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Foreword

It is my great pleasure to announce the publication of the inaugural
edition of the Journal of Research in Education (JORE), by the Central
Department of Education, Far Western University. With immense pride, |
extend my heartfelt congratulations to JoRE, its Editor-in-Chief, Dr.
Gambhir Bahadur Chand, and his dedicated team for this remarkable
academic initiative. | also applaud the editorial board, esteemed
reviewers, contributing authors, and the entire Department of Education
for their collective efforts in achieving this historic milestone in the field of
academia. This historic volume features a diverse range of articles
encompassing topics from English, Nepali, Health, and more. We
encourage all valued readers and scholars to contribute to future issues
and to enhance their academic growth by exploring the articles included
in this volume.

| express my sincere gratitude to the editorial board, reviewers, and
authors for their invaluable conftributions. Most importantly, | urge all
readers to engage with the arficles deeply and critically, offering
constructive feedback and creative suggestions to help us continually
improve the quality of the journal.

Thank you all for your support and encouragement.

Arjun Singh Negi

Associate Professor

Head of the Department

Cenftral Department of Education
Central Campus

Far Western University



Editorial

It is our immense pleasure to introduce the first volume of the Journal of
Research in Education (JORE), a scholarly endeavor of the Research
Management Cell, Central Department of Education, Far Western
University. This journal aims to serve as a platform for scholars to share their
research, exchange ideas, and contribute to advancing knowledge in
the field of education.

We are pleased to bring this inaugural volume as our first effort to publish
the Journal of Research in Education. Publishing a journal is a challenging
task as it requires dedication, devotion, collaboration, and commitment.
However, we have accepted this challenge with enthusiasm to contribute
to the academic field and develop a platform for scholarly sharing in
education.

The articles in this journal cover diverse areas of education. Each
Contribution provides unique perspectives and innovative approaches in
the field of education. We believe that these insights will not only promote
academic discourse but also inspire practical applications that can be
used in teaching/learning practices around the world. In this regard, the
JORE is envisioned as a medium through which educators, researchers,
policy makers can collaborate, share ideas, and engage in meaningful
dialogue to address contemporary challenges and explore future
possibilities in education.

The publication of this journal is the result of collaboration and dedication.
We extend our heartfelt gratfitude to the authors, reviewers, and the
editorial board for their invaluable contributions and efforts to bring this
volume to fruition. Their hard work, dedication, and commitment have
made this journal a high-quality platform for academic sharing and
research in education.

We look forward to getting your continued support and collaboration in
the days ahead.

Your suggestions and constructive comments are always welcome.
With best regards,

Editor-in Chief



Editorial Board

Editor- in —Chief
Dr. Gambhir Bahadur Chand
Assistant Professor
Central Department of Education
Far Western University
chandgpratik@fwu.edu.np / chandgpratik@gmail.com

Editors
Trilok Datt Tiwari
Assistant Professor
Central Department of Education
Far Western University
PhD Scholar, FWU
ttrilok@gmail.com

Harish Singh Samant
Assistant Professor
Central Department of Education
Far Western University
harishsamant3é@gmail.com

Dr. Madan Deuba
Assistant Professor
Central Department of Education
Far Western University
madandeupal4@gmail.com

Prakash Chandra Badu
Assistant Professor
Central Department of Education
Far Western University
prakash.badu0736@gmail.com

Harsh Bahadur Chand
Assistant Professor
Central Department of Education
Far Western University

Mr. Gebnath Neupane
Nepjol. Section, TU
Central Library
nyaupanen@gmail.com



mailto:chandgpratik@fwu.edu.np
mailto:chandgpratik@gmail.com
mailto:tttrilok@gmail.com
mailto:harishsamant36@gmail.com
mailto:madandeupa14@gmail.com
mailto:prakash.badu0736@gmail.com

Board of Reviewers

Dr. Deepak Chandra Bhatta
Assistant Professor
Central Department of Humanities and Social Science
Far Western University
dbhatt045@gmail.com, deepakchandra@fwu.edu.np

Dr. Janu Raj Paudel
Assistant Professor
Tikapur Multiple Campus
Far Western University
paudelimc@gmail.com

Dr. Nanibabu Ghimire
Assistant Professor, English Education
Siddhajyoti Education Campus
(Affiliated to Tribhuvan University)
Kamalamai Municipality-5, Phosretar, Sindhuli, Nepal
nanibabughimire@gmail.com

Dr. Surendra Bam
Assistant Professor
Farwestern University
Jagannath Multiple Campus
Gothalapani, Baitadi
surendrabam25@gmail.com

Dr. Bashant Kandel
Asst. Professor, Aadikavi Bhanubhakta Campus, Tanahun
jore.centralcampus@gmail.com

Dr. YR Pandey
Assistant Professor
Cenftral Department of Education
Far Western University
yagyargaj5é.pandey@gmail.com



mailto:dbhatt045@gmail.com
mailto:dbhatt045@gmail.com
mailto:paudeltmc@gmail.com
mailto:nanibabughimire@gmail.com
mailto:surendrabam25@gmail.com
mailto:jore.centralcampus@gmail.com
mailto:yagyaraj56.pandey@gmail.com

Dr. Madan Deuba
Assistant Professor
Central Department of Education
Far Western University
madandeupal4@gmail.com

Dr. Dhanakrishna Upadhyaya
Assistant Professor, Tikapur Multiple Campus, FWU
udhanakrishnal53@gmail.com

Dr. Khagendra Ghodshaini
Lecturer of Janta campus,
Nepal Sanskrit University,
Bijauri Dang.
ghodasaini2020@gmail.com

Dr. Ambika Aryal
JUYTEdIUch
f2Ia[aal fa¥afderctd,
UsIhedl Sgd_al TATTud
SIS, TDBISITS!

ambiaryal@gmail.com

Dr. Shivraj Poudel
Assistant Professor
Central Department of Management
Far Western University
shivapoudyal@gmail.com

Mohan Singh Saud
Associate Professor,
Kailai Multiple Campus
Far Western University
PhD Scholar, TU
mssaud35@gmail.com

Hari Prashad Khatiwada
Lecturer, Sharada Bidyapith, Sanskrit University
hariprasadkhatiwadal@gmail.com



mailto:madandeupa14@gmail.com
mailto:udhanakrishna153@gmail.com
mailto:ghodasaini2020@gmail.com
mailto:ambiaryal@gmail.com
mailto:shivapoudyal@gmail.com
mailto:mssaud35@gmail.com
mailto:hariprasadkhatiwada1@gmail.com

Trilok Datt Tiwari
Assistant Professor
Central Department of Education
Far Western University
PhD Scholar, TU
tttrilok@gmail.com

Basu Dev Bist
Lecturer, Kailali Multiple campus, FWU
basubist20@gmail.com

Shanti Prashad Khanal
Assistant Professor
Central Department of Health and Physical Education, TU
skhanal 2008@yahoo.com

Laya Khatiwada
Associate Professor, Tikapur Multiple Campus, FWU
khatiwadalaya@gmail.com

Hari Sing Saud
Assistant Professor
Central Department of Management
Far Western University
PhD scholar, Delhi University
saud.hari75@fwu.edu.np/saud.hari75@gmail.com

Baburam Rawat
Assistant Professor
Central Department of Management
Far Western University
PhD Scholar, FWU
brrawat813@gmail.com

Arjun Singh Negi
Associate Professor
Cenftral Department of Education
Far Western University
PhD Scholar, FWU
negiarjun4@gmail.com



mailto:tttrilok@gmail.com
mailto:basubist20@gmail.com
mailto:skhanal_2008@yahoo.com
mailto:khatiwadalaya@gmail.com
mailto:saud.hari75@fwu.edu.np
mailto:saud.hari75@gmail.com
mailto:brrawat813@gmail.com
mailto:negiarjun4@gmail.com

Rajendra Prashad Joshi
Assistant Professor
Central Department of Education
Far Western University
PhD Scholar, FWU
rajendrajoshis3@gmail.com

Uddab Deb Bhatt
Associate Professor
Central Department of Education
Far Western University

Nirmala Dhami
Assistant Professor
Central Department of Education
Far Western University
PhD Scholar, FWU
dhaminiru@gmail.com



mailto:rajendrajoshi53@gmail.com
mailto:dhaminiru@gmail.com

Contents

Promoting English Language Teaching through intercultural communication: A Case of
Far WESLErN UNIVEISITY ......cviiiiiiieieieeses e 1-18
Arjun Singh Negi

Corporate Governance Practices and Perceived Performance of Commercial Bank in
NP .. 19-38
Babu Ram Rawat

Exploring Reflective Practices for In-service English Language Teachers’ Professional
DEVEIOPMENL ... et e e nas 39-56
Mr. Bhim Lal Bhandari & Mrs. Sabina Bhandari

Stakeholder Perceptions Among School Nutrition and Mid-Day Meal Programme

Hari Prasad Joshi and Kishore Bohara..........ccccoceveneneinininnene e 57-72
Dimensions of Inspirational Leadership: An Exploratory Factor Analysis in the School
SN et e 73-96
Milan Shrestha
Impact of Al-Based Tools on Writing SKillS...........coeoeiiiiiiiececie 97-112

Pohanyar Qyamudin Ziar

Strategies Used in Translating a Text from Nepali to English: "A Case of Ke Nepal Sano
01 4T SR 113-130
Rajendra Prasad Joshi

Evolving Living Values in an Intergenerational Contexts ..........c.ccoccevvvevveieieennn, 131-146
Tikaram Bhattarai

Impact of Key Cooperative Variables on Performance of Cooperatives in Nepal .. 147-160
Tikaram Kharel

ATEATHE Teehl [TATdEaD! THBHAT TF TGT T AN 161-178
2T ATAYRTLT A=

RTeTHFT YOI [THEHT 915 AT YERATHT IUATNTAT T THATGHRNCAT .o 179-198
fepur HrgTAT

TTedr Ao e AT RTeTer IRt e STaRT oo, 199-214
ALHTIETE A=

AT AITATT foramdiasehl Farell TS [TEAT THE oo 215-228

qdsygre Ied






Journal of Research in Education  Vol. 1 2024 ' 1 |

Journal of Research in Education (JoRE)
ISSN: 3059-9741
Published by: Journal of Research in Education (JORE)
A Multidisciplinary Peer Reviewed Open Access Journal
DOI: https://doi.org/10.3126/jore.v1i1.78701
Email: jore.centralcampus@gmail.com
Website: hitp://education.fwu.edu.np/

Promoting English Language Teaching through intercultural
communication: A Case of Far Western University

Arjun Singh Negi
Associate professor of English Education,
Department of Education, Central Campus,
Far Western University, Mahendranagar, Nepal.
negiarjun4@gmail.com

Abstract

Language and culture are deeply interconnected. Culture finds its expression in
language; so, learning a new language without familiarity with its culture remains
incomplete. English speakers at present have dual challenges: one to be able to adopt in
world cultures and to promote their local culture in comparison to other cultures. So the
goal of English language teaching has undergone changes from imitating "native
speakers”" to becoming an intercultural communicator though pedagogical
implementations have not been fully realized in classrooms, especially the ones that
enable students to communicate globally while at the same time help them maintaining
their native / traditional languages and cultures. The main purpose of this study is to
explore lived experiences of Campus Level English teachers regarding the use of
intercultural communication in ELT classes. To explore the issue the researcher has used
Sociocultural theory(1962,1981) and Intercultural Competence model(1997b) for the
observation of intercultural communication in ELT classes. The researcher has adapted
an interpretive paradigm as the research design to guide the study and employed
phenomenology as the research method. Five English language teachers of Central
Campus of Far Western University are the participants for the study. As the data
collection tools, in depth interview and personal narratives have been used. The
participants are found positive in the use of intercultural communication for promoting

Copyright 2022 © Author(s) This open access article is distributed under a Creative Commons Attribution

NonCommercial 4.0 International (CC BY-NC 4.0) License.
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English language teaching as well as in promoting their local cultures. The study will be
useful for teachers, students, curriculum designers, as well as researchers.The research
will be beneficial for teachers as they will learn some techniques to teach English and
promote intercultural communication in the classrooms. Learners will develop knowledge
of various cultures and be able to communicate successfully with the people of various
linguistic and cultural backgrounds. Similarly curriculum designers will adopt various
Strategies to promote various cultures in syllabus designing.

Keywords: Intercultural Communication, ELT, Sociocultural theory, intercultural
competence, English as a Foreign Language

Introduction

Language and culture are deeply interconnected. Language is a key medium
through which cultural values, traditions, and beliefs are expressed and
transmitted. It shapes how individuals perceive the world, influences social
interactions, and reflects cultural identity.

Intercultural communication refers to the process of exchanging information
and ideas between individuals or groups from different cultural backgrounds. It
involves understanding how cultural differences -such as language, values,
beliefs, and social norms affect communication styles and interactions.

Effective intercultural communication can enhance relationships, reduce
misunderstandings, and promote collaboration in diverse environments, such as
workplaces, educational settings, and communities. Traditional methods for
teaching foreign languages emphasized the importance of students practicing
language structures, pronunciation, and vocabulary in order to become native like
speakers. The goal for the students is to start by questioning their preconceived
ideas before entering into a process of discovery about the other with the intent of
becoming more willing to seek out and engage with otherness in order to
ultimately experience relationships of reciprocity(Byram,1997). As students
continue to engage in analysis of other cultures, certain knowledge must be
acquired. Once learners have taken time to discover the similarities and
differences between their culture and that of the target culture, the teacher must
craft activities that will prepare students to build relationships with people of
diverse backgrounds and languages (Byram,1997). The students should be given
opportunities for interpretation of foreign culture so that they can link it with their
native culture. When students begin to identify ethnocentric perspectives and
misunderstandings related to cross-cultural situations, they become able to
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understand and then explain the origins of conflict and mediate situations
appropriately in order to avoid misinterpretations(Byram,1997). Furthermore,
skills in discovery and interaction allow intercultural speakers to identify
similarities and differences between home cultures and foreign cultures resulting
in successful communication and the establishment of meaningful relationships
(Byram, 1997). A successful intercultural speaker seeks out opportunities to meet
individuals from diverse cultures in order to share information through
communication in a foreign language. Majority of the EFL learners feel align to
the foreign language cultures in the classroom so now the situation is that neither
the learners are fully capable to enjoy target culture and adopt it in their practical
life nor they are fully aware of the issues of their own culture.

In intercultural curriculum, the home language and the home culture of the
learners (and of many non-native teachers) will be valued in the classroom
alongside the often glamorized target language i.e. English. So that the
intercultural learner ultimately serves as a mediator between different social
groups that use different languages and language varieties. Furthermore, the
ultimate aim of intercultural communication to English as a Foreign Language
Education is not so much native speaker competence but rather an intercultural
communicative competence.(Guilherme,2002).  Intercultural communicative
competence includes the ability to understand the language and behavior of the
target community, and explain it to members of the home community and vice
versa. Few learners can achieve native speaker linguistic competence completely.
Many, however, can achieve the valuable skills of observation, explanation, and
mediation that contribute to intercultural communicative competence
(Byram,1997b).

In this way, intercultural communication trains learners to be able to view
different cultures from a perspective of informed understanding and the key goal
of intercultural communication is language development and improvement with
intercultural understanding and mediation. In the context of Far western
university, the students have poor background in English. They lack the exposure
of target language in terms of vocabulary, literature, communication skills and
cultural norms and values. The reading materials and classroom pedagogy is not
quite entertaining to learners.
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The main problem is how to integrate target language culture knowledge with
the knowledge of first language culture of the students and how to integrate both
of the cultures in their practical communication. Although, English language
teaching has received extensive treatment in the literature regarding English in
international contexts(Canagarajah,2005, Jenkins,2003), the cultural dimension
has still to be fully explored. However, a consensus is beginning to emerge on the
importance of skills and knowledge that go beyond the structure and vocabulary
of a language and begin to address the importance of negotiation, adaptation, and
accommodation in intercultural and /or cross-cultural communication. Merely
language structures and vocabulary are not enough to achieve the mastery in
foreign language learning but the comparative analysis of the values of target
culture and home culture with respect to both of them is still lacking in global
context and Nepal is no exception.

Literature Review

Many studies from a decade have shown the relation between language and
culture and highlighted the role of culture in teaching and learning English as a
foreign language. In this context, Chaudhury (2014) has emphasized the role of
culture in teaching language. Similarly, Romadloni & Mantasiah (2018) have
highlighted the role of attitude, culture, cultural understanding and the knowledge
of first language and foreign language cultures to increase students' motivation in
foreign language learning. But critically, Budiarti (2018) opined that the
implementation of intercultural approach is a challenging and demanding task for
the language teachers who had to possess at least some intercultural knowledge
and very often keep developing it alongside his/her students. The EFL teachers
must implement the intercultural approach in a tactful, skillful, and conscious
way. Colson (2008) and Williams (2010) claim that language is inseparable from
its culture and teaching any language will inevitably involve teaching its culture.
Only through understanding the culture of the target language a language learner
will be able to function properly in the language s/he is learning. Clout(2012)
considered culture teaching not in terms of sharing knowledge rather than
intercultural skill development. Byram and Fleming(1998) highlighted in
developing intercultural competence which in turn may involve promoting
language diversity while encouraging English as both a means and an end of
instruction.
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The study of Baker(2009) declared that the successful intercultural
communication utilizes dynamic, forms, practices and frameworks of reference as
the resources that moves between individual, local, national, and global
references. In this context, Agudelo (2007) highlighted the importance of local
culture over target culture by stating that critical cultural awareness makes the
learners to be able to understand other cultures without losing perspective in their
own culture. Safi (2016) indicated that the students positively perceived the
influential role of face to face intercutural communication to enhance their
English. Mohammed& Abd Algare (2020) investigated that mastering in a
language requires learners' mastery of cultural contexts in which important social
acts occur because it conveys warm feelings and solidarity among speakers.

According to Hall(1959) language was one of culture's main features and was
present at all levels of his research and analysis. Hall emphasized the fact that
culture is heavily acquired through language and communication and that it
controls individual's lives to such an extent that the member of that culture are not
even aware they are internalizing it. In the same way, Vivelo(1987) believes that
the complex totality of culture includes knowledge, beliefs, morals, values, laws,
traditions, and all the capabilities and habits acquired by the individual as a
member of that specific society. Here culture has been taken as the shared
knowledge and beliefs with which people organize their perceptions, experiences,
make decisions and act. So culture is a type of conceptual code that people use to
recognize and understand the world and interact.

The ultimate goal of intercultural communication to language education is
not so much native speaker competence but rather intercultural communicative
competence (Byram,1997). In other words, intercultural communication aims to
develop an intercultural communicative competence that allows the student to act
as mediator between the two cultures. Intercultural communication aims to
develop intercultural communicative competence that includes the ability to
understand the language and behavior of the target community and explain it to
members of the home community and vice versa.

In classroom, home culture of the learners can be exploited as a valuable
classroom resource. This involves teachers finding out about students' production
and consumption of cultural products-whether home culture in this sense means
ethnic culture, class culture, or professional culture. This can be done initially
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through questionnaires which can target specific topic areas(Murray et.al. 1992).
Similarly, Canagarajah(2005) focuses on the local in the global. Drawing on
Clifford's conception of," travelling cultures"(1992), Canagarajah views cultures
in global contexts as hybrid, diffuse, and deterritorialized. For this reason, English
language use and teaching needs to be understood from a perception of fluidity
and mixing of languages; cultures, and identities. Learners of English are not
learning to join a single language community but are," shuttling between
communities" (Canagarajah, 2005) between the local and the global, in which a
variety of norms and a repertoire of codes are to be expected.

English language teaching in Nepal still emphasizes in linguistic proficiency
rather than sociolinguistic and cultural proficiency. Similarly, there is the gap in
integration of learners' native language culture and other foreign culture. Still
there is the lack of integration between language and culture especially in the
context of English language teaching in Nepal. Learners are not found highly
motivated in their learning because of the gap between first language culture and
target language culture.

Methodology

I have adopted qualitative research design and interpretative paradigm. In this
design, priority is given to the lived experiences of the participants regarding their
views and understandings of how they perceive and practice intercultural
communication in ELT classes. I have used phenomenology as the research
design. Similarly, in depth interview has been used as the research tool. The area
of my study is the central campus of Far Western University. Five English
teachers have been selected as the informants of the study purposively.
Sociocultural theory( Vygotsky, 1962, 1981) has been used as the theoretical
framework. Sociocultural theory, basically developed by Russian psychologist
Lev Vygotsky, puts emphasis on the role of language, culture, and social
interactions for the development of cognitive functions. This theory argues that
learning and cognitive development are deeply rooted in social and cultural
contexts, where the interactions take place with more knowledgeable others, they
are teachers, peers, or family members. Mediation is the key factor in cognitive
development. Key factors in mediation are language, symbols, and artefacts.
These factors are supportive in shaping our ideas and influencing how we think,
solve problems, and interact with the world.
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Vygotsky (1978) argues that cognitive functions are not innate but developed
through social interaction and engagement with cultural artefacts in the sphere of
Zone of proximal development (ZPD) where guidance or support is provided
through scaffolding by the more experienced learners to the novice learners in the
form of guidance, support or encouragement. Vygotsky further highlights that
children use private speech to guide themselves through tasks, which eventually
becomes silent, internalized thought (1934). Sociocultural theory has practical
implication in educational settings, where teachers use scaffolding, encourage
collaborative learning, and create culturally responsive environments that
facilitate cognitive growth.

Another key factor taken into account in this study is Intercultural
Communicative Competence (here after ICC) model presented by Byram (1997).
He views Intercultural Communicative Competence (ICC) model as the term that
covers key components, including linguistic competence, sociolinguistic
competence, discourse competence, and intercultural competence, which enable
individuals to interact with others who are from different linguistic and cultural
backgrounds. Similarly, Lazar et. al. (2007), state that ICC is composed of
speakers’ skills and attitudes with respect to communicating in various cross-
cultural situations. In short, ICC can be perceived as speakers’ communicative
abilities, competences, skills, and attitudes towards other interlocutors with regard
to their linguistic and cultural identities in multilingual and multicultural contexts.

ICC model (Byram, 1997) is appropriate for this study because it provides
foreign language educators a fundamental principle for promoting language
learners and users as intercultural speakers who should be equipped with
knowledge, skills, and attitudes of language other than their first or native
languages, which can be applicable for educational and professional settings.

Challenges in intercultural communication are often due to the fact that
people have different perceptions and attitudes towards other people’s language
and culture, particularly in linguistically and culturally diverse contexts
(Nomnian, 2018). Effective intercultural communication competence is
extremely important to overcome communication challenges since such
challenges between people of diverse language and culture backgrounds usually
stem from sociolinguistic and cultural differences that influence their distinctive
perceptions, interpretations, lack of shared experiences and frames of reference
(Silverthorne, 2005).



| 8 I Promoting English Language Teaching through Intercultural Communication

Result and Discussion

The collected data from the participants was recorded and transcribed. After
the deep analysis of the data, it was organized into four themes: relation between
language and culture, intercultural communication promotes English language
Teaching, promoting intercultural communication, strategies followed by EFL
teachers, and implications of intercultural communication for curriculum
designing, classroom delivery, and student evaluation.

Relation between language and culture

The relation between language and culture is a complex and dynamic
interplay that shapes individual identities and social structures. Language serves
as a cultural carrier. In other words, language serves as a vessel for cultural
values, beliefs, and norms. It allows for the transmission of cultural knowledge
across generations. According to Sapir (1921), ‘language is a guide to social
reality’, indicating that the words and structures of a language reflect the cultural
context in which it is used.

Different cultures have unique ways of expressing emotions, politeness and
social hierarchies through language. For example, Tanen (1990) explores how
conversational styles differ across cultures, affecting communication patterns and
misunderstandings. Regarding the relation between language and culture, different
teachers have the following opinions. In this context, teacher A believes that there
is close relation between language and culture like nail and flesh. Teacher A said,"

There is a close relation between language and culture just like nail and
flesh. They are interconnected with each other in such a way that we can
separate them. Language expresses culture and culture guides the way you
speak. In a sense, learning a language means learning their culture as well.

B: Teaching a foreign language does not only involves teaching its linguistic
system but also its cultural system.

C: Without cultural understanding, communication in English will encounter
many difficulties and cultural misunderstandings may create a lot of
problems.

D: Developing learners' communication competence in the target language
requires an integration of language and culture.
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E: I think it is important for EFL teachers to include aspects of English
culture in their classroom.

By analyzing these statements we can say that there is a close relation
between language and culture. Without cultural understanding, communication in
English will not be successful. Instead it may create difficulties in understanding
and may create problems in communication. Therefore we should integrate
language and culture for successful communication. To put it in another way,
understanding the relationship between language and culture is essential for
appreciating the diversity of human experiences across different cultures.

Intercultural communication promotes English language teaching : The role
of intercultural communication in English language teaching is significant as it
influences learners’ understanding, engagement, and use of the language.
Integrating cultural elements into language instruction can enhance
communication skills, foster intercultural competence, and provide context for
language use. Understanding cultural nuances can help learners navigate
conversations more effectively. In this context, Kramsch(1993) states, ‘language
is not only a means of communication but also a social practice shaped by
culture.’By exposing students to different cultural contexts, teachers can prepare
them for real- world interactions.

In this context, teacher A said," It teaches how people from different cultural
background interact with one another".

In this context, teacher B states that teaching English culture motivates
students to learn English language. Intercultural communication creates
motivational learning environments. Engaging with culture can motivate students
by making learning more relevant and enjoyable. As stated by Tomlinson(2013),”’
culturally relevant materials can increase motivation and facilitate deeper
learning,”’leading to a more dynamic classroom atmosphere. In other words,
incorporating culture into English language teaching not only enhances language
proficiency but also prepares learners for global citizenship, making the learning
experience richer and more meaningful.

C: It develops openness and tolerance towards the people from other
cultures.
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D: Students' overall proficiency in English may be improved by integrating
English language and English culture in classroom teaching.

E:  culture understanding can promote adjustment in practical
communication.

By analyzing these statements we come to conclusion that language and
culture are interrelated. In this globalized world we should understand different
cultures and respect different cultures. Cultural understanding motivates learners
in their language learning. It promotes their tolerance towards other cultures. In a
sense cultural knowledge promotes their overall language proficiency so that we
should integrate language and culture.

Regarding promoting intercultural communication among second language
learners, we can promote it through the understanding of both the L1 and L2
cultures. Making students aware of their culture help in finding out the differences
and similarities between cultures. Similarly, promoting cultural awareness
activities in the class can be equally fruitful. Regarding this issue there are
different viewpoints of different teachers as mentioned below:

A: openness inside and outside the classroom can encourage learners to adjust in
multicultural environment.

B: A trained or well educated teacher possesses knowledge of his /her class and
students individually and collectively.

C: Often the role of a teacher is culturally defined and language teaching needs
cultural aspects to be taken into account as any language is culture bound.

D: Effective way of teaching language requires the use of materials that could
make things familiar to the learners.

E: Materials should be locally available and based on the culture of the students.

By observing these statements we can declare that language teaching requires
cultural understanding. The materials familiar to the students may facilitate the
learners. For this we should include local as well as global materials in the course.
Integration of cultures and contents broaden the understanding of the learners and
prepare them for intercultural communication.

Strategies followed by EFL teachers to promote intercultural communication.



Journal of Research in Education  Vol. 1 2024 ' 11 |

In this context, teacher A said," I use cooperative learning and role play kinds of
things for intercultural communication.

B: I ask the students about their feasts and festivals, how they celebrate them and
then compare them with other cultures.

C: I try to discuss and minimize misunderstandings of the students regarding each
other's cultures. Through compare and contrast I try to create mutual
understanding of the learners regarding different cultures. I also encourage them
to explore different cultures so that they could develop respect with each other's
cultures.

We can follow various strategies to teach English language. The selection of
strategies may differ from one place to another. Some of the strategies we can use
in English Language Teaching are cooperative learning, role play, experience
sharing, group discussion and discussion.

Implication of intercultural communication for curriculum designing, classroom
delivery, and student evaluation:

In this context, teacher A said," the implication is that the curriculum designers
should try to incorporate texts from various cultures in order to promote cultural
awareness on the part of learners.

B: culture based activities increase students' interest as they are personalizing
and at the same time familiarize learners with the culture of the target language
in order to raise their cultural consciousness.

C: to promote cultural awareness is important for overall linguistic development.

The following pedagogical implications could be suggested after the
completion of my research:

This study will be significant for teachers, students, curriculum designers,
and policy makers. It will be significant to improve daily communication,
classroom teaching and learning, promoting intercultural communication,
textbook writing, syllabus designing and overall policy making for English
language teaching in Nepal. This study will be a landmark for the university level
syllabus designers, textbook writers, material developers, teachers and students.
There should be radical change in planning and policy levels.
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A: English language curriculum/ syllabus should be designed to develop
intercultural competence as an asset to cope with practical problems and to
adjust in different linguistic and cultural environments.

Language and culture should be presented integratedly.

B: There should be equal representation of first language culture as well as
second language culture.

English language teaching and learning is not merely imposing target
language culture upon the students rather it is comparison, integration, and respect
of different cultures in practical communication.

The judicious use of mothertongue in the class should be encouraged and
recommended by the experts in modern ELT pedagogy.

C: There should be deliberate parallel reference of first language and target
language cultures to make analogy and comparison so that the learners will
understand the actual difference between first language culture and target
language culture.

If we develop intercultural awareness in teachers and students they will start
to learn, respect and enjoy different cultures. It will minimize linguistic and
cultural conflicts and develop harmony among different cultures and will be able
to adjust in any part of the globe.

It will be a paradigm shift in curriculum designing by advocating the
integration of cultural aspect in EFL course designing and teaching.

It will encourage learners in communication by developing skills for
adjustment in different linguistic / cultural environments.

D: As language and culture are interrelated, intercultural awareness would be a
relevant concept for English language teaching particularly in a global context.

Merely syntax and lexis are not enough for effective mastery of language at
present, however, it needs the mastery of the ability to make use of linguistic and
other communicative resources in the negotiation of meaning, roles, and
relationships in the diverse sociocultural settings of intercultural communication.

A single framework for evaluating English language proficiency is not
enough in international context. In other words, monolingual ENL(English as
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native Language) evaluators are not the best judges, as 'what works best for an
international context can be very different matter from what is appropriate in an
ENL perspective. In this context, Mauranen(2012: 239) argues that,’ English
language testing should take place in interaction: the speakers to be evaluated for
spoken proficiency should be observed as full participants with other international
speakers.

Jenkins(2007: 241) reasonably suggests that examination boards could start
prioritizing accommodation skills and not penalizing forms that are already
existing as frequent, systematic, and intelligible among proficient ELF speakers,
regarding of the fact that they differ from ways in which native speakers of
English speak to each other.

It is high time to develop evaluation schemes that could address the need and
skills of the English speakers representing different linguistic and cultural
backgrounds and experiences.

Reform is mandatory in policy making, syllabus designing, classroom
delivery and evaluation system regarding English Language teaching in Nepal.

Discussion

An interculturally competent person is someone who can display a wide
range of capacities: cognitive (knowledge of discovery, interpreting and relating,
critical cultural awareness, behavioural flexibility, communicative awareness and
affective( acknowledgement of identities of others, respect for others, tolerance
for ambiguity, empathy) ( Byram, 20006).

The goal of intercultural language learning is then not native speaker level
competence in target language but competences which enable language learners to
mediate/ interpret values, beliefs and behaviors of themselves and of others and to
or indeed 'be the bridge' between people of different

1

'stand on the bridge
languages and cultures'( Byram2006).

Teaching a foreign language does not merely involve teaching its linguistic
system but also its cultural system.A native speaker of English may tolerate
EFLspeaker's grammatical or phonological errors in communication, but cultural
errors may not be tolerated and may create serious problems which lead to
communication failure. Therefore, English culture should be given an adequate
place in EFL teaching and syllabi if we want to produce competent users of
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English who can use it effectively and appropriately for communication with
English people. For this reason, learning English culture can help the students in
developing critical thinking regarding English culture and their own culture. A
very effective way to teach the language would be to use materials that could
make things familiar to the learners. My study is in line with Silverstone(2005)
which points out that effective intercultural communicative competence is
extremely important to overcome communication challenges since such
challenges between people of diverse language and cultural backgrounds usually
stem from sociolinguistic and cultural differences that influence their distinctive
perceptions, interpretations, lack of shared experiences and frames of reference.
As with the study of Larzen Ostermark(2008), most of the teachers in the present
study regarded culture as an extremely intricate and multifaceted concept which
cannot be perceived in a single perspective.

My study concludes that English culture and local culture should be
integrated in the syllabus and classroom delivery whereas Luk’s (2012) study did
not find local cultural material as very appropriate and thought that to be real
English teachers, they must focus on English culture.

Conclusion

University English teachers are found positive in the use of intercultural
communication in English language teaching. Intercultural communication is very
important in EFL context, as it prepares learners for the communication in a
global context. It encourages learners to mediate/ interpret values, beliefs and
behaviours of themselves and of the people of different languages and cultures.
Thus, reform is mandatory in policy making, syllabus designing, classroom
delivery and evaluation system regarding English language teaching in Nepal. The
research will be beneficial for teachers as they will learn some techniques to teach
English and promote intercultural communication in the classrooms. Learners will
develop knowledge of various cultures and be able to communicate successfully
with the people of various linguistic and cultural backgrounds. Similarly
curriculum designers will adopt various strategies to promote various cultures in
syllabus designing.
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ABSTRACT

This study explores the role of corporate governance in the performance of selected commercial
banks in Nepal. The research aims to assess the current status of corporate governance practices,
analyze the relationship between key governance elements and organizational performance, and
examine the overall impact of corporate governance on perceived performance. A quantitative
research includingdescriptive and casual comparativeresearch design wereadopted, with data
gathered from 200 respondents using a self-administered survey questionnaire adapted from a
previously validated instrument from employees working in both public and private banks, using
convenience sampling.The study employed descriptive statistics, correlation, and multiple
regression analyses to investigate the relationship between corporate governance practices and
organizational performance. The findings indicate a positive correlation between effective
corporate governance and improved perceived performance, highlighting the crucial role that
transparency, accountability, fairness, discipline, and responsibility play in enhancing bank
performance. The research underscores the importance of implementing corporate governance
practices to maximize organizational efficiency. Additionally, the study suggests that fostering a
supportive work environment can boost employee satisfaction and personal growth, contributing
to the achievement of organizational goals and objectives.
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INTRODUCTION

Corporate governance refers to the systems, guidelines, and procedures
that direct and control business operations, focusing on the relationships among
stakeholders like shareholders, management, and the board of directors. Nyaupane
(2020) found that the primary goals of firm are to ensure accountability, fairness,
integrity, and transparency in decision-making processes and ultimately aiming to
increase shareholder value while balancing the interests of all stakeholders.The
importance of corporate governance has grown, particularly after numerous
corporate fraud cases in both developed and developing countries. Effective
governance frameworks are essential for improving organizational performance
and safeguarding the interests of stakeholders. This is especially critical in the
banking sector, where poor governance practices can lead to severe economic
consequences. For instance, the 2008 global financial crisis highlighted how
inadequate corporate governance in major U.S. banks contributed to widespread
economic instability (Bernanke, 2003; Mareinkowska, 2017).

