\ ._ 

 g]kfnsf] lj=;= @))& sf] ;Zf:q cfGbf]ng cfufl8 ef]hk'/L efiffnfO{ … b]xftL Ú 
efiffsf] ¿kfdf lrlGfg] efiffnfO{ lj=;= @))( ;fndf tTsflng 7fs'/ /fd ax'd'vL 
SofDk;df lxGbL k9fpg] ljåfg\ /fdb]j låj]bLn]  cfof]hgf ug]{ slj ;Dd]ngaf6 o; 

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj
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%,@$,^#,))) b]vfPsf] 5 . t/ ef/tdf ef]hk'/LnfO{ cem;Dd ;+ljwfgsf] cf7f}+ F 
cg';"rLdf btf{ gul/Psfn] ef]hk'/L efifLnfO{ lxGbL efifLs} ¿kdf b]vfpg] ul/Psf] 5 . 
olt x'Fbfx'Fb} g]kfnsf] hgu0fgf @)&* cg';f/ ef]hk'/L g]kfnsf] t];|f] k|d'v efiff xf] eg] 
PYgf]nu @)!( - @@cf}+ ;+:s/0f_ cg';f/ of] ljZjsf] @^cf}+ k|d'v efiff xf] . ef]hk'/L 
efiff ef]hk'/ ;x/af6 gfdfs/0f ePsf] dflgG5 . b]jsf -;g\ @))!_ sf cg';f/ æ 
cfheGbf sl/a !$)) jif{ ef]hlaGb' sfzLsf /fhf lyP / pgsf cg';f/ sfzLsf] 
/fhwfgL ef]hk'/ ePsf]df ToxfFsf] ;Dks{ efiffsf] gfd ef]hk'/Lsf] lyof] Æ . To:t} 
ltjf/L-@))(_sf cg';f/ ef]hk'/ laxf/sf] k|frLg zfxfafb lhNnfsf] klZrd pQ/ 
lbzflt/ kg]{ ef]hk'/ k/ugf xf] . k|frLg ef/tLo Oltxf;df ef]hk'/sf] lgs} uf}/k"0f{ 
:yfg /x]sf] 5 . Oltxf;df o; s'/fsf] k|df0f kfOG5 ls s'g} ;dodf of] ef]hk'/ g} 
8'd/fFj /fHosf] ;b/d'sfd lyof] . afu;f/ eGg] h'g :yfgdf aS;/sf] o'¢ ePsf] lyof], 
Tof] :yfg ef]hk'/b]lv glhs} /x]sf] 5 . ;g\ !(&# df ha laxf/ ;/sf/n] lhNnfx¿sf] 
k'glj{efhg u¥of], To; a]nf zfxabnfO{ b'O{ efudf ljeQm ul/of] . blIf0fL lhNnfsf] 
gfpF æ/f]xtf;Æ x'g uof] ;fy} pQ/lt/sf] efu æef]hk'/Æ gfdaf6 lrlgof] . ef]hk'/ 
lhNnfsf] gfdaf/] k|df0f ToxfF a:g]x¿sf] dg:k6ndf e]l6G5 .-k[=!@_ 

 ef]hk'/ efiffsf] pTkltaf/] w]/} dtdtfGt/ /xb} cfPsf] 5 . cZs-@)&&_sf 
cg';f/ lu|o;{gn] -!()@_ df ef]hk'/L efiff zfxfafb lhNnfsf] ef]hk'/ g} lyof] . of] 
k6gf jf ufª\uf gbLsf] blIf0f efudf s]xL b'/Ldf cyf{t\ *! ls=nf]= lyof] . ufpF ;fgf] 
b]lvP tfklg sfnGt/df of] zlStzfnL /hk'tx¿sf] /fhwfgL /x]sf] lyof] . Toltv]/ 
cu'jf 8'd/fFjsf dxf/fh lyP . efhk'/ k/fugfsf] gfpFdf ef]hk'/L efiffsf] gfpF /xg 
uPsf] xf] . of] ef]hk'/L ;Ldfsf] blIf0f lxdfnosf] tNnf] kxf8;Dd / rDkf/0f lhNnfb]lv 
a:tL;Dd km}lnPsf] 5 . ;fy} ;f]g, 5f]6fgfuk'/, /fFrLsf] k7f/;DDf km}lnPsf] 5 . s]xL 
aª\ufn lhNnf ;DDfsf] 7fpFnfO{ cuf]6]sf] kfOG5 -k[=@*_ . 

 j]bdf ef]hk'/L efiffaf/] tYo e]l6G5 . zfxfafb lhNnfsf] aS;/- j]bue{_ If]q 
ef]hk'/;Fu ;DalGwt /x]sf] b]lvG5 . o;sf] k|df0f :j¿k jfNdLls /fdfo0fsf] Pp6f 
36gfnfO{ dfGg ;lsG5 hxfF …ljZjldq /fd / nId0f;Fu cof]Wofaf6 l;¢f>d hfgsf] 
nflu k"j{ lbzflt/ lx8]sf lyP Ú . To;nfO{ Cuj]bdf ef]hf, ef]hf:o]b, ef]h:o, ef]h]if', 
ef]hfosf] ax'wf k|of]u kfOG5 . …ef]hÚ nfO{ c¿ hg;d'bfodf k|of]u gePsf] t/ cfo{ 
;d'bfodf ;+1fsf] ¿kdf k|of]u u/]sf]  kfOG5 . To;}u/L ;xof]uL tyf pbf/ x[bo 
k|hfkfns jL/ ef]hj+zL Iflqx¿sf] af/]df P]tl/o a|fxd0f -%÷!@, !$÷&, &÷#@_ s] 
elgPsf] 5 eg] …logLx¿ g slxNo} d5{g \, g t slxNo} gLr ldt–ult g} x'G5g\ ._ 

 g]kfnsf] lj=;= @))& sf] ;Zf:q cfGbf]ng cfufl8 ef]hk'/L efiffnfO{ … b]xftL Ú 
efiffsf] ¿kfdf lrlGfg] efiffnfO{ lj=;= @))( ;fndf tTsflng 7fs'/ /fd ax'd'vL 
SofDk;df lxGbL k9fpg] ljåfg\ /fdb]j låj]bLn]  cfof]hgf ug]{ slj ;Dd]ngaf6 o; 

efiffnfO{ ef]hk'/L efiff egL  k|of]u ug{ yflnof] -7fs'/, @)*)_ . o;} xf/fxf/Ldf af/f 
/f}tx6df ls;fg cfGbf]ngsf] klg ;'?jft ePsf] lyof] . xl/x/ ofbj / gGbg 
cof{nh:tf ls;fg g]tfx¿n] cfGbf]ngdf ef]hk'/L efiffdf sljtf, uLt n]Vg / ufpg 
;'¿ u/] eg] ef]hk'/Ldf gf6s n]vg / d~rgsf] pbo  eof]. pltv]/ g} xl/x/ ofbjn] 
cfˆgf hguLtx¿sf] ;ª \sng …d]nf s] axf/Ú k|sflzt u/fP eg] af/fsf /fdk|;fb /fo 
yf¿n] …y¿x6 s] apcf cf}/ ax'l/ofÚ pkGof; k|sflzt u/fP . 

 Eff]hk'/L efiff P]ltxfl;s vf]h af/] r6hL{ -!(@^M!&_ cg';f/ ædWo lxGb–cfo{ 
efiffx¿nfO{ O;fk"j{ ^))b]lv @));DDf klxnf] r/0f, O;fk"j{ @)) b]lv ;g @)) ;Dd 
bf];|f] r/0f  / ;g @))b]lv ^)) ;Dd t];|f] r/0f ;fy} ;g !))) df gj lxGb–cfo{ 
dfuwLdf ef]hk'/L juL{s/0f u/]sf] kfOG5Æ . o;} ljGb'df ef]hk'/L efiffdf gj o'u 
;'¿jft;Fu} sLlt{ntf, sLlt{ktfsf h:tf u|Gysf] ljsf; ePsf] kfOG5 . lu|o;{gsf -
!()#_ cg';f/ æ ef/f]k]nL efiff kl/jf/sf] ef/t – O/fgL zfvfsf] lxGb cfo{ efiff 
pkkl/jf/sf] k"jL{ ;d"xdf kg]{ ljxf/L pk;d"xsf] efiff xf]Æ . o; efiffnfO{ lxGbL, g]kfnL, 
d}ynL, alhsf efiff;Fu glhs /fv]/ x]g{ klg ;lsG5 . cZs -@)&(_ sf cg';f/ 
ef]hk'/ efiffsf eflifsf k"jL{ ef]hk'/L -;nf{xL, /f]tx6 / af/fsf] k"jL{ efu_, s]Gb|Lo 
ef]hk'/L -af/f, k;f{_ / klZrdL ef]hk'/L -gjnk'/, gjnk/f;L / ?kGb]xL_ /x]sf] ;fy} 
af/f / k;f{df af]lng] ef]hk'/L efiff dfgs ef]hk'/L xf] -k[=#(_ .  

 ef]hk'/L efiffn] cfˆgf ljleGg sfnv08df ljleGGf cfj/f]x cf/f]x kf/ ub}{  
ljutb]lvsf] ;dodf vf]h cg';Gwfg, efiff Jofs/0f / zAbsf]zsf] lgdf{0f eO/x]sf] 
kfOG5 . o;efiffdf k|sfzg x'g] kqklqsfx¿ ;okqLsf] ef]hk'/L syf, ef]hk'/L ;Dd]ng 
klqsf, dw'ks{, hgdt, gjk|1fkg / dx'jf x'g\ . ;dofg';f/ ef]hk'/L efiffsf nflu  
sDKo'6/df o;sf kf08'lnlksf nfluKaithi OTS  Noto -sans -KaithikmG6df ef]hk'/L 
s}yL lnlk n]lVfG5 . s}yL / b]jgfu/L lnlkdf a9L k[ystf x'Fb}gTo;}n] g]kfnL / ef]hk'/L 
efiffsf k|of]u x'g] sl/a ;f7L k|ltzt zAbx¿ df}lns ¿kdf k|of]u ul/G5 
-cZs, @)&(_ . 

 x/]s efiffsf] cfˆg} ;+/rgf x'G5 . To:t} ef]hk'/L efiffsf] klg pRrf/0f, zAb, 
Jofs/0f cflb Joj:yf 5 . cZs / zdf{-@)&&_ sf cg';f/ æg]kfnLdf k|of]u h:t} 
sYodf :j/ 5 cf]6f -c, cf, O, p, P, cf]_ / n]vgdf :j/ t]x| cf]6f -c, cf, O, O{, p, 
pm, C, P, P], cf], cf}, c+, c M_ 5g\ . To:t} Jo~hg j0f{ sYosf] :yfgcGtu{t s07\odf -

s, v, u, 3, ª_, tfNfJo -r, 5, h, em, ~f_, bGTo -t, y, b, w, g,_, cf]i7\o -k, km, a, 
em, d_ / d"Wf{Go -6\, 7\, 8\, 9\, 0f\,_ kb{5g\ . t/ n]vgdf `, 0f, z, if, / , If, q, 1 nfO{ 
klg j0f{sf ¿kdf lng] ul/Psf] 5 . jf:tjdf 0f, z, if ef]hk'/Ldf pRRfl/t x'Fb}gg\ eg] 
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If -s\±if\_, q-t\±/\_,1-h\± \̀_ ;+o'St Jo~hg x'g\ . ef]hk'/L j0f{df ;+of]u, pRRff/0f / 
cIf/ ;+/rgfsf klg df}lns kIfx¿ 5g\ . zAbsf] ;'? / cGTodf o / j afx]sf c¿ 
Jo~hg;Fu ;+o'Qm Jo~hgsf] ef]hk'/Ldf pRrf/0f ul/b}g . h:t} – … :gfg / :6];g Ú 
nfO{ pRrf/0f ubf{ ef]hk'/Ldf klg g]kfnLdf Ps}gf;n] s|dzM c:gfg / O:6];g 
pRrf/0f ul/G5 eg] uGh\ / ;s]G8\ nfO{ uGh / ;]s]G8 ul/G5 . sltko 7fpFdf chGt 
n]v]/ xnGt pRrf/0f ug'{ ef]hk'/Lsf] j}lzio xf] . h:t} snd / uf]ndfnh:tf gflds 
zAbsf] pRrf/0f ubf{ sdn / uf]ndfn x'g hfG5 . o;/L g} lå:j/sf lardf / 
zAbfGtdf 3, em, 9, Wf, e n]lvP klg u, h, 8, b, a pRRff/0f x'g] s'/f af3 – afu , 
k9 – k8, ;'9 – ;'8 cflb pRrf/0fn] k|:6\ofpF5Æ-k[=#*_ . 

 ef]hk'/L efiffsf pRrf/0f / j0f{ljGof;ut dfgs Jofs/0f cufl8 l;h{gf 
eO;s]sf] 5 . 7fs'/sf-@)*)_ cg';f/ o; efiffdf #^ Jo~hg j0f{  / * cf]6f df}lvsf 
:j/ j0f{ x'G5g\ M 

tflnsf ! M  
ef]hk'/L :j/x¿ 
lha|f]sf] efu   cu| dWo káá 
 
  lha|f]sf] prfO 

;+j[t O  P 
cw{;+j[t P  cf] 
cw{ljj[t P] C cf} 
ljj[t  Cf  

-7fs'/, @)&(,k[=@*)_. 

pRrf/0fdf g]kfnL efiff h:t} ef]hk'/L efiff klg WjGofTds eP klg sYodf 
ef]hk'/L efiffdf  anf3ft  jfl0f{s e]l6G5 . h:t} M 

tflnsf @  
ef]hk'/L zAb     g]kfnL zAb   ef]hk'/L zAb   g]kfnL zAb 
Afltcf sf]lknf  Afltcf s'/f-s'g} ljifo jf k|;ª\u_ 
lk6 Dffg]{ sfd lk6f lk6fO vfg]sfd 
Dff]6f Dff]6f] df]6f Dff]6f] kg 
ax/f Afflx/ Afx/f Afflx/ k7fpg] jf Nofpg] sfd 

-k[@*@_ 

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj
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If -s\±if\_, q-t\±/\_,1-h\± \̀_ ;+o'St Jo~hg x'g\ . ef]hk'/L j0f{df ;+of]u, pRRff/0f / 
cIf/ ;+/rgfsf klg df}lns kIfx¿ 5g\ . zAbsf] ;'? / cGTodf o / j afx]sf c¿ 
Jo~hg;Fu ;+o'Qm Jo~hgsf] ef]hk'/Ldf pRrf/0f ul/b}g . h:t} – … :gfg / :6];g Ú 
nfO{ pRrf/0f ubf{ ef]hk'/Ldf klg g]kfnLdf Ps}gf;n] s|dzM c:gfg / O:6];g 
pRrf/0f ul/G5 eg] uGh\ / ;s]G8\ nfO{ uGh / ;]s]G8 ul/G5 . sltko 7fpFdf chGt 
n]v]/ xnGt pRrf/0f ug'{ ef]hk'/Lsf] j}lzio xf] . h:t} snd / uf]ndfnh:tf gflds 
zAbsf] pRrf/0f ubf{ sdn / uf]ndfn x'g hfG5 . o;/L g} lå:j/sf lardf / 
zAbfGtdf 3, em, 9, Wf, e n]lvP klg u, h, 8, b, a pRRff/0f x'g] s'/f af3 – afu , 
k9 – k8, ;'9 – ;'8 cflb pRrf/0fn] k|:6\ofpF5Æ-k[=#*_ . 

 ef]hk'/L efiffsf pRrf/0f / j0f{ljGof;ut dfgs Jofs/0f cufl8 l;h{gf 
eO;s]sf] 5 . 7fs'/sf-@)*)_ cg';f/ o; efiffdf #^ Jo~hg j0f{  / * cf]6f df}lvsf 
:j/ j0f{ x'G5g\ M 

tflnsf ! M  
ef]hk'/L :j/x¿ 
lha|f]sf] efu   cu| dWo káá 
 
  lha|f]sf] prfO 

;+j[t O  P 
cw{;+j[t P  cf] 
cw{ljj[t P] C cf} 
ljj[t  Cf  

-7fs'/, @)&(,k[=@*)_. 

pRrf/0fdf g]kfnL efiff h:t} ef]hk'/L efiff klg WjGofTds eP klg sYodf 
ef]hk'/L efiffdf  anf3ft  jfl0f{s e]l6G5 . h:t} M 

tflnsf @  
ef]hk'/L zAb     g]kfnL zAb   ef]hk'/L zAb   g]kfnL zAb 
Afltcf sf]lknf  Afltcf s'/f-s'g} ljifo jf k|;ª\u_ 
lk6 Dffg]{ sfd lk6f lk6fO vfg]sfd 
Dff]6f Dff]6f] df]6f Dff]6f] kg 
ax/f Afflx/ Afx/f Afflx/ k7fpg] jf Nofpg] sfd 

-k[@*@_ 

tflnsf # 
ef]hk'/L efiffsf] ¿kj0f{lj1fg ¿kWjGofTds kl/jt{g  
¿kj0f{lj1fg ef]hk'/L zAb lgdf{0f  g]kfnL zAb 

Nff]k 
 
 

k6L ± bf/ Ö  k6\bf/  cfkmGt  
Uff]a/ ± wg Ö  uf]wg   kz'wg 
uf]   ± af; Ö  uf]cf;   3/ 

pTyfg kft   ± emf/ Ö  kTem/  kftemg]{;do 
;lDdng 

 
pt\   ± x/    Ö  pTy/  Hfjfkm 
afk   ± a]6L   Ö  afAa]6L  a'af5f]/L 

Clklglxlt pTTf/ ±cf/L  Ö  pTtjf/L  pTTf/ lbZfflt/   
;+nog 

 
dWo  ± b]z Ö  dw]z  dw]z 
;'Gg/ ±g}gf Ö  ;'g}gf  ;'Gb/ cfFvf jf JolQmsf gfd          

k[@*$_. 

 ef]hk'/L efiffljbx¿sf cg';f/ g]kfnL efiffsf eflifsf;Fu ef]hk'/L efiffsf 
eflifsf s]lx xb;DDf ldNg' oL b'a} efiffsf] ljlzi6 kIfsf] ¿kdf dflgG5 . uf}td / 
rf}nfufO{-@)&)_sf cg';f/ æe'uf]n If]q Jofks x'Fb} hfbfF e"agf]6df kfOg] ljlewtf 
;fdflhs ;+/rgf;Fu;Fu} efiffdf klg kl/jt{g x'G5Æ-k[=!%–!^_ . To;}ul/ ef]hk'/L efiff 
/ g]kfnL efiff Pp6} efiff kl/jf/sf] zfvfn] ubf{ pRrf/0fut k|efj / pRrf/0fsf] 
sf/0fn] n]vfOdf k|efj x'g' ;dflhs tyf ef}uf]lns ljt/0fsf sf/0f efiffdf c;/ 
kfb{5 . tbg'¿k ef]hk'/L efifL jStfn] g]kfnL efiff l;Sbf xnGt, chGt, j0f{ljGof;, 
lxHh] nufot / n]vg sfo{df q'l6 ub{5 . 