Good corporate governance not only fosters productivity and a long
product life cycle but also plays a crucial role in shaping the social and economic
lives of communities through specific governance institutions. It outlines the
distribution of rights and responsibilities among the board, managers,
shareholders, and other stakeholders, promoting healthy market practices and
reducing financial irregularities caused by agency problems (Syangbo, 2021).

Moreover, corporate governance has evolved to include best practices and
codes developed by organizations such as the OECD and Basel, focusing on board
responsibilities, internal controls, related party transactions, and conflict of
interest management (Cabraal, 2014). In the contemporary business environment,
governance also addresses environmental, social, and governance (ESG) issues.
This shift reflects the growing public expectation for companies to adopt
sustainable and responsible practices, which not only prevent environmental and
social risks but also attract socially conscious investors, thereby enhancing
financial performance (Cumming et al., 2021; Karwowski&Raulinajtys, 2021).

The primary goal of this study is to evaluate corporate governance
practices in Nepalese commercial banks, with specific objectives to assess the
current status of these practices in selected banks, analyze the relationship
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between various corporate governance elements and organizational performance,
and examine the impact of corporate governance on perceived performance.This
study examines the critical connection between corporate governance and bank
performance, particularly in Nepalese commercial banks, where strong
governance practices are linked to improved financial outcomes. It aims to
enhance understanding of how governance influences organizational performance,
providing practical insights for banks to refine their governance structures and
benchmark against best practices. The research will provide strategic insights for
policymakers to develop stronger regulatory frameworks, contributing to
improved governance in the banking sector. It will also add valuable empirical
data to existing literature, serving as a critical educational resource for
understanding governance and performance linkages (Ortega-Rodriguez et al.,
2020; Wirasandhi et al., 2023). By identifying governance factors with the most
significant impact on bank performance, the study aims to boost investor
confidence by emphasizing the role of effective governance in enhancing
transparency and accountability (Arifudin, 2019).

LITERATURE REVIEW

This section has discussed the impact corporate governance on the
perceived performance. By examining relevant studies and findings from various
researchers, it aims to shed light on the complex relationship between corporate
governanceand organizational performance. The literature reviewed includes an
analysis of different ownership structures and board configurations, which are
crucial for understanding how governance practices can influence performance
outcomes in the banking sector.

The concept of governance, originating from the Greek word "Kubernao,"
meaning "to steer," encompasses social and institutional aspects of business
management and gained prominence in the 1990s through economists and political
scientists, with expansion by organizations like the UNO, IMF, and World Bank
(Smith, 2006; Berle & Means, 1992). Corporate governance, rooted in economic
theory and the "theory of the firm," addresses issues of ownership and control, as
highlighted by Smith (2006) and further explored by Berle and Means (1992) in
their discussion on the separation of ownership and control in corporations. Coase
(1937) introduced the concept of transaction costs, providing a framework for
understanding firm structures. The importance of corporate governance, especially
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in financial institutions, has been underscored by the global debate on governance
fueled by privatization, mergers, deregulation, and financial crises, leading to
initiatives like the Cadbury Committee in the UK (Galbraith, 1973; Freixas &
Rochet, 2008). Agency theory, particularly relevant in banking, explores the
principal-agent problem, where conflicting interests can threaten financial stability
(Scott, 1998; Kern, 2004). Anderson and Campbell (2004) emphasized that while
governance alone did not cause the financial crisis, effective governance could have
mitigated its effects. Overall, corporate governance is essential for organizational
success, requiring a committed and proactive approach to ensure ethical behavior,
accountability, and effective decision-making.

In their examination of corporate governance ideas for the OECD, Hawley
and Williams (1998) distinguished four main theories: agency, stewardship,
stakeholder, and political models.Agency theory focuses on balancing managers'
interests with those of owners to mitigate agency problems arising from self-
serving managerial behavior, which can lead to increased costs and weak
governance. Conversely, stewardship theory emphasizes enhancing governance by
involving non-executive directors and viewing managers as stewards motivated to
maximize business profits and shareholder returns (Donaldson & Davis, 1991;
Davis, Schoorman, & Donaldson, 1997). Stakeholder theory expands the scope by
arguing that governance ought to take into account the interests of all parties
involved, not only shareholders, such as consumers and the community. Political
theory recognizes the impact of political conditions and governmental activities
on corporate governance and highlights the role of stakeholders in determining the
distribution of corporate power.

The Nepalese financial sector's ongoing consolidation highlights the
increasing importance of corporate governance, which remains under-researched
in Nepal despite its growing recognition in developing economies (Levine, 2004;
Oman, 2001; Lin, 2001). Effective corporate governance is crucial for addressing
public policy goals, such as reducing vulnerability to financial crises, lowering
transaction costs, and fostering capital market development, which in turn can
attract Foreign Direct Investment (FDI) and improve economic measures like
GDP growth (Sapkota, 2008). However, poor governance has contributed to
financial sector crises in Nepal, as seen in the failures of several banks due to
governance issues and promoter conflicts (Sapkota, 2011). Research by Pradhan



Journal of Research in Education  Vol. 1 2024 ' 23 |

and Adhikari (2009) found that strong governance practices, including timely
AGMs and quality auditing, are associated with better firm performance.
Additionally, the concentration of corporate ownership and dominance of family
businesses have hindered good governance in Nepal (Armstrong & Spellman,
2009). The global rise in corporate governance importance is driven by factors
such as privatization, the influence of institutional investors, mergers,
deregulation, and economic crises, all of which underscore the need for robust
governance practices (Becht, 2007).Shrestha (2011) found that governance played
a negligible role in the performance of banks in Nepal. Ghimire (2010) further
analyzed the relationship between corporate governance variables, such as
institutional ownership and public director roles, with firm performance, finding a
positive impact on firm value. Research in various regions, including studies by
Wang and Cao (2022) on Taiwanese banks and by Al-Matari et al. (2014) on
governance factors like board size and CEO tenure, highlighted the nuanced
influence of corporate governance on financial performance. While some studies,
such as those by Kabara and Modibbo (2020) and Amin and Nor (2019), indicated
that factors like ethnic diversity had minimal or insignificant impacts on
performance, others, including Gul et al. (2016), suggested that moderate ethnic
diversity could enhance board monitoring. Additionally, research on corporate
governance in other sectors, such as by Chilumuri and MBA (2013) on the State
Bank of India, emphasized the importance of governance in improving various
operational aspects. Overall, the literature reveals a complex relationship between
corporate governance and performance across different contexts (Ghimire, 2010;
Shrestha, 2011; Wang & Cao, 2022).

Based on the facts and understandings from past research endeavors, the

following hypotheses were developed.

HI: There is a significant positive relationship between transparency and
perceived performance of commercial bank in Nepal.

H2:  There is a significant positive relationship between accountability and
perceived performance of commercial bank in Nepal.

H3:  There is a significant positive relationship between fairness and perceived
performance of commercial bank in Nepal.

H4:  There is a significant positive relationship between discipline and
perceived performance of commercial bank in Nepal.
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H5:  There is a significant positive relationship between responsibility and
perceived performance of commercial bank in Nepal.

Conceptual Framework

The study uses a conceptual framework to visualize the relationship between
several independent variables (transparency, responsibility, discipline, fairness,
and accountability) and a dependent variable (perceived performance). This
framework indicates that these factors contribute to corporate governance and
ultimately influence perceived performance.

Figure 1

Conceptual Framework

Responsibility

Accountability

Independent Variables Dependent Variable
Source: Bhagat and Bolton(2008)

Perceived Performance

Transparency involves openness in sharing information, fostering trust among
stakeholders (Ortega-Rodriguez et al., 2020; Wirasandhi et al., 2023).
Responsibility ensures ethical and effective fulfillment of duties (Wirasandhi et
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al., 2023), while accountability emphasizes justifying actions to maintain trust
(Ortega-Rodriguez et al., 2020). Fairness ensures equity in decision-making
(Nurhikmayanti, 2017, as cited in Arifudin, 2019). Discipline entails adherence to
rules for efficiency (Matei&lIwinska, 2014, as cited in Arifudin, 2019), and
regulations provide legal frameworks for compliance (Arifudin, 2019). Together,
these variables impact perceived performance, reflecting stakeholders' evaluation
of organizational success (Wirasandhi et al., 2023).

METHODS

The impact of corporate governance policies on the perceived performance of
commercial banks in Nepal was investigated using a quantitative methodology
that combined descriptive and causal-comparative research approaches in order to
meet the study's objectives. The sample of 200 employees from five public and
private banks in the Kanchanpur district were chosen for the study. According to
Krejcie and Morgan (1970), a sample size of around 200 is appropriate for
populations of several hundred to a few thousand when aiming for a 95%
confidence level with a 5% margin of error.The sample includes employees from
various management levels with knowledge of corporate governance.
Convenience sampling was used for data collection due to its simplicity and
efficiency.The research used primarydata to build a theoretical framework,
primary data was collected through a structured questionnaire with multiple-
choice questions and rating scales. The questionnaire assessed six variables: five
independent variables (transparency, responsibility, fairness, discipline, and
accountability) and one dependent variable (perceived performance). SPSS
software was used to analyze the data, with responses gathered on a 5-point Likert
scale ranging from 1 (Strongly Disagree) to 5 (Strongly Agree). The questionnaire
was divided into two sections: demographic information and questions on
corporate governance determinants.Descriptive statistics was used for showing the
respondent’s profile. These statistics included frequency counts and percentages.
To test theories and illustrate data, statistical techniquesPearson's correlations, and
linear regression were employed. Multiple regression examined the impact of
independent variables on the dependent variable, while correlation analysis
evaluated relationship between variables.The regression equation for this analysis
is represented as:



| 26 I Corporate Governance Practices and Perceived Performance of Commercial Bank in Nepal

Y=0+B1X1+B2X2+B3X3+B4X4+B5X5+ei

Where:

. Y= Perceived Performance (dependent variable)

. X1= Transparency

. X2= Responsibility

. X3= Discipline

. X4 = Fairness

. X5= Accountability

. o = Constant term

. B1,B2,...,85 = Regression coefficients for each independent

variable
. e; = Error term
RESULTS AND DISCUSSION

Respondent Profile

A respondent profile provides a detailed description of the demographic and
background characteristics of individuals participating in a study, such as gender,
age, marital status, education, and occupation. It helps researchers understand the
sample composition, assess its representativeness, and identify potential biases.
By segmenting the data, researchers can explore how different groups may have
varying opinions or experiences, offering insights into how factors like age or
education influence perceptions and behaviors. Overall, the respondent profile is
essential for ensuring the validity and reliability of survey research findings.
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Table 1

Respondent Profile

Description No. of Respondent Percentage

Gender Male 104 52%
Female 96 48%

Age Below 20 3 1.50%
21-30 59 29.50%
31-40 104 52.00%
Above 40 34 17.00%

Marital Status Single 91 45.50%
Married 109 54.50%

Academic Qualification Higher Secondary 1 0.50%
Undergraduate 17 8.50%
Graduate 105 52.50%
MPhil/PhD 77 38.50%

The sample of 200 respondents is characterized by a nearly balanced gender
distribution, with 52% male and 48% female. Age-wise, the majority (52%) are
aged 31-40, followed by 29.5% aged 21-30, while 17% are above 40 and only
1.5% are under 20. This middle-aged concentration provides diverse insights

across life stages. In terms of marital status, 54.5% are married, and 45.5% are
single, which may influence factors such as personal responsibilities and work-life
balance. The respondents are also well-educated, with 52.5% holding a graduate
degree and 38.5% having education beyond graduation, which likely impacts the

depth of their responses.

Table 2

Correlation Analysis

Variable TP AC FR DS RS PP
TP 1

AC 0.328%** 1

FR 0.597** 0.540%** 1

DS 0.623%** 0.350%** 0.491%** 1

RS 0.772%* 0.440%** 0.629%** 0.728*%* 1

PP 0.817** 0.324%** 0.572%* 0.659%** 0.805** 1
TP=Transparency, AC=Accountability, FR=Fairness, DS=Discipline, RS=

Responsibility; PP=Perceived Performance

Note: Correlation is significant at the 0.01 level (2-tailed).
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The Pearson Correlation coefficients show how perceived performance,
discipline, accountability, fairness, and transparency are related to one other.
Transparency and perceived performance have a significant positive correlation
(0.817), suggesting that higher levels of transparency are associated with higher
performance perceptions. Accountability, on the other hand, has a poor
association with perceived performance (0.324). At 0.572, fairness shows a
moderate to strong positive association, suggesting that improved perceived
performance is typically correlated with greater fairness. Additionally, discipline
shows a substantial positive connection (0.659), suggesting that better perceived
performance is linked to effective discipline. Lastly, accountability reveals a
substantial positive association at 0.805, demonstrating that greater responsibility
is associated to better perceived performance. Overall, this analysis underscores
the significant relationships among these factors and their contributions to the
perception of performance.The Pearson Correlation coefficients demonstrate how
perceived performance, discipline, accountability, fairness, and transparency are
interrelated. This aligns with findings by Bovens (2007), who emphasized the role
of accountability in improving organizational performance. Transparency's strong
positive correlation with performance is consistent with Piotrowski and Van
Ryzin (2007), who highlighted its significant role in enhancing perceptions of
performance. Similarly, fairness's moderate to strong correlation with
performance aligns with Colquitt et al. (2015), who found that perceptions of
fairness are crucial for organizational success.

Hypothesis Result

The analysis presented in Table 2 exposes that the Pearson Correlation Coefficient
for transparency and perceived performance is r = 0.817, indicating a strong
positive correlation that is statistically significant at the 5% level, as the p-value is
less than 0.05 (0.001 < 0.05), leading to the acceptance of H1. For accountability
and perceived performance, the coefficient is r = 0.324, suggesting a moderate-to-
high positive correlation, also significant at the 5% level with a p-value below
0.05 (0.001 < 0.05), resulting in the acceptance of H2. The correlation between
fairness and perceived performance is r = 0.572, indicating a positive correlation,
which is significant at the 5% level with a p-value under 0.05 (0.001 < 0.05),
thereby accepting H3. The coefficient for discipline and perceived performance is
r = 0.659, reflecting a strong positive correlation that is significant at the 5% level,
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as the p-value is less than 0.05 (0.001 < 0.05), leading to the acceptance of H4.
Lastly, the correlation between responsibility and perceived performance is r =
0.805, demonstrating a strong positive correlation that is statistically significant at
the 5% level with a p-value below 0.05 (0.001 < 0.05), resulting in the acceptance
of HS.

Regression Analysis

By analyzing the relationships between independent and dependent variables,
regression analysis can provide insight into the type and strength of these
relationships. It estimates the effects of changing independent variables on the
dependent variable and quantifies those effects.

Table 3
Model Summary
AdjustedR Std.Errorofthe
Model R R Square Square Estimate
1 .866° 0.751 0.749 0.439
a. Predictors:(Constant), Total responsibility, Total Accountability, Total

Discipline, Total Transparency, Total Fairness:

Table 3 presents the model summary, which includes the coefficient of
determination (R-squared) and the adjusted R-squared. The R-squared value is
0.751, meaning that 75% of the variability in perceived performance is explained
by the independent variables. The remaining 25% of the variability is not
explained by the model, suggesting that there are other factors influencing
perceived performance that are not included in this study. The R-squared value of
0.751 indicates that 75% of the variability in perceived performance is explained
by the independent variables, which is considered a strong model fit (Hair et al.,
2019). The remaining 25% of unexplained variance suggests the presence of other
influencing factors not captured by the model. This finding aligns with previous
studies that acknowledge the limitation of R-squared in explaining all possible
determinants of complex outcomes like perceived performance (Field, 2013). The
adjusted R-squared value of 0.749 accounts for the degrees of freedom and
confirms that 74.9% of the variation in perceived performance is explained by the
independent variables.The adjusted R-squared value of 0.749 further supports the
model’s explanatory power, accounting for degrees of freedom and validating the
fit of the model (Tabachnick & Fidell, 2019).The standard error of the estimate is
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0.439, indicating the average distance between the observed values and the
regression line.

Table 4
ANOVA®
Sumof
Model Squares df Mean Square F Sig.
1 Regression  461.585 5 92.317 478.474  .000°
Residual 153.195 794 0.193
Total 614.780 799
a. DependentVariable: Totalperceivedperformance
b. Predictors:(Constant), Totalresponsibility, Total Accountability, Total

Discipline, Total Transparency, TotalFairness

Table 4 provides the ANOVA results, which assess the overall significance of the
regression model. The F-value is 478.474 with a p-value of 0.000, which is less
than the alpha level of 0.01. This indicates that the regression model significantly
predicts the dependent variable (perceived performance). In other words, at least
one of the independent variables (transparency, responsibility, discipline, fairness,
accountability) significantly contributes to explaining the variance in perceived

performance.
Table 5
Beta Coefficients
Model Unstandardized Standardized

Coefficients Coefficients t Sig.

Std.

B Error Beta
(Constant) 0.638 0.085 7.512  0.000
Transparency 0.486 0.031 0.458 15.448  0.000
Accountability -0.079 0.029 -0.083 -2.708  0.007
Fairness 0.125 0.029 0.148 4.257  0.000
Discipline 0.088 0.025 0.091 3472  0.001

Responsibility 0.334 0.035 0.329 9.663  0.000
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Beta Coefficients

Table 5 shows the beta coefficients from the regression analysis, which indicate
the impact of each independent variable on the dependent variable. The estimated
regression equation is:

Y=0.638+0.486X1—0.079X2+0.125X3+0.088X4+0.334X5+ei
Where:

. Y= Perceived Performance (dependent variable)

. X1 = Transparency

. X2 = Responsibility

. X3 = Discipline

. X4 = Fairness

. X5 = Accountability

. a = Constant

. B1,B2,B3,84,85 = Regression coefficients of Transparency,
Responsibility, Discipline, Fairness, and Accountability,
respectively

. ei = Error term

The result shows that accountability is not significant (p > 0.05), while discipline,
fairness, and responsibility are important independent variables determining
perceived performance. According to regression analysis, accountability (B5 =
0.334, p = 0.000), fairness (B3 = 0.125, p = 0.000), discipline (f4 = 0.088, p =
0.001), and transparency had the biggest beneficial effects on perceived
performance. Notably, an increase in accountability results in a 0.079 unit fall in
perceived performance, while an increase in transparency boosts perceived
performance by 0.486 units.

DISCUSSION

The study highlights a positive correlation between the independent variables—
transparency, responsibility, discipline, fairness, and accountability—and
perceived performance, with discipline and responsibility having the strongest
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influence. This finding aligns with existing research that emphasizes the critical
role of corporate governance practices in enhancing organizational performance.
Discipline and responsibility are essential in promoting ethical behavior and
decision-making within firms, which in turn contributes to improved performance
(Fama & Jensen, 1983; Tricker, 2015). Studies have shown that transparency and
responsibility foster trust, reduce agency costs, and align the interests of
stakeholders, ultimately benefiting organizational outcomes (Aguilera et al.,
2008).

In contrast, the study finds that accountability does not significantly affect
perceived performance, a result that diverges from previous work suggesting its
importance in corporate governance. Accountability is often seen as a key
determinant of corporate success by ensuring that managers are answerable for
their actions, which reduces the risk of unethical behavior and improves
performance (Kaptein, 2008). Similarly, Miles (2010) and Ilyas and Rafiq (2012),
which underscore the importance of corporate governance aspects but suggest that
some variables, like discipline and responsibility, are more critical in this context.
One possible explanation for the lack of significance in this study may be the
specific context or the way accountability was measured, as its effects can often
be indirect and mediated by other governance factors (Tricker, 2015). The
findings are in line with the work of Fama and Jensen (1983) and Aguilera et al.
(2008), who argue that strong governance mechanisms, including responsibility
and discipline, play a pivotal role in improving firm performance by enhancing
decision-making and safeguarding shareholder interests. These results reinforce
the view that effective governance structures are crucial for ensuring long-term
corporate success (Kaptein, 2008).

CONCLUSION

The research aimed to explore the relationship between corporate governance and
its related variables. It reviewed existing literature to identify key factors
influencing corporate governance, drivers of effective governance, and methods to
measure its impact. Using a sample of five commercial banks in Nepal, the study
assessed the state of corporate governance, evaluated perceived performance, and
analyzed the impact of governance practices on performance.This study explored
the corporate governance practices of Nepalese commercial banks and their
relationship with perceived performance, focusing on key variables: transparency,
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accountability, discipline, fairness, and responsibility. The findings confirmed a
significant link between corporate governance and bank performance, suggesting
that improving governance is essential for better outcomes. While transparency,
responsibility, discipline, and fairness significantly impact perceived performance,
accountability was found to have a lesser effect.

The study also identified issues such as the lack of distinction between the board
of directors and management, dissatisfaction with the audit committee, and
infrequent board meetings. Despite the existence of a written code of conduct, its
implementation was often lacking. The research emphasizes the importance of
corporate governance, especially in the banking sector, where it affects
information disclosure and organizational effectiveness. Strong governance,
particularly in areas like responsibility, discipline, and fairness, can greatly benefit
banks, though accountability’s impact appears limited. The study concludes that
top management should prioritize corporate governance to enhance customer
satisfaction and overall success.

The study recommends enhancing transparency, responsibility, and accountability
in Nepalese banks, with a focus on improving disciplinary actions and corporate
governance practices. Future research should include more corporate governance
factors, a larger sample size, and cover regions beyond the Kanchanpur for better
generalization. Expanding the sample to include more banks across Nepal and
incorporating interviews alongside surveys could provide deeper insights into
governance's impact on organizational success. Policymakers and top
management should prioritize governance improvements to boost customer
satisfaction and overall performance.
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INTRODUCTION

Reflective practice is a systematic and collaborative approach to self-
assessment and continuous improvement in teaching that fosters professional
growth and enhances classroom outcomes. It encompasses a process of systematic
self-assessment and critical examination of teaching approaches aimed at
achieving enhanced educational outcomes. Reflective practice is a systematic
method where educators analyze their classroom experiences, identify strengths
and areas for growth, and make informed changes to their strategies (Farrell,
2017). Collaborative reflective practices further enhance this process by fostering
idea-sharing among educators and enriching the teaching community. When
combined with professional development initiatives such as workshops, peer
observations, action research, and training reflective practice offers a robust
framework for academic and professional growth.

In the teaching profession, reflection serves as a critical method for reviewing
past efforts and reframing practices that educators have previously engaged in.
Reflective practice involves a systematic and cyclical inquiry process wherein
teachers collect and analyze data about their teaching methods to foster self-
improvement and enhance future practice (Farrell, 2016a; Mathew & Peechattu,
2017). This process positions teachers as perpetual learners who continuously
gain insights from their experiences, literature, and ongoing professional
development. As noted by Smith and Craft (2011), frequent engagement in
reflective practices significantly enhances teachers' performance and facilitates
professional growth. Through reflective practice, educators observe their activities
and develop theories to address challenges faced in the classroom, thereby
promoting their professional development (Agustin, 2019). Mann and Welsh
(2017) assert that reflection plays a central role in professional improvement,
directly impacting the effectiveness of teaching and learning activities. Mandal
(2017) also highlights that many teachers in Nepal actively engage in reflective
practice, recognizing its importance for their professional growth. Therefore,
reflective practice is not merely an act of reflection; it represents a thorough
examination of the teaching-learning process.

Reflective teaching is characterized by an ongoing process in which teachers
consistently observe, assess, and adjust their instructional methods while critically
evaluating their experiences. This practice encourages educators to engage in
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purposeful thought and research-based activities, particularly as they observe their
students in action (Semerci & Kilinc, 2010). In a constantly changing educational
landscape, teachers must remain flexible and adapt their lesson plans in response
to new challenges. Although teachers may acquire effective strategies during their
training, the dynamic nature of teaching necessitates continual adaptation to
ensure relevance.

The notion of ‘one size fits all’ is increasingly deemed inadequate in modern
classrooms, emphasizing the importance of becoming a competent teacher for
professional development. Reflective practices empower teachers to identify their
strengths and weaknesses, thereby improving student outcomes. By sharing their
professional development experiences with colleagues, teachers enhance their
confidence and capacity for self-reflection. Gautam (2018) analyzed the
transformational phases of his career as an English language teacher educator,
illustrating how reflective experiences shaped his professional journey. As Bolton
(2010) posits, reflective practice allows teachers to narrate their experiences
meaningfully by engaging in dialogue with others and sharing their learning.
Through this practice, educators can gain insights by exploring different
perspectives, facilitated by collaborative learning activities, peer observations, and
training opportunities.

Thus, reflective practices empower teachers to drive professional growth,
inspire collaboration with leaders, and create learning communities to improve
education and meet diverse student needs. However, Reflective practice is
undervalued in Nepal due to administrative challenges, heavy workloads, and
limited sharing cultures among teachers, despite its significance for professional
development. Integrating structured and collaborative reflection into education
programmes is essential for fostering teacher growth and enhancing teaching
practices (Joshi et al., 2018). While reflective practice is essential for professional
growth, research has not sufficiently addressed the structural and institutional
barriers, such as heavy workloads and limited support, that hinder its consistent
application, particularly in resource-constrained contexts like Nepal (Farrell,
2016a; Mathew & Peechattu, 2017; Mann & Welsh, 2017).

Ultimately, this study aims to explore in-service English language teachers'
reflective practices to enhance their professional improvement, thereby
contributing to a deeper understanding of how reflection can positively impact
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teaching efficacy and professional growth. This study addresses the following
research question: How do in-service English language teachers engage in
reflective practice to foster their professional development?

LITERATURE REVIEW

This section explores the role of reflective practice in teacher development,
its significance as a lifelong learning process, and the challenges associated with
its implementation in the context of teacher development.

Role of Reflective Practice in Teacher Development

Reflective practice is essential for in-service teachers to improve their
teaching through self-evaluation, collaboration, and support from their schools.
In-service teachers can enhance their pedagogical techniques through self-
evaluation of their instructional practices. According to Gnawali (2008), self-
reflection is more effective in facilitating educational improvement than merely
learning from others. In collaborative teaching environments, educators work
alongside their peers to ensure student comprehension (Komur & Gun, 2016).
Reflective practice engages teachers in continuous learning and exploration of
their pedagogical ideas, making it an integral component of in-service
professional development (Gutierrez, 2015). This practice enables teachers to
analyze and discuss each other’s work, facilitating a deeper understanding of their
strengths and weaknesses in preparation for constructive feedback. The
importance of reflective practice has gained prominence, as teaching experience
alone does not guarantee effective practices (Nguyen, 2017). Engaging in
reflective activities encourages dialogue in the classroom and motivates
instructors to develop context-specific lessons. However, public school teachers
often face limited opportunities to assess their teaching techniques due to
insufficient reflective practices. Candy (2020) noted that organizational
constraints can hinder successful reflective practice.

Reflective practice has emerged as a fundamental approach in teacher
development, offering educators a systematic method for improving their teaching
through self-evaluation, peer collaboration, and institutional support. It is widely
recognized as an effective strategy for enhancing instructional methods, fostering
continuous professional growth, and promoting adaptive teaching practices
(Gnawali, 2008; Gutierrez, 2015). Teachers engaged in reflective practices
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critically assess their teaching strategies, making necessary adjustments based on
classroom experiences, feedback from colleagues, and evolving educational needs
(Komur & Gun, 2016). This process is central to professional development,
particularly in in-service training, as it encourages teachers to become lifelong
learners and adapt to the changing educational landscape (Ryan, 2015).

The professional development of in-service English language teachers is a
critical area of investigation. Ongoing reflection activities allow teachers to
enhance their professionalism in fulfilling their roles and responsibilities.
Nevertheless, inadequate administrative support and overwhelming workloads in
Nepal lead educators to perceive reflective practice as a less significant tool for
professional development (Joshi et al., 2018). Effective implementation of
reflective practice relies on support from the school administration. For teachers
to identify effective and ineffective lesson components, they must make their
teaching behaviours visible through collaborative reflective practice (Pokhrel,
2022). This approach fosters a culture of collaboration and strategic planning
among colleagues, ultimately contributing to professional development within
schools.

Reflective Practice as a Lifelong Learning

Learning is a lifelong process that requires teachers to continuously update
their knowledge and adapt to new educational approaches. This process is no
longer confined to specific courses taken during teacher preparation; instead,
teachers must stay informed about the latest teaching methods and approaches.
Given the rapidly evolving educational landscape, there is no longer a definitive
framework from the past or external sources upon which teachers can rely to
guide their future practices. Consequently, continuous education post-degree
attainment is essential for teachers (Ryan, 2015). In this dynamic environment,
educators must be adaptable, current, and responsive in their lesson planning.

Reflective practice helps teachers adapt to changing contexts by assessing
their methods, gaining insights, and adopting innovative strategies for
professional growth. While teachers may acquire certain strategies during their
training, such knowledge can become obsolete as contexts change. The principle
of ‘one size fits all’ remains relevant in contemporary classrooms, necessitating
the adoption of innovative instructional methods. Reflective practice provides
English language teachers with opportunities to assess their performance and
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enhance their professional growth. Reflection-on-action serves as a strategy for
reviewing instructional decisions and generating new insights. Various platforms
are essential for teachers to document their experiences, daily teaching strategies,
and other professional elements. Methods such as reflective journals, peer
observation, lesson studies, action research, and digital tools like blogging are
prevalent. Cirocki and Widodo (2019) emphasized two primary techniques used
for reflective practice: microteaching and teaching practicum modules, thereby
highlighting the significance of reflective practice for pre-service educators.

Reflective journals serve as valuable tools for teachers to record their work
experiences, uncertainties, and inquiries, ultimately facilitating the generation of
new ideas for instructional improvement. This self-engaging strategy allows
teachers to learn from their teaching processes while identifying their strengths
and areas for growth. For novice teachers currently in the classroom, maintaining
reflective journals is crucial for their professional development, as these journals
provide personal records of their teaching experiences. To cultivate a discourse
that other reflective practitioners can utilize and share, teachers need to maintain
these journals (Cirocki & Farrell, 2017). Through reflective journaling, teachers
can clarify any uncertainties they encounter while instructing their students.
Goker's (2016) research involving 16 pre-service Turkish teachers revealed that
reflective journaling enhanced participants' comprehension of their teaching
methodologies and assessment practices.

Collaborative reflection, supported by peer observation, lesson studies, action
research, and technology, helps teachers improve their instructional methods and
enhance student learning. Collaborative reflection on pedagogical practices can
occur through peer observation, where teachers observe each other's instructional
methods, provide constructive feedback, and share reflections. Such two-way
discussions foster teachers' confidence, and commitment to teaching, and enhance
their instructional approaches, helping students connect theory with practice. This
collaborative environment also promotes collegiality, enriching teaching practices
while heightening teachers' critical awareness of their own methods. Lesson study
represents another approach teachers utilize to facilitate reflection. As a teacher-
driven platform for collaborative inquiry, it supports curriculum development,
instructional improvement, and student learning (Akiba et al., 2019). Through this
process, teachers collaboratively identify challenges within teaching materials,
enhancing student learning outcomes. Similarly, action research prompts
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educators to critically evaluate their instructional strategies, thereby encouraging
their active participation in learning and enhancing their teaching practices.
According to Myers (2014), technology plays a central role in improving the
quality of instruction globally in the twenty-first century. Various digital
technologies are accessible to teachers, and by comparing their instructional
practices with those of their peers, they are encouraged to engage in collective
reflection (Tajeddin & Aghababazadeh, 2018). This reflection highlights the role
of technology in facilitating English language instruction within schools.

Challenges of Reflective Practice in Teacher Development

Despite its benefits, the consistent implementation of reflective practice is
often challenged by various organizational and cultural constraints. In many
contexts, particularly in resource-constrained settings such as Nepal, teachers face
significant barriers such as heavy workloads, inadequate administrative support,
and limited time for collaboration and reflection (Candy, 2020; Joshi et al., 2018).
These challenges hinder the full potential of reflective practice, limiting its impact
on professional growth. The lack of a supportive infrastructure for reflection,
including access to peer observation, collaborative reflection, and formalized time
for self-assessment, exacerbates these limitations (Pokhrel, 2022).

Furthermore, the concept of reflective practice extends beyond initial teacher
education and into the realm of lifelong learning. For teachers to remain effective,
they must continuously evaluate and update their instructional methods, a task
facilitated by reflective tools such as journals, peer observations, and action
research (Cirocki & Widodo, 2019). These practices encourage teachers to assess
their performance, engage with new pedagogical strategies, and gain insights into
improving their teaching practices. However, the sustainability of reflective
practice is often undermined by institutional challenges such as workload
pressures and insufficient support (Cirocki & Farrell, 2017; Goker, 2016).

In reviewing the existing literature, studies highlight both the transformative
potential of reflective practice and the barriers to its successful implementation.
While research emphasizes the positive impact of reflective practice on teaching
quality and professional development (Gnawali, 2008; Almazrawi, 2014). It also
reveals that organizational constraints, lack of institutional support, and cultural
factors hinder its widespread adoption (Mandal, 2017; Kramer, 2018). Many
studies from diverse regions, including Nepal and Afghanistan, underscore the
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role of reflective practices in adapting to evolving educational demands. However,
these studies often overlook the long-term sustainability of reflective practices and
fail to address how structural barriers influence their consistent application
(Pokhrel, 2022; Gaire, 2023; Baluchzada, 2023). As such, further research is
needed to explore how reflective practices can be effectively implemented and
sustained across different educational contexts, particularly in settings like Nepal,
where external factors may significantly influence their outcomes.

The studies reviewed highlight the importance of reflective teaching in
enhancing teachers' professional skills and instructional methods. However, they
fail to address the challenges of consistently implementing reflective practices
across diverse contexts, particularly in resource-limited settings like Nepal. While
various reflective tools are acknowledged for improving teaching, the gap in
understanding their application in specific contexts, such as Nepal, calls for
further research. A deeper investigation into how teachers in Nepal use reflective
practices could provide valuable insights for improving teaching effectiveness and
fostering sustainable professional development.