cWoog ljlw / k|lqmof 

 rf}+b|f]g-@))(_ n] æbf];|f] efiff lzIf0fdf lzIfs / ljBfyL{ aLr a9LeGbf a9L 
bf];|f] efiffdf 5nkmn / ;+jfb ug{ k]|l/t u/L ljBfyL{ s]lGb|t lzIf0f ug{ Wofg lbg'k{5Æ-
k[=!!(_ . cyf{t\ sIffsf]7fsf] jftfj/0f g]kfnL  efiff l;sfOk|lt rfv / lrGtg b'j} 
x'g'k5{ .kf}8]n / kl08t -@)^*_sf cg';f/ æo:tf cg';Gwfg sfo{df cg';Gwfg stf{n] 
cfˆgf] p2]Zok"lt{ ug{sf nflu cfˆgf] gd'gf cfkm} Fn] vf]h]/ lgdf{0f ub{5gÆ -k[=!#!_ . 
t;y{ M d k|:t't n]vnfO{  cfjwf/f0fTDfs 9fFrfdf cfwfl/t /xLj0f{gfTds / 
ljZn]if0ffTds ljlwsf]u'0ffTds n]vdf tof/ kfl/Psf] 5';fy} ef]hk'/L dft[efifL  
ljBfyL{x¿sf] efiff g]kfnL efiff l;sfOdf k|efj kb{5 egL d]/f] lgb]{lzt 
kl/Snkgf(Directional hypothesies)/x]sf] 5 . o; cWoognfO{ kl/36gfd"ns 
(Phenomenology)9frfFnfO{ cª\lusf/ ul/Psf] 5 .ækm]gf]d]gf]nf]hL cWoogn] s'g} vf; 
ljifo jf (Phenomenon) df JolQmn] xfl;n u/]sf cg'ejsf cfwf/df s:tf] cy{ 
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(Meaning) x'G5 eGg] s'/fsf] vf]hL ub{5Æ-vgfn, @)*), k[=*(_ . kl/36gfd"ns 
cg';Gwfgn] dflg;sf hLjGt cg'ej, Jojxf/sf] jf:tljs kl/j]zdf cWoog ub{5 . 
pQm cWoogsf] nflu cfkm" ef]hk'/L dft[efifL ePsfn]] oxfF af]lng] g]kfnL efiffdf 
ef]hk'/L efifL jStfx¿sf c;/ b]v] ef]u]sf]n] ptm cWoogsf] nflu gd'gf /x]sf] ;fy} 
d}n] af/f lhNnfsf] !^ cf]6f kflnsf dWo] hLtk'/l;d/f pkdxfgu/kflnsfsf] ltgcf]6f 
;/sf/L ljBfnodf cWoog/t ljBfyL{x¿nfO{;Defjfgfo'St gd'gf 5gf]6 ljlw cGtu{t 
;fwf/0f clgoldt g'dgf (Simple random sampling) sf] k|of]u u/L !)÷!) hgf 
ljBfyL{ k|To]s ljBfnoaf6 %÷% hgf 5fqf / 5fq u/L hDDff #) hgfdf hg;ª\Vof 
5gf]6ul/of] .pgLx¿nfO{ sIff rf/sf] ljifo ;"lrsf] ;fy} yk zAbx¿c3f]if, If 5], 0f / 
g, Csf/ / /sf/ ,cNkk|f0f–dxfk|f0f, ;3f]if–nf]k, Wjlg ljkof{o h:tf If]qsf bzbz 
cf]6f zAbx? ;]tf]kf6Ldf n]vL pRrf/0f ug{ nufOof] .x/]snfO{ j0f{ljGof;,pRrf/0f / 
k|of]u hLjgsf zAbdf g]kfnL efiff l;sfOdf ef]hk'/L efiffsf] k|efj slt 5< 
egLljBfyL{x¿n] u/]sf] pRrf/0fnfO{ df]afOndf /]s8{ ul/of] . pRrf/0f kZrft\ ltg} 
zAbx¿nfO{ >'ltn]vg u/fO{ ;ª\sng ul/of] . /]s8]{8-df]afOn_ / >'ltn]vg ;fdu|LnfO{ 
k'gMsfkLdf lnKofGt/0f ul/of] . lnKofGt/0f ul/Psf] ;fdu|LnfO{ pRrf/0fut k|efj / 
To;n] j0f{ljGof; -n]vfO_ df kf/]sf] k|efjnfO{ ef]hk'/L efiffsf ljz]iftfsf cfwf/df 
j0f{gfTds tyf ljz]if0ffTds k4lt ckgfO ljZn]if0f ul/Psf] 5 .  

kl/0ffd tyf 5nkmn 

 ef]hk'/L efiff g]kfndf af]lng] efiffdWo] t];|f] dft[efifL jQmf ;ª\Vof ePsf] efiff 
xf] . ef]hk'/L dft[efifLnfO{  bf];|f] efiffsf] ¿kdf  g]kfnL efiff l;Sbf o;sf] k|efj 
/xG5 . ;f] ;Gbe{df af/f lhNnf hLtk'/ l;d/f pkdgkfsf] tLgcf]6f ljBfnodf 
ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf ef]hk'/Lsf] k|efjsnfO{ ljZn]if0f 
ul/Psf] 5 . o;/L ef]hk'/L efiffsf] k|efjsf] pRrf/0f,j0f{ljGof; / cWoo]tf cg'efjsf 
cfwf/df  s]nfpg ;lsG5 M 

g]kfnL efiffsfzAb pRRff/0fdf ef]hk'/L efiffsf] k|efj 

 pRrf/0f efiffsf] af]nfO;Fu ;DalGwt kIf xf] . of] af]nfOsf] klxnf] tyf 
dxTTjk"0f{ kIf xf] . af]nfOdf c;'l4 eof] eg] pRrf/0fdf c:ki6 x'g], cy{sf] unt eO{ 
csf]{ nfUg], zf]egLo gx'g] h:tf ;DefJo /xG5g\ .pRrf/0fdf z'4tf / :ki6tf Nofpg 
af]nfOnfO{ :ki6, cy{k"0f{ / k|efjsf/L agfpg' cfjZos x'G5 . bf];|f] efifL ljBfyL{n] 
efiff l;Sg] eflifs ljljwtfsf sf/0fn] pRrf/0fdf k|efj kfb{5 . clwsf/L-@)&^_sf 
cg';f/ efiffdf sYo jf df}lvs efiffdf :yfgLotf cyjf dft[e"ldsf] w]/} k|efj /xG5 . 
efiff k|of]u ug]{ jQmf h'g ;fdflhs ef}uf]lns jftfj/0fsf] xf] . ;f]xL cg';f/sf] eflifs 
/ª\uaf6 p;sf] df}lvs efiff s]xL g s]xL ?kdf b]vf x'G5Æ -k[=^^_ . k[ys eflifs 

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj
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(Meaning) x'G5 eGg] s'/fsf] vf]hL ub{5Æ-vgfn, @)*), k[=*(_ . kl/36gfd"ns 
cg';Gwfgn] dflg;sf hLjGt cg'ej, Jojxf/sf] jf:tljs kl/j]zdf cWoog ub{5 . 
pQm cWoogsf] nflu cfkm" ef]hk'/L dft[efifL ePsfn]] oxfF af]lng] g]kfnL efiffdf 
ef]hk'/L efifL jStfx¿sf c;/ b]v] ef]u]sf]n] ptm cWoogsf] nflu gd'gf /x]sf] ;fy} 
d}n] af/f lhNnfsf] !^ cf]6f kflnsf dWo] hLtk'/l;d/f pkdxfgu/kflnsfsf] ltgcf]6f 
;/sf/L ljBfnodf cWoog/t ljBfyL{x¿nfO{;Defjfgfo'St gd'gf 5gf]6 ljlw cGtu{t 
;fwf/0f clgoldt g'dgf (Simple random sampling) sf] k|of]u u/L !)÷!) hgf 
ljBfyL{ k|To]s ljBfnoaf6 %÷% hgf 5fqf / 5fq u/L hDDff #) hgfdf hg;ª\Vof 
5gf]6ul/of] .pgLx¿nfO{ sIff rf/sf] ljifo ;"lrsf] ;fy} yk zAbx¿c3f]if, If 5], 0f / 
g, Csf/ / /sf/ ,cNkk|f0f–dxfk|f0f, ;3f]if–nf]k, Wjlg ljkof{o h:tf If]qsf bzbz 
cf]6f zAbx? ;]tf]kf6Ldf n]vL pRrf/0f ug{ nufOof] .x/]snfO{ j0f{ljGof;,pRrf/0f / 
k|of]u hLjgsf zAbdf g]kfnL efiff l;sfOdf ef]hk'/L efiffsf] k|efj slt 5< 
egLljBfyL{x¿n] u/]sf] pRrf/0fnfO{ df]afOndf /]s8{ ul/of] . pRrf/0f kZrft\ ltg} 
zAbx¿nfO{ >'ltn]vg u/fO{ ;ª\sng ul/of] . /]s8]{8-df]afOn_ / >'ltn]vg ;fdu|LnfO{ 
k'gMsfkLdf lnKofGt/0f ul/of] . lnKofGt/0f ul/Psf] ;fdu|LnfO{ pRrf/0fut k|efj / 
To;n] j0f{ljGof; -n]vfO_ df kf/]sf] k|efjnfO{ ef]hk'/L efiffsf ljz]iftfsf cfwf/df 
j0f{gfTds tyf ljz]if0ffTds k4lt ckgfO ljZn]if0f ul/Psf] 5 .  

kl/0ffd tyf 5nkmn 

 ef]hk'/L efiff g]kfndf af]lng] efiffdWo] t];|f] dft[efifL jQmf ;ª\Vof ePsf] efiff 
xf] . ef]hk'/L dft[efifLnfO{  bf];|f] efiffsf] ¿kdf  g]kfnL efiff l;Sbf o;sf] k|efj 
/xG5 . ;f] ;Gbe{df af/f lhNnf hLtk'/ l;d/f pkdgkfsf] tLgcf]6f ljBfnodf 
ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf ef]hk'/Lsf] k|efjsnfO{ ljZn]if0f 
ul/Psf] 5 . o;/L ef]hk'/L efiffsf] k|efjsf] pRrf/0f,j0f{ljGof; / cWoo]tf cg'efjsf 
cfwf/df  s]nfpg ;lsG5 M 

g]kfnL efiffsfzAb pRRff/0fdf ef]hk'/L efiffsf] k|efj 

 pRrf/0f efiffsf] af]nfO;Fu ;DalGwt kIf xf] . of] af]nfOsf] klxnf] tyf 
dxTTjk"0f{ kIf xf] . af]nfOdf c;'l4 eof] eg] pRrf/0fdf c:ki6 x'g], cy{sf] unt eO{ 
csf]{ nfUg], zf]egLo gx'g] h:tf ;DefJo /xG5g\ .pRrf/0fdf z'4tf / :ki6tf Nofpg 
af]nfOnfO{ :ki6, cy{k"0f{ / k|efjsf/L agfpg' cfjZos x'G5 . bf];|f] efifL ljBfyL{n] 
efiff l;Sg] eflifs ljljwtfsf sf/0fn] pRrf/0fdf k|efj kfb{5 . clwsf/L-@)&^_sf 
cg';f/ efiffdf sYo jf df}lvs efiffdf :yfgLotf cyjf dft[e"ldsf] w]/} k|efj /xG5 . 
efiff k|of]u ug]{ jQmf h'g ;fdflhs ef}uf]lns jftfj/0fsf] xf] . ;f]xL cg';f/sf] eflifs 
/ª\uaf6 p;sf] df}lvs efiff s]xL g s]xL ?kdf b]vf x'G5Æ -k[=^^_ . k[ys eflifs 

k[i7e"ld tyf jftfj/0fn] ljBfyL{x¿sf] pRrf/0fdf k|efj kb{5 . ef]hk'/L efifL 
ljBfyL{x¿n] g]kfnL l;sfOsf] k|efjnfO{ sIff rf/sf] g]kfnL kf7\ok':tssf] 
ljifotflnsfsf zLif{sx¿nfO{ pRrf/0f u/fO{To;sf] k|efjnfO{ oxfF b]Vg ;lsG5 M 

tflnsf $ 
ljifo tflnsf          pRrf/0f 
;a} d]/f u'¿ ;a} d]/f u'¿ 
dnfO{ k':ts dg k5{  dnfO{ k':ts dg k5{  
v]ns'bsf] dxTTj  v]ns'bsf] dxTj -Tj_ 
em'6sf] kl/0ffd em'6\sf] kl/gfd   -6 d _ chGt ÷ xnGt 
s'l/nf] v]Tl s'l/nf] v]lt 
;fgL gbL ;fgL gbL 
lg;fkm lg;fkm -c_ 
h'gtf/f 5'g h'gtf/f 5'g\ -xnGt pRrf/0f_ 
;'gsf] d"lt{ ;'gsf] d'/tL 
;fyLnfO{ lr7L ;fyLnfO{ lr7L 
;dfh;]jL dxfjL/ k'g  ;dfh;]jL dxfjL/ k'g  
Gff/fo0flx6L b/af/ ;ª\u|fxno Gff/fo0flxl6 b/af/ ;ª\u|fxno 
3n] ufpF 3n] ufj 

 ljifo tflnsf pRrf/0f ug{ nufpFbf dxTTjnfO{ dxTj,dxTjf,dxTt, em'6 zAbdf 
6\  cyf{t\ em'6\ xnGt, kl/0ffd zAbdf d cyf{t kl/0fd chGt, lg;fkm zAbdf km 
chGt cyf{t\ lg;fkm ,3dG8sf] 3dg8, 5'g zAbdf g\ xnGt pRrf/0df anf3ft /x]sf] 
b]lvG5 . ef]hk'/L efiffdf…em'6\Ú zAbnfO{  g]kfnL efiffdf … em'6 Ú pRrf/0f ul/g] zAbnfO{ 
… e'm6\ Ú pRrf/0f u/]sf] kfOof] . Gff/fo0flx6L b/af/ ;ª\u|fxno pRrf/0fdf …0fÚnfO{ …gÚ 
egL…0fÚ g} eg]sf] kfOof] .d"lt{nfO{ …d'/tLÚ/ ufpFnfO{ …ufjÚ pRrf/0f u/] . 1jfnLnfO{ 
…ujfnLÚ pRrf/0f u/] .  s]lx yk zAbx¿ pRrf/0f ug{ nufpFbf axf8g'sf] – axf/g', 
cWoIfsf] – cbSIf , ;"o{ – ;"h{ ,kl/b[io – kl/b[;\ , kl/jt{g – kl/a/tg\ , cfnL – cf/L 
, uNtL – untL u/]sf] kfOof] .ljBfyL{sf] pRrf/0f nfO{ x]bf{ zAbfGtdf cfpg] …cÚ j0f{ 
pRrf/0fdf xnGt / chGt / xnGtsf] 7fpFdf chGtsf] hl6ntf pTkGg eO{ pRrf/0f 
anf3ft /x]sf] b]lvG5;fy} ef]hk'/L sYo ?k g]kfnL efiffsf] pRRf/0fdf dft[efiffsf] 
k|efj k/]sf] b]lvG5 . 

 ;fy} yk zAbx¿df ef]hk'/L eft[efifL ljBfyL{x¿sf] zAbut pRrf/0fnfO{ x]bf{ 
s]lx Jo~h0f j0f{x¿nfO{  chGtsf]-s, v, u, ======1_ 7fpFdf xnGt -s\, v\, 
u\,============1\_j0f{sf ?kdf pRRff/0f u/]sf] kfOof] .h:t}  …k9Ú, nfO{ k9 \ ,…;'tÚ ;'t \ ,…p7Ú 
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nfO{ …p7 \Ú  pRrf/0f u/] . To:t}  …;femfÚ nfO{ …;fhfÚ, …af3Ú nfO{ …afuÚ, …af9LÚ nfO{ 
…afl8Ú, …k9\g'Ú nfO{ …k8 \g'Ú, …cfwfÚ nfO{ …cfbfÚ, …afwfÚ nfO{ …afbfÚ, …em'sfjÚ nfO{ …em'sfa\Ú, 
…6f9fÚ nfO{ …6f8fÚ pRrf/0f u/]sf] kfOof] . ef]hk'/L  dft[efifL ljBfyL{x¿n] pko'Qm 
dxfk|f0f j0f{ k|of]u ePsf zAbnfO{ cNkk|f0f j0f{sf ?kdf pRrf/0f u/]sfn] ljBfyL{x¿sf] 
pRrf/0fdf ef]hk'/L  efiffsf] k|efj k/]sf] b]lvG5 . ljBfyL{x¿nfO{ ;3f]if j0f{ k|of]u 
ePsf zAbnfO{ pRrf/0f u/fpFbf pgLx¿n] ;3f]if j0f{nfO{ c3f]if j0f{sf ?kdf pRrf/0f 
u/]sf] kfOof] . pgLx?n] …nf]Ug]Ú nfO{ …nf]Sg]Ú, …;a}Ú nfO{ …;aOÚ, …lstfaÚ nfO{ …lstfk \Ú, 
…v'a}Ú nfO{ …v'aO, …a]js'kmÚ nfO{ …a]s'k \Ú, …7Ug' nfO{ …7SgÚ', …9fUg'Ú nfO{ …9fSg'Ú, pRrf/0f 
u/] . ;3f]if j0f{nfO{ c3f]if pRrf/0f ul/g' tyf ;3f]if j0f{x¿ c3f]if j0f{df kl/jt{g x'g' 
ef]hk'/L  efiffsf] j}lziio xf] . o:tf] ljlzi6tf ljBfyL{sf] pRrf/0fdf b]vf k/]sfn] 
ljBfyL{sf] eflifs pRrf/0fdf ef]hk'/L  efiffsf] k|efj b]lvG5 . cem ljBfyL{sf] :jtGq 
pRrf/0fdf o;sf] k|efj a9L b]lvG5 . ljBfyL{nfO{ …xÚ j0f{ k|of]u ePsf zAbx? 
pRrf/0f u/fpFbf …xÚ j0f{sf] k"0f{ pRrf/0f gu/L o;sf] nf]k u/]/ pRrf/0f u/]sf] 
kfOof] . ljBfyL{x¿n]  …;fx'Ú nfO{ …;fpÚ, …;lrjÚ nfO{ …;lrk \Ú, …;xLÚ nfO{ …;OÚ, …s]xLÚ 
nfO{ …s]OÚ, …sf]xLÚ nfO{ …sf]OÚ, …ToxLÚF nfO{ …t]OÚ, …bxLÚ nfO{ …bOÚ, …df]xLÚ nfO{ …df]OÚ, 
…sf/afxLÚ nfO{ …sf/jfOÚ, …;xof]uLÚ nfO{ …;of]luÚ, …uf]xLÚ nfO{ …uf]OÚ, …;xfotfÚ nfO{ 
…;fotfÚ,…alxisf/Ú nfO{ …aO:sf/Ú, pRrf/0f u/]sf] kfOof] . To:t} …tÚ nfO{ …YfÚ pRrf/0f 
u/]sf] kfOof] . h:t} M– …xftLÚ sf] …xfyLÚ . ljBfyL{sf] pRrf/0f nfO{ x]bf{ zAbdWo / 
zAbfGtdf cfpg] …xÚ j0f{ pRrf/0fdf hl6ntf pTkGg eO{ pRrf/0f nf]k ePsf] b]lvG5 . 
zAbfGtdf …O{Úsf/ / …pÚsf/;Fu cfpg] …xÚ j0f{ nf]k eP/ …OÚ / …pÚ dfq pRrf/0f u/]sf] 
b]lvG5 . zAbdWo / zAbfGtdf …xÚ j0f{ nf]k x'g] ljlzi6tf ef]hk'/L  efiffdf kfOG5 . 
zAb pRrf/0fsf] qmddf ljBfyL{x¿n] …xÚ j0f{sf] nf]k u/]/ pRrf/0f u/]sf] x'Fbf 
ljBfyL{x¿df dft[efiffsf] k|efj k/]sf] b]lvG5 .  