METHODS AND PROCEDURES

In this study, a narrative inquiry research method was employed, making it
qualitative as it aims to explore the actual lived experiences of the participants.
According to Clandinin (2013), narrative inquiry guides the researcher in
gathering information from the participants’ past and present, providing a deep
understanding of the events and experiences. This approach is particularly useful
for exploring and comprehending the complexities of participants' realities, such
as their excitement, feelings, emotions, and unfolding workplace experiences.
Additionally, narrative inquiry allows for multiple interpretations of the data, as
noted by Kim (2016). Wang (2015) also emphasized that live narratives enable the
researcher to access multiple layers of information.

The study involved four purposively selected secondary-level in-service
English teachers. This purposive sampling was chosen to ensure the involvement
of participants with detailed knowledge of the specific issues under investigation,
as recommended by Cohen et al. (2007). Data were collected through semi-
structured interviews and open-ended questions, allowing for an in-depth
exploration of the participants' experiences. Ethical considerations were upheld by
obtaining informed consent from the participants, and they were fully briefed on
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the study’s objectives. Permission to record the interviews on mobile devices was
granted, ensuring transparency in data collection. To protect the participants'
identities, pseudonyms were used following Mertova and Webster's (2020)
guidelines.

The participants exhibited a significant degree of engagement in reflective
practices and were willing to share their insights and lived experiences related to
these practices. The interviews were conducted in Nepali and later transcribed into
English for analysis. The thematic approach by Barkhuizen et al. (2014) was
utilized for data analysis, involving repeated data review, coding, categorizing
findings, and identifying themes. Self-narratives offer important insights into
individuals' self-perceptions and behaviours in their contexts. Due to the
qualitative nature of the study, thematic analysis was employed, and descriptive
themes were developed to systematically interpret the data.

RESULTS AND DISCUSSION

The data obtained from in-depth interviews regarding participants'
experiences with reflective practice were analyzed and interpreted, resulting in the
identification of two key themes: collaborative sharing of teaching experiences in
reflective practice and technology-enhanced reflective practice. These themes
provide a structured understanding of how participants engage with reflective
practice in their professional environments. The first theme, collaborative sharing,
emphasizes the importance of peer interaction and mutual exchange of teaching
experiences as a means of fostering reflective growth. The second theme
highlights the role of technology in enhancing reflective practices, demonstrating
how digital tools support and expand the reflective process in contemporary
educational settings.

Collaborative Sharing of Teaching Experiences in Reflective Practice

Through peer sharing, in-service teachers critically examine their
professional development experiences, viewing interaction as a form of reflective
practice. Such exchanges allow educators to benefit from the support and
encouragement provided by their colleagues. Collaborative efforts, which involve
sharing insights and actively listening to one another, enable teachers to clarify
any uncertainties they may have. Hail et al. (2011) emphasize that peer sharing is
a reciprocal process that fosters a deeper and clearer understanding among
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educators. Ramu asserted, "I emphasize making the classroom interactive by using
pair work and group work." By making class interactive, teachers can learn a lot
of things from their students as the students are also resources of knowledge for
teachers. By sharing their experiences, both teachers and students learn from each
other. He further added,

In the beginning, I was hesitant to share my teaching methods. However,
after attending workshops and seminars, I changed my approach.
Recognizing that teaching and learning are interactive processes, I began
collaborating with colleagues. I invited them to observe my classes and
also observed theirs. Although I was initially nervous, this exchange
allowed me to openly discuss and address my teaching challenges.

Ramu shares his experiences reflecting on his professional practice during a
peer-sharing activity. Initially, he feels uneasy about engaging in two-way
conversations and lacks the confidence to invite his colleagues to observe his
lessons. However, as he integrates this collaborative sharing practice into his
professional routine, he finds inspiration to improve his teaching. This experience
aligns closely with the findings of Foong et al. (2018), who assert that reflective
practice is a collaborative learning process that offers numerous opportunities for
correction and development. Ramu now engages in discussions with his
colleagues about the challenges he faces in his instructional methods with
increased confidence. Throughout their teaching careers, educators acquire
knowledge not only from academic literature but also through their interactions
and experiences with their colleagues. Gita stated, "My students are teaching me. I
have learnt from my students. Sometimes they even have corrected my word
meaning, my pronunciation, sometimes even grammar." Her narratives explore
that she does not feel scared by students' corrections but rather as an opportunity
to learn new things. Students can also serve as teachers, and learning never stops.
Teachers may become aware of several facts about their instruction from the
pupils and they love teaching and learning.

Reflective practice is enhanced through personal experiences and
professional development opportunities like conferences. Reflective practice is a
collaborative process through which teachers continually gain insights from their
students, classroom experiences, educational resources, and other learning
opportunities. Ramu has learnt about reflective practice more from his personal
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experiences and attending conferences like NELTA, than by other means. Raju
stated, "When I started attending the conferences presenting and listening to
others' presentations, I started to reflect more. I also started to share my reflections
in the classroom. Earlier, I never shared my reflections." His experience indicates
that the students become closer to him. His professional learning is that sharing
reflection brings students closer to teachers. His view is consistent with Gnawali
(2016) who mentions that conferences and other events make a platform for
teachers to professional networks and learn.

Teachers with colleagues exchanging ideas and expertise add more
confidence in teachers. Professional development becomes rewarding for teachers
if they work together to see their situation through others' eyes. Sanju mentioned,
"Studying in groups and sharing helped me to know the things that I could not
know about being alone. I implemented this strategy on my students. My students
liked working in groups in a cooperative venture." Sanju gives importance to
collective practices as she shares her ideas with her colleagues as a cooperative
venture. It makes all her fellow teachers feel easy to work with. Her learning ideas
are in harmony with Vygotsky's ideas of the Zone of proximal development. Less
talented teachers or learners can learn from more talented ones in the course of
sharing ideas. Teachers have to significantly contribute to creating a shared
learning atmosphere (Humaira & Rarieya, 2008). Peer sharing does not imply
inequality between the teachers involved (Robbins, 2015). Hence, teachers feel
free to change their views on academic discussion with each other. Gita stated, “I
don't use a particular method or plan when I teach. I use an eclectic approach,
which implies that, depending on the situation and the environment, I apply some
strategies and methodologies. I, therefore, integrate strategies from several
perspectives.” Her lived experience demonstrates that reflective practitioners are
innovative thinkers who dislike sticking to just one way and prefer to bring about
change in everything, including the methods they employ.

Problems she faces in the classroom are like an opportunity for her to dig into
them and work on them. In this regard, Raju asserted, "While teaching in the
classroom, whenever I face some problems, immediately I develop a research
topic on that particular problem and I just browse some of the articles on the net
for literature." His life story indicates that while conducting action research, he
reads a lot of literature which acts as motivation for him and enhances his
professional skills.
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Technology-Enhanced Reflective Practice

The integration of technology is crucial for enabling teachers to reflect on
and enhance their teaching performance. Teachers reported that they engage in
reflective practices by incorporating technology into their instructional methods.
Gita asserted, "Although I was a trained teacher, I had never received ICT
training. [ was literate in computer technology but didn't know how to use it in
teaching. I even didn't have my computer." Her lived story shows that teachers are
mostly on their own in terms of learning and practising new things. She added, "I
use ICT to develop the students' knowledge. These days, I use PowerPoint to aid
lessons. I also present through PowerPoint." With the use of ICT, she develops
students' knowledge to grow in their learning. As a teacher educator, by using ICT
devices myself and encouraging the students to use them, I make teaching more
effective. Ramu mentioned, "ICT training organized by my school after COVID-
19, 2019, I learnt to record my classroom teaching activities to get me back. My
audio recorder provided me insight with into a platform for digital collaboration.
Then I got improvement in teaching." Ramu's response indicates that the
incorporation of technology significantly enhances the teaching and learning
process. Through digital collaboration and the review of his recorded classes, he
can identify and address his challenges. Utilizing technology to record his
instructional sessions facilitates his reflective practice, allowing him to critically
examine his teaching methods.

Video recording serves as an effective technique for self-reflection, enabling
educators to gain insights into their instructional practices. Recording video is a
technique for reflective practice to mirror oneself. In this regard, Sanju claimed, "I
gave my recording even to colleagues in school. That helped me to improve my
teaching. Recordings develop the habit of the ability to practice with reflection."
Her narratives reveal that incorporating technology in education is a good
reflection of teachers' work. Teachers may cooperate with a different software
application to teach the students and they get corrected through it. She reveals that
the teachers and students get many benefits. The teachers look at them by their
performances and they are inspired to do well. Recordings develop the habit of the
ability to practice with reflection. It ensures the quality of educators. Self-
reflection via video recording contributes to the professional's overall
development (Kayapinar, 2016). Raju asserted,
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Technology was new to me, but after the epidemic in 2020, I used it. |
began instructing students in the classroom using a computer. In addition
to that, when we were in lockdown, I made an electronic portfolio. I
looked at my e-portfolio to learn more about myself.

Raju's experiences illustrate that engaging with technology provides a
valuable means for teachers to observe and evaluate their professional practices.
Despite being new to technology, he demonstrates a willingness to adapt and
utilize it as a tool for self-reflection. The use of an e-portfolio serves as a
technological platform that connects him to previous documentation of his
knowledge and offers opportunities for ongoing updates to his work. This
approach facilitates his reflective process, enabling him to critically assess his
teaching practices and enhance his professional development.

CONCLUSION AND IMPLICATIONS

This study talks about the reflective practices of in-service English language
teachers in enhancing their professionalism. The study reveals that reflective
practice encourages teachers to critically evaluate their classroom activities,
allowing them to reshape their beliefs and thinking in ways that promote
continuous learning and professional growth. Through reflection, teachers become
increasingly aware of the need to present themselves as competent professionals.
Collaborative efforts to improve teaching, such as working in groups, enable
teachers to gain deeper insights into their pedagogical methods. Teachers also
enhance their teaching by engaging in professional development opportunities,
such as conferences, seminars, workshops, training, action research, and peer
observation. This fosters a culture of sharing within schools, providing an optimal
environment for professional development. Such shared practices facilitate
pedagogical shifts, allowing teachers to continuously evolve in their roles. The
habit of reflecting on work experiences cultivates a professional culture of
sharing, which serves as a valuable avenue for academic advancement. Teachers'
regular review of their professional experiences ties their current practices to prior
efforts, and through comparison and reflection, they make necessary adjustments
to improve their teaching methods. Furthermore, the integration of technology
such as PowerPoint presentations, e-portfolios, and Zoom enhances teachers'
reflective practices, enabling them to assess their previous experiences and receive
collective feedback for professional growth. Effective utilization of technological
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resources in education improves learning outcomes. A culture of sharing among
teachers promotes professionalism, develops their identity in teaching and
enhances student achievements. Through self-reflection, teachers devise effective
strategies to adapt to the evolving demands of their profession to be professionally
sound teachers.

Teachers who engage in peer teaching, action research, and peer observation
co-create academic discourse, enriching their reflective practices. This study
offers valuable insights for other reflective researchers and practitioners,
presenting pertinent information in an accessible format to advance English
language teaching and learning. Additionally, it provides valuable insights into
reflective practices for policymakers in the development of policies aimed at
supporting reflective practice. However, as a small-scale study, its conclusions
may not be generalizable to all teachers across the nation. Therefore, future
research should address barriers such as institutional support, teacher workload,
and access to professional development to offer a more comprehensive
understanding. Reflective practices can be widely adopted and sustained in
diverse educational contexts by fostering a culture of continuous professional
development, encouraging collaboration among educators, integrating reflection
into institutional policies, and providing accessible resources and training.
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Abstract

The midday meal program is a key initiative that aims to improve school-aged children's
health, nutrition, and education. This study carried out in a basic school in Gulariya
Municipality, Bardiya District, Nepal, investigates the perspectives and experiences of
students, parents, teachers, and the school management committee on the program. Data
were obtained using a qualitative case study design based on social cognitive theory, with
focus group discussions and in-depth interviews to understand better the dynamic interplay
between individual, behavioural, and contextual factors. The findings emphasize the
program's beneficial effects on students' health, attendance, and learning outcomes.
Despite these advantages, major obstacles to implementation exist, including insufficient
finance, inadequate infrastructure, limited human resources, and concerns about the
quality, quantity, and variety of food. The program's short length reduces its potential.
These limitations are consistent with broader issues raised in global research on school-
based lunch programs, but they are exacerbated by Nepal-specific variables such as
resource restrictions and cultural considerations. To maximize the program's benefits,
stakeholders must address these concerns by boosting financing, enhancing facilities, and
encouraging greater community and policymaker collaboration. By overcoming these
challenges, the mid-day meal program can continue to contribute to the overall
development and well-being of school children, ensuring its long-term viability.
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Introduction

The mid-day meal program for school children is an important effort focused
on enhancing health, educational quality, social fairness, and equality (Menezes,
2014). Studies have repeatedly demonstrated that having healthy meals available
at school not only improves children's health but also supports their all-round
growth and development (Acharya & Acharya, 2020). Nutritious foods at schools
address issues like stunted growth and poor nutrition in students while also
improving the success shown in health outcomes at the country level(Calvert et
al., 2021). Additionally, mid-day meal programs have been connected to students
regularity in school and lower dropout rates, which can result in improved
learning outcomes and later financial benefits (Krdamer et al., 2018).

Proper nutrition is crucial for children's health and growth, especially in
school environments (Hada, 2010). In several nations, like Nepal, mid-day meal
initiatives have turned into an important approach to tackle nutrition problems and
improve learning outcomes for students(Government of Nepal, 2019).

The improvement of children's health and well-being is a worldwide issue,
with nearly one-third of the global population being below 18 years old, mainly in
low- and middle-income nations(Kramer et al., 2018). Bad health and nutrition in
children and teenagers can greatly influence school achievement, which
subsequently affects a country's growth(Foroozanfar et al., 2022). In Nepal,
studies have indicated that every rupee spent on a healthy mid-day meal can bring
back 5.2 times its worth in economic advantages(Bastola & Acharya, 2015). The
mid-day meal program is open to all, making sure that every child gets the same
standard of food, which is in line with Nepal's constitutional promise of free and
mandatory basic education and the right to food security(School Day Meal
Management Handbook 2077, 2020). This program, called "Diva Khaja," helps to
achieve the Sustainable Development Goals (SDGs) by tackling hunger, poverty,
and guaranteeing quality education for everyone(Pant, 2020). Mid-day meal is a
significant initiative that satisfies the objectives and pledges of sustainable
development, including the eradication of hunger and poverty and guaranteeing
that everyone has access to high-quality education(UNICEF, 2021). The mid-day
meal program in Nepal is built on the strong link between nutrition and education,
as shown by several studies(Shrestha et al., 2019). This programme starts from the
fiscal year 2077/78. Currently, the government has given mid-day meals to
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students from early child development up to class 5 in all government schools,
highlighting the principle that a sound mind in a sound body (Government of
Nepal, 2019). The goals of the program include meeting 30% of children’s daily
nutrition needs, improving involvement in teaching and learning, ensuring fair
access to quality basic education, and supporting local farm products to strengthen
the local economy(School Day Meal Management Handbook 2077, 2020).

Various research studies indicate that the midday meal Program, initiated by
the Government of Nepal in schools, positively influences the health and well-
being of students(Tripathi, 2020). For this program to succeed and be productive,
all involved stakeholders (teachers, parents, students, and the school management
committee Members) need to engage actively and work in harmony(Bassi et al.,
2019). However, a substantial number of schools in Nepal encounter considerable
obstacles, such as insufficient funding and restricted physical resources(Pun &
Shrestha, 2020). In this scenario, effective cooperation among these stakeholders
becomes essential to deliver quality mid-day meals to students. While extensive
research has been conducted on different facets of the mid-day meal program in
Nepal, a significant gap exists in studies that explore the concerns of those
stakeholders directly engaged in the program.

Keeping this thing in mind, a basic school situated in Ward No. 4 of Gulariya
Municipality, Bardiya District, was chosen for this research work. The main aim
of the research is to explore the perceptions of students, parents, teachers, and the
school management committee concerning the mid-day meal and school nutrition
programme. This study specifically seeks to answer the following research
questions: 1) What difficulties and barriers exist in the program's effective
management and operation? ii). What are the stakeholder's experiences regarding
the implementation of the school nutrition Program? By exploring these
questions, the research intends to provide an in-depth overview of stakeholders'
perspectives and generate practical suggestions for improving the mid-day meal
programme.

Review of Literature

A commonly implemented programme worldwide for improving nutritional
status and learning outcomes among school-going children is known as the mid-
day meal programme(Menezes, 2014). Though it has enormous potential, the
success of the same rests squarely on the perceptions and attitudes of various
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stakeholders. Many researches have indicated that stakeholders' perception is the
most influencing factor in the implementation and subsequent success of school
nutrition programs(Shrestha et al., 2019). Therefore, a study into the views of
stakeholders involved in Nepal's mid-day meal programme becomes quite
appropriate.

In order to investigate the social dynamics and relationships that affect the
implementation and results of the school nutrition and midday meal program, this
study applies a sociological approach. For an understanding of these interactions,
Bandura's Social Cognitive Theory (1986) provides an effective framework.

According to this theory, people's perceptions, experiences, and interactions
with their surroundings all influence their attitudes and behaviours (Hall et al.,
2015). This indicates that, in the case of the school nutrition program, the opinions
and experiences of stakeholders are impacted by their own participation in the
program, their contacts with school staff and other stakeholders, and their views
of how the program is being carried out(Kim et al., 2016). A number of studies
examine the perceptions of beneficiaries regarding Nepal's mid-day meal
programme. (Acharya & Acharya, 2020) Highlight how family norms and feeding
culture bear the most influence on forming and fostering healthy eating behaviour
among children. In their study, the role of parents in food habits and feeding
strategies is seen as the dominant determinant in developing eating behaviour and
food choices related to mid-day meals in schools. (Bassi et al., 2019) Showed that
stakeholders perceive the program as very helpful for students' health and
education; however, there is a need to overcome some challenges in the areas of
finance and infrastructure. According to Pant (2020), mid-day meals in schools
have various problems in the aspects of management, financial resource shortage,
inadequate infrastructure, and lack of facilities for hygiene and sanitation-all
impeding the proper implementation of the program and its ultimate objective of
providing healthy meals to students and impacting their health and education.

By synthesizing the findings of these studies, this literature review aims to
gain a deeper understanding of the social processes and relationships that shape
the outcomes of the School nutrition and mid-day meal programme in Nepal.
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Methodological Process

The study used a qualitative case study design to investigate the perspectives
of various stakeholders on the execution of the school nutrition and mid-day meal
program at a selected school. The case study was chosen to look thoroughly into
the stakeholders' experiences, obstacles, and perceptions, resulting in a more
comprehensive insight into the program's background and impact. This design
enabled a thorough investigation of the program's operational features,
governance, and community involvement, resulting in findings that were rich and
contextually relevant(Gerring, 2019).

The study was conducted in a basic school in Gulariya Municipality's Ward
No. 4, Bardiya District. The school, located about 3 kilometers from Gulariya, the
district headquarter, provides education from early childhood development until
grade 8. There currently exist 212 students. The student enrollment is largely
Madhesi, with little representation from the Tharu, Brahmin, Chhetri, and Dalit
communities. Despite its proximity to the district offices, the school was chosen
for the study owing to its limited physical resources and the fact that the majority
of its students are from economically disadvantaged families.

Participants were carefully selected through a combination of census and
purposive sampling procedures to provide a wide representation of stakeholders.
The study comprised teachers, members of the school management committee
(SMC), students, and parents. The headmaster and selected teachers presented
insights into the program's overall management and operational system, as well as
their perspectives on its implementation and impact on students. The SMC
members exchanged ideas on governance, decision-making, and community
involvement. Two students from class (3-5) were chosen based on gender and
caste to represent those who will be directly impacted by the program.
Furthermore, the parents of the same students were asked to share their thoughts
on how the program affected their children's diet and education. This multi-
stakeholder approach improved not just the reliability and validity of the findings,
but also ensured a thorough understanding of the program's complex impact. The
details of the sampled population process are presented in the table below.
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Table 1. Population, sampling procedures and applied tools

Participants Male Female Total  Sampling Applied Tools
Method

CMC Members 4 3 7 Census FGD

Teachers 3 2 5 Purposive FGD

Parents 4 2 6 Purposive FGD

Students 3 3 6 Purposive Interview

Total 14 10 24

Focus group discussions (FGDs) and individual in-depth interviews were
used to collect data, to encourage participants to communicate openly and
honestly. Each stakeholder group received tailored discussion guides that focused
on key issues such as program experiences, perceived benefits, problems, and
suggestions for improvement. These instructions were pilot-tested to guarantee
their clarity and relevance. FGDs were held in both combined and separate groups
to promote open and extensive conversations(Eeuwijk & Angehrn, 2017).
Teachers and SMC members participated in joint groups, while students and
parents were divided into individual groups. Each session lasted about 60-90
minutes and was led by a qualified moderator to ensure that all attendees could
contribute.

All discussions were audio-recorded with participants' permission and
transcribed for analysis, ensuring that the perspectives of all stakeholders were
accurately represented. Secondary data sources, such as relevant publications,
guidelines, policies, and research articles, were also reviewed to help
contextualize and validate the findings. The study is based on Social Cognitive
Theory, which stresses how individual, behavioural, and contextual factors
influence perceptions and actions(Hall et al., 2015). This theoretical framework
led the analysis by emphasizing how stakeholders' experiences and perceptions
are influenced by their social contexts, relationships, and the larger educational
environment, resulting in a more comprehensive understanding of the program's
dynamics.

This study conforms to strict ethical standards. Prior to data collection, all
participants provided informed consent, confirming that they understood the
study's aims, procedures, and any possible risks. The research method was
conducted with complete confidentiality and anonymity. Participants were
promised that their personal information would be kept strictly confidential and
that their identities would not be exposed in any study papers or reports. The data
collected was securely stored, and access was limited to the research team.
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Result

The selected school for the study is about 3 kilometres north of the district
headquarters. The Madhesi community dominates the area, but Tharu, Brahmin,
Chhetri, and Dalits also live there. The majority of residents in this area face
difficult social and economic conditions, with many living in poverty. Agriculture
is the community's major occupation, but many people also work as day labourers.
The management committee members and parents interested in the study work
mostly in agriculture. While the majority of these people are normally literate, just
a few have completed their schooling through the 12th grade.

After collecting the necessary information from the participants in this study,
some themes were created based on the main concepts expressed by the
participants, which are explained and analyzed as follows.

Situation of mid-day meal operation and management

The midday meal program is essential to enhancing the nutrition and general
health of kids. However, based on the opinions of participants, the results show a
number of difficulties and obstacles to its effective operation and functioning. A
discussion of these challenges is provided below, backed up where needed by the
participant verbatim.

One major obstacle that was often brought up by participants was the
inadequate physical infrastructure. The lunch area is disorganized, according to
students, because there aren't enough classrooms. As one student put it, "We
typically eat day meals in the same room that we study.” It is untidy and
uncomfortable. The efficiency of the program and the overall eating experience
are severely impacted by the absence of a designated dining area. Similarly,
members of the school management committee highlighted the difficulty of
managing both the kitchen and food storage in a single location. One CMC
member said, "The lack of separate areas for cooking and storage makes it
difficult to maintain hygiene and organize meals on time."

The limited availability of resources, both human and material, emerged as a
common issue. Parents criticized the lack of variety in meals, with one parent
saying, "My child frequently complains because they get the same type of food
every day. There is no variety, and it's not always fresh." Teachers noted that the
limited teaching staff is obliged to do meal preparation tasks, which has an impact
on both teaching and meal management. The teacher said, "We are already
understaffed. " Managing lunch takes away from our teaching responsibilities."
Parents were dissatisfied with the school's lack of participation in the meal



| 64 I Stakeholder Perceptions Among School Nutrition and Mid-Day Meal Programme

program. One parent stated, "We were never asked about what meals should be
served." If parents were involved, the food could be more carefully arranged."
This lack of interaction has resulted in stakeholder unhappiness and an impression
of poor management.

Likewise, concerns regarding the nutritional value of the meals were
prevalent. Both parents and school teachers stated that the quality and dietary
value of food are not consistently checked. According to a teacher, "We follow a
menu, but there is no systematic testing to ensure it meets nutritional standards."”

Inefficiencies abound in the program's day-to-day operations. Students
noticed delays in meal service, with one remarking, "Sometimes lunch is late, and
we miss part of our break.” This dilemma derives from teachers' dual roles as
educators and meal preparers. The school management committee also noted the
need for more staff to ensure that meals are prepared and distributed on time.

Despite these problems, a separate committee is in charge of supervising the
initiative. However, its usefulness is restricted due to resource and personnel
shortages. The headmaster said, "We try to ensure quality and adherence to
guidelines, but without adequate resources, it is impossible."

Stakeholders, Perception of the mid-day-meal Programme

The school nutrition program, especially the mid-day meal program, has
received broad approval from teachers, students, parents, the school headmaster,
and school management committee (SMC) members. Stakeholders typically
report considerable health improvements among kids and relate these benefits to
the program.

Teachers highlight that the students from families with limited incomes, who
frequently confront food insecurity at home, benefit significantly because the
program meets up to 30% of their daily nutritional requirements. Students are
excited about the program, saying it encourages a sense of equality and friendship
during meal times. Many students indicate that "Eating with friends during lunch
breaks improves our overall school experience and allows us to focus better on
later classes."

According to the parents, the programme has reduced the financial burden of
supplying daily meals, resulting in healthier eating habits and overall well-being
for their children. Many parents have noticed that their children's interest in
healthy eating has increased as a result of the wide and nutritious menu. On the
other hand, positive effects on educational results, such as lower dropout rates and
higher attendance, are noted by the school headmaster. According to him,



Journal of Research in Education  Vol. 1 2024 ' 65 |

"Students are more inclined to attend class all day, which promotes their learning
achievement.:

Similarly, an important factor in the school nutrition program's success has
been its cultural relevance. The majority of participants argue "The meals’
conformity to local dietary requirements has proven advantageous since it ensures
that students and their families will recognize and like the food they consume. The
program's acceptance and participation rates have increased as a result of this
cultural convergence." Nevertheless, there have been times when new foods have
been introduced, which has caused some children to object and be reluctant to eat
the meals. In order to lessen this, initiatives to include the community in meal
planning and selection can help guarantee that the program continues to be
culturally appropriate and to satisfy the requirements and tastes of the local
populace. Chairperson of SMC emphasizes" The program's contribution to
lowering stigma, promoting equality among students from different socioeconomic
backgrounds, and strengthening school communities."

The program has many advantages but also has several drawbacks. The
government only allows 15 rupees per student, of which 4 rupees are used for fuel
and labour, leaving just 11 rupees for the purchase of food. This is a significant
problem. The headmaster said "it is getting harder to serve wholesome meals
within this restriction as market prices rise.” Due to restricted availability and
high prices in local markets, schools also find it difficult to purchase a variety of
food items, which leads to repetitious menus that occasionally cause parents and
students to complain.

Inadequate infrastructure makes these problems even worse. A shortage of
non-teaching staff puts extra strain on teachers and disrupts classroom activities.
The teacher said, "There are still questions about the food's quality and
cleanliness, and some parents blame the program for unrelated health problems,
which puts extra strain on school officials." Another drawback is that the alliance
is only provided for 180 of the 220-230 school days that are offered each year.
This disparity prevents students from having access to meals for a significant
amount of the school year.

Stakeholders Suggestions for Improvement of Mid-Day Meal Programme

The Nepal government's Mid-day Meal Program has surely been a huge step
forward in promoting pupils' overall development. However, the program faces
problems that limit its full potential, as noted by stakeholders such as teachers,
parents, School Management Committees (SMCs), and students. Their opinions
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provide a complete assessment and suggest plausible modifications that should be
seriously considered.

One of the key problems highlighted by teachers is the program's incomplete
implementation, which is limited to primary-level students. They claim that this
produces a perception of unfairness among students at the same institution,
increasing thoughts of injustice. Excluding secondary-level students weakens the
spirit of inclusion, which may have an impact on school relationships and student
morale. A teacher made the observation, "The students attending the same school
whereby some are given lunch while others are not, will make students feel less of
each other.”" Such observations highlight the significance of expanding the
program to include secondary levels, guaranteeing equitable treatment and long-
term learning and nutritional benefits for all students. However, fiscal limits, as
evidenced by the government's decision to end the program at class five, highlight
systemic financial issues. Addressing these obstacles requires additional financing
and effective resource distribution systems. The subsidy's limited maximum
duration of 180 days, despite a school year extending to 220-230 days, raises
serious concerns. An SMC chairperson appropriately noted this gap: "Currently,
the funding is only up to 180 days when our school is open for 220 to 230 days
per year." This gap leaves students unsupported for a significant portion of the
school year, reducing the program's effectiveness. To fulfil this gap, the funding
period must coincide with the school year, ensuring continuous meal service while
lowering reliance on internal funds, which is frequently insufficient. Another
major issue is the inadequacy of the per-student budget, which is now fixed at 15
rupees. According to an SMC member, this amount is insufficient to offer
nutritional meals, especially given rising living costs. He continued: "If is getting
increasingly difficult to provide nutritious meals within 15 rupees per student.”
Raising this allocation to at least Twenty-five rupees per student, as proposed,
would be a practical step towards improving meal quality and achieving
nutritional standards.

Discussion

The findings outline the mid-day meal program's strengths and challenges. Its
benefits include improved student health, increased school attendance, and greater
educational equity. Participants reported that the program covers up to 30% of
pupils' daily nutritional needs, which is an important benefit for low-income
children. Furthermore, the shared lunch experience promotes equality and social
solidarity, enhancing students' overall educational achievements. On the other
hand, the programme has widespread support from stakeholders such as teachers,
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parents, and students. The perceived health benefits, particularly for low-income
families experiencing food insecurity, are significant. The mid-day meal program,
according to many participants, has significantly improved students' health and
learning outcomes. The sense of community generated during mealtimes
contributes to a pleasant educational environment by encouraging equality among
students from various backgrounds.

Similarly, the cultural relevance of the meals increases program acceptance,
demonstrating that matching food offers to local dietary habits is critical for
success. However, the introduction of new meals can elicit resistance from
students, indicating the necessity for continued community involvement in meal
planning.

Despite these successes, considerable challenges remain. Issues such as
insufficient infrastructure, resource constraints, and operational inefficiencies
impede the program's efficacy. The lack of defined dining places, insufficient
staff, repetitious menus, and insufficient student financing were all highlighted as
key challenges. These implementation gaps highlight areas that require specific
adjustments to fully realize the program's potential.

The findings are consistent with previous research, such as (Calvert et al., 2021)
which established the benefits of regular nutritious meals on students' physical
and cognitive health. Similarly, (Shrestha et al., 2019) stressed the relationship
between a healthy diet and enhanced academic performance, particularly in terms
of cognitive function and concentration. Various studies conducted under the
ambit of school nutrition showed that mid-day meal programs are some of the
great initiatives taken by many countries to offer free or subsidized meals to
students(Karn et al., 2017). Among the program's objectives are fostering
educational equity, lowering malnutrition, and guaranteeing food security (School
Day Meal Management Handbook 2077, 2020).

However, this study also identifies context-specific problems that have not
been thoroughly explored in worldwide research. For example, whereas studies
like(WFP, 2017) found improved enrollment and academic outcomes in
international contexts, this study focuses on Nepal-specific challenges such as
limited funding allocation. The existing financing of Fifteen rupees per student
severely limits the ability to provide a variety and nutritious meals, highlighting
an important area for governmental intervention(Pant, 2020).

The results have theoretical and practical implications. From a theoretical
approach, the study contributes to our understanding of how social and economic
conditions influence nutrition program efficacy. The favorable benefits seen, such
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as improved health and reduced stigma, are consistent with Social Cognitive
Theory (SCT), which emphasizes the interaction of personal, contextual, and
behavioral factors(Islam et al., 2023). The program's role in promoting social
cohesion strengthens SCT concepts by illustrating the impact of environmental
interventions on behaviors and attitudes.

However, the observed obstacles, such as limited community participation
and insufficient resources, reveal areas where SCT principles are underutilized.
For example, incorporating stakeholders in menu design may strengthen
reciprocal determinism by aligning environmental parameters with community
needs and expectations.

This study presents various novel ideas that help to comprehend the
challenges of program execution. First, localized issues like financial constraints
and infrastructural limitations emphasize the significance of designing context-
sensitive solutions that are adapted to unique locations. These limits highlight the
need for novel ways that address resource scarcity while maintaining program
quality. Second, cultural relevance emerges as a key element in program
acceptance. Integrating local dietary preferences into program design improves
cultural alignment, resulting in increased acceptability and participation from
stakeholders. This conclusion underscores the need to include cultural concerns in
program structures. Third, the simultaneous burden on educators, who are
responsible for both teaching and meal supervision, exposes systemic
inefficiencies that impair educational quality and program success. To address this
issue, duties and responsibilities must be reviewed in order to ensure that teachers
receive adequate support. Collectively, these observations point to the necessity
for an integrated approach that incorporates global best practices while addressing
local issues, assuring the program's longevity and efficacy.

The findings emphasize the importance of social cognitive theory in
analyzing and improving school nutrition programs. The observed improvements
in health and social fairness demonstrate the impact of environmental factors,
such as meal provision, on individual outcomes. However, the issues highlight
inadequacies in the theory's implementation, particularly in resource-constrained
environments.

To fill these shortcomings, the paper proposes expanding SCT by
incorporating participatory design and resource optimization methods. Similarly,
actively involving stakeholders, such as parents, in program planning may
increase community ownership and acceptance while boosting menu diversity and
nutritional quality.



Journal of Research in Education  Vol. 1 2024 ' 69 |

Several practical approaches can be adopted to improve program
effectiveness and sustainability. First, boosting the per-student budget to at least
Twenty-five rupees with the coordination of various donor agencies will increase
meal quality and diversity, alleviating worries about nutritional sufficiency and
monotonous menus. Expanding program coverage to include secondary-level
students would promote equity and social cohesion while minimizing feelings of
exclusion among older students. Furthermore, upgrading infrastructure by
dedicating funding for specific dining areas and additional personnel would
increase hygiene and operating efficiency. To fulfil this need, it would be
appropriate to request the necessary budget from school parents, local and
provincial governments, and other donor agencies. Increasing the involvement of
stakeholders such as parents, teachers, and community members in program
design and monitoring will promote shared responsibility and result in improved
outcomes. Adopting this holistic approach will address current issues, maximize
program benefits, and ensure long-term sustainability.