ljBfyL{x¿nfO{ Csf/ / /sf/ j0f{ k|of]u ePsf zAbx¿ pRrf/0f ug{ nufpFbf 
Csf/ / /sf/nfO{ /]kmdf pRrf/0f u/]sf] kfOof] . …s[kfÚ nfO{ …lskfÚ, …j[IfÚ nfO{ …lal/5Ú, 
…k|f:tÚ nfO{ …k/f:tÚ, …k|;fbÚ nfO{ …k;f{b \Ú, …k|sf/Ú nfO{ …ksf{/ \Ú, …u|xÚ nfO{ …u/xÚ, …k/ \of]Ú 
nfO{ …kof]{Ú, …u¥of]Ú nfO{ …uof]{Ú, …k|d'vÚ nfO{ …kd{'v \Ú, …k|z:tÚ nfO{ …k;{:tÚ, …k|:t'ltÚ nfO{ 
…k/:t'ltÚ, …k|j]zÚ nfO{ …kj]{; \Ú, …k|b]zÚ nfO{ …kb]{; \Ú, …k|:yfgÚ nfO{ …k/:yfg \Ú, h:tf 
pRrf/0fdf /]kmsf] k|of]u u/]sf] kfOof] . o;sf ;fy;fy} …0fÚ j0f{ k|of]u ePsf zAbx¿ 
pRrf/0f ug{ nufpg] ljBfyL{x¿n] …0fÚ j0f{sf] 7fpFdf …gÚ j0f{sf] pRrf/0f u/]sf] kfOof] . 
ljBfyL{x¿n] …u0f]zÚ nfO{ …ug]; \Ú, …lgdf{0fÚ nfO{ …lgdf{g \Ú, …k|f0fÚ nfO{ …k/fg \Ú, …k|0ffdÚ nfO{ 
…kgf{d\Ú pRrf/0f u/]sf] kfOof] . Csf/ / /]sf/ /]kmdf ablnP/ pRrf/0f x'g' tyf …0fÚ  
j0f{ …gÚ j0f{sf ?kdf pRrf/0f x'g' ef]hk'/L efiffsf pRrf/0fut ljlzi6tf xf] . of] 
ljlzi6tf ljBfyL{x¿sf] pRrf/0fdf b]lvg' ef]hk'/L efiffsf] k|efj xf] eGg ;lsG5 .    

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj
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nfO{ …p7 \Ú  pRrf/0f u/] . To:t}  …;femfÚ nfO{ …;fhfÚ, …af3Ú nfO{ …afuÚ, …af9LÚ nfO{ 
…afl8Ú, …k9\g'Ú nfO{ …k8 \g'Ú, …cfwfÚ nfO{ …cfbfÚ, …afwfÚ nfO{ …afbfÚ, …em'sfjÚ nfO{ …em'sfa\Ú, 
…6f9fÚ nfO{ …6f8fÚ pRrf/0f u/]sf] kfOof] . ef]hk'/L  dft[efifL ljBfyL{x¿n] pko'Qm 
dxfk|f0f j0f{ k|of]u ePsf zAbnfO{ cNkk|f0f j0f{sf ?kdf pRrf/0f u/]sfn] ljBfyL{x¿sf] 
pRrf/0fdf ef]hk'/L  efiffsf] k|efj k/]sf] b]lvG5 . ljBfyL{x¿nfO{ ;3f]if j0f{ k|of]u 
ePsf zAbnfO{ pRrf/0f u/fpFbf pgLx¿n] ;3f]if j0f{nfO{ c3f]if j0f{sf ?kdf pRrf/0f 
u/]sf] kfOof] . pgLx?n] …nf]Ug]Ú nfO{ …nf]Sg]Ú, …;a}Ú nfO{ …;aOÚ, …lstfaÚ nfO{ …lstfk \Ú, 
…v'a}Ú nfO{ …v'aO, …a]js'kmÚ nfO{ …a]s'k \Ú, …7Ug' nfO{ …7SgÚ', …9fUg'Ú nfO{ …9fSg'Ú, pRrf/0f 
u/] . ;3f]if j0f{nfO{ c3f]if pRrf/0f ul/g' tyf ;3f]if j0f{x¿ c3f]if j0f{df kl/jt{g x'g' 
ef]hk'/L  efiffsf] j}lziio xf] . o:tf] ljlzi6tf ljBfyL{sf] pRrf/0fdf b]vf k/]sfn] 
ljBfyL{sf] eflifs pRrf/0fdf ef]hk'/L  efiffsf] k|efj b]lvG5 . cem ljBfyL{sf] :jtGq 
pRrf/0fdf o;sf] k|efj a9L b]lvG5 . ljBfyL{nfO{ …xÚ j0f{ k|of]u ePsf zAbx? 
pRrf/0f u/fpFbf …xÚ j0f{sf] k"0f{ pRrf/0f gu/L o;sf] nf]k u/]/ pRrf/0f u/]sf] 
kfOof] . ljBfyL{x¿n]  …;fx'Ú nfO{ …;fpÚ, …;lrjÚ nfO{ …;lrk \Ú, …;xLÚ nfO{ …;OÚ, …s]xLÚ 
nfO{ …s]OÚ, …sf]xLÚ nfO{ …sf]OÚ, …ToxLÚF nfO{ …t]OÚ, …bxLÚ nfO{ …bOÚ, …df]xLÚ nfO{ …df]OÚ, 
…sf/afxLÚ nfO{ …sf/jfOÚ, …;xof]uLÚ nfO{ …;of]luÚ, …uf]xLÚ nfO{ …uf]OÚ, …;xfotfÚ nfO{ 
…;fotfÚ,…alxisf/Ú nfO{ …aO:sf/Ú, pRrf/0f u/]sf] kfOof] . To:t} …tÚ nfO{ …YfÚ pRrf/0f 
u/]sf] kfOof] . h:t} M– …xftLÚ sf] …xfyLÚ . ljBfyL{sf] pRrf/0f nfO{ x]bf{ zAbdWo / 
zAbfGtdf cfpg] …xÚ j0f{ pRrf/0fdf hl6ntf pTkGg eO{ pRrf/0f nf]k ePsf] b]lvG5 . 
zAbfGtdf …O{Úsf/ / …pÚsf/;Fu cfpg] …xÚ j0f{ nf]k eP/ …OÚ / …pÚ dfq pRrf/0f u/]sf] 
b]lvG5 . zAbdWo / zAbfGtdf …xÚ j0f{ nf]k x'g] ljlzi6tf ef]hk'/L  efiffdf kfOG5 . 
zAb pRrf/0fsf] qmddf ljBfyL{x¿n] …xÚ j0f{sf] nf]k u/]/ pRrf/0f u/]sf] x'Fbf 
ljBfyL{x¿df dft[efiffsf] k|efj k/]sf] b]lvG5 .  

ljBfyL{x¿nfO{ Csf/ / /sf/ j0f{ k|of]u ePsf zAbx¿ pRrf/0f ug{ nufpFbf 
Csf/ / /sf/nfO{ /]kmdf pRrf/0f u/]sf] kfOof] . …s[kfÚ nfO{ …lskfÚ, …j[IfÚ nfO{ …lal/5Ú, 
…k|f:tÚ nfO{ …k/f:tÚ, …k|;fbÚ nfO{ …k;f{b \Ú, …k|sf/Ú nfO{ …ksf{/ \Ú, …u|xÚ nfO{ …u/xÚ, …k/ \of]Ú 
nfO{ …kof]{Ú, …u¥of]Ú nfO{ …uof]{Ú, …k|d'vÚ nfO{ …kd{'v \Ú, …k|z:tÚ nfO{ …k;{:tÚ, …k|:t'ltÚ nfO{ 
…k/:t'ltÚ, …k|j]zÚ nfO{ …kj]{; \Ú, …k|b]zÚ nfO{ …kb]{; \Ú, …k|:yfgÚ nfO{ …k/:yfg \Ú, h:tf 
pRrf/0fdf /]kmsf] k|of]u u/]sf] kfOof] . o;sf ;fy;fy} …0fÚ j0f{ k|of]u ePsf zAbx¿ 
pRrf/0f ug{ nufpg] ljBfyL{x¿n] …0fÚ j0f{sf] 7fpFdf …gÚ j0f{sf] pRrf/0f u/]sf] kfOof] . 
ljBfyL{x¿n] …u0f]zÚ nfO{ …ug]; \Ú, …lgdf{0fÚ nfO{ …lgdf{g \Ú, …k|f0fÚ nfO{ …k/fg \Ú, …k|0ffdÚ nfO{ 
…kgf{d\Ú pRrf/0f u/]sf] kfOof] . Csf/ / /]sf/ /]kmdf ablnP/ pRrf/0f x'g' tyf …0fÚ  
j0f{ …gÚ j0f{sf ?kdf pRrf/0f x'g' ef]hk'/L efiffsf pRrf/0fut ljlzi6tf xf] . of] 
ljlzi6tf ljBfyL{x¿sf] pRrf/0fdf b]lvg' ef]hk'/L efiffsf] k|efj xf] eGg ;lsG5 .    

ljBffyL{sf] pRrf/0fdf s]xL Wjlg ljkof{;sf ljz]iftfx¿ klg b]lvG5g\ . 
ljBfyL{x¿n] pRrf/0f ubf{ …afv|f]Ú nfO{ afvf]{Ú …v;|f]Ú nfO{ …v;f]{Ú, …t];|f]Ú nfO{ …t];f]{Ú, 
…kftnf]Ú nfO{ …kfNtf]Ú, …afVnf]Ú nfO{ …afNvf]Ú, …s;n]Ú nfO{ …sNn]Ú, …ltqf]Ú nfO{ …ltyf]{Ú sf 
?kdf pRrf/0f u/]sf] kfOG5 . o;} u/L zAbdf k|of]u ePsf] Jo~hg j0f{ …oÚ nfO{ :j/ 
j0f{ …PÚ sf ¿kdf pRrf/0f u/]sf] kfOof] . …ePÚ nfO{ …eoÚ, …hoÚ nfO{ …hPÚ, …dxf]boÚ 
nfO{ …df]bPÚ, …sltkoÚ nfO{ …sltkPÚ, …ljhoÚ nfO{ …ljhPÚ, …k"hgLoÚ nfO{ …k"hlgPÚ, 
…cfb/0fLoÚ nfO{ …cfblg{oÚ, …;doÚ nfO{ …;dPÚ sf ¿kdf pRrf/0f u/]sf] kfOof] . 
pRrf/0fsf qmddf Wjlg ljkof{; x'g' / …oÚ cw{:j/nfO{ …PÚ :j/sf ?kdf pRrf/0f ul/g' 
ef]hk'/L  efiffsf] ljz]iftfleq kb{5 . oL / o:t} lsl;dsf ljz]iftfx¿ ljBfyL{sf] 
pRrf/0fdf b]lvg' efiffut k|efj b]lvG5 .  

g]kfnLj0f{ljGof; -n]vfO_ df ef]hk'/L efiffsf] k|efj  

 efiffdf k|o'Qm j0f{x¿nfO{ ldnfP/ n]Vg] sfo{nfO{ j0f{ljGof; eGg] ul/G5 . 
j0f{ljGof; efiffsf] n]vfO l;k;Fu ;DalGwt kIf xf] . j0f{x?sf] plrt /vfOs|d 
ldnfpg] sfd j0f{ljGof; xf] . æj0f{ljGof; n]Vo efiff;Fu ;DalGwt k|lqmof xf] / n]Vo 
efiffdf k|of]u x'g] z'4 :ki6 / :t/o'St lnkL :j?k xf]Æ -zdf{ / kf}8]n, @)^* 
k[=#(&_ . j0f{ljGof;n] lnKofTds efiffnfO{ z'4, ;':ki6 / :t/Lotf sfod ub{5 . 
j0f{ljGof; n]Vo efiff;Fu ;DalGwt eP tfklg ljBfyL{x¿sf] eflifs k[i7e"ld, pRrf/0f 
cjoj, ;+j]u jftfj/0f cflb h:tf ljljw kIfn] j0f{ljGof;df klg k|efj kfb{5 . oxfF 
ef]hk'/L dft[efifL ljBfyL{x¿n]pRrf/0fsf] qmddf cEof; u/]sf zAbnfO{ df}lvs ¿kdf 
pRrf/0f u/L -lzIfs_ n]Vg nufOof] / pgLx¿sf] pRrf/0fn] n]vfO{ -j0f{ ljGof;_ df 
s]–slt k|efj kf/\of] egL ljZn]if0f ug]{ k|of; ul/Psf] 5 .  

 gd'gfsf] ?kdf 5gf]6 ePsf ljBfyL{x¿nfO{ pRrf/0f u/fOPsf ;a} 
zAbnfO{>'ltn]vg ug{ nufpFbfljBfyL{x¿n] ;a}sf] ;aO,dxTTjsf] dxTj, dxTjf, 
lg;fkmsf] lg;fa,dxfjL/ dxfaL/,3dG8sf] 3dGf8,lr7Lsf] lr6L, dxTjf,d'lt{sf] d'/tL 
n]v]sf kfOof] .To:t} …ufO{ / cGotl:j/Ú ;]tf] kf6L 6fF;L lgAfGw / JofVof n]Vg 
nufpFbfcfFvfnfO{ cfFv, 3fF;nfO{ 3f;, af/L sf] afl6, lbG5nfO{ b]G5, vfG5sf] vfx]5, 
vfp5, rf/ cf]6f sf] rf/ uf], l;ª\usf] l;gu,l;+3,l;ª, k'R5/sf] kf]5/L,k'5/, x]5{sf] 
tfS5, d'vsf] d'x, cfuf8Lsf] cfuf/L n]v]sf] kfOof] eg] cGo t:jL/x¿ cfnfLnfO{ cf/L, 
vf]NffnfO{ gbL, s'nf]nfO{ kf]Og,eF};LnfO{ eO;\ , gfnfnfO{ df]/L cfbL gfdaf6 :yfgLo 
efiffdf pRrf/0f u/] . cfFv, 3f;,l;+3, rf/ uf], kf]5/L, tfS5, d'x,cfuf/L ef]hk'/Ldf 
k|of]u x'g] zAbx¿ x'g\ . To:t} af/Lsf] l/ l6,lbG5sf] b]Gf\, k'R5/ sf] kf]R5, vfG5sf] x], p  
cflb zAbdf ;dGotf cEof;sf] sdL ePtfklg ef]hk'/L efiffsf] hLjg k|of]u zAbsf 
k|efj g]kfnL efiff k|of]udf c;/ k/]sf] b]lvG5 . 
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 To:t} yk zAbx¿ dxfk|f0f Wjlg k|of]u ePsf …;femfÚ, …af3Ú, …af9LÚ, …k9 \g'Ú, 
…cfwfÚ, …afwfÚ, …k|efjÚ, …6f9fÚ, h:tf zAbx¿sf] >'ltn]vg u/fpFbf ljBfyL{x¿n] …;fhfÚ, 
…afuÚ, …af8LÚ, …k8 \g'Ú, …cfbfÚ, …afbfÚ, …6f8fÚ, n]v]sf] kfOof] . ljBfyL{x¿n] h;/L ef]hk’/L  
efiffsf] k|efjsf sf/0fn] dxfk|f0f j0f{nfO{ cNkk|f0fsf ?kdf pRrf/0f u/]sf lyP . To;} 
u/L Tof] pRrf/0fut k|efj n]vfOdf klg kg{ uPsf] b]lvof] . To;}u/L Csf/ /sf/ 
k|of]u ePsf …s[kfofÚ, …s[i0fÚ, …k|sf/Ú, …k|of]uÚ, …u|xÚ, …k¥of]Ú, …u¥of]Ú, …d¥of]Ú, …k|b]zÚ, 
…k|z:tÚ, …k|j]zÚ zAbsf] >'ltn]vg u/fpFbf ljBfyL{x¿n] …lskf{ofÚ, …lsl/:gÚ, …ksf{/Ú, 
…kof]{uÚ, …u/xÚ, …kof]Ú, …uof]{Ú, …dof]{Ú, …k/b]zÚ, …k/z:tÚ, …kj]{zÚ zAbx¿ n]v]sf] kfOof] . 
Csf/ / /sf/nfO{ /]km k|of]u clwsf+z ljBfyL{sf] n]vgdf el6of] . ljBfyL{sf] n]vgdf 
e]l6Psf] Csf/ / /sf/sf 7fpFdf /]kmsf] k|of]unef]hk'/L efiffsf] pRrf/0fut k|efj j0f{ 
ljGof;df klg b]lvG5 . j0f{ k|of]u ePsf …k|df0fÚ, …k|0ffdÚ, …k|f0fÚ, …u0f]zÚ, …lgdf{0fÚ, 
…sNof0fÚ, zAbsf] >'ltn]vg u/fpFbf ljBfyL{x¿n] …kdf{gÚ, …kgf{dÚ, …k/fgÚ, …ug]zÚ, 
…lgdf{gÚ, …sNofgÚ n]v]sf] kfOof] eg] cw{:j/ …oÚ kof]u ePsf …eoÚ, …hoÚ, …sltkoÚ, 
…k"hgLoÚ, …dxf]boÚ, …cfb/0fLoÚ, …;doÚ zAbsf] >'ltn]vg u/fpFbf …ePÚ, …sltkPÚ, 
…dxf]bPÚ zAb n]v]sf] kfOof] eg] …cfb/0fLoÚ, …k"hgLoÚ, …;doÚ h:tf a9L eGbf a9L 
cEo:t ePsf zAbx¿df eg] pRrf/f0fsf] k|efj k/]sf] b]lvPg . k~rd j0f{ …uÚ k|of]u 
ePsf / tfnJo …oÚ k|of]u epsf zAbx¿sf] >'ltn]bg u/fpFg n]vgdf sd cEo:t 
ePsf zAbx¿df pRrf/0fsf] k|efj k/]sf] kfOof] . o:tf] pRrf/0fsf] k|efj n]vgsf 
qmddf b]lvg'nfO{ klg eflifs k[i7e"ldsf] k|efj dfGg ;lsG5 .  