Limitations of the study

The study's findings are limited by factors impacting generalizability and
reliability, such as its concentration on a single school in Gulariya Municipality
and a small sample size of 24 participants, which may not be representative of
broader settings. Potential biases in self-reported data, affected by social
desirability and fear of repercussions, as well as time limits during 60-90-minute
sessions, limited the scope of exploration. The single-case design limits
comparative research, while linguistic and cultural limitations, notably with
Madhesi and Tharu populations, as well as reliance on the moderator's skills, pose
further challenges to data accuracy. Secondary data restrictions, as well as ethical
or practical difficulties such as participant hesitation and scheduling challenges,
all had an impact on the results.

Conclusion

The study investigated the perspectives and experiences of children, parents,
and teachers regarding the school nutrition program at a primary school in
Gulariya Municipality, Bardiya District, Nepal. The findings demonstrate the
program's ability to improve kids' health, academic performance, and general
well-being. However, various obstacles, such as insufficient finance, a lack of
infrastructure, and limited resource availability, impede its effectiveness. To
overcome these issues and increase the program's impact, focused actions are
required. These could include boosting government financing, enhancing
infrastructure, training employees, and incorporating the community in program
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conception and execution. By addressing these concerns, the school nutrition
program has the potential to greatly improve Nepali children's health, education,
and general development. The study provides policymakers, educators, and
administrators with useful insights into improving school nutrition programs and
fostering a healthier and more equitable environment for school students. Further,
the mid-day meal program aligns with such sustainable development goals as
eradicating poverty, eradicating hunger, and ensuring quality education for all. It
serves to fulfill constitutional rights towards food sovereignty and free and
compulsory basic education.
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Abstract

School leadership addresses the challenges and threats of the school regarding the
change process by inspiring and motivating teachers. This function of leadership is
represented by inspirational leadership, which is composed of five dimensions according
to Bass and Bass, 2008. Connecting to it, the researcher aims to determine the factors of
inspirational leadership among teachers in a school setting. For this purpose, this study
employed a cross-sectional survey and collected data via a structured questionnaire from
502 sample teachers. Thesample teachers were identified by employing a multi-stage
cluster sampling.Then, the collected data were analyzed through Exploratory Factor
Analysis (EFA), and in the end, the results were reasoned with social exchange theory.
Then, through EFA, this study retained five dimensions of inspirational leadership as
intellectual stimulation, envisioning, managing impression, molding follower’s
expectations, and Managing meaning. These five dimensions of inspirational leadership
are related to the social exchange between schoolsand teachers. In line with this, the
school leadership generates innovative ideas, visualizesthe ideal outlook of the school,
presentsself as a role model, createsa belief system, and developsa sense of ownership
among teachers byinspiring them. In return for this, teachers were inspired and perform
a high job in the school.

Keywords: Envisioning, Inspirational Leadership; Intellectual Stimulation,
Managing Impression; Managing Meaning; Molding Follower's Expectation
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Introduction

Improving and upgrading is the continuous process to address the newly
emerged challenges and threats (Clarke et al., 2000) in the schools. The school
needs to address it for surviving in the competitive edge. So, addressing threats
and challenges are one of the prime tasks of effective leadership where leaders
influence their followers to engage in the problem for its solutions (Tavokoli &
Teimouri, 2010). The leadershipinspires and motivates teachers by projecting
themselves as a role model and envisioning the futuristic looks of the school
(Okinyi et al., 2015). They also develop the affectionate sentiment and
commitment towards school by creating hope among teachers. Moreover, the
leadership inspires their followers to generate innovative ideas (Hughes et al.,
2018) which is more efficient than the traditional ways of solving problems.
These all functions of leadership favor the inspiration, motivation, and
encouragement process of the organization and it is much more related to
inspirational leadership.

Inspirational leadership mainly evokes and encouragesfollowers to move past
their concernsand acquire the organizational desires for the advantages of the
school (Robbins et al., 2013). It mainly rejuvenates the teachers to envisiona
futuristic model of the school whilereflecting its organizational values in every
dimension of their jobs. Likewise, inspirational leadership considers the massive
interest in the issues of the teachers and encouragesthem to perform more workin
their job. These all considerations contribute to formingthe inspirational
leadership with diverse dimensions. In this context, Bass and Bass (2008)
determined five factors: Managing impression, managing meaning, envisioning,
molding follower’s expectations, and intellectual stimulation as the dimensions of
inspirational leadership. So inspirational leadership is composed by aggregation of
these entire dimensions, which are further associated with the social exchange
relations between schools and teachers.

The social exchange between a school teacher and their coworkers is defined
as the reciprocal relations between them where both parties are benefited from
each other’s act (Cropanzano & Mitchell, 2005).This nature of positive exchange
relations is the sources of inspiration among school teachers.So the social
exchange theory is applicable to interpreting the school leadership and it inspires
teachers to perform high in theirjob(Lagowska et al., 2019).This social exchange
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relations is clearly visible in those schools in which their leaders were effective
(Singh, 2017) in terms of envisioning, influential, and creating aspirations and
supportive relations to inspires each other’s among teachers. Connecting to it, the
social exchange relations between leaders and teachers is vital to identify the
factors of inspirational leadership amongteachers in the terms of school set up of
Nepal.

Moreover, the inspiring leadership is the key factors for improving and
upgrading the schools. It can also crack down the newly developed problems in
the school by motivating the teachers. The highly inspired teachers were also
equipped with the high level of satisfaction and commitment in the job which
leads to the high organizational performances. Thus, inspirational leadership is
one of the perquisite factors for advancing school and achieving high academic
results of the schools.Subsequently, the employment of inspirational leadership is
crucial in the school to achieve the desired organizational success. However, there
are poor performances of school leadership (Singh & Allison, 2016) in terms of
low inspiration and motivation among teachers in the school premises of Nepal
(Khadka, 2021). This situation of poor inspiring leadership in the schools of Nepal
leads to stagnancy with low academic achievement, which is seen in the results of
SEE exams. In SEE exams, there is only 37.55 percent of total students achieved
above C grades in Nepal (Ministry of Education, Science and Technology
[MOEST], 2017). This situation elevates the concern that the low educational
achievement in the schools was due to the neglected school leadership. So in these
circumstances, the researcher raised the question “What are the dimensionsof
inspirational leadership in the school setting?” to identify the dimensions of
inspirational leadership as the crucial issue of this study.

Study Purposes and Research Questions

The researcher aims to identify the dimensionsof inspirational leadershipin
the school settings. Furthermore, the researcher also formulated the following
research questions to achieve the purposes of this study as:

1. What are the factors of inspirational leadership among school teachers?
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Literature Review and Conceptual Framework
Inspirational Leadership and Its Dimensions

The motivating relationship to job between leaders and followers is referred
to as inspirational leadership (Awade, 2018). Inspirational leadership plays a role
of inspiration among followers and encourages them for high performance. It
means that leaders influenced their followers (Block, 2003) is the crucial feature
of inspirational leadership. It refers to a "compelling vision" (Hergueux& Kessler,
2021, p. 2), conveys a common identity (Elsbach & Kramer, 1996), leverage
emotions (Toplinski & Strack, 2008), and finally appeared confident and resolute
(Barling et al., 2000). Moreover, Bass and Bass (2008) sum up managing
impression, managing meaning, envisioning, molding follower’s expectations,
and intellectual stimulationas the five dimensions of inspirational leadership.
Firstly, managing impression is referring to the process of developing a good
impression among followers by their leaders. Secondly, meaning-making is
referring to the process of spawning the sentimental attachment and sense of
ownership among employees to their organization. Thirdly, envisioning is the
ability and propensity of an inspirational leader for portraying the opportunities
(Kantabutra, 2020) in the organization. Fourthly, molding follower’s expectation
is the process of creating belief and hope among employees in the organization.
Fifthly, intellectual stimulation is the encouraging behaviour of leadership to their
followers for thinking and re-thinking about every issue to derive its best solution
(Antonakis, 2012). Overall, the sum of these five dimensions collaboratively
forms the inspirational leadership.

Social Exchange Theory in Relation to Inspirational Leadership

Social exchange theory advocates a theoretical model which explains the
series of social relations between teachers. The sequences of developing relations
arise some obligations (Carpanzano & Mitchell, 2005) among the teachers with
each-others. The emergence of obligations is depended on the "give and take"
(Cooper-Thomas & Morrison, 2018) as well as the "cost and benefits" (Cook et
al., 2013) approach. Connecting to it, leadership inspire (gives) their followers as
the forms of cost and they were inspired (take) in the organization. In this
scenario, school leaders invested the cost as a form of inspiration and get inspired
teachers as a benefits.Thus, teachers were inspired due to the inspiration of their
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leaders as the part of social exchange relations between them which further
contributes them to perform high job in the school.

Research Gap

The researcher found only a few studies in the field of inspirational
leadership regarding a school(e.g. Hudson, 2013; Smith, 2016) while reviewing
the literatures. However, there are many studies were done about school
leadership (e.g.) and transformative leadership in the globe.Similarly, some
scholars (e.g. Adhikari, 2019; Kandel, 2020; Pokharel, 2014) haddone study about
transformative leadership among school teachers in the context of Nepal. These
studies assess the factors of transformative leadership and some of these factors
(e.g. inspirational motivation and intellectual stimulation) are related to
inspirational leadership. However, the majority dimensions of inspirational
leadership (e.g. envisioning, managing impression, molding follower’s
expectations, and managing meaning) are not associated with transformational
leadership. Furthermore, the researcher also didn’t found studies that stated
dimensions of inspirational leadership in the arena of school while surfing
database like Google scholar and Pro-quest. Therefore, all the previous studies
regardinginspirational leadership and transformative leadership were not able to
capture the inspirational leadership of school teachers in Nepal. Concerning it,
there is a necessity of doing an extensive study about elucidating dimensions of
inspirational leadershipon overall school leadership. For this reason, this study is
consideredas a milestone in reshuffling educational leadership via addressing the
research problem of inspirational leadership among school teachers in Nepal.

Conceptual Framework

From the reviewed literature of inspirational leadership (e.g., Bass & Bass,
2008) and social exchange theory so far, the researcher conceptualized that
intellectual stimulation, envisioning, managing impression, molding follower’s
expectations, and managing meaning are the dimensions of inspirational
leadership. These dimensions among school teachers are the independent
variables that contribute to identifying the overall inspirational leadership as the
dependent variables. The researcher designed the conceptual framework for this
study as shown in Figure 1.
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Figure 1.

Conceptual Framework

d

E Social exchange theory E
Intellectual Stimulation
Envisioning
Managing Impression ) Inspirational
Molding Followers
Expectation
Maniging Meaning

Idea modified from Bass & Bass, 2008; Cropanzano & Mitchell, 2005

Moreover, social exchange theory is carried to explain the amass data
associated with inspirational leadership and its dimension among school teachers.

Methodology
Research Design

The cross-sectional survey iscarried as research design to deductively
confirm the dimensionsofinspirational leadership in this study.

SampleSize and Sampling Procedures

The researcher confined the area and population of this study as Bagmati
province and its entire school teachers. The school teachers were 79,911 in
numbers within Bagmati province (MOEST, 2018) and all its individual school
teachers were refers as the unit of analysis regarding this study. Then, researcher
employed Cochran’s corrected formula to identifying the sample size of this study
(Bartlett et al., 2001). For this purpose, researcher took 0.05 level of significance
(Z=1.96), 50% of the proportion of success (p=0.5), design effect (deff =1.25),
and 5% non-response rate (United Nations [UN], 2008) to determining sample
size in equation 1.

n = [F22 x deff x NR]......... (1)
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This Cochran’s corrected formula derived a 502 numbers of sample size in
this study. Then, researcher employed the multi-stage cluster sampling in five
stages within Bagmati province. More specifically, the researcher categorized the
Bagmati province in Mountain, Hill, and Tarai based on the geographical
regions(e.g. Central Bureau of Statistics [CBS], 2014). Then, the obtained sample
size concerning these three geographical regions is calculated according to their
weightage in Table 1.

Table: 1

Calculation of Sample Size according to the Geographical Regions

Geographical No. of teachers Weightage Sample  Adjusted Sample

regions (N)* (Wp) (n) (adj n)
Mountain 10200 0.1 64.08 64
Hill 61155 0.8 384.18 384
Tarai 8556 0.1 53.75 54
Bagmati 79.911 1.0 502.00 502
province
* MOEST (2018)

After this, the researcher selected each district from these three geographical
regions based on lottery approaches. Then, each municipality is randomly picked
from those three selected districts. It is followed by a random selection of each
ward from those three selected municipalities. Finally, the researcher enlisted all
the schools and their teachers within that selected ward with the helped of the
ward office within those wards. After this, the researcher continuously picked one
by one school and available teachers until the anticipated numbers of sample were
not fulfilled in this study.

Tools and Data Collection Procedures

I constructed a survey questionnaire in theGoogle forms by organizing
Delphi approaches. Itwas conducted by employing the group discussion between
experts of inspirational leadership(e.g. Mitroff & Turoff, 2002). Finally, the
discussions of these expert contributed in development of the scale which
incorporated 30 items to measuring inspirational leadership. These all items
incorporated the five responses which are arranged in the numerical order (never,
rarely, sometimes, often, and always) from lowest to highest extent for
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quantifying purposes. Then, researcher carried pilot testing where 5% students
(26) of total sample size were identified as number of pilot sample (e.g. Hertzog,
2008). In pilot testing researcher obtained more than .719 Cronbach's alpha value
of all factors regarding inspirational leadership which consisted only 25 numbers
of items due to deleting 5 items. The 5 items were removed while establishing the
assumptions of Exploratory Factor Analysis (EFA) in this study. So the derived
results from the pilot testing helped researcher to ensuring the internal consistency
of the scale. The establishment of internal consistency helped researcher

Table: 2
Result of Pilot Testing: Obtaining Cronbach's Alpha Value
Indicators Cronbach's Alpha N of Items

Intellectual Stimulation 924 6
Envisioning 926 6
Managing Impression 910 6
Molding Followers Expectation 908 5
Meaning Making 719 2
Overall Inspirational Leadership 922 25

Table 2 illustrates that the derived Cronbach's alpha value were more than 0.7
which means that the items in this Likert scale were highly consistent with each
other's (Santos, 1999). Then, the researcher finalized the survey tool and carried it
in the data collection process through enumerators. For this data collection
purposes, I appointed three enumerators, each for three selected districts. Then, I
oriented them about the survey forms, selected municipalities, schools, and the
process of selecting sample teachers. After this, selected enumerators went to the
selected schools and requestedto sample teachers for filling the survey forms and
send them back while its completion. Moreover, the data collection process ended
when the required number of sample teachers returned the survey forms to the
researcher.

Data Analysis Procedure

The research eremployed the Exploratory Factor Analysis (EFA) as the part
of data analysisfor exploring the dimensions of inspirational leadership of school
teachers. Before performing EFA, I ensured all its assumptions e.g., continuous
forms of data, large sample size, selecting relevant items, absence of missing
values, normal distribution of data, absent of high correlations, sampling
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appropriateness for all items, retaining of Eigen values, communalities of average
extraction, and minimum retention of items (Cohen et al., 2018; Field, 2017,
Kline, 2016).

Results
Demographic Attributes of School Teachers

This study gathered locale as rural and urban, gender as male and female, the
age group in youth (below 40), middle-age (40-59), and old age (above 60) as the
personal attributes of school teachers in Table 3.

Table: 3
Personal Attributes of School Teachers
Personal Attributes Category Number Percent
Rural 260 51.8
Locale Urban 242 48.2
Total 502 100
Male 300 59.8
Gender Female 202 40.2
Total 502 100.0
Youth 299 60.6
Age group Middle age 203 40.4
Total 502 100.0

The Table 3 display that there is slightly more rural locale (51.8%) than
urban locale in this study. Moreover, the male (59.8%) were a bit more than
female respondents in this study which is analogous to the national data of Nepal.
In the context of Nepal, Male teacher compromises 63.12% parts of a total
number of teachers and 53.73% regarding Bagmati province of Nepal (MOEST,
2017). Furthermore, there are no old-age teachers in this study. So there are only
two age groups; youth and middle age teachers where youth were the majority
(N=299, %=60.6) in numbers than middle age groups (N= 203, %= 40.4).

Testing Assumptions of Exploratory Factor Analysis

Considering the key assumptions of EFA, I collected data via a 5 point Likert
scale which meets the criteria of continuous forms of data. Similarly, I collected
data from 502 which is more than 300 sample sizes to ensuring the large scale
sample size (e.g. Comrey & Lee, 1992) of this study. Moreover, I checked all data
and ensured that there is no presence of missing values in my datasheet. Then, I
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performed the Skewness (.32 to -1.44) and Kurtosis (1.77 to -.814) which values
were between + 2.0 among all dimensions of inspirational leadershipwhich ensure
data is normally distributed (e.g. Garson, 2012) in this study.After this, I ensured
the absence of high correlations (>0.8) between dimensions of inspirational
leadership. The derived values of correlation are lesser than 0.8, which means it
allows to perform EFA (Field, 2017) in this study. Also, the yielded values (.925)
via Kaiser-Mayer-Olkin (KMO) is greater than 0.6 which means (in Annex) that
there is sample adequacy (e.g. Field, 2017). Furthermore, Field (2017) explains
that the indicators whose Eigen values are higher than 1 were retained as the
dimension for performing EFA in the study. Considering it, I obtained the Eigen
values of five indicators were higher than 1 (in Annex). So I retained five
dimensions for performing EFA in this study.

Then, I derived scores of communalities of average extraction of 30 items
which were greater than 0.5 except 5 items. The derived values which were lesser
than 0.5 didn't support to perform EFA (Field, 2017). So, I deleted those 5 items
which obtain lesser values than 0.5. After this, I again performed communalities
of average extraction of the remaining 25 items which values were in between
.780 to .522 (in Annex). Thus, the obtained values of communalities of average
extraction supported me to perform EFA. As well as, the obtained values of items
loading in the Varimax Rotation (0.66) were greater than 0.60 (in Table 4-8)which
disappeared the cross-loadings (e.g., Field, 2017) when carrying this value. Thus,
ensuring these all assumptions permits to run of EFA in this study.

Dimensions of Inspirational Leadership

This study incorporates entire 25 statements (items) relating to inspirational
leadership while performing EFA and obtained five factors which isalso supported
by a literature review (e.g. Bass & Bass, 2008) related to inspirational leadership.
Then, the researcher named these five factors of inspirational leadership in
sequence are; Intellectual stimulation, envisioning, managing impression, molding
follower's expectations, and managing meaning. While loading these five factors,
I consider only those factors in which a minimum of 2 items is retained while
ensuring assumptions of EFA. The factors of inspirational leadership were
grouped based on the derived correlational values of items derived by EFA,
particularly from the rotated factor matrix.
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Factor First: Intellectual Stimulation

Intellectual Stimulation is the first factor of inspirational leadership that
encourages teachers to generate innovative and creative ideas for mitigating the
problems. It incorporates six items that were assembled by EFA. The factor
loading values of intellectual stimulation were range between .700 and .846. The
output of the rotation component matrix is divulging in

Table: 4
Rotated Factor Matrix of Intellectual Stimulation
Items Factor
1 2 3 4 5
IS 2 I encourage co-staff for doing new .846
assignments.
IS 6 I re-analyzes the critical assumptions to 788

questions before taking action.
IS 5 I encourages co-staffs to think about old 783
problems from multiple perspectives.
IS 3 T use to rethink ideas that I had questioned. 765
IS 1 I emphasizes the use of intelligence to 719
overcome obstacles.
IS 4 I suggests co-staffs to look at puzzling things  .700
from different angles.

Table 4 shows that the items related to factor one which encompasses the
features like encouraging the school teachers for taking new tasks and analyzing
issues via several world views, re-thinking the old issues and ideas, using an
innovative way to addressing problems inefficient ways, and inspired co-staffs for
thinking from outside the box. So, the group of these six items as intellectual
stimulation refers to encouraging followers to think and rethink particular issues
to mitigating them on their ideas (Antonakis, 2012). The overall themes of this
chunk of items were developing the positive effect in the team via motivating
followers to achieve organizational goals.

Factor Second: Envisioning

Envisioning is associated with developing optimism by visualizing the
picture of the school in the forthcoming days. It is the second factor of
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inspirational leadership which includes six items assembled by EFA. The derived
values range from .757 to .866 from the output of the rotation component matrix
while loading the factors in EFA in Table 5.

Table: 5
Rotated Factor Matrix of Envisioning
Items Factor
1 2 3 4 5
ENV4 I articulate school vision, regarding the .866
future.
ENV6 I speak optimistically about the future. 819
ENV3 I have a clear picture of the school in .801
achievable goals.
ENV2 I encourages groups work to perform better 786
to achieve vision.
ENVS5 I design solutions to address risks which will 778
arise in future.
ENV1 I encourages co-staffs to focus on ideas to 157

make their dreams come true.

Table 5 illustrates the six items related to factor two of inspirational
leadership. The items of this factor overall encompass characteristics like;
projection of vision for future, optimistic to future, clear and achievable vision of
the school, expressed vision motivates coworkers to achieve goals, develop ideas
which will prevent upcoming risk and challenges, and motivate co-staffs for
concentrating only in the ideas to achieving visions. Thus, based on these features,
I named envisioning to this factor which overall represents all six items derived by
EFA. The envisioning refers to the tasks which create the future possibility in the
organization (Kantabutra, 2020). It means that inspirational leadership envisions
the goals, creating optimism and motivate co-workers to achieve that goal.

Factor Third: Managing Impression

Managing Impression is the task of leaders to present self as the role model in
the school and influence others. It is the third factor of inspirational leadership and
incorporates six items which were grouped by EFA. The factors loading in EFA
obtains the output of the rotation component matrix ranged from .661 to .824 in
Table 6.

Table: 6
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Rotated Factor Matrix of Managing Impression

Items Factor
1 2 3 4 5
MI 3 I am a good model to follower. .824
MI 4 1 go beyond self-interest. 762
MI 2 I focus on the effect of personal integrity 756
while making decisions.
MI 5 T'love to do the challenges works. 752
MI1 I focus on the group work rather than 731
individual work.
MI 6 I feel happy to be around with co-staffs. .661

Table 6 depicts six items in factor three which collectively sketch the
impression of leaders to their followers. The overall features of factor three were
projecting a leader as a good model, prioritizing organizational goals rather than
self-interest, focusing on the integrity of followers, doing challenging work to
become an idol, preference to teamwork, and stay with the team for impressing
them. So I name factor three as managing impression based on its above features.
The managing impression is the process where leaders attempt to influence
followers by projecting themselves as an icon (Schlenker, 1980 as cited in Rozell
& Gundersen, 2003) and develops good impression among them. So managing
impression is that dimension of inspirational leadership which includes that all
tasks relating to developing a good impression among followers.

Factor Fourth: Molding Followers Expectation

Molding follower's expectation is the fourth factor of inspirational leadership
which creates belief and hope among teachers towards school. It clusters five
items that were derived by EFA. The factor loading values of the fifth factor were
range between .614 and .736. The result of the rotation component matrix is
enlisting in Table 7.

Table: 7
Rotated Factor Matrix of Molding Followers Expectation
Items Factor
1 2 3 4 5
MFE 4 I expresses appreciation when co-staffs do a good 736

job.
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MFE2 I supposes an individual having different needs, 730
abilities, and desire in application.
MFE 5 I provide constructive feedback about the work. 710
MFE 3 I inspires co-staffs for self-development. .686
MFESG6 6 I utilizes free time on teaching and coaching co- 614
staffs.

Table 7 illustrates that the items related to the fourth factor of inspirational
leadership's nomenclature as molding follower's expectation. It incorporates the
characteristics like encouraging the school teachers by appreciating them for their
excellent work, accept that every individual has their different abilities and
desires, providing constructive suggestions, inspiring individuals for their self-
development, and using leisure time to helping co-staffs, and inspiring individuals
for their self-development. Overall, molding follower's expectation refers to
creating belief in followers to give high performances in the organization. It rises
the high expectation among followers by inspiring them (Bass & Bass, 2009) and
mobilizes them to accomplish tasks.

Factor Fifth: Managing Meaning

Managing meaning is the process of creating sentimental attachment towards
school among teachers by developing a sense of ownership. It is the fifth factor of
inspirational leadership that incorporates two items derived from the output of the
rotation component matrix while loading factors on EFA. The values of these two
items were .673 and .736 in Table 8.

Table: 8
Rotated Factor Matrix of Managing Meaning
Items Factor
1 2 3 4 5
Meaning 3 I feel the problem of this school is my 736
own.
Meaning 4 1 feel as a part of the family at my .673
school.

Table 8 illustrates the features related to taking ownership and responsibility
of the school. They feel that school belongs to them and perceive the school's
problem as their problem. So based on these features, I nomenclature this factor of
inspirational leadership as meaning-making. The managing meaning states the
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civic virtue where leadership inspires their followers to relate them with the
organization as a member (Varney, 2009). Furthermore, Varney (2009) claims
that the managing meaning related activities contribute to the survival and
longevity of the organization. So, meaning-making is the factor of inspirational
leadership that enables teachers to take ownership of the school and addressits
issues as their problems.

Discussions: Outline of Inspirational Leadership

This study ensured the five dimensions of inspirational leadership by EFA
which is similar to the explanation of Bass & Bass (2008). Then, the researcher
nomenclature these five factors as the five dimensions of inspirational leadership
as intellectual stimulation, envisioning, managing impression, molding follower’s
expectation, and managing meaning alike Bass & Bass (2008). The first
dimension of inspirational leadership is nomenclature as intellectual stimulation
which refers as the encouraging behavior of school teachers to their coworkers for
generating the innovative and creative ideas. In line of this, Kandel (2020)
identified the high level of intellectual stimulation among school teachers of
Nepal. Moreover, this study derived that the intellectual stimulation is composed
by the items regarding inspire to handling new tasks, seeing the new problems
from many world views, repeat the thinking and analysis process, and using of
intelligence among school teachers. This finding is also supported by Antonakis
(2012) and Sanchez-Cardona et al. (2018) in their studies. They revealed that the
generation of innovative ideas are spawned by inspiring to view the same issues
from multiple perspectives through the process of thinking, rethinking, and critical
analysis.It means that the school teachers inspired their coworkers to carrying the
creative and innovative ways to handling the problems because it is more efficient
and effective than traditional ways of addressing issues. These all tasks
collectively determines the intellectual stimulation which gives priority for
sharing the values, ideas, and thoughts (Abdullah et al., 2018) via self-engagement
to mitigating problems (Bolkan et al., 2011).

The envisioning is derived for nomenclature of the group of issues like
creating hope and articulating the vision for future among employees. The
creation of hope and projecting vision encouraged teachers for perform high in the
work by focusing on idea to achieve it. So this derived ideas of envisioning is
analogues to the Bryington (2016) who incorporated the clear visions, portraying
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the dreams of opportunity, and encouraging followers to make it true by working
hard in the organization. In line of it, the envisioning refers as the process of
creating optimism and inspire followers to achieve the pre-determined goals
(Kantabutra, 2020).Furthermore, the obtained results regarding envision is
supported by Mascareno et al. (2019) which mentions that leadership visualized
the opportunity which inspires their co-staffs to invest their efforts and indorse
goal alignment among employees. Moreover, the visualizing the sketch relating an
organization helps to grow creativity and innovativeness among employees. Then,
ensuring of creativity and innovativeness contribute to conceptualizing the ideal
school in terms of pedagogy, ideology, and internal and external environment of
the school (Leshem, 2015). These all activities related to envisioning concerns to
developing plans like School Improvement Plan (SIP), Five year plan, and annual
plan etc in the school settings of Nepal (Dhungana, 2020). These plans are
formulated by taking the collective decision of all stakeholders (e.g. teacher and
parents) which are helpful to encourage leaders and teachers for envisioning to
solve the problems of school. So envisioning is the one of the dimension of
inspirational leadership which visualize the upcoming picture of the organization.

Managing impression is ensuring as the third dimensions of inspirational
leadership which is composited of being the ideal among followers, going beyond
self-interest, personal integrity, prefer challenging tasks and group works, and
feeling happy with coworkers in this study. These derived data is similar to the
perspectives of Schlenker, 1980 (as cited in Rozell & Gundersen, 2003) and
Golffman (1959) who advocates the self-presentation as role model for
developing good impression to others.While presenting self as an icon, the leaders
tried all tasks of inspiration, motivation, and tactics that can influence followers.
Aligning this finding, Dhungana (2020) supports it by revealing that the school
leaders of Nepal appreciates and provides the incentivesfor good workings, and
present self as an icon to their teachers. It is also referred to as the “self-
presentation” (Golffman, 1959) where leaders try to influence others about the
perception of their images.Besides the findings of this study, Dhungana (2020)
further adds that putting the right person in right place by school principal also
impressed their teachers towards them in the school of Nepal. So that all tasks and
tactics which can influence and motivate followers for developing good
impression are collectively incorporated within the dimension of managing
impression.
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This study also derived molding follower’s expectation as the fourth
dimensions of inspirational leadership. Molding follower’s expectation is
collectively formed by tasks like appreciating coworkers while they do good
work, providing constructive feedbacks, inspiring coworkers for their
development, utilizing free time to groom their job performance, and accepting
the diversity regards individual needs and abilities in the school. This result about
molding follower’s expectation is in the line of Dhungana (2020) and Qu et al.
(2015) who explains that creating of expectation is the trigger point of the
inspiration among employees to perform the high job in the organization. Besides
this results, Dhungana (2020) further explored that teachers observed the
consistency and integrity about what principal says and do about the issues of
school in the context of Nepal. The coherence and integrity shown byschool
principal also inspired to develop preferences and expectation among
teachers.Moreover, the development of expectations helps to set the target of the
organization (Walker, 2015). Considering it, the possibilities of achieving the
target inspire followers for their job performance (Vance, 2006). The performance
of these tasks generates the expectation among followers which transforms them
to be more creative and critical thinkers to perform their job. So the molding of
follower's expectations encourages the followers to employ their efforts in the job
for getting organizational success.

Finally, this study derived managing meaning as the fifth dimensions of
inspirational leadership which incorporated the feeling of the school teachers as
they are essential parts of the school and also they took the problems of the school
as their own problems. This derived findings shows that they are sentimentally
attached with the school, taking ownership and giving more preferences to the
school work rather than their personal tasks. This fact is also explored by Varney
(2009) as a term of “civic virtue” which creates an inspiring environment for
followers to feel them as a member of an organization. The ensuring of
sentimental attachment among followers contributes to the organization for its
survival and longevity which is the crucial part of managing to human resources
(Varney, 2009). It is also stated as the meaningful work of leadership as sensitizes
the values of the organization among followers (Walumbwa et al., 2013). The
articulation of the organizational values is the prime element of managing
meaning as part of inspirational leadership. It contributes to developing emotions
among employees to feel ownership of the organization. The feeling of ownership
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is developed from the culture of appreciation for the good performances of
employees (Hastwell, 2021). It also upsurges when the leaders provide the values
to their works which sentimentally bonded them with the organization.
Furthermore, the feeling of ownership inspires employees to make efforts to solve
organizational issues as their problems. So managing meaning as the one
dimension of inspirational leadership is associated with the existence and
durability of the organization.

Furthermore, the social exchange theory also explains educational leadership
as the give and take relations between two parties (Duger, 2020). Relating to the
social exchange theory, leadership inspires teachers, and in return, teachers highly
perform their job (Elstad et al., 2011) in the school. It means that social exchange
theory contributes to generating meaning in the context of analyzing inspirational
leadership in school settings. In school, social exchange relations advocate the
mutual benefits and give and take relations between teachers and their coworkers
(e.g., Cropanzano& Mitchell, 2005). More specifically, the inspirational
leadership regard critical and innovative thinking, projecting the ideal school,
developing self-image as an icon, creating expectations, and feeling of ownership
among teachers collectively helps to developing innovative ideas, trust, and
confidence, believing in leadership, satisfaction, and sentiment attachment to the
school are example of social exchange relation between teachers and their
colleagues. So, these exchange relations contribute to determining the intellectual
stimulation, envisioning, managing impressions, molding followers’ expectations,
and managing meaning as the five dimensions of inspirational leadership in the
school setting of Nepal.

Conclusions

Inspirational leadership is the collective form of innovativeness, creative and
critical thinking to generating new ideas, construction of plans, projecting the
visual of ideal school, presenting self as an icon, giving preferences to the other's
need, fulfilling teachers expectations, taking ownership of the school, presence of
sentimental attachment to the schools and appreciating teachers in the setting of
the school. This study categorized these entire ingredients of inspirational
leadership into five broad dimensions; intellectual stimulation, envisioning,
managing impression, molding follower's expectations, and managing meaning.
More specifically, generating innovative ideas formulate intellectual stimulation,
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planning the futuristic outlook of school, and presenting self as a role model
creates envisioning and managing impression. Moreover, molding follower's
expectations and meaning-making are materializing respectively by a belief
system and a sense of ownership with sentimental attachment. Identification of
these all dimensions of inspirational leadership is connected to the social
exchange as inspirational leadership between school teachers and their coworkers.
That's why inspirational leadership is not only limited to the inspirational
motivation of teachers. It also covers all the functions of leadership as planning,
organizing, leading, and controlling regards the setup of school. Thus, establishing
these five dimensions of inspirational leadership assists policymakers in designing
programs and measures to inspire and motivate school teachers in their jobs. This
move could boost the job performance of school teachers. Furthermore, the
elucidated data might be used to review literature for forthcoming researchers who
will study school leadership.
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Abstract

The increasing presence of artificial intelligence (Al) in education has led to the
widespread use of AI writing assistants like Grammarly, QuillBot, and GPT-based tools.
These tools promise to enhance writing quality by improving grammar, style, and clarity.
However, their effects on long-term writing skills, particularly in academic settings,
remain a topic of concern. This study investigates the impact of AI writing assistants on
the writing skills of 100 English Language and Literature students at Kabul University.
As their writing teacher, I conducted this research using a structured questionnaire to
collect data about students' usage patterns, experiences, and perceptions of Al writing
assistants. The results show that while students benefit from Al tools in terms of grammar
and productivity, many express concerns about over-reliance and reduced critical
thinking in writing. This research provides valuable insights into the role of Al in
academic writing and offers recommendations for integrating Al tools without
compromising skill development.