 ljBfyL{nfO{ ;3f]if j0f{ k|of]u ePsf …nf]Ug]Ú, …;a}Ú, …lstfaÚ, …v'a}Ú, …7Ug'Ú, …9fUgÚ', 
…a]s'kmÚ h:tf zAbx¿ >'ltn]vg u/fpFbf …nf]Sg]Ú, …lstfkÚ, …7Sg'Ú, …9fSg'Ú, …a]s'kÚ zAbx¿ 
n]v]sf] kfOof] eg] …;a}Ú / …v'a}Ú zAbsf] >'ltn]vg z'4 kfOof] . o;df klg pRrf/0f / 
k|of]u cEo:ttfsf] k|efj b]lvG5 . zAbdWo zAbfGtdf …xÚ j0f{ k|of]u ePsf …dxf/fhÚ, 
…;xdltÚ, …;fx'Ú, …;xLÚ, …sxL+Ú, …sf]xLÚ, …s]xLÚ, …sf/jfxLÚ, …;xof]uLÚ, …;xfotfÚ, …;flxToÚ, 
…alxisf/Ú, …bxLÚ, …df]xLÚ, …uf]xLÚ, zAbsf] >'ltn]vg u/fpFbf …;fpÚ, …sf]OÚ, …bO{Ú, …dO{Ú, 
…;fotfÚ, …sf/afO{Ú, …uf]O{Ú, h:tf zAbx¿ n]v]sf] kfOof] . …;xdltÚ, …;xLÚ, …s]xLÚ, 
…;flxToÚ, …alxisf/Ú zAbx¿sf] >'ltn]vg z'4 u/]sf] kfOof] . o;df k|of]u cEo:ttf 
ePsf zAbx¿sf] >'ltn]vgdf sd q'l6 ug'{ / sd n]vg Jojxf/df sd k|of]u x'g] 
zAbdf pRrf/0f k|efj b]lvg' ;':ki6 efiffsf] k|efj b]lvG5 .  

 ljBfyL{x¿n] Wjlg ljkof{; pRrf/0f u/]sf zAbx¿ …afv|f]Ú, …t];|f]Ú, …bf];|f]Ú, …ltqf]Ú, 
…kfTnf]Ú, …afVnf]Ú, …ef]hk'/LÚ, …s;n]Ú h:tf zAbsf] >'ltn]vg u/fpFbf …afsf]{Ú, …t];f]{Ú, 
…lttf]{Ú, …kfNtf]Ú, …afNvf]Ú, …ef]hk'/LÚ zAbx¿ n]v]sf] kfOof] eg] s;n] bf];|f] zAbsf] z'4 
n]vg kfOof] . Wjlg ljkof{;sf ?kdf pRrf/0f ul/Psf zAbx¿df k|of]u cEo:ttf / 
pRrf/0fut k|efj b]lvof] . o:tf] k|efj klg k|s/fGt/ ?kdf eflifs k[i7e"lds} k|efj 

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj
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 To:t} yk zAbx¿ dxfk|f0f Wjlg k|of]u ePsf …;femfÚ, …af3Ú, …af9LÚ, …k9 \g'Ú, 
…cfwfÚ, …afwfÚ, …k|efjÚ, …6f9fÚ, h:tf zAbx¿sf] >'ltn]vg u/fpFbf ljBfyL{x¿n] …;fhfÚ, 
…afuÚ, …af8LÚ, …k8 \g'Ú, …cfbfÚ, …afbfÚ, …6f8fÚ, n]v]sf] kfOof] . ljBfyL{x¿n] h;/L ef]hk’/L  
efiffsf] k|efjsf sf/0fn] dxfk|f0f j0f{nfO{ cNkk|f0fsf ?kdf pRrf/0f u/]sf lyP . To;} 
u/L Tof] pRrf/0fut k|efj n]vfOdf klg kg{ uPsf] b]lvof] . To;}u/L Csf/ /sf/ 
k|of]u ePsf …s[kfofÚ, …s[i0fÚ, …k|sf/Ú, …k|of]uÚ, …u|xÚ, …k¥of]Ú, …u¥of]Ú, …d¥of]Ú, …k|b]zÚ, 
…k|z:tÚ, …k|j]zÚ zAbsf] >'ltn]vg u/fpFbf ljBfyL{x¿n] …lskf{ofÚ, …lsl/:gÚ, …ksf{/Ú, 
…kof]{uÚ, …u/xÚ, …kof]Ú, …uof]{Ú, …dof]{Ú, …k/b]zÚ, …k/z:tÚ, …kj]{zÚ zAbx¿ n]v]sf] kfOof] . 
Csf/ / /sf/nfO{ /]km k|of]u clwsf+z ljBfyL{sf] n]vgdf el6of] . ljBfyL{sf] n]vgdf 
e]l6Psf] Csf/ / /sf/sf 7fpFdf /]kmsf] k|of]unef]hk'/L efiffsf] pRrf/0fut k|efj j0f{ 
ljGof;df klg b]lvG5 . j0f{ k|of]u ePsf …k|df0fÚ, …k|0ffdÚ, …k|f0fÚ, …u0f]zÚ, …lgdf{0fÚ, 
…sNof0fÚ, zAbsf] >'ltn]vg u/fpFbf ljBfyL{x¿n] …kdf{gÚ, …kgf{dÚ, …k/fgÚ, …ug]zÚ, 
…lgdf{gÚ, …sNofgÚ n]v]sf] kfOof] eg] cw{:j/ …oÚ kof]u ePsf …eoÚ, …hoÚ, …sltkoÚ, 
…k"hgLoÚ, …dxf]boÚ, …cfb/0fLoÚ, …;doÚ zAbsf] >'ltn]vg u/fpFbf …ePÚ, …sltkPÚ, 
…dxf]bPÚ zAb n]v]sf] kfOof] eg] …cfb/0fLoÚ, …k"hgLoÚ, …;doÚ h:tf a9L eGbf a9L 
cEo:t ePsf zAbx¿df eg] pRrf/f0fsf] k|efj k/]sf] b]lvPg . k~rd j0f{ …uÚ k|of]u 
ePsf / tfnJo …oÚ k|of]u epsf zAbx¿sf] >'ltn]bg u/fpFg n]vgdf sd cEo:t 
ePsf zAbx¿df pRrf/0fsf] k|efj k/]sf] kfOof] . o:tf] pRrf/0fsf] k|efj n]vgsf 
qmddf b]lvg'nfO{ klg eflifs k[i7e"ldsf] k|efj dfGg ;lsG5 .  

 ljBfyL{nfO{ ;3f]if j0f{ k|of]u ePsf …nf]Ug]Ú, …;a}Ú, …lstfaÚ, …v'a}Ú, …7Ug'Ú, …9fUgÚ', 
…a]s'kmÚ h:tf zAbx¿ >'ltn]vg u/fpFbf …nf]Sg]Ú, …lstfkÚ, …7Sg'Ú, …9fSg'Ú, …a]s'kÚ zAbx¿ 
n]v]sf] kfOof] eg] …;a}Ú / …v'a}Ú zAbsf] >'ltn]vg z'4 kfOof] . o;df klg pRrf/0f / 
k|of]u cEo:ttfsf] k|efj b]lvG5 . zAbdWo zAbfGtdf …xÚ j0f{ k|of]u ePsf …dxf/fhÚ, 
…;xdltÚ, …;fx'Ú, …;xLÚ, …sxL+Ú, …sf]xLÚ, …s]xLÚ, …sf/jfxLÚ, …;xof]uLÚ, …;xfotfÚ, …;flxToÚ, 
…alxisf/Ú, …bxLÚ, …df]xLÚ, …uf]xLÚ, zAbsf] >'ltn]vg u/fpFbf …;fpÚ, …sf]OÚ, …bO{Ú, …dO{Ú, 
…;fotfÚ, …sf/afO{Ú, …uf]O{Ú, h:tf zAbx¿ n]v]sf] kfOof] . …;xdltÚ, …;xLÚ, …s]xLÚ, 
…;flxToÚ, …alxisf/Ú zAbx¿sf] >'ltn]vg z'4 u/]sf] kfOof] . o;df k|of]u cEo:ttf 
ePsf zAbx¿sf] >'ltn]vgdf sd q'l6 ug'{ / sd n]vg Jojxf/df sd k|of]u x'g] 
zAbdf pRrf/0f k|efj b]lvg' ;':ki6 efiffsf] k|efj b]lvG5 .  

 ljBfyL{x¿n] Wjlg ljkof{; pRrf/0f u/]sf zAbx¿ …afv|f]Ú, …t];|f]Ú, …bf];|f]Ú, …ltqf]Ú, 
…kfTnf]Ú, …afVnf]Ú, …ef]hk'/LÚ, …s;n]Ú h:tf zAbsf] >'ltn]vg u/fpFbf …afsf]{Ú, …t];f]{Ú, 
…lttf]{Ú, …kfNtf]Ú, …afNvf]Ú, …ef]hk'/LÚ zAbx¿ n]v]sf] kfOof] eg] s;n] bf];|f] zAbsf] z'4 
n]vg kfOof] . Wjlg ljkof{;sf ?kdf pRrf/0f ul/Psf zAbx¿df k|of]u cEo:ttf / 
pRrf/0fut k|efj b]lvof] . o:tf] k|efj klg k|s/fGt/ ?kdf eflifs k[i7e"lds} k|efj 

dflgG5 . o;sf] k|of]u n]vg eGbf sYo  efiffdf a9L k|of]u Jojxf/ u/]sf] kfOof] . 
o;sf ;fy} …;Ú nfO{ pRrf/0f ubf{ …:xMÚ …xÚ sf] k|of]u klg n]vgsf qmddf b]lvPg . 
ljBfyL{x¿n] …;oÚ, …;lsof]Ú, …;Sof]Ú, …;¥of]Ú ;fy} k9, ;'t, p7 h:tf zAbx¿sf] 
>'ltn]vg u/fpFbf z'4 n]vg u/]sf]] kfOof] .  

 o;/L ljBfyL{nfO{ pRrf/0f cEof; u/fOPsf zAbx¿sf] >'ltn]vg u/fpFbf 
pRrf/0fsf] yf]/ax't k|efj eg] j0f{ljGof;df k/]sf] b]lvof] k|of]u Jojxf/df cEo:ttf 
ePsf zAbx¿sf] n]vgdf pRrf/0fsf] sd k|efj b]lvof] eg] n]vg cEof;df sd k|of]u 
x'g] zAbx¿sf] >'ltn]vgdf pRrf/0fsf] k|efj a9L b]lvof] . sYo¿k g} efiffsf] hLjGt 
kIf ePsfn] sYo ¿k -pRrf/0f_ sf] j0f{ljGof; -n]vg_ df k|efj b]lvg' eflifs 
k[i7e"ldsf] k|efj sfod /xg' xf] .   

lgisif{ 

 ef]hk'/L ef/f]k]nL efiff kl/jf/sf] ef/t–O/fgL zfvfcGt{utsf] lxGb cfo{ efiff 
pkkl/jf/sf] k"jL{ ;Df"xdf kg]{ ljxf/L pk;d"xsf] kládL efiff xf] . sfnv08cg';f/ 
ef]hsf] gfdaf6 ef]hk'/ / ef]hk'/af6 ef]hk'/L, b]xftL k'gM ef]hk'/Lsf] DfGoftf kfPsf] 
b]lvG5 . ef]hk'/L efiffdf cf}krfl/s ¿kdf lzIfflbIff gLlt jf af]Ng] jStf g?rfP klg 
g]kfnsf] k|To]s hgu0fgfdf t];|f] :yfgdf /xb}cfPsf]5.o; efiffsf dft[efifLx¿ ;a} 
k|b]zdf eP klg af/f,k;f{,;nf{xL, /f}tx6,lrtjg,gjnk/f;L -;':tf k"j{ / ;':tf klád_ 
/ ¿kGb]xL lhNnfdf a9L hg3GfTj /x]sf] 5 . ef/f]k]NfL efiff kl/jf/sf ef]hk'/L efiffsf 
ljBfyL{x¿n] g]kfnL efiffnfO{ bf];|f] efiffsf] ¿kdf l;Sb5g\ .ljBfyL{x¿ g]kfnL efiff 
l;Sg] qmddf ef]hk'/L efiffsf] ljz]if u/L pRrf/0f / j0f{ljGof; -n]vfO_ WjfgfTds 
¿kdf Ps} eP klg tNnf] txsf ljBfyL{x¿df a9L k|efj k/]sf] kfOG5 .zAbfGtdf 
cfpg] …cÚ j0f{ pRrf/0fdf xnGt / chGt hl6ntf pTkGg eO{ pRrf/0f anf3ft 
k|ofKt cEof;sf] sdL ePsf] s]xL zAbx¿ em'6\, 0f, ufj pRrf/0f ug'{ ;fy} 
j0f{ljGof;df cfFv,3f;, l;+3,rf/ uf], kf]5/L, tfS5, d'x,cfuf/L ef]hk'/Ldf k|of]u x'g] 
zAbx¿ ePsf] g]kfNfL efiff l;sfOdf k|efj k/]sf] b]lvG5;fy} ljBfyL{x¿ g]kfnL efiff 
l;Sg] qmddf ef]hk'/L efiffsf] ljz]if u/L pRrf/0f / j0f{ljGof; -n]vfO_ a9L k|efj 
k/]sf] kfOG5 . ljBfyL{x?n] pRrf/0f ubf{ dxfk|f0f WjlgnfO{ cNkk|f0f, ;3f]if WjlgnfO{ 
c3f]if, zAbdWo / zAbfGtdf …xÚ sf] nf]k k~rd j0f{nfO{ …gÚ ¿kdf pRrf/0f Wjlg 
ljkof{;ut pRrf/0f Csf/ / /sf/sf] /]kmut pRrf/0f, cw{:j/ …bÚ sf] P pRrf/0f 
u/]sf] b]lvG5 . o:tf] pRrf/0fut ljz]iftf ef]hk'/L efiffsf ljz]iftf ePsfn] 
ljBfyL{x¿sf] pRrf/0fdf ef]hk'/L efiffsf] k|efj b]]lvG5 eg] of] k|efj j0f{ljGof; -
n]vfO_ df klg ljBdfg 5 . ef]hk'/Ldft[efifL ljBfyL{x¿ pRrf/0f / j0f{ljGof; -n]vfO_ 
If]qdf o:tf kIfx¿ b]lvg' eflifs k[i7e"ldsf] k|efj tyf efiffut ljlzi6tf klg 
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xf] .ct M Gf]kfnL efiffsf pRrf/0fut zAbx¿ ef]hk'/L efiffsf zAbx¿;Fu s]xL xb;Dd 
d]n vfg] b]lvG5 . 

;Gbe{;"lr 
clwsf/L, x]dfË/fh -@)^&_, g]kfnL efiff lzIf0f, ljBfyL{ k':ts e08f/ .  
clwsf/L, x]dfª\u/fh -@)&$_, ;fdflhs / k|fof]lus efiff lj1fg, -5}6f} ;+:s/0f_, /Tg 

k':ts e08f/ . 

cZs,uf]kn-@)&(_, g]kfnLo ef]hk'/L ;flxTosf] Oltxf;,g]kfn k|1f – k|lti7fg . 

cZs, uf]kfn / zdf{,8f=ljZjDa/s'df/ -@)&&_, efiff / ef]hk'/L efiff, P]/fjtL k|sfzg 
k|f=ln= . 

vgfn, k]zn -@)*)_, z}lIfs cg';Gwfg k4lt, ;gnfO6 klAns];g . 

uf}td b]jLk|;fb / rf}nfufO{F, k|]dk|;fb -@)&)_, efifflj1fg, kf7\o;fdu|L k|sfzg .  

lu|o;{g, ca|fXd -!()@_ lnlª\Ujl:ts ;j]{ ckm Ol08of, efu–%,uj{d]G6 k|]; OlG8of . 

efiff cfof]u -@)*)ciff9 ;DDf_,efiff cfof]usf] jflif{sf k|ltj]bg-;ftf}F_ 
ltjf/L, zs'Gtnf -@))(_, ef]hk'/LsL ¿ku|flds ;+/rgf, sfgk'/ ljsf; k|sfzg . 

g]kfn ;/sf/ sfg'g Gofo tyf ;+;bLo Joj:Yff dGqfno -@)&@_= g]kfnsf] ;+ljwfg=, 
sfg'g lstfa Joj:yf ;ldlt . 

aGw', r'8fdl0f -@)&#_, efifflj1fg, -gjf}F;+:s/0f_, ;femf k|sfzgsf]5fkfvfgf . 

7fs'/, uf]kfn -@)&(_,dft[[efiffsf] ¿k/]vf-efu#_, g]kfn k|1f–k|lti7fg . 

zdf{, s]bf/ k|;fb / kf}8]n, dfwj k|;fb -@)^&_, g]kfnL efiff / ;flxTo lzIf0f,ljBfyL{ 
k':ts e08f/ . 

zdf{ s]bf/k|;fb / kf}8]n, dfwjk|;fb -@)^*_ g]kfnL efifflzIf0fsf ;Gbe{x¿,ljBfyL{  
k':ts e08f/ .  

Caste/Ethnicity Report (2078), Population by second tongue language and 
sex:https://censusnepal.cbs.gov.np/results/downloads/caste-ethnicity 

Chaudron, C. ( 2009), Second language classrooms. New Delhi: Cambridge 
University Press. 

Chomsky, N. (1965), Formal discussion: the development of grammar in child 
language,Ú in Bellugi, N. and Brown, R. -eds_, The aquisition of 
language.  -Lafayette, Ind : Purdue University press_. 

ef]hk'/L dft[efifL ljBfyL{x¿sf] g]kfnL efiff l;sfOdf k|efj


	Blank Page