Keywords: Educational technology, Artificial intelligence, Language learning, Writing,
improvement, Academic writing, Over-reliance on Technology.

INTRODUCTION

The integration of artificial intelligence (Al) into education has fundamentally
transformed how students approach academic tasks, particularly writing. Al writing
assistants, such as Grammarly, QuillBot, and GPT-based tools, are now widely used
by students to improve grammar, style, and content generation. These tools offer
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instant feedback, helping users correct errors and refine their writing more
efficiently. According to Smith (2021), AI writing assistants have become
particularly popular among non-native English speakers, as they provide
personalized, real-time feedback that helps users avoid common mistakes.
However, while Al tools are undeniably beneficial for surface-level improvements
in grammar and structure, there is growing concern about their impact on students’
long-term writing skills. Adams (2020) highlights that over-reliance on these tools
could hinder the development of critical thinking, creativity, and self-editing
abilities, raising questions about their role in academic learning.

The increasing dependence on Al tools among students has sparked debate
among educators and researchers. While Al tools can reduce cognitive load and
enhance productivity, they might also encourage a passive approach to writing.
Miller (2019) notes that students who frequently use Al tools may fail to engage
deeply with the writing process, relying on automated suggestions rather than
developing their own critical editing skills. Similarly, Elbow (1998) emphasizes
the importance of individual voice and creativity in writing, which may be diluted
when students adopt Al-generated suggestions without reflection. Despite these
concerns, the adoption of Al tools continues to grow, particularly in academic
contexts where students are seeking ways to improve their writing under time
constraints (e.g., Jones & Brown, 2020).

While AI writing assistants have demonstrated their ability to enhance
grammatical accuracy and productivity, their long-term effects on students’
writing proficiency remain unclear. Research has shown that while these tools
help students achieve immediate improvements in their writing, they may not
necessarily foster essential skills like critical thinking, creativity, and independent
problem-solving (e.g., Ferris, 2004; Zhou & Xu, 2023). For instance, Chun (2020)
found that students who relied heavily on Grammarly often struggled to
internalize grammatical rules, raising concerns about their ability to self-correct
errors without external assistance. Moreover, most existing research focuses on
the experiences of students in Western contexts, leaving a significant gap in
understanding how AI writing tools impact students in non-Western academic
settings, such as Afghanistan. At Kabul University, where access to quality
writing instruction is limited, the use of Al tools has become increasingly
common among English Language and Literature students. However, it remains
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unclear whether these tools are enhancing or undermining their long-term writing
development.

This study is significant for several reasons. First, it addresses a critical gap
in the literature by examining the experiences of English Language and Literature
students at Kabul University, a context that has received little attention in previous
research. As Warschauer and Grimes (2008) argue, understanding the role of
digital tools in diverse educational settings is essential for developing effective
teaching strategies. Second, the study explores the dual-edged nature of Al writing
assistants. While prior research has established their benefits for grammar and
productivity (e.g., Smith, 2021; Chun, 2020), less is known about their potential
drawbacks, particularly in terms of fostering over-reliance and limiting creativity.
This aligns with Vygotsky’s (1978) Zone of Proximal Development, which
emphasizes the need for learners to engage with tasks that challenge their current
abilities, supported by appropriate scaffolding. Al tools, if overused, may provide
excessive scaffolding, preventing students from developing the independent skills
needed for effective writing.

By investigating how Al writing assistants impact students’ writing skills at
Kabul University, this study aims to provide educators with insights into how
these tools can be integrated into writing instruction without undermining skill
development. Specifically, it examines the extent to which Al tools enhance
grammar and productivity, their effects on creativity and critical thinking, and the
risks associated with over-reliance. The findings will contribute to the growing
body of literature on Al in education and offer practical recommendations for
balancing the use of Al tools with traditional writing instruction.

1. To assess the extent to which Al writing assistants improve students'

writing skills, particularly in grammar, vocabulary, and structure

2. To explore whether Al tools affect students' creativity and critical

thinking in writing

3. To determine the potential risks of over-reliance on Al writing tools

among university students

LITERATURE REVIEW
Historical Context: The Evolution of Writing Aids

The history of writing aids is long and varied, dating back to the earliest tools
used for scribing on clay tablets or parchment. With the advent of the typewriter
and word processors in the 20th century, writing technology began to substantially
influence the way people composed texts. According to Sweller (1988), Early tools
such as spellcheckers and basic grammar checkers became integrated into word
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processing software in the 1980s and 1990s, offering users unprecedented ease in
correcting common errors. However, these tools were limited in scope, primarily
functioning at the level of individual word errors or basic sentence structure.

The leap from these early tools to modern Al writing assistants represents a
significant technological transformation. Unlike traditional tools, which primarily
focused on error detection, Al writing tools are capable of understanding context,
suggesting stylistic improvements, and even generating content based on user
prompts. This shift is due to advancements in Natural Language Processing (NLP)
and Machine Learning (ML), allowing modern Al tools to process and produce
human-like text. Good fellow et al. (2014) introduced the concept of Generative
Adversarial Networks (GANs), which played a significant role in advancing Al’s
ability to generate human-like writing.

Al Writing Assistants and their Role in Education

Al writing assistants have become popular among students for their ability to
improve grammatical accuracy, vocabulary choice, and sentence structure. Tools
like Grammarly and QuillBot use machine learning algorithms to detect errors and
offer real-time corrections. According to Smith (2021), these tools are particularly
useful for non-native English speakers, as they provide instant feedback that helps
users avoid common mistakes. In an academic context, Al tools are increasingly
being used to enhance the quality of written assignments. Jones and Brown (2020)
found that students who used Grammarly saw significant improvements in their
grammar scores. However, the authors also caution that these improvements may
not translate into lasting writing skills if students rely too heavily on the tool for
error correction.

Concerns Regarding Over-Reliance on AI Writing Assistants

While AI writing tools offer clear benefits, several scholars have raised
concerns about their long-term impact on students' writing abilities. Miller (2019)
argues that students who use Al tools extensively may become overly dependent
on them, leading to a decline in their ability to self-edit and think critically about
their writing. Similarly, Adams (2020) found that while Al tools improve
productivity, they can limit creativity by suggesting formulaic or repetitive
patterns in writing.

Artificial Intelligence in Education
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The integration of Al into education has been a topic of interest for many
years. Historically, Al's role in learning environments has focused on providing
automated, personalized feedback to learners in various domains, including writing.
Luckin et al. (2016) explored the concept of "intelligent tutoring systems," which
are Al-driven platforms that offer adaptive learning experiences tailored to
individual student needs. These systems, while primarily focused on mathematical
and scientific subjects, laid the groundwork for Al writing assistants, which now
provide similar personalized feedback in the domain of writing.

A study by Warschauer and Grimes (2008) examined the use of digital
writing tools in classrooms, noting that while such tools could enhance students'
engagement with writing, they also raised concerns about over-reliance. Their
research highlighted the importance of balancing technological assistance with
traditional writing instruction to ensure that students develop essential writing
skills. This concern is echoed in contemporary discussions about Al writing
assistants, where the balance between technological aid and independent skill
development remains a central issue.

Al Writing Assistants: Grammar and Syntax

Numerous studies have demonstrated the effectiveness of Al writing assistants
in improving grammatical accuracy, particularly among non-native speakers of
English. Bitchener and Ferris (2012) emphasized the importance of corrective
feedback in second-language writing, arguing that immediate, detailed feedback can
significantly improve learners' grammatical accuracy. Al writing assistants provide
such feedback in real-time, allowing users to correct mistakes as they write. Chun
(2020) conducted a study on non-native English speakers using Grammarly, finding
that students who regularly used the tool improved their grammatical accuracy more
quickly than those who relied solely on traditional instruction.

However, several scholars express concerns about the long-term effects of
relying on Al for grammar correction. Ferris (2004) warned that over-reliance on
corrective feedback could lead to “error fossilization,” where learners become
dependent on external corrections rather than internalizing grammatical rules.
This concern is particularly relevant to Al writing assistants, which not only
correct errors but also suggest rephrasing without requiring the user to fully
understand the underlying grammatical principles.

In a similar vein, Nunan (1999) argued that language learners benefit most
from engaging with challenging tasks that push them to think critically about
language use. While Al writing assistants can make writing easier, they may also
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reduce the cognitive load required for users to engage deeply with grammatical
structures. This reduction in cognitive effort could inhibit the learning process, as
users may come to rely on the Al to resolve issues they would otherwise need to
solve independently.

Al Writing Assistants and Writing Coherence

Coherence, or the logical flow of ideas in a text, is another area where Al
writing assistants have made significant strides. Tools like Grammarly and
ProWritingAid offer suggestions not only for sentence-level corrections but also
for improving the overall structure of a document. These tools analyze the
organization of paragraphs, the connections between ideas, and the transitions
between sentences, offering users suggestions on how to improve the logical flow
of their writing.

Kellogg (1994) explored the cognitive processes involved in writing, noting
that organizing ideas into a coherent structure is one of the most challenging
aspects of the writing process. Al writing assistants can alleviate some of this
cognitive burden by identifying areas where the logical flow breaks down and
offering specific suggestions for improvement. Liu (2022) conducted a study
examining the use of Al writing tools among professional writers, finding that
these tools were particularly effective in helping users improve the clarity and
coherence of technical documents.

However, there is some concern that these tools might oversimplify the
revision process. Flower and Hayes (1981) introduced the cognitive process
theory of writing, which emphasizes the importance of deep, iterative revision as
part of the writing process. Al writing assistants, by offering quick fixes for
coherence issues, may encourage users to make surface-level revisions without
engaging in the deeper, more reflective revisions that are necessary for producing
high-quality writing. Sommers (1980) argued that meaningful revision involves
more than just fixing surface errors; it requires writers to rethink and reshape their
ideas, a process that may be undermined by the "quick fix" mentality encouraged
by Al tools.

Creativity and AI-Generated Text

The role of Al writing assistants in fostering or hindering creativity is a
subject of significant debate. Creativity in writing involves not only the generation
of new ideas but also the ability to express those ideas in unique and compelling
ways. Al writing assistants, particularly those powered by models like GPT-3 and



Journal of Research in Education  Vol. 1 2024 103

GPT-4, can generate human-like text, offering writers potential solutions to
writer’s block or providing alternative ways of phrasing ideas. McWilliams (2021)
found that writers using Al tools were able to generate content more quickly and
overcome creative blocks more effectively than those who did not use these tools.

However, critics argue that Al-generated text often lacks the depth, nuance,
and emotional resonance that human writers bring to their work. Elbow (1998)
emphasized the importance of voice in writing, arguing that the best writing
reflects the unique perspective and personality of the author. Al-generated text,
while often grammatically correct and coherent, can feel impersonal or generic,
lacking the distinct voice that characterizes truly creative writing.

Moreover, there is concern that over-reliance on Al for content generation
could stifle creativity. Amabile (1996) proposed the componential theory of
creativity, which suggests that creativity arises from a combination of domain-
relevant skills, creativity-relevant processes, and intrinsic motivation. By
outsourcing some of the creative processes to Al, writers may reduce the amount
of cognitive effort and intrinsic motivation they invest in their work, potentially
diminishing their creative output over time. Zhou and Xu (2023) found that
writers who relied heavily on Al-generated content were more likely to produce
formulaic, uninspired writing compared to those who generated content
independently.

Cognitive Load and Learning

The concept of cognitive load is critical in understanding how Al writing
assistants impact the writing process. Sweller (1988) introduced cognitive load
theory, which suggests that the human brain has a limited capacity for processing
information, and reducing cognitive load in one area can free up mental resources
for other tasks. Al writing assistants, by automating tasks such as grammar
correction and sentence rephrasing, can reduce the cognitive load associated with
writing, allowing users to focus more on higher-order concerns such as content
and creativity.

However, as Kirschner et al. (2006) point out, minimizing cognitive load too
much can also hinder learning, particularly when learners are not required to
engage in the effortful process of problem-solving. In the context of writing, if Al
writing assistants handle too much of the cognitive burden, users may not develop
the skills necessary to identify and correct their own errors. This aligns with
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Vygotsky’s (1978) theory of zone of proximal development, which emphasizes
the importance of learners engaging with tasks that are just beyond their current
abilities, with appropriate scaffolding to support their development. Al writing
assistants, by providing too much scaffolding, may prevent learners from fully
engaging in this critical learning process.

The Ethical Implications of AI in Writing

Al writing assistants also raise important ethical considerations, particularly
in academic and professional contexts. Howard (1995) introduced the concept of
"patchwriting," where writers rely heavily on paraphrasing and rewording existing
texts without fully understanding the content. The ease with which Al writing
assistants can generate and rephrase text raises the risk of patchwriting, as users
may be tempted to accept Al-generated suggestions without critically engaging
with the material.

Additionally, there are concerns about authorship and originality. Lanier
(2014) and Carr (2010) have both argued that over-reliance on Al tools could lead
to a diminished sense of authorship, where users no longer feel ownership over
their writing. This raises questions about intellectual property and the ethical use
of Al-generated content, particularly in contexts where originality and personal
expression are highly valued.

Impact on Writing Coherence and Organization

Writing coherence, or the logical flow of ideas, is another area where Al tools
have demonstrated utility. Tools like Grammarly and Pro Writing Aid not only
correct sentence-level errors but also analyze paragraph organization and suggest
improvements for logical flow. Liu (2022) found that professional writers using
Al tools reported significant improvements in the clarity and coherence of their
technical documents. Similarly, Kellogg (1994) noted that reducing cognitive load
through such tools can allow writers to focus on higher-order concerns, such as
idea development and argumentation.

Despite these benefits, critics argue that Al tools may oversimplify the
revision process. Flower and Hayes (1981), in their cognitive process theory of
writing, emphasized that meaningful revision involves rethinking and reshaping
ideas rather than merely fixing surface-level errors. This concern is echoed by
Sommers (1980), who argued that quick fixes encouraged by Al tools could
discourage deeper, iterative revisions essential for high-quality writing.
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Creativity and Critical Thinking in Writing

The relationship between AI writing tools and creativity is a subject of
ongoing debate. On one hand, tools powered by advanced models such as GPT-3
and GPT-4 can assist writers by generating ideas, rephrasing text, and overcoming
writer’s block. McWilliams (2021) found that writers using these tools were able
to produce content more quickly and overcome creative stagnation more
effectively than their counterparts who did not use Al

On the other hand, critics argue that Al-generated content often lacks
originality and depth. Elbow (1998) highlighted the importance of voice and
individual expression in writing, which may be diluted by Al-generated
suggestions. Furthermore, Amabile (1996), in her componential theory of
creativity, suggested that creativity arises from a combination of domain-relevant
skills, creativity-relevant processes, and intrinsic motivation. By automating parts
of the creative process, Al tools may reduce the cognitive effort and intrinsic
engagement required to produce truly original work. Zhou and Xu (2023) found
that writers who heavily relied on Al-generated content were more likely to
produce formulaic and uninspired writing compared to those who approached
writing independently.

Over-Reliance on AI Writing Assistants

A recurring theme in the literature is the risk of over-reliance on Al tools.
Miller (2019) argued that extensive use of Al writing assistants could lead to a
decline in students' ability to self-edit and think critically about their own writing.
Similarly, Adams (2020) found that while Al tools improve productivity, they
may encourage students to accept suggestions passively, limiting their
engagement with the writing process. This concern is supported by Howard's
(1995) concept of "patchwriting," where writers rephrase content without fully
understanding it, a behavior that Al tools may inadvertently encourage.

From a theoretical perspective, Vygotsky’s (1978) Zone of Proximal
Development highlights the importance of learners engaging with tasks just
beyond their current capabilities, with appropriate scaffolding to support their
growth. While Al tools can provide such scaffolding, they risk becoming a crutch
if overused, preventing students from developing the independent skills needed to
navigate challenging writing tasks. Similarly, Kirschner et al. (2006) noted that
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excessive cognitive load reduction through external aids could hinder deep
learning, as learners are not required to engage in effortful problem-solving.

This review highlights the dual-edged nature of Al writing assistants: while
they enhance grammatical accuracy and productivity, they may undermine deeper
learning processes, such as creativity, critical thinking, and independent problem-
solving. The current study addresses these gaps by investigating the impact of Al
writing assistants on the writing skills of English Language and Literature
students at Kabul University, focusing on their potential to enhance or impede
long-term skill development. By drawing on Cognitive Load Theory and
Vygotsky’s Zone of Proximal Development, this research aims to provide a
nuanced understanding of how Al tools influence the writing process and offer
recommendations for their effective integration into academic settings.

Although existing studies provide valuable insights into the benefits and
limitations of Al writing assistants, several gaps remain. First, most studies focus
on short-term improvements in grammar and coherence, with limited attention to
the long-term effects of Al tools on critical thinking, creativity, and independent
skill development. For example, Smith (2021) and Jones and Brown (2020)
highlight the immediate benefits of tools like Grammarly but do not explore
whether these improvements translate into lasting writing proficiency. Second,
there is little research on the experiences of students in non-Western academic
contexts, such as Afghanistan, where access to Al tools and writing instruction
may differ significantly. Third, while several scholars have raised concerns about
over-reliance on Al, few studies have examined how educators can balance the
use of Al tools with traditional writing instruction to mitigate these risks.

METHODOLOGY

This study used a quantitative research design, with data collected through a
structured questionnaire. The questionnaire was designed to assess students' use of
Al writing assistants, their perceptions of the tools' impact on their writing skills,
and their concerns about over-reliance on Al. The participants of this study were
100 students from the Department of English Language and Literature at Kabul
University. These students were selected from a larger population of
approximately 250 second- and third-year students in writing classes of English
department. The study used a stratified random sampling method to ensure
representation across both second-year and third-year students. The population
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was first divided into two strata based on academic year (second and third year).
From each stratum, a proportionate number of students were randomly selected to
achieve a final sample size of 100 participants (60 second-year students and 40
third-year students). This approach ensured that the sample accurately reflected
the composition of the target population while reducing potential biases in
participant selection. All participants were in their second or third year of study
and were enrolled in writing courses where the use of Al writing assistants was
either required or encouraged. A structured questionnaire was used to collect data
from the participants. The questionnaire was divided into four sections. The first
part was about demographic information. For example, Age, gender, academic
year, and frequency of Al tool usage were included in this part. The second part
was about the usage of Al writing assistants. This part finds about the types of Al
tools used (e.g., Grammarly, QuillBot, GPT), frequency of use, and reasons for
using Al tools (e.g., grammar correction, style improvement, content generation).
The third part was about the perceived impact on writing skills. A Likert scale (1
= Strongly Disagree to 5 = Strongly Agree) was used to measure students'
perceptions of how Al writing assistants affected their grammar, vocabulary,
creativity, and overall writing skills The last part find concerns about over-
reliance on Al tools in writing skill. Open-ended questions explored students'
concerns about becoming too dependent on Al tools for writing tasks. As the
students' writing teacher, I distributed the questionnaires during class. I provided
an explanation of the study's purpose and assured students that their responses
would remain anonymous. The completed questionnaires were collected after 20
minutes. The data were analyzed using descriptive and inferential statistics.
Frequencies and percentages were used to describe the demographic
characteristics of the participants and their usage of Al writing assistants. Means
and standard deviations were calculated for the Likert scale items. Pearson
correlation coefficients were used to examine the relationships between the
frequency of Al tool usage and perceived improvements in writing skills. The
open-ended responses were analyzed using thematic analysis to identify common
concerns regarding Al tool over-reliance.

RESULTS AND DISCUSSION

The data were collected from the 100 participants. Out of the 100
participants, 56% were females and 44% were males. The majority of the
participants were between the ages of 19 and 22. In terms of academic year, 60%
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were second-year students, and 40% were third-year students. Regarding the use
of AI writing tools, 40% of the students reported using Grammarly, 30% used
QuillBot, 15% used GPT-based tools, and 15% used other Al writing assistants.
Most students (70%) used these tools at least once a week, while 30% used them
less frequently.

Usage of AI Writing Assistants

The majority of students (65%) used Al writing assistants primarily for
grammar correction, while 20% used them for improving sentence structure and
style. Only 15% of the participants used Al tools for content generation, such as
brainstorming or drafting. This indicates that most students relied on Al tools for
surface-level improvements rather than for more creative aspects of writing.

Perceived Impact on Writing Skills

The results showed that students generally perceived Al writing assistants as
beneficial for improving specific aspects of their writing. The mean score for
grammar improvement was 4.3 (on a scale of 1 to 5), indicating that students felt
Al tools were effective in reducing grammatical errors. However, the mean score
for creativity was only 2.8, suggesting that students did not believe Al writing
assistants contributed significantly to their creative writing abilities.

The correlation analysis revealed a moderate positive relationship (r = 0.58, p
< 0.01) between the frequency of Al tool usage and perceived improvement in
grammar. However, there was no significant correlation between Al tool usage
and perceived improvement in creativity (r = 0.12, p > 0.05). This suggests that
while Al writing assistants are effective in helping students produce
grammatically correct texts, they may not foster more complex writing skills, such
as critical thinking or creativity.

Concerns about Over-Reliance

The thematic analysis of the open-ended responses revealed several concerns
about over-reliance on Al writing tools. Many students (45%) expressed worry
that frequent use of Al assistants might reduce their ability to self-correct errors.
One student noted, "I rely too much on Grammarly to fix my mistakes, and I'm
afraid I'm not learning from them." Another common concern was that Al tools
might limit creativity, with one participant stating, "The suggestions from Al
sometimes make my writing feel too formal or robotic. I feel like I'm losing my
personal voice."
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DISCUSSION

The findings of this study align with previous research that highlights both
the benefits and limitations of Al writing assistants. While students at Kabul
University clearly benefit from the grammar and productivity enhancements
provided by these tools, there are significant concerns about over-reliance and the
potential for reduced engagement with the writing process. This is consistent with
Miller (2019) and Jones and Brown (2020), who similarly found that students
often depend on Al tools for surface-level corrections at the expense of deeper
learning and creativity.

One of the key findings was that students perceived Al tools as highly
beneficial for improving grammar, with a mean score of 4.3 on the Likert scale.
This aligns with previous studies, such as Smith (2021) and Jones and Brown
(2020), who also reported that Al tools like Grammarly significantly enhance
grammatical accuracy. These results support the application of Cognitive Load
Theory (Sweller, 1988), as Al writing tools reduce the cognitive burden associated
with error correction, allowing students to focus more on content development.
However, this cognitive relief may come at a cost, as the findings also revealed
that students felt Al tools did not contribute significantly to their creativity or
critical thinking, with a mean creativity score of just 2.8. This echoes concerns
raised by Miller (2019) and Adams (2020), who warned that reliance on Al tools
might limit opportunities for deeper engagement with the writing process.

The study also highlights the risks of over-reliance on Al writing assistants.
Nearly half of the participants (45%) expressed concerns that frequent use of these
tools could reduce their ability to self-correct errors and engage critically with
their writing. This finding resonates with Howard's (1995) concept of
"patchwriting," where users paraphrase or accept Al-generated suggestions
without fully understanding the underlying content. Additionally, Vygotsky’s
(1978) Zone of Proximal Development suggests that while scaffolding is
necessary for learning, excessive reliance on external aids like Al tools can hinder
the development of independent skills. These findings emphasize the importance
of balancing the use of Al writing assistants with traditional methods of writing
instruction to ensure the development of higher-order skills such as creativity,
critical thinking, and self-editing.
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Furthermore, while Al tools were found to improve surface-level aspects of
writing like grammar and coherence, their impact on deeper, iterative processes
such as revision and idea development was limited. This observation aligns with
Flower and Hayes' (1981) cognitive process theory of writing, which highlights
the importance of meaningful engagement with revisions to produce high-quality
writing. The study’s results suggest that students using Al tools may focus on
quick fixes rather than engaging in reflective, iterative revision processes.
Similarly, Amabile’s (1996) componential theory of creativity underscores the
importance of intrinsic motivation and cognitive effort in creative tasks, both of
which may be diminished when AI tools automate significant portions of the
writing process.

In conclusion, the study expands on existing research by providing evidence
from a non-Western academic context, specifically the experiences of students at
Kabul University. While the findings reiterate the immediate benefits of Al
writing assistants in improving grammar and productivity, they also underscore
the long-term risks of over-reliance, such as reduced critical thinking and
creativity. These results contribute to the growing body of literature advocating
for the balanced integration of Al tools into educational settings. Educators should
focus on teaching students to use Al tools as supplementary aids rather than
replacements for their cognitive and creative efforts, ensuring that students
develop the independent writing skills required for academic and professional
success.

CONCLUSION

This study explored the impact of Al writing assistants on the writing skills
of English Language and Literature students at Kabul University, focusing on
their perceived benefits and potential drawbacks. The findings revealed that while
these tools significantly improve surface-level writing skills, such as grammar and
coherence, their influence on deeper aspects of writing, such as creativity and
critical thinking, is limited. Moreover, concerns about over-reliance on Al tools
highlight the need for a balanced approach to their use in educational settings.
These observations are consistent with Cognitive Load Theory, which underscores
how Al tools reduce the cognitive burden of error correction but may also hinder
the development of independent writing skills if overused. Similarly, Vygotsky’s
Zone of Proximal Development emphasizes the importance of engaging students
with tasks that challenge their abilities, while offering appropriate scaffolding.
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The study contributes to the growing body of literature on the role of Al in
writing instruction by providing evidence from a non-Western academic context,
an area that has been relatively underexplored. It highlights the importance of
integrating Al tools into writing courses in ways that enhance, rather than replace,
critical aspects of the writing process. Educators should focus on teaching
students to use Al writing assistants as supplements to their writing processes,
encouraging them to engage critically with the tools’ feedback and to prioritize
the development of their creativity, critical thinking, and self-editing skills.
Writing instruction should also include explicit lessons on grammar, style, and
revision to help students internalize the mechanics of effective writing and reduce
dependency on Al tools.

Finally, the study emphasizes the need for further research, particularly
longitudinal studies that examine the long-term effects of Al tool usage on writing
proficiency. Future research should also explore innovative strategies for
integrating Al tools into writing pedagogy to ensure that students benefit from
their capabilities without compromising their skill development. By addressing
these gaps, educators and researchers can better understand how to leverage Al
writing assistants to complement traditional instruction, ultimately fostering
independent, creative, and proficient writers.
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Abstract

Translation has become important in modern linguistic and cultural studies, yet it
remains a difficult and most awaiting attempt. This study explores the strategies adopted
by the translator in rendering the meaning of the source language (Nepali) text into the
target language (English). Mainly, it observes the translation of a Nepali essay 'Ke Nepal
Sano Cha?' written by Laxmi Prasad Devkota into English text 'Is Nepal Small?' by
Govind Raj Bhattarai. I employed a corpus based research design utilizing parallel
corpora of the Nepali essay into English versions of the text. The data for the study were
derived from both versions of the essay, with observation serving as the primary method
of data collection. The analysis identifies several frequently utilized translation
strategies, including translation by more general terms, translation by neutral terms,
translation using loan words with or without explanations and sense-based translation.
The findings present the challenges essential in the translation process, emphasizing
issues related to lexical, cultural and contextual equivalence. These findings highlighted
the intrinsic difficulty achieving exact translation which resulted because of the cultural
and linguistic nuances embedded in languages. The study suggested that proper
translation involve a deep understanding of the source and target languages as well as
their corresponding cultural contexts. These intuitions have implications for improving
translation practices and strategies in future linguistic and literary endeavors.
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Introduction

Translation is at the center of human civilization. Dam, Bregger, & Zethsen,
(2019) state that “Translation as an activity, a phenomenon, a concept is of course
as old as mankind, and has been and will continue to be part of human life
regardless of the existence or not of a scholarly field ”(P.1) Translators change the
given linguistic system (in the source language) into one that they can somewhat
customize to their preferences (in the target language) during the translation
process(Popovi’c, 2019). Translation is the process of encoding the meaning and
form of the source language into the target language using the source language's
decoded meaning and form. We are in a situation where we have to translate or
die. With the growth of globalization, the need for translation has increased. To
make the literature produced in one language readable for people other than that
particular language translation is a must.

The discipline of translation studies is relatively new (Munday, 2010). While
the practice of translating has a long history, the formal academic study of
translation only gained prominence in the second half of the 20th century
(Munday, 2001). Before the 1960s, translation was often treated as a language
learning activity rather than a distinct field of study. It was frequently used in the
grammar-translation method of language instruction, where students translated
disconnected sentences to show their understanding of grammatical rules.
Translation studies emerged as a separate discipline through the influence of many
key developments.

Translation studies has increasingly drawn on concepts and methodologies
from wide range of disciplines, including linguistics, cultural studies, philosophy,
sociology and history(Munday,2010).Contemporary translation studies 1is
characterized by a movement from prescriptive approaches to descriptive ones,
emphasizing on analyzing what translation actually looks like in practice. There is
now more emphasis on understanding the translator’s role, decision-making
processes and sociocultural context(Nzimande,2023)

Translation has been used to transfer written or spoken source language texts
to equivalent written or spoken target language texts. According to Ordudari (
2007, P.1) the purpose of translation is to reproduce various kinds of texts in
another language and thus making them available to wider readers.” Translation is
the process of rendering the meaning of the source language in the target
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language. With growing trend and demand of globalization translation is
broadening its scope and area. Literary translation is a intricate process of
regenerating the given text in a unique from that involves the examination of
layers of meaning and rewriting them in the target language (Adhikari,
2019)."Translation of the literary text is very challenging since literary texts are
loaded with emotions and feelings of the author. These texts contain ideas that are
related to the culture of the source language and as a translator one has to give the
same sense to the text. Translation is done with many languages and in Nepal the
translation is supposed to begin in the early 1970s nearly four decades after the
first appearance of modern writing in Nepali (Adhikari, 2017).

The most challenging aspect of translation is to translate the culture specific
terms and the greater the differences between the languages, the more difficult it
become to translate and the more cultural overlap between them the less the
translation problems occur (Daghoughi & Hashemian 2016) .The interlingual
translation is bound to reflect the translator’s own creative interpretation of the SL
(Bassnett 2005, p 86).

Translation is not an easy task, it needs meditation, skill, and knowledge of
the language if it is not done with full care many issues can be generated. Since a
translation technique is used to convey the meaning of text fragments, a
translation method is used in relation to the entire text. The methods are
considered justified, unjustified, or incorrect in terms of their intended purposes
since they can be validated in a specific setting (Molina, L. and Albir, H. A.
2002).

According to Popovic (2019) the following issues can be noticed with the
translated version of the text in English which he named as negative shift:

(1) mistranslation of information;

(2) ‘subinterpretation’ of the original text;

(3) superficial interpretation of connections between intentional correlatives.
(as cited in Bassnett 2005 P. 119)

I think these issues remain in translation because of the cultural gap between
the language and the lack of competence on the part of translator while attempting
to translate. Translators need to understand the culture, words, and many other
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areas of both languages. In this regard we can say a good translator must be a
good bilingual who has knowledge of both knowledge and culture. For Neupane
(2020) to be a good translator bicultural understanding is required on the part of
the translator. Neupane (2020) define culture as, ‘Culture refers to customs, arts,
social institutions, rituals and rites of a particular group of people.” The literary
texts always contain several cultural terms in them and the translator struggles
most to find the parallel terms in the target language so that the meaning and the
impact that the source language text has created upon the audience can be
maintained in the target language.

Similarly, the translation of the proverb is the other challenging issues for the
translators. Neupane (2021) defines proverbs as brief, witty, idiomatic, popular
and pithy expressions, based on accumulated folk experiences and there is not any
ultimate method and/or model of translation. Regarding difficulty in translating
the proverbs Neupane (2021) further mentions ‘Since proverbs are epigrammatic
in the cultural history and so figurative quality of all of the proverbs cannot be
translated by using a single strategy.” The figurative language of the proverbs and
illocutionary function and perlocutionary function that it serves make it more
difficult to translate. Translation is a very meticulous task according to Belloc (as
cited in Bassnette, 2005) mentions general rules for translation of the text.
Translator should consider the work as an integral unit. The other rule that is put
forward is regarding the translation of idioms. The idiom need to be translated by
idiom we can’t translate idiom by word to word translation. Similarly, the
translation should truly understand the intention of the source language text writer
and this helps in getting more equivalent translation. Similarly, translator should
be careful about the words or structure that may appear in both the languages.
Most important of all is translator should not ornament. The translator should not
use his intention and feelings with the text and exaggerate the ideas that are
present in one language to other.

In this research I have attempted to find out the various strategies that the
translators have adopted in the process of translating an essay written in Nepali by
Laxmi Prasad Devkota translated into English by Govind Raj Bhattatrai. Through
a sample text I wanted to explore the techniques that the translator has followed
which in long run be useful for the translators who to adopt in the translation
process.
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I have realized that the translation is difficult task as expressed by
Rabassa, (2005). I attempted to translate one of the text as an assignment during
M.Phil program and realized the difficulty in the process for that reason to explore
what strategies the translators use during the process of translation. Though it
sound simple to look at but as we delve into the literature we realize the real
difficulty that we encounter during this process. So, through this attempt I wanted
to find out the strategies that the translators actually adopted in this process. This
study will be useful for the green translators who attempt to translate the literary
text to English. The findings will be helpful for finding out the challenges that the
translator face and the attempt that they make in the process of translation.

Methods and strategies adopted to translate the text

Every translator has their own methods of translating the texts from source
language to the target language. According to Newmark (as cited in Orudari 2007)
the strategies that a translator adopts is word for word translation. When two
languages have equivalent word in both languages this strategy is applied.
Students pause when facing difficulties in understanding English text, were
striving to accommodate the equivalent terms in the foreign language, and were
struggling with their spelling when translating (Swar & Mohsen, 2023).

Free translation
Idiomatic Translation
Communicative Translation

1. Word-for word translation
2. Literal Translation

3. Faithful translation

4. Semantic translation

5. Adaption

6.

7.

8.

The translator employs a range of strategies to render the source text into the
target language effectively. One such strategy is translation by a more general
term, wherein the translator selects a word or phrase that closely aligns with the
meaning of the source language (SL) text, though it may lack exact equivalence.
Additionally, the translator may opt to replace the SL terms with more neutral or
less expressive words, particularly in instances where cultural or contextual
differences make direct translation challenging. Another commonly employed
strategy involves the use of loanwords from the SL, often accompanied by brief
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explanations to clarify their meaning in the target language (TL). Furthermore,
when certain ideas or expressions are deemed untranslatable due to linguistic or
cultural disparities, the translator may resort to paraphrasing, reformulating the
content to convey the intended meaning while maintaining coherence in the TL
text. These strategies collectively highlight the translator’s adaptive approach to
addressing the complexities of cross-linguistic and cross-cultural translation.

If the terms are impossible to find in the target language and cannot explain
some time the translator avoid it but the care must be taken to render the meaning
and the sense must be preserved. And translators sometimes have to add the ideas
associated with the text for making the sense clear to the readers in the TL.

Methodology

This study was conducted with a purpose to find out the strategies that the
translator adopts during the translation of the text from Nepali into English. The
corpus of this article was ke nepal saano cha? written by Laxmi Prasad Devkota
and its translated version ‘Is Nepal Small’ by Prof. Dr. Govind Raj Bhattarai. |
have followed qualitative Research approach under which I have adopted corpus
based research design. I have compared the texts manually to find the equivalence
and properties of translation associated with them. I have used the transliteration
for mentioning the terms in source language.

I followed corpus-based research design which uses secondary sources of
data that include original and translated versions of the selected essays. I collected
the words that are used in the source language and their translated versions in the
target language texts. I used random sampling procedure to select the words.
Overall impression was also considered while selecting between the terms for
analysis. The comparison was then done to derive the finding by using qualitative
approach to analyze and interpret the data in order to reach the conclusion. This
paper is targeted to the descriptive study on the basis of comparison of two
versions i.e. original version of Ke Nepal Sano Cha in Nepali and translated
version Is Nepal Small? in English.
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Source materials

The study has used the Nepali version and the English version of the texts
assigned. The original text written by Laxmi Prasad Devkota which is taken from
Laxmi Nibandh Sangraha entitled ‘Ke Nepal Sano Chha?’ This is a powerful and
patriotic essay that challenges the perception of Nepal as a small and insignificant
country. Devkota is a celebrated figure in Nepali literature, uses this essay to
highlight the unique qualities and strengths of Nepal, despite its geographical size.
The text is the explanation of the patriotic feeling of the author towards his
motherland. The author uses hyperbole and exaggeration to describe his feeling
towards the nation. The use of metaphors is one of the key characteristics of the
source text. The choice of words spellbound the readers as they read. The text
contains typical Nepali words as well which needs some explanation even for the
readers from the same language creates a different feeling towards the readers in
the source text.

This essay has been translated by Prof. Dr. Govind Raj Bhattarai, a
prominent literary figure in translation and widely regarded as a pioneer of
translation in Nepal. The translator has sought to capture the essence of the
original text, evoking emotions and sentiments akin to those intended by the
source language author. However, an exact translation is inherently challenging,
as language is deeply intertwined with culture, and cultural nuances are among the
most difficult elements to convey. Due to linguistic disparities in vocabulary,
grammar, and the emotional resonance of the text, achieving a perfect translation
is unattainable. In such instances, the translator has prioritized conveying the
meaning and essence of the original text rather than adhering to a literal, word-
for-word translation. In this study I have studied various strategies that the
translator has adopted while translating the essay Ke Nepal Sano chha?. 1 am
using the framework that Orudari has identified regarding the translation and
figuring out some additional strategies that the translator has adopted. I am
particularly looking into how the gap those two languages have due to its culture
and what strategies the translator has used to bridge this gap in terms of
translation by more general terms, neutral terms, and loan words. What is the
situation of the onomatopoeic words, how are pronominal forms translated and the
strategies like omission and insertion used in the translation process.
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Findings and Discussion

‘Ke Nepal Sano Chha?’ is the essay written by great poet Laxmi Prasad
Devkota. He is considered as the greatest poet for his contribution in the field of
literature in Nepal. His literary works are overloaded with love, emotions and
patriotic feelings (Adhikari, 2020). This essay is an example of his masterpiece.
The author has included exaggeration and hyperbole to prove his rhetorical
question. The use of language used to praise the nation is the most challenging
aspect of translation. Similarly, the skill that the author contains to use the words
to mention in detail about the ideas he wants to prove creates problems for anyone
who would like to translate his texts.

The translator, Pro. Dr. Govind Raj Bhattarai, has done justice to the text in
the process of translation to bring it in the final shape. We know translation of the
text from one language to the other is a great challenge as it contains cultural
specific terms, gaps in terms of ideas, and the variation in concepts. But the author
has done full justice while translating the text. The author used word for word
translation technique in most of the cases however it's not always possible to
follow only that strategy so there are many other strategies' that seems to be used
to reduce the gap between the languages and convey the meaning in the target
language maintaining the same sense. The author has tried his best to create the
same emotion for the readers in English language that the original author was able
to create upon the first language users. The following sections explain the
strategies the translator has used in translation.

Translation by a more general term

One of the greatest challenges for the translator is to find the exact word with
the same feeling in the target language. For Newmark (2003) literal translation
becomes increasingly difficult and finding is difficult. If that gap is found the
translator compensates for that gap by replacing the term with a more general
term. The interpreter has utilized general terms because of the absence of explicit
ones to replace the SL expressions. The models in table 1 demonstrate that SL
expressions are subordinates to the TL superordinate, which have been utilized to
supplant SL subordinates.

For example, khadilo in SL refers to very compact things when they are kept in
some vessels. This typical term cannot be translated that way in the TL so the
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translator has used the term Solid for bridging the gap. Likewise, the word
bishwaprem which can be translated as world love but is translated as philanthropy.

Table 1

Use of More General Terms during Translation

Source Language terms Target Language terms
Mohani charm
Awahawaa characteristics
Pakahndipan hierocracy
Grishma garam cool spring
Nileko swallowed
Chasmaa spectacles
Ekanase monotonous
Nitya close
ghotlirahekaa meditating

Table 1 presents the occurrences of the words in the target language where
the exact translation is not possible. The translator has replaced the words with
more general term while representing in the target language.

Translation by neutral terms/less expressive terms

The translator has used less expressive terms to convey the propositional
meaning of source language into target language. This resulted because of the gap
between the languages and may cause the variation in the meaning conveyed by
the text. For example, the word chandijibre is translated as sliver lips, to convey
the meaning in the TL texts.

Table 2
Translation by Neutral terms/less Expressive Terms
Source Language Terms Target Language Terms
Chandijibhraa silver lips
Magaj mind
EkohorogaaDhaa monotonous
barsanChha descends
Dagurdaichan flowing
grishma garam cool spring
bokre niyama shallow laws
Jaatii (ethnic) people
Niilekaa(mugged) swallowed

Lawaj(tone) language
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Table 2 presents that the terms like magaj, jatti from the source text is
translated in the Target language by representing with the neutral or less
expressive terms into mind, people as the exact word is not possible to find in the
target language.

Translation by loan terms (plus explanation)

This strategy is adopted by the translator when there are terms that do not
have any equivalent terms in the target language. This is mostly done with the
proper nouns and words associated with a particular culture. The following table
shows the list of the words that are borrowed in the target language. These words
are not translatable in the target language. So, the translator has kept the words
same by transliteration and the word is explained in the footnotes.

Table 3
Translation by Loan Terms (plus explanation)
Source Language Terms Target Language Terms
rani banaima rani banaima
Saarangi Saarangi
Baimatraa Baimatraa
Amarballari amarballari
Sabitri sabitri
Kantipuri Kantipuri
Gauri Shankar Gauri Shankar
Banakali Banakali
Thakurbaba Thakurbaba

Table 3 shows the words translator has borrowed from the source language as
he translated the words that are not found in the target language. The words are
kept same in the target language but the author has supported with the explanation
for better understanding the meaning and the concept of the text.

Translation by loan terms (without explanation)

The translator has kept many of the words as they are in the translated text,
which I find a great challenge for the readers in the target language. Many of these
words are translatable in English but the translator has kept them as it is. For
example, the word pipal is not translated as the name of the tree and the word
contains some religious aspect for the readers in Source Language but the
translated version missed that emotional feeling. Similarly, the term Shirbinduis
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kept as it is and there is no explanation for the word. These words can be
challenging for the readers to comprehend the aesthetic quality associated with
them. The following table shows such words:

Table 4
Translation by Loan Terms (without explanation)
Source Language Terms Target Language Terms
Pipal peepul
Angrezibaz Angrezibaz
Shirabindu shirbindu
Bindu bindu
Omkar Omkara
Kalidas Kalidasha
Shankuntala shakuntala
Gandharbha gandarbha
bagmati Bagmati

Table 4 presents the other strategy that the translator used for rendering the
meaning of the source language terms in the target language. The author has kept
the words same in the target language as it was in the source language. Most of
the nouns fall in this category where these words are kept as the same in the target
language. I feel this is most problematic for the readers to comprehend the
meaning in the target language.

Translation of onomatopoeic words:

According to Chiarantano (2006)," Onomatopoeic words mimic the sound
they represent and the sound of the word imitates the object makes." The source
language contains numerous onomatopoeic words in source language texts. In
fact, after reading these two versions of the texts I realized that source language
texts are rich in using onomatopoeic words. The words that are used in the source
language texts are jhilimili, kringmiring, jhalkaajhalki, farfaraaii, jharjhar,
sarsar, jhilikkajhilikka .‘The author used these words in SL for showing emphasis
in particular action or feeling. Many of these words are missed out in the
translated version of the texts. However, for some words the author has attempted
to translate the sense in the target language as the word jhalkaajhalki is translated
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as glimpses in the TL and others are not translated. Likewise, the word jharjhar in
SL text as mountain springs in TL text.

Table 5

Translation of Onomatopoeic Words

Source Language Terms Target Language Terms

Jhilimili
kringmiring, -—-
Jjhalkaajhalki Glimpses
farfaraaii -
Jharjhar mountain springs
sarsar, -

Jhilikkajhilikka —

Table 5 presents the list of the onomatopoeic words that are found in the
source language text. Onomatopoeic words are most difficult to translate as they
are language specific. So most of the onomatopoeic words are not translated and
they are missed in the target language. However, the author has translated some
onomatopoeic words as jharjhar as mountain springs, jhalkaajhalki as glimpses.
This gap ruins the real flavor of the source language in the translated text in the
target language.

Translation of the same word idea in different way

One of the major characteristics of the translated text I found is translation of
the same ideas in different way as the sentences yaha ke chaina? is found
translated as what is not available here? in one occurrence and what is not found
here? in the target language text. Similarly, words ascharya and chamatkar are
translated as wonders in TL text. Likewise, the words mutu and hridaya in SL text
are translated as heart in TL text. Similarly, the word in SL text hernu,
herdaichhan is translated as treat in the same sentence. To render the meaning in
the target language needs and for creating the good impact upon the readers the
translator may have adopted this strategy. It also reduces the monotony created by
the same word in the process of reading. Nepali language having very rich
vocabulary ma create some differences among the readers.
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Table 6
Translation of the Same Word Idea in Different Way
Source Language Terms Target Language Terms
Yaha ke chaina what is not available here
Yaha ke chaina what is not found here
ascharya wonders
chamatkar wonders
mutu heart
hridaya heart
hernu treat
herdaichhan treat

Table 6 presents the occurrences that the author in the translated followed
to keep the meaning. The same words or sentences are translated in different part
of the text differently as yaha ke chaina in the source language is once translated
as what is not available here and what is not found here. The translator has
adopted this strategy to convey the message and the keeping the source language
sense in the target language. This also reveals that source language contains many
words for the same sense as Aridiya and mutu which have one equivalent as heart
in the target language.

Translation of pronominal words

Another area of translation in which the translator faces is the translation of
the pronouns. While going through these texts I found a couple of interesting facts
related to the translation of the pronouns used by the translator. The pronoun
uslaai used in SL which is neutral in meaning is translated as /e in the TL which
gives the glimpse of gender biasness. Similarly, the noun Nepal is replaced by the
pronoun she. Along with that the translated version is found used with the
pronoun insertion as / and one to fill the gap between the SL and TL. In the third
line of the text pronouns ma and maile in SL texts are translated as / in the TL
text. This is done to render the meaning of the text as well as to fill the gap
between the two languages
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Table 7
Translation of Pronominal Words
Source Language Terms Target Language Terms
uslaai he
Nepal she
ma I
maile 1

Table 7 presents the pronominal words that are translated in English in the
translated version. ma, maile are both translated as / in the target language and
Nepal is treated as female and translated as she.

Sense translation

In many cases the gap between the first and second language is bridged by
translating the sense rather than the word for word. In this translation I noticed
several occurrences of sense translation. For example, amupam which is unique in
its meaning in SL is translated as matchless in TL. Likewise, the term ekohoro
gaaDha is found translated as monotonous dark in TL text. Likewise, the term
gamBhirgodhuli 1s translated as grave dark in the TL text. Similarly, the phrase
aankhaachimliraheko 1is translated as blind in the TL.

Table 8
Sense Translation
Source Language Terms Target Language Terms
amupam matchless
ekohoro gaaDha monotonous dark
gamBhirgodhuli grave dark
aankhaachimliraheko blind

Table 8 presents with the words that are translated in the target language by
understanding the meaning i.e. based on the sense. There may not be the
equivalent word in the target language. In this situation the author tried to bridge
the gap by translating the text based on the meaning that it conveys as anupam
into matchless and aankhaachimliraheko as blind.
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Omission or deletion

This strategy is used by the translators when the ideas or words cannot be
translatable into the TL texts or the sense remains the same. The particular idea is
not presented in the target language.

Table 9
Omission
Source Language Terms Target Language Terms
maidanidesh plain
taatoraatogulabi red rosy
nabin nabin new
kataakataa unknown

Table 9 presents the situation in which the author has deleted or omitted
during the process of translation. In the translated version the translator has used
plain in TL for maidanidesh in SL. The word desh is not translated as country in
the process. Likewise, the phrase faatoraatogulabi is translated as red rosy in TL
and during the process the equivalent word taato is not translated as /ot in the TL
text. One of the characteristics of the SL is the same word is used twice to
emphasize like nabinnabin, rang rang, kataakataa, haaiihaaii and while
translating these words the translator has either omitted the whole word or
translated only into a single utterance as the words nabin nabin is translated as
new, kataakataa as unknown in the TL.

Insertion

When the words or the ideas in the target language are found even if the
source language texts misses them it is termed as insertion. This strategy is used
to compensate the meaning in the target language text and make the reading more
adaptable. The other quality of the translation observed in the text is adding the
words or phrases in the translated texts that don’t have equivalent word in the
source language texts. The intensifiers and adverbs like 00, now, merely, entire,
and rightbelow are found being used in the translated version of the essay.
Similarly, the term feel is inserted in the TL text where it doesn't have any word
that means mahasusgarnu in SL. The word size is inserted in the TL text which
has equivalent meaning as aakaar in SL but the translator has inserted to give the
meaning how big the country is.



|128| Strategies Used in Translating a Text from Nepali to English: "A Case of Ke Nepal Sano Chha?"

Table 10
Insertion
Source Language Terms Target Language Terms
————— too
------ now
------ merely
——————— entire

The table no. 10 presents the occurrences of the words that are found in the
target language text even if these terms are missing in the source language text.
Mostly the intensifiers and modifiers are found being inserted by the translator as
too, merely, etc.

The translators used many strategies to bridge the gap for rendering the meaning
of the source language text into the target language text in the process of the
translation. It was impossible to fathom all the depth of the techniques that the
translators adopt during this process through this small scale research. This study was
based upon one short essay. Further researches are needed to explore the specific
strategies that the translators use to translate by choosing the words that falls on the
particular class. Similarly, the research is needed to be done in the texts that are
written and translated in other languages rather than only Nepali and English.

Conclusions

Translation is an intricate and demanding process that involves far more than
a mere exchange of words between languages. It requires the translator to bridge
cultural, emotional, and contextual gaps while maintaining the original text's
integrity Translation of a text is a rigorous activity one needs sound knowledge of
both the languages in this process. There are several challenges that the translator
faces in this process. As explored in this article, translation strategies such as
using general terms, neutral words, and loan terms help navigate linguistic
challenges, but they often result in compromises to the exact meaning or
emotional resonance. The translation of literary works, especially, demands skill,
cultural insight, and creative problem-solving, as demonstrated in the translation
of "Ke Nepal Sano Chha?" by Laxmi Prasad Devkota. The various strategies used
by the translator, such as omission, insertion, and sense translation, highlight the
complexities involved in preserving the essence of the source text. These
challenges arise from the cultural gap and synonymous terms of the languages.
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The translator has used word for word translation in the majority of cases and
because of which the emotions that the source text has created upon the SL
readers are tough to generate from the TL text. Many other strategies like cultural
substitution, borrowing the SL terms, omission are used by the translator during
this process. I found that the translator faced challenges that usually any translator
faces during the translation process.

References

Adhikari, B. R. (2017). Translational route between English and Nepali. Nepalese
Translation, 1(1), 1-7.

Adhikari, B.R.(2019).Creative adjustment of linguistic and textual resources in
literary  translation. Nepalese Linguistics, 34, 1-9. https://doi.org/10.3126/
nl.v34i1.41159

Adhikari, T. P. (2020). Laxmi Prasad Devkota: A Myth-taker and a Myth-
maker. Literary Studies, 33, 116-121.

Bhattarai, G. R. (Ed.). (2007). Selected Nepali essays. Sajha Prakashan.
Bassnett, S. (2005). Translation studies (3rd ed.). Routledge

Chiarantano, S.  (20006). Onomatopoeia.  Online:  www.tefl.net/esl
articles/onomatopoeia.htm.

Dam, H. V., Brogger, M. N., & Zethsen, K. K. (2019). Moving boundaries in
translation studies (p. 248). Taylor & Francis.

Devkota L.P. (2010) Laxmi nibandha sangrah. Sanjha Pustak Prakashan

Daghoughi, S., & Hashemian, M. (2016). Analysis of Culture-Specific Items and
Translation Strategies Applied in Translating Jalal Al-Ahmad's" By the Pen".
English language teaching, 9(4), 171-185.

Molina, L., & Hurtado Albir, A. (2002). Translation techniques revisited: A
dynamic and functionalist approach. Meta, 47(4), 498-512.

Munday, J. (2001). Introducing translation studies: Theories and applications.
Routledge.



130 Strategies Used in Translating a Text from Nepali to English: "A Case of Ke Nepal Sano Chha?"

Neupane, N. (2021). Cultural translation of proverbs from Nepali into English.

LLT Journal: A Journal on Language and Language Teaching, 24(2),
299-308.

Neupane, N. (2021). Cross-cultural communication of concepts in Modiain.
Indonesian Journal of Applied Linguistics, 11(1), 104-113.

Newmark, P. (2003). 4 textbook of translation. Shanghai Foreign Language
Education Press.

Nzimande, E. N. (2023). The evolution of translation theory: From prescriptive to
descriptive approaches. In N. Bakrim (Ed.), Translatology, translation and
interpretation - Toward a new scientific endeavor. Intech Open.
https://doi.org/10.5772/intechopen.1002611[1]

Ordudari, M. (2007). Translation procedures, strategies and methods. Translation
journal, 11(3), 8.

Owji, Z. (2013). Translation Strategies. Translation journal, 17(1).

Popovi'c, M. P. (2019.). On reducing translation shifts in translations intended
for MT evaluation. https://www.sdl.com/blog/sdl-cracks-russian-neural-

Rabassa, G. (2005). If This Be Treason: Translation and Its Dyscontents. New
Directions Publishing.

Swar, O., & Mohsen, M. (2023). Students’ cognitive processes in L1 and L2
translation: Evidence from a keystroke logging program. Interactive
Learning Environments, 31(10), 6696-6711.



Journal of Research in Education  Vol. 1 2024 ' 131 |

Journal of Research in Education (JoRE)
ISSN: 3059-9741
Published by: Journal of Research in Education (JORE)
A Multidisciplinary Peer Reviewed Open Access Journal
DOI: https://doi.org/10.3126/jore.v1i1.78727
Email: jore.centralcampus@gmail.com
Website: http://education.fwu.edu.np/

Evolving Living Values in an Intergenerational Contexts

Tikaram Bhattarai
Lecturer, Gaurishankar Campus, Nijgadh, Bara

trbhattaraisir@gmail.com
https://orcid.org/0009-0008-2377-0661

Abstract

This study examines how living values more especially, cooperation and respect evolve
throughout time within the framework of inter- generations. Using narrative inquiry, the
study looks at how these values have changed across the generations within extended
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differently based on age, social expectations, and external influences like globalization
and technology advancement by examining interactions among teens, adults, and elderly.
1t further states respect and cooperation, focuses on how community values have changed
over time. Purposive sampling was used to collect data, focusing on three generational
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both conventional and contemporary interpretations of these principles. Younger people
see respect as more transactional, whereas the elder generation still understands it as
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viewed social imperative of cooperation, mirrorving broader shifts in society. Findings of
the study highlight the value of intergenerational communication in preserving and
advancing living values. In order to ensure that these values continue to be relevant in a
society that is becoming more complicated and diverse, it is suggested that ethical
education programs be modified to meet the evolving nature of respect and cooperation.
The study adds to the conversation on moral growth and provides information on how
moral principles are both maintained and changed through time.
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INTRODUCTION

The Oxford Dictionary defines values as “considered to be of great worth or
importance” or principles considered valuable and important in life. It says that
life is the base and the living springs forth from it (Chander, 2000a). When the
base or the foundation is not strong enough, the structure built on that foundation
can’t be strong either, can't last long or no longer remain and ultimately may
collapse under pressure (Ibid).

By living values it literally means that the values which are applied to
conscious living and hence these are functional and operational values (Chander,
2000b). In a good model or conscience, one may lead a life with meaning in it
while he/she is constantly coming across the affair of life. In this line, Rama
(1988) states that a person needs to know the things to be done rightly not for the
sake of self but for the sake of all. These are the values in an operation or
functional are called

living values since these touch one’s life in one way or the others. “The term
initiated out of an international project forwarded by Brahma Kumaris in the year
1995 in order to celebrate the fiftieth anniversary of the United Nation regarding
values for the better world” (Tillman, 2000a). With this notion, living values are
those values which are accompanied to have a mutually harmonized society since
people at this moment are at the state of detaching from what people are supposed
to have a living being (Bhattarai, 2023).

The growing trends of selfishness, greed, aggression and violence etc are the
matter of concern which is diffusing defectively at an alarming rate (Chander,
2000b). These different types of evil thoughts keep people entangled in petty
things and retard the sound progress from all the way. In this connection, Kozul
(1995) states that the principles and philosophy encompasses the general concept
underlying common to all the people in the same way irrespective of the nation,
caste color, language and so forth. Living values are specially confronted to what
we are concerned with human civilization ensuring that the harmonious and
civilized life. These are the values making people know things rightly whatever
encountering the parts and parcels underlying in life so as to meet the need and
realities within and without.

In this study, I came through the problems which made me think over the
societal construction underlying. In line with this, Agreeing with Joshi (2010), I
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am interested in finding out the living values underlying and consequently
noticeable effects in the society that can be observed. I am concerned to see the
values that are viewed with a number of circumstances in the community.

It is observed that people often go through the values that are evolving. We
see some values are so invaluable and crucial that they are about to evaporate. In
the same way, there are such values which are not socially desirable are also
emerging day by day. Some values are really in need to transfer from one
generation to the next but may not necessarily transfer (Bhattarai, 2024). It is very
breathtaking that those values which are not socially accepted are coming into
display and those which are crucial, expected as significant, are about to be wiped
out.

In This research, I aim to explore the factors that are coming into play as the
driving force of change which results in the societal structure. Therefore, essential
values can be preserved and transferred for the upcoming generation. With this, it
is essential to address these issues and this study seeks to highlights a balanced
societal value system. This paper aimed to find out the evolving, activities and
behavior with regard to the living values respect and cooperation

LITERATURE REVIEW

A research article's literature review offers a critical synthesis of previous
studies on the subject of the inquiry, pointing out any gaps, trends, and theoretical
frameworks that guide the investigation. By addressing earlier research, theories,
and techniques employed by other academics, it contributes to establishing the
background and significance of the study (Creswell, 2014). A well-written
literature review places the current research in the context of the larger academic
discourse in addition to showcasing the researcher's expertise in the topic. One
way to evaluate the relevance of theories such as Resource Dependence Theory
(Pfeffer & Salancik, 2003) and Stakeholder Theory (Freeman, 1984) in
investigating institutional relationships and funding strategies is to review their
contributions. In addition, it provides a basis for determining the research gaps
that the study seeks to fill (Ridley, 2012).
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Major Theories to Understand Living Values

Theories help set the position of the living values for navigating the study
(Kumar, 1999). The theories used for this study are the need theory of Abraham
Maslow, social integrative theory of Emile Durkheim and the hybridization
theory.

Living Values in Need Theory. The need theory was developed by
American Psychologist Abraham Maslow (1908- 1970). This theory says that

/ \ when basic needs are fulfilled people
Infinite need unmet need opt for higher level of needs to achieve
(Gratton, 1980). The hierarchical order
of need as Maslow stated were physical
needs, safety needs, belongingness and
Values need Interest need
love, esteem needs and self-
\ / actualization 00/(Maslow, 2003).

Need theory can thus be used to identify and explore the unmet need in the
community with their further consequences (Chander, 2000b). In connection with
this, incompatible beliefs, unfulfilled desires or expectations etc. can pacify
people detaching from the mutually harmonized life and this theory explores the
insight of this type of imbalance (Maslow, 2003).

Living Values in Social Integrative Theory. Emile Durkheim (1858-1817)
was the French philosopher who set the foundation to the concept relating religion
and morality showing the direct relation in both the natural and social world
(Christians, 2005). It is flourishing in the position of the demand of societal
linkage rather than the abstract notion (Ibid). This essentially means that religion
can be the driving force in order to have the right values in practice (Ibid). Having
said so for him, society is the living stamina which encompasses its parts and
parcels of making what are required to turn into the whole societal embodiment.

Living Values in Hybridization Theory

For Marx, living values are viewed differently; they are changing in course of
time and context in which they are anticipating since human nature is not static
but an ongoing process (Lillie, 1955). Being more specific to Marx the concept of
need and want are differently practiced until and unless one maintains the basic
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need then he/she can’t be acquainted in making life satisfactory flourishing the
potential goodness (Ibid).

Living Values in Construction Theory. Living values are always at the
state of changing and a matter of shaping the habit and the desired destiny with
the judgment (Bhattarai, 2024). It is seen that religion, Dharma or living values
have been used interchangeably and here dharma practiced in the past and in this
time can be exposed differently as a cyclic process (Bista, 1991). The same source
also shows that human beings have diverse thoughts, intentions and aspirations,
which fluctuate and yet they all are named as human and ultimately are the same
facts and figures. In this regard (Chinmayananda, 1980a) states

Different pots made out of the same mud look different among themselves in
form, function and name yet people know that their names have an existence apart
from the mud. By whatever name one may call them, to whatever purposes one
may employ them and whatever shape one may make them, none of the pots can
exist even for a second without its essential nature of the mud. (p. 808)

Thus, one needs to make it easier to live through the adaption of living values
in course of the time and the situation encountered with (Lillie, 1955).

Living Values in Deconstruction Theory.  The deconstruction theory
guided me to see how values have been creating and eroding. The common reason
for getting in such a situation, exposing to the challenges and the consequences
encountered as well. It is the fact that living values are something not granted
from the earlier generation but they are a modified form of the system endowed
with the duties and responsibilities (Sarangi, 1996). This implies that living values
are not taught but simply making them realize it through the situation in which it
is exposed and encountered (Ibid). The table displays the essence of the aforesaid
theories and the living values embedded in them
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Table 1.
Essences of Theories and their Implication to Living Values
Theories Essence of theory Implication to living values
Need Viewing unmet need in the Mutual understanding to
Community each and every individual
Social integration [Collective consciousness is Social and communal
Paramount Harmony
Hybridization Interconnection and exchange of  [Inclusive and forward
the concept looking civilization
Construction Construction of desirable \Values evolving with the
Behavior ace of time and the context
Deconstruction Leading to the right destiny with \Values are eroding with the
what to keep on. ace of time and the context

Going through table 1, texts and my reflection, I hold the idea that living
values can be taken as the leading concept where harmonious coexistence is
maintained (Chander, 2000a) with the right judgment from the core conscience
(Lillie, 1955).

Philosophical Assumptions

I have used my worldview to understand the nature of my research (Creswell,
2009) as truth is subjectively decided and hence varies from person to person. In
line with this, Sarangi (1996) states that philosophy is the rational approach to
understand deliberate human actions and judgments (Lillie, 1955). Thus,
philosophical worldview can be taken as a means to view living values as a part of
life in making rational and conscious action (Chander, 2000). It helps people to
cope with the situation and at this point, my philosophy is my personal judgment
over a particular case (Lillie, 1955).

Ontological Assumption. Ontological assumption is the segment of
philosophy referring to nature and form of reality (Flick, 2009). What I think true
now may not necessarily remain the same after a while. So every person has their
own specific way of perceiving things as the subjective realization (Joshi, 2010).
As a researcher, I acknowledge and accept multiple understanding (Creswell,
2009). This diverse range from the individual/social judgment (Lillie, 1955) is my
thought process to address my research question (Denzin & Lincoln 2005 as cited
in Creswell, 2009). I also hold the understanding that reality can be generated in
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the ground which is contextual, culture specific and the degree of conviction of a
person.

Epistemological Assumption. Epistemology is concerned with the nature of
knowledge. The qualitatively generated research knowledge is regarded as being
situational and having manifold and diverse meanings (Creswell, 2009, p.67) and
it can be seen as the construct of people (Flick, 2009). In my research problem, I
have seen the knowledge system governed contextually and varied to the
participant (Ibid). This means my epistemological standpoint is that people
generate knowledge from a contextual standpoint.

Axiological Assumption. My "worth of something or value" for this study is
that each and every individual has values to follow and the logic to claim them as
right. In this relation, I have made use of the participant’s values system as a part
of rationale (Dewey, 1960) and the right judgment (Lillie, 1960).

RESEARCH METHODOLOGY

As I have mentioned earlier, my study follows qualitative design with the
narrative inquiry process of a specific community. Therefore, I have made use of
philosophical worldview, strategies of enquiry, and specific method for narrative
enquiry (Creswell, 2009). So, I have selected a social constructivist standpoint to
explore the intergenerational living values (Ibid). For the strategies of inquiry, I
have applied narrative inquiry as the focal strategies to obtain the underlying
information (Creswell, 2009). For data display I have applied three aspects viz
Intepretivism, Postmodernism and Criticalism as prime sources of knowledge
generation (Pant, 2009).

I have used purposive sampling to find the informants. My purpose was to
find out the household having extended families. I grouped the members of each
family into 3 groups: teenage group of 13 to 19 years; adult of 20 to 59 years and
old of 60 years upward. The first and third groups were taken as the dependent
and passive population and the second one was taken as an independent and active
population. Sample of the population is mentioned in the table 5.
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Table 2.

Sample of the Population

Categories Age Male Female Total
Teen 13-19 4 2 6
Adult 20-59 3 3 6
Old 60 over 3 3 6

The information in table 2 shows a glimpse of a sample of the study
population. In this study, different categories viz Teenager, Adult, and the Old are
maintained to perceive the lived experience of living values from different courses
of action. Extended households are selected having at least three generations. The
numbers of the participants are made inclusive from both of the male and female.

My study site was Nijgadh Municipality 6, Bara where I found extended
families with at least three generations. Out of the identified family members, I
selected those who were in my contact having the long experiences on living
values and being suitable to my study. I selected six families/households having
all three aforesaid age groups. Among the informants 8 were students for FGD
from grade 9, 10, 11, 12 including 2 members from each of the grade.

As the research tools, I used the in-depth interview in order to obtain the
information from the respondents. My respondents from the six
families/households having the age group of 13-19, 20-59, and 60 upward and the
focus group discussion from school/ college students were the target groups and
they pacified me to get the information required. For an in-depth interview, I
prepared the open-ended questions in order to elicit information. Similarly, I used
observation tools that is best suited in the situation where the behavioral pattern of
the informant can be examined (Kumar, 1999). Next one self-narrating is used as
a tool to obtain information from the self. The everyday experiences and the
insights of me enable me to reflect the wider cultural and contextual meaning of
the society in which I am living. Finally, Focus group discussion can also be taken as
the landmark in making the public participants involved in the research process. Keeping
this thing in my mind I have made use of 8 numbers as the focus group in the study which
can be regarded as a typically advised group as the optimum size (Ibid). I have selected 8
students from grade 9, 10, 11, 12 including 2 members from each of the grade and
making them diverse and inclusive.
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RESULTS AND DISCUSSION

To ensure that the results are transparent and easy to understand, this part
starts with a thematic categorization for qualitative research. The results are
interpreted in the discussion that follows. Creswell (2014), for instance, stresses
the significance of tying findings to the study questions while also taking into
account alternate theories or unexpected results. The limitations of the data as well
as their implications for future study, policy, and practice may also be discussed.
Scholars frequently incorporate references to bolster their claims, employing
research to corroborate or contradict their conclusions (Miles, Huberman, &
Saldafia, 2019). Consequently, the Result and Discussion part acts as an essential
link between the unprocessed data and the study's findings.

Evolved Living Values

The contexts of living values are at the state of change (Lillie, 1955). The
same thing can be perceived right in one context and that is not necessarily right
in the other context. The balance between the self and society is seen in the
transition since people are headed to think about oneself rather than to others
(Pathak, 2009). Living values can cultivate, sharpen and be made desirable.
Sarangi (1996) and Baba (2005) states that living values may not remain the same
but change according to the pace of time and the context demanded. Therefore,
things are at the state of evolvement, devolvement, and extinction (Ibid).

Academia and lay persons see things in the same way but they differ in their
expression. Keeping this in mind, I have derived the context in which values
evolve, devolve and erode Eighteen research participants of different age groups
viz. 13-19, 20- 59 and 60 plus were interviewed for this purpose. Furthermore I
have brought out the scenario of living values from the literature and my
reflection itself. Following information on table 2 indicates the evolution of values
in an intergeneration of two living values viz respect and cooperation.
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Table 3.

Experienced Evolved Living Values

Age 60 above 20-59 13-19

Nature |Respect Cooperation [Respect |Cooperation Respect |Cooperation
Proud of TechnologicalFlexible |Conditional |Artificial [Money
learning from |cooperation cooperation |/superficial joriented
school/college
Expect to be |[Concept of |[Modified [Self- Western  [Self-centered
respected Independencefrespect  |existence Hi, hello
only (self-
respect)
Superficial  [Virtual Exterior / (Open Modified [Conditional
respect cooperation |superficial cooperation

EvolutionDisplaying  |Give and take|Optional [IndependenceSecular  |Individualism|
respect culture and self-

dependence

convenient |Individual  [DerivativelArtificial Single Cooperation
respect respect sided in word
Culture of  |Globalization {I[mmature |Virtual MechanicallPersonal
question respect |cooperation welfare

The analysis of the information in table 3 shows that the opinion and
argument of the community people to the evolved values complies with different
authors (Green, 1999; Lillie, 1955; Rama, 1988). Their opinion and argument
indicates that the flow of derivative culture, modernization, development,
technology, science, freedom, social adjustment and globalization are the
determinants to emerge the new values.

Analyzing the informants' opinion and linking to the literature, theories and
reflections are presented in the succeeding section. Further I have mentioned how
the traditional values of respect and cooperation are emerging differently.

Respect as Evolving Value

The value of respect is the subject of change. Different factors are the means
to change it and appear in the new form. These different factors are mentioned as
subtopic in the successive section.

Respect Emerged in Different Forms. People show respect in their own
ways but the way has also been changing along with time. Chander (2000a) shows
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that now people have no time to think over what to do and what is not to do and
that changes the way of respecting. They are compelled to do whatever the time
circumstance demands to do (Ibid). Back to the field findings, Bhattarai, aged 89,
viewed as,

The concept of respect is remarkably changed now and then. Grandparents
showed respect to the seniors by folding their hands and the grandchildren
did begin to say hi, hello, dad mum etc. It is the time indicating loose
maintenance and being as great a distance as the sky.

From Bhattarai“s saying, I understood that respect is in a great distance now
and then while making judgment at this moment (Green, 1999). In his words, the
way people respect now is turned into a story or like the sky which is in a great
distance. Bhattarai further claimed as, "He had experienced but the members in
the family especially kids says that he knows nothing since he had not learnt in
the school. He is surprised and it seems like a story".

Bhattarai's opinion is similar to Dhital 1 who said that children need theory.
They paid respect to those to whom they see direct benefit; or they learnt to pay
respect to the formally designated persons (Lillie, 1955).

Respect is Changing Relatively. Respect is a process whereby a person®s
reverence can be reflected. It is interchanging the respects from one and the other
to be respected (Chinmayananda, 1980a). In this way, respect is revealed mutually
and there is no such thing to affect completely but adapting practically is the
determinant (Ibid). I found Shrestha aged 38, saying that values were changing as,

People get respect when he or she is likely to be respected. Therefore one
needs to develop a ground to be self-respected. For instance, a drunkard
father may not get respect in the way another responsible father gets respect.

Respect is the concept that should relatively be considered (Lillie, 1955). If
one expects respect, he/she should likely be respected (Ibid). Shrestha revealed
that the respecting styles are changing. She is close to the opinion of Bhattarai and
Dhital and believes in deconstruction theory. As I found in the field, the respect of
the past was in generalized form but now the new generation takes it as how other
partners respond. Blindly respecting the senior was not practiced anymore. Now
the new generation in the experience of my informants was examining whether
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the person is likely to be respected or not (Maslow, 2003). Respect these days has
emerged as a tool to justice that he/she thinks.

Co-operation as Evolving Value

The values respect is the subject to change in a new form. Different factors
work as determinants to change it and result in a new form.

Cooperation Emerged by Technology. Cooperation is emerging in advance
by technological enlargement since material life is being an integral part of human
life (Rama, 1988). No physical cooperation is required now but it is replaced by
the machine (Ibid). Technology is seen as an end itself and people are in the state
of detaching from the real flavor of cooperation. Bhattarai, aged 89, opined as

When people plant they get the harvest in return. Unless they plant, they may
not get things to eat in their lifetime. In the same way, when people co-
operate, they are rewarded back something more than they cooperate others.
It was the time when people told neighbors to look after cattle and the entire
house for some days when at the time to go somewhere. Now it is in a state of
change.

Following Bhattarai's experiences, I understood that a new form of
cooperation has been evolved. The evolved forms of cooperation are machinery
and virtual. Why this, Chander (2000a) answers the question like the first one;
need to know the self and receive favor as a mutual cooperation. To cooperation
he applies utilitarian theory in which the technical things are in need and so do the
creation of new values in cooperation. Bhattarai was similar to Bhatta™s opinion.
To them, globalization is the basis for it. Because of these changes, cooperation
has been changed into monetary value. It has also been a way to barter system. In
some cases they were found to be shown to the others.

Cooperation is Evolving as the Pace of Development. The harmonious
mind is oriented towards a mutual coexistence but the rapid development is
making people just to view the progress only (Lillie, 1955). Because of the
development, the city area is being independent and often no physical and
emotional favor is expected but in the rural area such favor is common (Ibid). My
informant Shrestha, 38, revealed the emerging mode of cooperation as,

Because of the demand of time and the availability of utilitarian things,
people are likely to be independent and thereby the forms of cooperation are
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changing. The pace of development has also worked in shaping the values in
need.

Cooperation is to manage things with the spirit of righteous intention with
collective effort. In this connection, Lillie (1955) states the pace of development
as the determinant to have a new style of cooperation. She believes in cultural
relativism with the fact of treating self and others equally.

In my field as well, I found a similar understanding as Sarangi (1996). In his
view, cooperation is maintaining balance but development is a means to change
and a new style of cooperation is displayed by such changes. To him,
development leads people to think personally rather than the public concern. As a
result, the new generation chooses self-centered cooperation. The changes in
communication were observed and/or reflected in the field.

DISCUSSIONS OF THE FINDINGS

With pace of time changing new values have been emerged as Hello, hi
replaced sastanga dandawat, heartily respect changed into formality. Such
changes occurred because of time, technology, freedom, search of convenience or
easy way and new way of social adjustment. The emerged ways of cooperation
can be seen as technological cooperation replaced the physical cooperation,
concept of independence emerged from the concept of interdependence and
globalization emerged from localized context.The study's conclusions show that
living values, respect and collaboration in particular evolve in distinct ways over
the course of generations, with notable differences in how various age groups
understand and apply them. The older generation (60+) indicated a feeling of
traditional regard that was rooted in cultural expectations and conventions, where
respect was accorded based only on status and age. Younger generations (13—-19),
on the other hand, frequently see respect as conditional and more individualistic,
motivated by their goals or by outside factors like globalization and technology.
Elders also viewed cooperation as communal and essential to maintaining societal
harmony, but younger people saw it as more transactional and frequently driven
by convenience or mutual gain.

The dynamic evolution of these values is also impacted by outside forces
including modernization, technological progress, and changing social structures.
The mature generation (20-59) is viewed as a mediator, able to adjust to both
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conventional and contemporary definitions of morality. This generation exhibits a
more adaptable attitude by modifying collaboration and respect according to the
situation. For example, respect is no longer a given and is frequently conditioned
on actions or social roles. The results demonstrate that living values are dynamic
and adapt to changes in society, capturing the essence of human interaction and
cultural development.

CONCLUSION

This study's conclusion emphasizes how living values, including respect and
collaboration, are always evolving due to societal, technological, and generational
shifts. While younger generations show a more conditional and individualistic
perspective, older generations uphold conventional ideas that regard respect as an
intrinsic trait linked to social hierarchy. Additionally, cooperation has changed
from being a social requirement to a more commercial and selective activity,
especially with younger people. These changes show how broader societal trends,
such modernization, globalization, and technology breakthroughs, impact and are
contextually driven by living values.

The study also comes to the conclusion that living values should not be
viewed as set but rather as flexible and adaptive. They change to meet the needs
of the moment and the environment in which they are used. The results imply that,
in an increasingly complex and diverse society, intergenerational communication
and understanding are essential for promoting respect and cooperation between
people. By taking into account these changes, ethical education programs can be
created that meet the evolving requirements and views of the younger generation
and guarantee that living values are still applicable in modern-day situations.
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Abstract

This paper examine the impact of Cooperative variables on the performance of selected
cooperatives in Nepal. A sample of 400 members from primary cooperatives in
Sudurpaschim Province was selected using stratified random sampling, with primary data
gathered through a semi-structured questionnaire. Data analysis was conducted using with
statistical tools such as correlation and regression analysis. The results show a significant
positive  relationship between professionalization, accountability, and cooperative
performance. Additionally, participation and transparency have a positive but insignificant
effect on performance, while legitimacy shows an insignificant negative relationship. The
study concludes that cooperative performance is influenced by like legitimacy,
participation, professionalization, accountability, and transparency. The research
highlights the critical role in enhancing the quality of life for cooperative members,
contributing to performance improvements. This study adds to the literature by identifying
key elements that impact cooperative performance in a developing nation context.

Keywords: Cooperative performance, Professionalization, Accountability, Transparency,
Legitimacy.
Introduction

The significance of performance in cooperatives cannot be overstated, as it
forms the core foundation that ensures their long-term success and sustainability.
Cooperatives, as member-owned organizations, are designed to address the
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economic, social, and cultural needs of their members. Cornforth (2004) argued
that Performance refers to the systems and processes that direct, monitor, and
ensure accountability within organizations. This research framework ensures that
cooperatives align their operations with their mission while promoting legitimacy,
transparency, member participation, professionalization, and accountability.
Within cooperatives, performance encompasses more than just the management of
financial resources; it plays a vital role in shaping decision-making processes,
ethical standards, and the overall direction of the organization. Karki et al., (2014)
underscore that effective performance is the cornerstone of thriving cooperatives,
enabling them to strike a balance between economic efficiency and social
responsibility, thus strengthening their contribution to community development.

In the context of Nepal, cooperatives have played an important role in
fostering local economies, particularly in rural and semi-urban areas. However,
the effectiveness of these cooperatives is largely determined by the quality of their
performance. Poor practices, such as limited transparency, weak accountability,
and insufficient member participation, often compromise the ability of
cooperatives to fulfill their mission. As Chandarasorn (2014) argued that
legitimacy is essential for safeguarding individual rights and freedoms, and within
cooperatives, it ensures that the interests of members are protected while
promoting  collective  well-being. Munyasia, (2016) highlights that
professionalization is a key determinant of growth, development, and poverty
alleviation. When cooperatives are governed effectively, they not only drive
economic progress for their members but also contribute to the broader
development of society. In this sense, professionalization becomes a tool for
institutional effectiveness and fostering long-term growth and sustainability.

The unique structure of cooperatives, where members serve as both owners
and beneficiaries, necessitates a model that encourages active participation and
democratic decision-making. Unlike traditional investor-owned businesses,
cooperatives do not prioritize profit maximization; instead, they focus on meeting
the needs of their members. This creates a complex dynamic, requiring
cooperatives to balance economic goals with social objectives. The success of
cooperatives largely depends on how well they adopt cooperative principles such
as accountability, transparency, participation, and fairness (Alliance, 1995). In this
regard, cooperative standards extend beyond mere legal compliance; they involve
fostering trust, collaboration, and the creation of social capital. Kyazze et al.



Journal of Research in Education  Vol. 1 2024 '149'

(2017) examined that transparency plays a critical role in the functioning of
cooperatives. It helps build strong relationships among members, communities,
and external stakeholders, ensuring that cooperatives address not only economic
but also broader societal needs. In Nepal, cooperatives have provided farmers and
grassroots communities with the bargaining power, economies of scale, and
investment capacity to participate in various stages of the value chain, from
storage and processing to marketing and distribution. However, these
achievements are often limited by challenges, such as a lack of professional
management, insufficient capacity building, and restricted access to credit.
Dayanandan (2013) notes that the absence of good performance practices
negatively impacts the ability of cooperative unions to engage in economic
activities. This issue is especially prevalent in Nepal, where many cooperatives
struggle with performance-related problems, resulting in inefficiencies and
underperformance. Understanding various practices and their effect on the
performance of cooperatives is therefore crucial.

The study of cooperative standards and their influence on the performance of
cooperatives in Nepal is particularly important given the expanding role of
cooperatives in the country’s economy. This study has two primary objectives.
First, it seeks to explore the cooperative practices of selected primary cooperatives
within the study area, with the aim of identifying both best practices and areas
needing improvement. Second, the study investigates the impact on cooperative
performance, operating under the premise that cooperatives with strong structures
are more likely to achieve favorable social and financial outcomes. Several studies
have explored the relationship between cooperatives variables and the
performance of cooperatives across various contexts. Kyazze et al. (2017) found a
positive and significant relationship between cooperative variables and non-
financial performance in Uganda. Their research emphasized the importance of
monitoring rights and innovation in improving social performance, though policy
compliance was not found to be statistically significant. Similarly, Patrick et al.
(2014) identified participation, accountability, transparency, and the rule of law as
key factors influencing cooperative performance in Southern Ethiopia. These
studies highlight the central role that variables play in determining the success of
cooperatives. In Nepal, Acharya (2009) explored the performance and member
participation in rural agricultural cooperative societies and found that active
member involvement in financial, business, and management activities is crucial
to the effective operation of cooperatives. These findings suggest that governance
standards, particularly those related to participation and transparency, are vital to
enhancing the performance of Nepalese cooperatives.
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In Nepal, cooperatives face numerous challenges. Many cooperatives suffer
from a lack of professional management, which undermines their ability to
implement robust cooperative structures. Additionally, there is often a low level of
awareness among members regarding their roles and responsibilities, resulting in
limited participation in decision-making. Furthermore, Bharadwaj (2012)
examined that cooperatives frequently encounter difficulties in performance,
business development and growth. These cooperative-related issues not only
affect the financial performance of cooperatives but also limit their ability to meet
their broader social objectives.

This study aims to provide a comprehensive analysis of various practices in
Nepal’s cooperatives. By examining the cooperative mechanisms in place, evaluating
member awareness, analyzing the impact on performance, and identifying barriers to
performance, the research seeks to contribute to the development of strategies that can
enhance the effectiveness of cooperatives in Nepal.

Conceptual Framework

This study explores the essential elements of cooperatives such as legitimacy,
participation, professionalization, accountability, and transparency. It assesses
how cooperative members and leaders perceive and comprehend these core
principles. The conceptual framework is developed through a thorough literature
review, emphasizing the interplay between key factors and their impact on
cooperative functioning.

Independent variable Dependent Variable

Legitimacy

Participation >

Performance of

. .. Cooperatives
Professionalization

Accountability

Transparency
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Definition of the Variables and the Research Hypotheses

Legitimacy: legitimacy refers to the extent to which a cooperative's actions,
governance, and objectives align with legal frameworks, ethical standards, and the
expectations of its members and stakeholders. Legitimacy plays a crucial role in
enhancing the perception of cooperatives as credible and trustworthy entities. It
ensures that resources are managed effectively and stakeholder interests are
addressed: ultimately impacting the overall performance of cooperatives.
According to Deephouse and Carter (2005) legitimacy has a positive influence on
organizational success by attracting resources, improving stakeholder
relationships, and reducing resistance. In the context of cooperatives, legitimacy
boosts their credibility, resulting in better performance outcomes.

H1: Legitimacy has a significantly positive impact on the performance of
cooperatives.

Participation: participation refers to the active engagement of members in
decision-making processes, governance, and activities to ensure collective
ownership and shared responsibility. Participation refers to the active involvement
of cooperative members in performance. This involvement enhances the
performance of cooperatives by promoting trust, efficient resource utilization, and
member satisfaction. According to Birchall and Simmons (2004) examined that the
active participation fosters a sense of ownership, enhances trust, and improves
cooperative performance by aligning members' goals with organizational objectives.

H2: Participation has a significantly positive impact on the performance of
cooperatives:

Professionalization: professionalization refers to the adoption of skilled
management practices, expertise, and standardized procedures to enhance
efficiency, accountability, and sustainable growth. Professionalization involves
the adoption of formal structures, expertise, and management practices within
cooperatives. It ensures that decisions and operations are handled by qualified
individuals using systematic approaches. This professionalism enhances the
performance of cooperatives through better resource management and member
satisfaction. Valentinov and Iliopoulos (2013) highlight that professionalized
cooperatives are better equipped to address complex managerial challenges, adapt
to market dynamics, and deliver superior value to their members.
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H3: Professionalization has a significantly positive impact on the performance of
cooperatives

Accountability: Accountability refers to the obligation of the cooperative's
management and members to be transparent, answerable for their actions, and
responsible for the outcomes of decisions made within the organization.
Accountability in cooperatives involves the obligation of management and
members to report, explain, and be answerable for their actions and decisions.
High levels of accountability enhance cooperative performance by improving
efficiency, member satisfaction, and goal achievement. Ebrahim (2003)
accountability ensures transparency, trust, and ethical behavior, which are
essential for achieving organizational goals. For cooperatives, accountability to
members promotes better decision-making, resource allocation, and performance.

H4: Accountability has a significantly positive impact the performance of
cooperatives.

Transparency: Transparency refers to the open sharing of information, decisions,
and activities with members and stakeholders, ensuring clarity and trust in the
cooperative's operations and governance. Transparency involves the clear and
open sharing of information about the operations, finances, and decision-making
processes of cooperatives with their members and stakeholders. High levels of
transparency can enhance cooperative performance by improving decision-
making, resource allocation, and member satisfaction. Hammad et al. (2016)
transparency boosts member confidence, leading to increased participation and
engagement, which are crucial for the success and longevity of cooperatives.

HS: Transparency has a significant positive impact on the performance of
cooperatives.

Methodology

This research was conducted in Nepal, specifically selected due to the
highest concentration of primary cooperatives in Sudurpaschim Province
(Department of Cooperative, 2017), highlighting a contrast in cooperative
presence. Karki, Mathema, & Upreti (2014) and Patrick et al. (2014) examined
that the root causes of cooperative issues include legitimacy, participation,
professionalization, accountability, and transparency. According to the Ministry of
Land Management, Agriculture, and Cooperatives (MoLMAC), Sudurpaschim
Province has 61,078 cooperative members, from which a sample of 400 was
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selected using a stratified random sampling method. To maintain specificity, the
study focuses solely on Savings and Credit Cooperatives, out of the 16 types of
cooperatives identified by the Department of Cooperative (2017). Primary
cooperatives were selected for the study, with an equal number of cooperatives
under male and female leadership. The sample size was determined using
Yamane's (1967) sample selection formula.

Primary data were collected via pre-tested semi-structured questionnaires,
and the analysis was conducted using SPSS version 27. Descriptive statistical
tools of analysis including Maximum, Minimum, Mean, and Standard deviation,
and Causal tools of analysis including correlations and regression analysis tests,
were applied to draw conclusions from the data.

Research Model

The econometric model used in this study aims to investigate the impact of
factors of good governance on profitability of cooperatives in Nepal. The study
focuses on five key independent wvariables: legitimacy, participation,
professionalization, accountability, and transparency, which are believed to
impact the dependent variable, cooperative performance. The performance of
cooperatives is measured as an aggregate score that represents the overall success
and efficiency of the cooperatives under study.

The general regression model used to analyze these relationships can be specified
as follows:

Performance =B0+ B1(Legitimacy) + B2(Participation) +
B3(Professionalization) + B4(Accountability) + B5(Transparency  +e

In the regression model mentioned above, the dependent variable is
performance, measured by the average performance score. The study evaluates
the effects of legitimacy, participation, professionalization, accountability, and
transparency on cooperative performance.

Results and Discussion

This section presents the findings derived from both descriptive and causal
analysis. Descriptive analysis tools, including mean, standard deviation, and
frequency distribution, were applied to summarize and understand the key
characteristics of the data. These methods provided a detailed overview of
cooperative members' demographics and cooperative practices, offering
foundational insights into the study variables.
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Causal analysis techniques, such as correlation analysis and regression, were
employed to examine the relationships of the cooperative variables: legitimacy,
participation, professionalization, accountability, transparency, and cooperative
performance. These advanced statistical methods identified significant predictors,
quantified their impact, and provided deeper insights into the cooperative
variables' performance dynamics within cooperatives.

Table 1

Analysis of descriptive statistics on Legitimacy, participation, professionalization,
accountability, transparency and performance

Indicator N Minimum Maximum Mean Std.
Deviation

Legitimacy 400 3.2 5.0 4.4050 0.41352
Participation 400 2.5 5.0 4.2069 0.54656
Professionalization 400 3 5.0 4.4625 0.38960
Accountability 400 3 5.0 4.3608 0.46434
Transparency 400 2.67 5.0 4.3147 0.34298
Performance 400 11.23 19.56 17.052 2.02064
Valid N (list wise) 400

The table presents descriptive statistics for key variables and performance
measures in a study involving 400 observations from cooperatives. The variables
include  legitimacy,  participation,  professionalization,  accountability,
transparency, and performance, each recorded on a scale ranging from
approximately 2.5 to 5.0. The mean values indicate generally high levels of
governance practices, with professionalization having the highest mean (4.4625)
and participation the lowest (4.2069), suggesting a consistent commitment to
governance standards. The standard deviations are relatively small, with
transparency showing the lowest variability (0.34298) and participation the
highest (0.54656), indicating that most cooperatives maintain similar levels of
these governance attributes. Additionally, a separate performance measure, likely
assessing a different aspect of performance, ranges from 11.23 to 19.56, with a
mean of 17.052 and a higher standard deviation of 2.02064, suggesting more
variability in this aspect of cooperative performance. Overall, the data suggests
that while cooperative practices are relatively uniform, there are more pronounced
differences in certain performance measures among the cooperatives.
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Table 2

Correlation analysis

Indicator Legitima | Participat | Professionaliza | Accountabi | Transpare | Performa
cy ion tion lity ncy nce

Legitimacy 1

Participation 0.515 1

Professionaliza | 0.571 0.451 1

tion

Accountability | 0.366 0.386 0.479 1

Transparency 0.298 0.370 0.326 0.415 1

Performance 0.750 0.783 0.761 0.728 0.623 1

This table presents the correlation coefficients among six indicators of
Legitimacy, Participation, Professionalization, Accountability, Transparency, and
Performance. The diagonal values are all 1, indicating perfect self-correlation.
Among the relationships, Performance has strong positive correlations with all
other indicators, particularly Participation (0.783) and Professionalization (0.761),
highlighting their significant influence on performance outcomes. Legitimacy
shows moderate correlations with Participation (0.515) and Professionalization
(0.571), suggesting its importance in fostering these factors, though its correlation
with Transparency (0.298) is weaker. Similarly, Accountability has a moderate
positive relationship with Performance (0.728) and Transparency (0.415). While
Transparency exhibits the weakest correlations overall, its moderate link with
Performance (0.623) and Accountability (0.415) underscores its relevance.
Overall, the table illustrates the interconnectedness of these variables, with
Participation and Professionalization emerging as the most influential factors in
enhancing performance.

Regression analysis

Regression analysis was conducted to examine how performance in Nepalese
cooperatives is influenced by various factors. The table below presents the
results. Specifically, it shows the regression results of accountability,
transparency, professionalization, legitimacy, and participation on performance.
This finding is based on primary data from 18 cooperatives with 400 observations,
using a linear regression model. The model for Performance is represented as:
Performance = B0 + B1 Legitimacy + B2 Participation + B3 Professionalization +
4 Accountability + BS5 Transparency + e.
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Table 3

Estimated regression results on legitimacy, participation, professionalization,
accountability and transparency on performance

Model B Std. Error t P-Value
Legitimacy -0.029 0.056 -0.516 0.606
Participation 0.072 0.040 1.769 0.078
Professionalization 0.303 0.060 5.013 0.000
Accountability 0.198 0.047 4.245 0.000
Transparency 0.082 0.059 1.374 0.170
R square 0.260
Adjusted R square 0.251
SEE 0.357
F statistics 27.735
Where,

B = Beta Coefficient or Regression Coefficient
S.E. = Standard Error
SEE = Standard Error Estimate

The table presents the results of a regression analysis that examines the
effects of wvarious factors legitimacy, participation, professionalization,
accountability, and transparency on the performance of cooperatives. The
regression coefficients () indicate the strength and direction of the relationship
between each independent variable and performance. Among these,
professionalization (B = 0.303, p-value = 0.000) and accountability (B = 0.198, p-
value = 0.000) show statistically significant positive effects on performance,
suggesting that improvements in these areas are associated with better cooperative
outcomes. This finding is consistent with the findings of existing body of
literature such as Ebrahim (2003) and Valentinov and Iliopoulos (2013)

In contrast, legitimacy ( = -0.029, p-value = 0.606), participation (f = 0.072,
p-value = 0.078), and transparency (f = 0.082, p-value = 0.170) do not show
significant impacts, as their p-values are greater than 0.05. The insignificant
regression coefficients confirm that legitimacy, participation, and transparency
have no significant impact on performance on cooperative in Nepal. This finding
is contradicts with the findings of Deephouse and Carter (2005) and Hammad et
al. (2016).

The model's R-squared value of 0.260 indicates that approximately 26% of
the variance in performance is explained by the five cooperative variables, while
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the adjusted R-squared (0.251) accounts for the model's degrees of freedom. The
standard error of the estimate (SEE) is 0.357, and the F-statistic of 27.735
suggests that the overall model is statistically significant, meaning that at least one

of the independent variables is a significant predictor of performance.

Table 4

Data Analysis Tool: Regression and summary of its results

Hypotheses Statements/ Propositions Null Hypotheses (HO) Conclusions/ Results

H1 There is a significant There is no significant Rejected
relationship between relationship between (0.606>0.05)
legitimacy and the Legitimacy and the
performance of Performance of
cooperatives cooperatives.

H2 There is a significant There is no significant Rejected
relationshipbetween relationship between (0.078>0.05)
participation and the participation and the
performance of performance of
cooperatives cooperatives

H3 There is a significant There is no significant Accepted
relationship between relationship between (0.000<0.05)
professionalization and the | professionalization and
performance of the performance of
cooperatives cooperatives.

H4 There is a significant There is no significant Accepted
relationship between relationship between (0.000<0.05)
accountability and the accountability and the
performance of performance of
cooperatives cooperatives.

H5 There is a significant There is no significant Rejected (0.17>0.05)
relationship between relationship between
transparency and the transparency and the
performance of performance of
cooperatives cooperatives

The study investigates the correlation between legitimacy, participation,
professionalization, accountability, transparency, and the performance of

cooperatives in Nepal. The results offer detailed insights into the significance of

these factors.

Hypothesis testing indicates that professionalization and accountability have

a significant positive impact on cooperative performance (p-value =

0.000),

emphasizing the importance of skilled management and strong accountability
mechanisms in enhancing outcomes. Conversely, legitimacy (p-value = 0.606),
participation (p-value = 0.078), and transparency (p-value = 0.170) do not exhibit
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statistically significant relationships with performance, suggesting that their
current implementation or awareness among cooperative members may not
effectively contribute to measurable improvements.

The rejection of hypotheses for legitimacy, participation, and transparency
suggests that larger cooperatives or those with complex structures may encounter
challenges; such as reduced member engagement or inefficiencies in transparent
operations. Addressing these issues through targeted interventions, such as
member empowerment programs and streamlined governance processes could
potentially enhance their impact on cooperative performance.

These findings underscore the interconnected nature of variables,
highlighting the importance of an integrated approach to prioritizing
professionalization and accountability. By improving the effectiveness of
legitimacy, participation, and transparency, cooperatives can achieve sustainable
growth and enhance member livelihoods.

The results provide valuable insights into the performance in cooperatives.
The lack of statistically significant effects of legitimacy (p = 0.606), participation (p
= 0.078), and transparency (p = 0.170) on performance suggests that while these
elements are essential components of good governance, their current
implementation may not be sufficiently impactful. This underscores the need for
stronger mechanisms or strategic interventions to leverage their potential influence.

With an R-squared value of 0.26, it is evident that variables—such as
legitimacy, participation, professionalization, accountability, and transparency
only explain 26% of the variance in cooperative performance.

This indicates that external or unexplored internal factors play a significant
role in performance variation, necessitating further exploration of economic,
social, or operational dynamics.

The strong interrelationships among governance variables, particularly the
perfect correlation (r = 1.000) between governance and performance, emphasize
the interconnected nature of these practices. Improvements in areas like
accountability are likely to trigger positive changes in other governance aspects,
such as professionalization, showcasing a systemic effect. Conversely, the
negative correlation between the natural logarithm of share capital and variables
like legitimacy and transparency suggests that larger cooperatives may face
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challenges due to increased operational complexity or bureaucratic inefficiencies,
underscoring the need for adaptable and scalable cooperative frameworks.

Overall, these findings stress the importance of tailored strategies and further
research into complementary factors influencing cooperative performance.

Conclusion

This study highlights the significant role of professionalization and
accountability in improving the performance of cooperatives in Nepal. The positive
correlation between these factors and performance emphasizes the need for skilled
management and robust accountability systems to drive better outcomes. However,
the lack of statistically significant relationships for legitimacy, participation, and
transparency suggests that their current implementation may not be as impactful,
possibly due to reduced member engagement or operational inefficiencies,
particularly in larger cooperatives. Addressing these challenges through targeted
interventions, such as member empowerment and streamlined performance
processes, could enhance their effectiveness.

Furthermore, with an R-squared value of 0.26, the study reveals that only a
portion of the performance variation can be explained by governance factors,
indicating the importance of exploring additional external or internal variables
that may contribute to performance. The interconnectedness of governance
practices also suggests that improvements in one area, such as accountability, can
foster positive changes across other dimensions. These findings underline the need
for tailored strategies and further research to unlock the full potential of
cooperatives in Nepal, ensuring sustainable growth and better member outcomes.
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ASHRT G i et formeifeweh! SR AT ST URaUEh B |
Faerardl fagrae e Stva witmr S fogs (faeg Sudfouas reashushr
I ST U1 1A Tisharer! fersdwor mituent © | fommeffer! HehricAer suaeiars
SIcHTE T fTeteheh! O WehTIereh ST T HEhRITcHeh [R1&70T ST¥ATTeHeh st g I T
U3 LT ThATTS AT fgTrde®ehl TIIS AThd U3 STEA Tishamehl forsduor T
fepTg Suctfewrsh! TTahRTRT T STNRTAT ufe= THUST © | CRATRihaT Taared Taf
TRTeTeh TR TRTuTeh! EHIHT SHaTTHT TTNTEHT EdT! STk T ST T2Tdeh! GeRIcH
Sfdfsharcrer Sfcfors, Riarhshl AT Tqaehl afseam T faemeffarféspear dwmeent
Tk TETRIAT ST Tidfarerel U138 STeReh! ATRISRuTc AFTEeH Y& T |

TS TETTATHRT UTehT

18 STERATHT <sh AT ASTTEHTIH 1S AT FHHI0T, 913 FHraiware, Fiaforar
UR ves | fens wsreh! srvameesans foarfiesen! e deae el siigd w1
T T STAIHAT SNATHT B RIeThese HEM ol STATEeeas Had TanT

TS T ALIelsh FISHT SIS 3T B | formeffesdment e frshrg sfsrm
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FHRISFATCH STEATh! TeeT farulTensh FUelTe fHeRtsHT Ut Tkl SR M|
forameff shert frere W Rrerheeeh! STSels THA ATIEIM T[S SETITR =Tshel
AT 3wk fRreror wrtfaessh! ST wmfes dare T idfommn @ Wes| 18
HeRAe foemeffer e e aiEdT ST Al U vt Wi YeM T
HFS(TER, R 00 RS THTEHIT ST SHTTHTRI RTEAThT sl I STaTushl o) 115
AR Rershesan! e SRaTT ety TarsH S SeM TS T Rieshesan! Rreor
TES TR STHITECT foremefieesh! fenTgHT O TMTaeR! TeTel STaciiohHT T 148 (713
HETIFHT ATHAHICHRIS I TSR ST A Rt [T e e [N aITCH TRT&T0T STV2TEehi
wrearaTe forEmeffent fehTs Sueted TeT T SURITh STTeRuT RSt 7T |

IS I AT el Tk, frern T formeffewenr frshrgshr gamw R
HESTTHT FTRATHT YR T AT STTEThd ! |isha M S8 i (i,
R0%0) | UIS AT <ok FRH FTEHM FHET HA WD | FA=T a1 AR,
HLG-T TISH! FISHT SIS o1 = T, Sfafarfrard T T afterdd 7 o1 aiersy T
(TTOTEE, R083; FATRIE, R030)S[T FRIT STEHATE ITEAITHT AT UTH TSId
TS| U138 eI Riershesan! forae, Ruefor fafer, T foremeffent freprg el 7 €
forgremT afedT aeD (Riersewenl dehd aHAmHT Fur Tt foemeinl e
HeRRTCHeRSITS ST TR fRrea07 T ferehts SqesT G T (56 T3, R008)|

S AL I=haT
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: _ fevemor amRfr T
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WEUIST HEANT
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(Behaviorist Theory)

i Rz Suetey et TIUEH e AL (Lesson Study) FT THAEE TRERT 2T G|

a1 f3reror wesfieor gfshammaRardl fRershent TeadT T 913 3Ter-ent wfsha
TTSRAT SATHNSTYh Sglivdeh Tgfd SR sHaeTiieh JHT e ferameff feeprgar
fre gurenr @rftt frererest Yunra foepraent weiee faamefiear fawermg R
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STATCHHTSST T8 | HEUTS! RTeTehan! TENTd HedTTee FTE-HHIHe I3 ATSHT (T
T SUFh Sfersh WrHHe! SRINT T Scohy RrehTg Testshorehl TTRT ATfeRreh HeanT e
TS (916 STeremven! Rierheee! U3er Tig fiieR U3er waaTs Tfeiet ST T T
TIETS TS THT SIS ATAT THeR S T T3eT STRAT 81 AT T3 Il <Ishia SohaT &1
ST fRtarsheEas e e T e o g7 I e fereheect aTaeRt AT e,
FHETAT AT TS, TR T T esh [s3wor Teb) 78 hsramene Riashesc ST
TRreqor wiuerrs Fram wae T famifeee! Mesdrs T3 THERRT ST 9asH| hall
1, TESHT R, HTRTRI %1, @8 S T I Hish! TEIeH T I8IorTs g
HEAITH! STEHTCHE: HIEAR FIHT [T55 |918 SRR ABRATATs - STTER
St TS |
1. U8 oAt RiaFees a8 ek T3 18 B s 7 U8 guR T &0
TS TG IeTd TR T18 TATh! AT BT TNTHT I W13 Toremefiesaht
AT AT T fRTeTshen! ATAT AHEATI0 & e
2. SATUEATCHSE W18 AraAT Faior cRisrreean vy fiew dieet faeqa A
AT IEHT TSl Ied, fRreror faferess, wmft T qetgeen ditwes e
T
3. Torgor foews wedlieur @ T ST el BT wET wedTer
13T TTershee faTeavT TesfehuTeh! FHRIhATIATS HEATHT STaciieh T T 13
fRreTorent e fodie e |

4. THTEIOT TESIHIUTRT SR T fagwon:sace ufe, Riareeesn! @ fier
e T MEeeE foemeffewent wfafsan, e faftressr st
TSR FHSIIEEHT SABT TeH|

5. Treror gar:fasguoehr sammTRieReERl waE el WieH uR TR @it
YATTE® Tom] T 1S FTSiHT o fR1e707 Fesfishtor SRt o )

6. ToTeror TR A TRieTsheEh! aEe IS UH: HoTerd e L IH: faswor
T[T TTsRAT RTeTehe® Heqe THIEH TR W3 &
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TS ALTTThRT THTARTAT T STATATATeRT farpwor

TEhTehdl UTGTshH TN U <Rl fo TS wH1e TREsht fora | shet fomm Rreror 7 =
ST RIEFHATE U18 EATh! IS AR AN BAIE TAT | U3 STEATTh
SvTEERTT wregnT foemeffees fepment wR FaRer T oy i e
foremeffeect Tq et fawerTd oftwd ishes STUR WY | Y% fawreRt ww sy
FRATE T TN THRT ILTT UIS STEAIThT TishaT e fremeffewehr foehts erwamn s
IREd g Wl qeiTcrsh TEd T T Tehl © [GICthiferiehl STeRHT oW FHTeen
ot feremeffer s e ferseRTa SftEq STgeRET Qra AuTfées TiETHT STH TER StEa
HEHTATS TATCHR [T T TS STEIRITRT STARTAT T THTEHTNAT T M)

wrerfies d el fo AT STere T e Rerehelts SgErars 9 s i,
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T T FR e TiEn TS Rieed TR deSieoars il 316 frershel
STTATHA HIH FlsTad AThd FRIET0T HESTRIT FHieh! T STEHT Y& T I freqor
HESTHT 13 IqH HEAH AHT T Sl ST W1 ol QT T ST R BRI
STHTEheh! STTEA STghalTe T TR IH T HEH g T4 4 fRrefer =iz drerate |/
FHTIhH 7 T |

|l FEE! Rehes el SHIh! STa-HeHe 916 AT T e amuft e
TRTeTecT It HEUTSAHEHT T T8 ATSHTHTSTSITETCH, RTIET0Tehrd TR ATerwaeh 890
Hied FHEMT GURIcHsh [RT&TUhT TRT ATIERE T il Tt RTeaor Hesieroresl A
FEMT ST T 3 TeUIS! Riathewal ATediosh RIeueh! Faaih T qeagehd T
AT G AT TTcHER IBIINIT G 7T T |G STHRAT IS JEATTh! <5k
SRS o AHT=T YR T STS S Hieh! T~ STHRAT TeTa! fR1aeheh! Siferear ar
IEUNUTC! T 7T TR e AISHT SHTSAT | HET ST IohrIoh! HIATHSEL0T e Seeid TS |
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GfEelT SRUTERT TTeATeR
fowr | forere | wfaferem e
EECR] FHSTR TR
e it
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- Toerrgent Tt et eameaRd T 31Te
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(S T TEuE! e ek sHTeh! STTE-aTe 18 ATST T 180 Jrdt SR
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ISAT | EHIHT o =0T STl K1V TehTs =ish dIeraiey o QRIuT | ik
TISTFAATARSA g T Sglowish TIgaaedehl Ichy WSl &1 THeh ufd
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forameffesat ez gemar v efer merr forq steent e fteromT 3=t forres T
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| AT TR SET AATTEe ST ST TIATSSITER AT hafl fo sl
TISHITTIT AeAiehalie Som AATibeh wliereht Siva sieh feniereent fora | ufeedl i
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¥. TerTs Sueifeumt giafiraar wvaret ST : uie sres Sfshan srge-amTeas
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. drdertenta Rrents : foameffes faeprgent fafi= fopameretrauT afshar wramfirar s
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TorenTs SfshamT TMTaenrT S9HT ST TIES |
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afsrareme Rregor wesfieRor e freral STenfodE SeRA WUkl UTs
HEATATS, HafT TRIETITHT TThRT T ITANTT HTEeh! AT forehrg T |
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TRTe10T GerehT IUTEE @Sl T FHRTE 7T GehEicHs ST Taed | Riasresars
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Ui ST o TR S| AT A GRATIT FHIHTEHAT AT HoaRh] ESITe [hTh!
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HEIAAT TR HEF TeANTcHsh { HeehlaicHs euraiiiero ikl o
TIHTSRINCT Teoh! TUE &1

Tt TaEE
IFUAT, FoR0T (R0.¢ %), StTereR TATIERT, et qe1 7iar &t forehre s, el
THIA, THAS, (oY), Rershen! TRTTd forshrer: SITaTist St 3feg e
fereh STk forehmd aftag(Ro ¢ o), Foreren GamTa forerma e, siehe
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Lliep]

FEATHISTH] TEId GeHRIHT FaeR RTE0r (eprgerl AT Herar frers 2
faandier fafuwr fefawer aifve qar Brarcas serwr yehifa @A fa=arg
FHETHT FAER AAvg, | BT HUFATTRT HAAT fqandi ¥ farss aafeta 2
AT FaeR Huraes wfaesn | O saer fareor faewrgaris v fARder g9
YRITehT e HUFIS o e STHT [GpIgehl AT %A A T B AT g
qHS | 9 [H{aHepT SHaeR F A T FA AN GG g WIS, | a9
fepfermeptiateres faemdl soaeRer HETHT HATIAIAE ATATEROTRT AT T | faa
fapray ubkamar srogwr fafd=r #Egeed el T@Ud FdER 3 (9ers
GrhaATHT (HU® TEar | A6l ged TeRHIeT (R0%0)HTgdeRdls “aTieaTive
qIT AR SAETHT b Afadel 3% Afad T T ATARO” TR AR G |
AT AALATHI=g, -2, TF 00%, T.3)TE HFeRATSATRIH HFETHT
hfche ATTRTHT EIHT YT g TTatarered ETHIASUH @)

forerer fammdier sudere FeTaTERERS U TEA @FEer & Afa,
qd g9 99 F AT ErgA [d9eg qeed 9 F 99 | A qd T AHd
ZaerRee et faandier fa=repr arat v, warmel fgerg ararawer A
qUH &g | AT FGER GPRIHE a1 THRIHE I a1 &1 g9 G | aq
[oR(aHeT STaERBT HATCHE AT Ui FReh Fih g4 dag | el HAT
fqepTgepl TRET FHOUTCHE ¥ GHCHE qd ThREHl W TEs | AITHIS
EERH! AT AfdFd 9T [ghg FHGR T YPRICHEF TGgRbl ATAT Tal WU
feprg 9 afdal g9 Fa=dT @y | GeWRHl FaeR [qhrg IhartdT SEhReE
EIHT 3@ LS |

1 o Y1 £ R ) - o 1 O B = A e M 2 o R 1
[T ATATAROTHRT AT T, | TUATE TTHT HEThl aATEdiaed Taedl &<l 3,
T FH] TATHATT T Albreg | HETAT R1ereh (qemdienr FpricAs sqagRe
T Te [ATSH! ATAER Aqhd el AT ey | Ferr forerss faamdt faem
¥ THTST TR IEH, HelT BARA, YF I, hAT FAHATH AaeT Fhreqar
W@ﬁwaﬁmlwwawfﬂwaﬁfmw?ﬂmﬁ ITRATE T
HHAGF g9 TIH TR Ehl A4 qANGS, | J797 TGqHT 99 Ieal g A7 | 99
aroT faerger areafad sEar gfe=aer At Rretd faandier sraerer deauH
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HET qHETHT ®IH] @I | GEATIH TagRET AT AN AT (Hbr2dT
qEefead AR AT, favaaeia ¥ qul o= gaa)

Ud A W faergedr wHAT fad 7 famdia & o Fasr
YRRTT TG A HA GHETAT AT @ | IAlewdl AhiTd T HIHTSE
HIERHAT Hisd  AATAAHT  ATARAT R1&T0  [qeprger Hear faqas] gereers
FATSUH T 1TFHT et ¥ fgandier ®ror wenm freorar fAfA9 aramERor (
THRTIHE T AHRICHE) I GEarT TRUR o | bemhardr fraes T faandier
YR T FAERE! [T ATIRAT AT fAehrgaT fade goaan qai e
T IEYTAT AT ATAA AT B, [ TSR FaeRA R1e707 f&eprs Ihamar 9
HHTH! qie=T MR faders START T9 AR T THdh AT AFIT Hiad G |
Fgare 9T faerear Rigs faendl genrcne aEaerdr dAtvaig T TEReHE
TERHT (=0 qAT AR T 97 B1eq0r fqeprgest @& eifeaa T 9edn @
AU AETHT B |
s TAER

BT BTABATIH] [qandi T Rrerepepr AqeRHl Agg=H {afi= AT
frator iwedr &1 e fandt SEerRer aemEer ar fa|er ufe=m,
FTE T PRUET @S Mg | A FaeRAs AFRICHE T TAHRICHE A
ATaR AT T fawer 99 G=TH 9HE "I | i FeRicAd SderRdars
IR T Fleb T A9 RT&ThFT TAMAT FaeR [qTSH1 AATdATE ]
AqIF T TRHT Ero | RTeTdhd FaeRd famndier Rree RErgd, e,
qaiE e, faamdier giatrarers d&0 fHade I8 ar g W AT
TEP GUSHT ATHT faeprg T9Td ga | Abah A qeeTd, IodTE, W,
YU, WEAWT, THET, FEs A U AUAT (qhrg @8 9rd T 9w
F=2g | g9 Rrerwer warr #wRrer faendier faweAr TAr g4ta are &
FLIAT THHT T |

AqTOT HETHT A fafa= wrdearaere faamdtar aifve faaer (e
Tievg, | faamdie SETe ATHITE Ta7 A-ATHINTF HAER | HETHIFATIH T
ATIR WA | higaH, s heg ¥ UG (I R00¥) # fa=mar fgwrg
gfRaTeT Hewdqu HaR® A faandier qead Al T Aeagaidel greeh
feeiTesal aerare 5 Y=qd & TEaH | Ferar faandl Riersmer fAdem qrerm
TS, FETH, Tedbld ANRH! AT TG, ATAAH GLhl oAl dlerd AT 9T
eI, SRR [AUAH Hiwd Eesd, qAr G, [guger 3o, fAshter
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afe=Td e 9= I [HIaHET FeATT [aprgsl TR =9 Wweg | ARdh [aard
a7 g fefager faadier fom @d== 1 99 ¥ % (@T R093) B HIAT
ferandierT @TAITST® R (SHTER)A FATHISH a9, HtHwdT T [FGEE
T eI FUATHT THRIHE TATT IS | A4 T q7F (AT 309, T.¥\93)
o faandier e TaeRe Feldl e (a9 Jaerd 9T °X Hled e
FASH fF9R Y&qd W B | J0 faerg famndier @t e "o
fe s e 3fEg |

farle®dl TaeR [qarg GrharH

Ferar frerer faamdier soaemer degaa faeeuurer i AeddreEare
ATATH WAGUSH! (AT TRUST qges; | AT ATHHRE® R0 FER, AT
IeR, [HHrgHl LA FHEld aAeUHE & | g3 (AT R09R, 9.%) o Reres
faadiepr =aeRaTs 3% @A AEERE AW FAriadiads Aaer T Rie
91T (fereRerr i) e faeprgAr oW (feramdter @b @ favermur T At
faar 9&qd WH B | AFGE T THEM (FAT 095, I %) o FEATHT Rrew
FEAERATSTTLAT, ICATE, ARWRRAT, ASTSH, AHP, G, TK(d, FTFed T
AT TE@A] AAIT T ATRHE g AT T Tl B {1 (AT 9%%3)
JeherrT forersr faendt smaeRers yfatwar waer, Aewd AaER, agaddER,
FEER SEAl, HU ATIRT FdeR, Fgies ¥ WHIdes T qra a9l
HATA THIAdS TEH G (ME, A 008, 4.2 Igd) ((Far3e T dveed (A
9e%%) of farerer faamdierr e aaeR ALATAHT AT TATHRHT HTHGUE [TATIT
AT GO TEHT S

YT Fell HAEREBl ATNT STMETF qeaqufq Giqagar, == ATemgad
qifediaer e, HeadcHs qqc, wfEemer T iaee 998 #Y,
JATEHENT TR, dgfd T AeEAel faSHT, Wael wEAg 9Eed,
TR ATTFAH  IJTAN, TROTHE! HeATEHT TN Al JehREFT HITIUE
fHIoT 9 9T 3fEws | (7.390-33%)

7 FeaAT et ¥ faendl geaeTe yeiiia i TeRTcH® ¥ ARRICHE
FAERATE T AHITHT brald T&T TATSURT B, | [TeThehl PRICHE TFERATd
RT&TUTeRT THTAHINGT, [THeHT IcaTe, [aehrgsdt AT IUad ararasulel Jie=
T ¥ faendier eRIcH® AFERATE FETHHEATTH JeanT, faeHary fHare,
FET AR AT Gig=d T [qeeqoores] IUTd AIATSUH & | freres
frandl =geerer faeemurer afTsfeafgd ATIATATs AU SHTURITeTE  faadT
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YAER ATTAFHT AINT T [FOHF TREEHEdd] ATIRUNCHE =T IR

TRuEr B |

fareror st faandt IR, w9y,

CICEIES e, feoulr qur Iuam, fHeem,
R1eTeF eraER
fererep feramdt foradf sgaEr

PqqelX
St /
RTeT ¥ WEATST

? N N
FEANT, AR

TTeAAT, HETTeRTIHT
ey fAwm, semteEs | \ FE AR, Teebrd

-
39T, AT, faeary T, ATTET FFAT,
e, e, el TARAHT JEATT,

TR IR [,

/ fE 9T arerT
W@m faerreuta et fawamr=r, )
0 foterer fafaaaer, sra«r d+r4,
Fh, FEATHY T [ERIHAT
> REZE FFeqTT, Iaref=ar, saaen
ATATATT j

P
<«

AT AREHT I&qd Riefsh fFandl AdeReT qeigd Ileaidd Rewd]
ATIRHT HTEATHE TeAT Aqreql frerorepr Hwar yefifa fafq=1 =raerers s
TRUHT B | JGATE AT TBRICHE T ARRIHED TFETb! ATATH] ATIRHAT TEITeerd
FETHT TRTHT AUTAT ATITRT (AebTg UBRIATATS Fad a7 FHSR TEdhl o foq
AR fAATT U B )
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g fater T abean

URAA  ATATHNNCHS gl sTeavia areprd fafuerr  sremmw gbwarers
JTANTHAT ATSTHT B | TGRT AT AAAT @F FHIedd HEATRSHT Ty R1eth
faandl FaERHIAT ATARTR HAGT s T &7 G fefuusr & |
HATTEHT ATNTGoTG [TecATehl TG MSIARITT WeATHE T8 Fodndd qraeire]
foramergers deaad &A% ®IHT (U g | A [aemaaHT Areafas dedT earad
T WA AT FERT GraST et giaiitere dIAsiar TIRa e el
HTATRAHT AT BIATH B AN BACH TH HTIHT AT IJeeTHAD AHAT
gre fafuers omar WiMuer B 1 weT dadieddr  faund,  AeETd ¥
FIHATTT [afia=rararg gfafiaca &1aq TRISUHI S 13Tacilb-el HHAT R18Th
7 fqadigRT TRUHT FeM FAFATIHR! Jhe T FHAIT HAGERF! [edie TR
HIIAT ATHAT Ighad TRUH G | HET ToaATAqH (MATHT IERATAT AT
AT GEATAT T TIAT HET FooTdd TAT AEl AT 7 HEAGATT T
RIS AR T ATAITF AT [AGTHT )

forerer ¥ famdifamrer araifere, Aifve saaerRare &M Feuaq T ("
AT AR qAT JTeE TAT A9 PRATHATIATS AIAT FTHIT ATTATRT
B \FATEAHRT HHAT 99 TTERPT Ths qAT &7 YRSl faure TRUH 3 |
qAZH Fghad RART(G ARl ATSATEG [dIATMH] IBRAT ATATSUH |
AT ATAUIR] ATTAGH, T FAHATIH [eare, [TaHhl THEH T AR (
)T afe=m TRUHT B | TAEF (eI FAAT RIeTHd! AATSArs STedTeh]
T TEqa T aeedwr firerer afeer, T A9 AT T AT 9768 AgShd TG
B (fFaeerurEre g AfqeiTHr TaHeqqal 9, g ATevs, fagHeear w99,
HATTHT JIAHT SMARHATSAR AR ATATAAT RIS AAATRT (ThY  qfEaTgUehT
3 |

e farawe

T AAITHT FHET FRAFATHT e ¥ famndigrr g arilsed qor
A% FAER T ATARITH! Groil TRTHI G | TR AT [T Taersl fedre
quT faqer faeaTureT T FERTHE T THRICHE FIEREBT HATATS SARAR]
o SIATSURT B | THT ATUAT HETHT ATl o7 Rreror faeprgesr @it ges
TATARTT el TEAhl TAACEATZUHT & | TIAT AR (T 099, e <
FITSEH, TF R003) T FETHT YA R1ereh faamdl AreRorer smamsar Sefns
URATE® TFI WS (ebTg aTaraRurel (AT g Adrdls a9 AFI-d AR
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FATSUHT B | Tl R1eTeh [qamdierT Fell TaeRed! [y T aR a9 &1
TRE B FAFAE YT (ABUEAT Tl W7 (SBT3 @A T AT
FOHT ITART TRUH B, |AATTR AT AhiAd TATSHH! [YATIAE Tlg=T
Teuert ferere ¥ fa=meiieT SEeR JqYHR IH Afas I TUH B, |

frerepeT FFER

FEATHUFATIH FHAT QRITFGRT G&AT & ATRATs  RTETRF TaRY
wAwg | 9qd AFaaHT e faandl weTEdEdradl  Aadieade 9
TATSH TGHATHT HHAT T FAATHT ATARAT Q16T STARRbl == TTH
3 | etk HaeRers Sterfres, Fufeae, ATt fafae g geqa T
iy | frererer faeprgept AT fawaererg germawmitans ==er 3@reH g |
AT EER e T HHAT RIeTehd SAfaaid Arrarr 9 9& A AR @A 1a"
g Rradate YRRl @Eerars fafe T qutHEd  FFEReEl  ®IA
TR T J=qq TRTH B, |

sefrE FqEe

forerepept  Qrerfors de® amava Rreror Arerr fAwtor, faemdt RO,
gfatharel Jeor, feoull qoar IuAn, e, ardmERores A, Turuyard
AT A bl Cblqul AAd ddeliep] AU Y ‘ll(\('\’d')l g |
Rreor AeAr ¢ Rreteewwr Rretor fgwrsatag smERoTer ®Owr fareror
AT AT TRl o | fTeTkeed AuTel faw RreroreRr it it sreuta
AT FATUHT B | TIAT USaAls Hiq [GFAT TARA T FARATH TRIGT T+

ArSTATAfEd FeT FoaTAT el Shawg | IAF 918 ASAIArad STHT TAR T
AT | Sl werel difeafd, fammdfer ufatwrar omaw Fem wrdeweradr

ATATSTANTHRTSH | agare faandier Aersraes] ey T gt qUel 3 aqrd
uftrear feeT Gahaars THT JMSTHT |

Pt ST ¢ Furelr W Rrerorer AT Riergere gefiia aivgsn
reTiorer e faardt ISR W B | aferer wemAr famndt SRR @i
RTeThel FHEATh! TEHT SATATHUVR] HATHATIHR] ETHT T[T, Hekdh, THTSA
e, 2IAoaal qHA KT, FHEATHl [a=dT 9 =@ Iea= RIS [a9aesl FANT
TN B (BT HETHT TTHRET IJUTATIAT FHEIT FRAFATT oaATATH ATSUh]
T | BIARATIHR] FHAT FrSl U TET ThoATals IS AT ULehl AT &
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femt Tmey, gware, fo W, T AT Hitged ST ATATCHT S | TR
Y El AMERAT YA &Y, IOgdls dadY I AaTSHdrs wratHear fau
FTIH! ATAHATE I (G2 ITURVMRT ATARVT G RIS | eI fa=ardy
AT T SHIEEH Jd(deh ATERA TT HIAUT 14T JTeehT 33, |

FHFATHT GHEY © RTEFaTe I=qa AH] THERICHE  ATR0RT TTH
FEAFATHT FHAT Thl B | ReTdpeed Fel HAHAIH faugas], faamdie
Tiataty, 9T || Gra ¥ RISl GHEd T YA WRHT B | TG HEA
foamdiers samaeasdal daR Ma= 9 ¥ @d=ar & IOEid FARHET ATCH
B | AGHT AT ST AT THE Fraare et T, fammdiesiavaray. e
GUHIAATAT TWHT T | FAGATIH FAAT Rrerebe  fq=mdl,  fawgasq,

ATATARITHT [oF THAT T HRICHE FTER ?ﬂdl'\“bl g |

Her fAafaan sl Ut werar Riared Mafaadrer sEerR TE
TEH B | AMBUHT GUIAT THY ITSTTTAT ARG ARTH RIS T FTeHamey
SAEEH] aM@wg, | HeATHT RTeTehepl Al |9 = S | T3l HeT AihUah
qrerE (AETT ol FETHT T TH B | SARA T AATIHT faendiens
[ AR aFTe @& IHEeHT e 3f@wg | ‘BT AT U1 Aol Fg (&HT
FARA TR Faue (et afedr T €D sT&ar Heew fquast s | Rreree
TAYFRPNRTG T AATSA ITAT Heq Rrerorgfaqerr freamrer ard fafyadr w&e

ik, |

IAATH! AAGX © AFATehT  TRUHT perdr faandieng fafa= faowr
AT AR RIS [TeTehebl qetfires AdqeR v | Rietdesd @y a1
A U39 T qATHE, I&d TSTAT AT J9F A0 T8 THATTGAT Tied
TR, F F97 {48 IO ACT AR, THIATATE TGH oRMTT SAebears Tgeh!
fereror T oo feuar &q | “fafqar afedr s=ee ged, wed fafadrer T
FHT fadre = (Rrerd q9N | IFd HAAT @i e adeE faendiers
qrAr fa wH 9 TRUH B | FEATH TSNSH A6 T TUHT, TS T,
FHAR THAT JUHT, FIASTAT Fe[ATs Tl g T AT FITET AT T+ TR
Enll

AP RUTAAT Aol Rrererer wenm Rrerorar fMeiva q9aes) aRdrersn
Ao [@UHl B | 187 AqIerg  TATAACH!  AATAAT  HATHT  TaQT
TIEREHT T T FEITRT AN (LR TR T THT IJTANT THT S | THE
& TR TEHAAT GlebT T G IAT TRIZTH T 99 HIF a7 g
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q&H, ATSTGRT AT, TIANR, FATHIT, HA AT a7 [T=Repl G FHHHA]
THART ST TRTHT G | HelT [quar? AUl TIEAET o= I+ T fqugsn
Hiad T I AIATETH B |

fremdt wfabrarer wew ;o wen fueorer wwer fereare geRid e
ZaeR  faendier Ufathatel JEU WWH B | GEdiEl GERIHE T FEd
giqtRaTT qeUNul YSE TH, @l Yhd T IRH B | famndier dEes
yfabRaTars W AEAHIIEE SRR e A9 [HIGHET AR a7 garear
SIS &1 9= WId FHu0 H G | ‘T fqdier ol &30 $hR T d
AfPaT a¥ TN A AT A9 wal Itaa eer . (frerss arE) | e
T&d FHERICHE T ARRICHE IIAGRATH Teol T TRY Fel STemad adr
FETRT ATATARUATS ST e I TRTHRT & |

faoroly qET SUART emETIEATIRr HEAT fawrdier frerder wew 2
{FE9 AR GIARRaT TR G | GARADT HHAT T T=H T [qUah] IS
THA TWHT A | TR THAT [qendiesr qer Giarharr Riefee qer a1, AT
FEATHT ool el TN G&AT T, YT AT qHad G TRl B | ‘e faera
| fairer wweRr T 81, a9 A SIS FEAd SHY AihAaTs I JERTSs”
fererer <) | FrEETe SRR AT faandier wergAr fewft T F afq quer
B | TFHT AT ARTH AT qO7 TeAd IABRATHAT FURY JEIA T T4T FeT I fa
BT T |

fw . FawEEamE g @ faw faeer amEvdsar  oHErR
Rrerepeme fAeed fesusl © | Rrasd 9rogesd AMER FREATIRE 1T,
FEATHIAT afaedrer AT, HeaT AET qAT FGEATIAHRT A7 fAaer fauasr
B | FATT FATHT (99 Fgifeder Tl T Hfaqa Hemar o fdem feguen
AU 9 HETATs o ®IH] FAI oo T T FeATe AN IR AR
faTeteper ATITH FRATRTRT AT e fauesr = |

AT AT . Rrerepere wemAT fgerg ArdaraRureT AT SeecH

TATE JUHl B, | HEMHl AAEIAF godTdAls A RIS, TAZATS Feol aATS,

FAFATTHT ATTHAH fFardl AHT TATSH RI&Thd I, THSAT T3, Tl
TR, FHSRATS JTITHear, JRUMRTAT &7, AT &l ST ATATSUHT S |

TSI AqTel ATOT RTETORT HEAT frerhd  T@roH efeRl  dtetfore
FaeR Al quNe WWHl g | [qEndier ger giarkRarar Rieed aedns,
QM e e, dfq 9l [geEge TeRdl YA T Hfecredr faandier
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qATSATS  ATGRT ®IHAT FHETHAT Y& Ta TSI Y& TWHT S | TG0
foreterel W& ¥ ASTAT AARATHT A9T UM ATALARAT AR TSUIUHT FANT
~ &T‘[l

FafxrE FTET™

FATHIFATT ToaTATHT FHAT Rierepar afa Trfaasr dutads sgaer
TERTT U A | AT THRIHF T THRIHS (GARTHE)ZT TP Sraws

FRAF e fqeprs ybRardre F@anT qArsd, Rrasdr  o|d
Hfadcd I A RITHFT AR GERICHBATER & [SITEATT  (R099) o
“Taamdieer wAmETT geh R T, fqEndiers s 99 "edn T qordl
3ET3, FAIT H&I T4T & A FdeR "UH" RIeThars TeRIcaE RIeThd
SR R s I b R ek 2 M E I R B N = e 2 B 1 e | P S T I S
[T Ts T TTUsT grad | Hesid (R09R) of “Ta=mdiemT el AT
AE AT FAdeR T AT FHGR T I faandies fa= feam v Rres
Tt o g7 [a=9mR 9eqd Tl @ | [qardie TeRicHs FagrRars aqd
fafed T Gt AT Riefeed 3 aer TaEeEn] U1 awaa | faardie
FAATYU AFAERATE el AALATHT oA, [ariTeea T dveihar T, AT TaeRet
frgeror T e wHa frereer fo @R sfEd (@R ¥ aw, 99
R00g; f@=H T A1, ¥H 0009) WUH frerwr fqewrgdr frerdsr =afaad
FRICHE ATV ATHHBT Iod (@wg | Aqclebd TUH] HEHT [ererhase
fafigeT fepfarept TepRTCHE =RV Y=qd TS B | IHleed I faardieea
At A Wt 84 | A e, fugasqars ywearse, faandie
JIAPRATAT STegehT AT BTSHTS, HEHATAE URUITGTAT omfeser aremfeqsr @vaoTent
TE THT A | FATHT FA qardiarg qgwrg A GAEATHT gaebTore
BVHT, T AT AFeR Tk, faardiar favaraesr e 1= gaerefier w8a,
EEIRIGRI Jraw, JEqEHHT RERGICI) e TTTTERT Enll
Rrerrestgardieratasyta fafaa sfausr, TFT FEYtg fEEErr ae que
Sfa Rl =R RTerdare I&qd WUH S |

TPRAS (QURCHSP): [Fepre YEHATHT FHET I~ RT3, [ererehet
ATFTAATE  ARRIHE  JYUT  TRTST TR0 RTETHRRT  THRIHE  TER
g1 IR IAT FAERATs AFRICHS FdeR A= | IITATT (099) o
“framdfier &er aeary Rars, Wwied, fraw frster w@erR @ a9 v
TEHT B | ATATHA TTeHT FeATHT rererara swfqua faandtar gama feguasr & |
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ST Wi A1 FE R A 99T 9aE IS WIS | at fAeeAr afq
FH T I FHIE | HAIT [q=drg I08 9 IFGUHT A | TodT TLHT,
TSR], AATIIAF b TRl ATEITHAT fehIg G Tl @Al | T HaqT
feramdier Srdrepr, TTRTAT TERT AGEATHT TYART Tl Tl i af@wg | Haad
AIRTTTET IaTeEHT ATeAdTRl FFgR qid IMTH S | BT T TTH S,
TET fodamaT eR, % qF 7 a¥d I (qu gy’ (Rt afesn) | wiaaa
faramdier Rerspare fawed 9 @ 9% & | a1 AT AT fqardier @rear 2
TSl FIERT F¥eh HAeR I@ISUb, ITHT qIT AMTHI, AT @I Thl STl
I, IHT M@ FrATE W FER AR JAAHl Fel 7 Fel Bk arEd
RTerereT qATIETUl ATERE BT | J Rretpert saer |a famndier anfn qwe
S I qieeg [WTeTe AFERET GER AeAe & Hiaad faardter gageie
HATIHT HAAS TR IAEh] AEAATH] GAATS bl AR I T b AT
IMETH F |

feradier =aeR

FETHTARATIHRT FHAT [Tl TIRIT THT AR [FardieT JaeR g | Heal
HAATHAHT FHAAT [FTdeT RI&T07 [qehrg IBRATET FEaRT TH T TGHAT FdR T
3 THfaHesT TaerR T@ICH TA | B T FAEaT (@9 R09¥) FfEEREr
“foam it Fel HAERS GfE IuAtE giae 9 Hed iR Tegr (J.49) |
Hfaqa faandt wemerdearT ¥ Rierder Tlafafuafa a8 gerrers IfaT a9 w4
foamdiepr oo AR THAATHT WH A | TA GEd qgedrdr g
JFRICHEF T AERICHE 39 [hAHP AAER YIRIT AUHT T (T8l fqardie
AERATe TFRICHF I ARRCHS (FIRICAE) T g5 O @ q@l == T
e AR G |

HPIRIHEP

faamdiare FeTdrREATIH FHAT T Q1A [qarg FTHaArTars qednT
TATSH  GHITH  ATERIATS  AhRICHF FAeR G | ATATHAR FHAH]
Rrererer fafaeT fopfaHeT THPRIcHE FER TaeT Tl B |

et ¥ WU WEANWT : Fem FFcArhAHT HEAT {qardier fureres, awr
qreTee, [aarged fafa=T Fa=ar ¥ =RHT AT earl AT=RI J&dd TRHl S |
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FIMEAR! qTAT : FBETA] AT TR, FTABATTA] AR 90X, ferererent
[HYTHT qradT TR, ATfEeEdrs qemey fqandiel Aqemaaed qradr TH S |
T HETAT AR TRATAAT ITFT TIH qUHT |

FATHTIAT eI Faemdier Fererrdereadr FeariTar STATCeHT S |
RTeTehel FATHT TIaT=H, F@X IoARY, Y9F [HATT, F9HmR, &1 vmada
fafaa qa1 Hifgsd FAT TRISET FTABATTHT FEHTRTAT FTATTH B |

Tedrd N cfretrer aftedr FHETE AT AU [EHT WT ATTH
T | EHTIFT AT ATAFST FEATHT TEH GARA aT TLTH F1F TRUH G |
FHTTT FATH Teprd Rt fgandiers § FeTRr e @R YA T
FETH G | Fel faandier Teehrd 79 9¢ qta aafaepter faamdier e T,
Ferel HETHAT TEAA T TATS TH IFGUH B |

YA AT et faranrefierT forer amoarer AT, SREediT TRua 3 |
AT AR AAT TR TR, BT, hATd, RIAT AR, AT T ATAR B |
farerer 9T WA YT al, AT AT ATATATRT A ARTHT ;|

TARTAT YEWIN hermAr Rrethare 999, S, Farg  TRITH
FATRATH ATATSAT TRTHT B | SATSl T THEAT I FARA TRISUH B | TFHT
faandies FEaN 9IUR B | HAId T=HH RTeTFd TR FEEN aHqel 89
A FHquay faandi g Feamhirar ST 89 |

QAT SR & faandier wemar Riete a1 adfieware SifaaeEr yeTeRr
I faUeHT A | T AT SUSH T M@ I SATebl FRT J&d TR S |
AT TYHT FIIHT TR JOX (4T HeT BT, &8 Ia7 Iu¥ [gUahr U
qf AHfEd ®UAT GIF TET 99 AfaHieTT amfed SR e qedmirar sTee
Eull

ey e cfrererer ettt g, femfemmar ¥ gwmifaEr AgereRr
FETH TRIIT FoTHT T Bk Bk [h@HBT (Mg faandiare qreqr
TR B, |
TERICHF (FARHD)
FHATAT faamdiel @S AATHISF  ATIRUATS THRICHE AFeR T, |

TERICHE  ATIRIHT BIHAT S@MOIH JHRF FaeRAs qaR TH  AEFeTH
Wh AT AUHR  GERICHE  FEeR AHUHI &l [F&T FaeRd
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FEATHAHATTHT 1T [ATREHT o | HA T Saraad (g7 09%) &1 fa=mr
AAEEATs qATSH, FTAFATT FoATAT TIEHh] IAT ATl aT el eAraiaana
AT TATSH ATERA TV HETT RTTTH] THRIHE FAT e TR AT
IR T ATATF g (TU) | ATATRA TR HEITHT fqarefied qaefd Tl
TPRICHE FaER H B

faeprgufar sl « waraT 61 faandier fasrgufa == w@wr g9 @
fepfamert faamdier qod 9od O<T &4, YT AT AT aMfexiaR &, &8 g,
qTS AT, SSH WAET GEII FT A, AAEAF db a1 G_H IS I,
FTAHATTHT AR g+, FETHE AT TEHE T, TR @loal [ATerehdT
fETSd, &A% T, H@ AN, ®el d a3, U TR ATRMI T SEHAT arIHl
AT Gidted TFAHT FdeR IETTH S |

TR . FETEEEATIET FEAT FATT fqETAT B AT FARAS
farrraeqyi=aT aMfer TUHT B | FEATHT AATTLAF [GUTRT GA9T TRISH, AT
T T, Fel AT AT J&AA T TR G |

firere fafaegdr &7 & Fardr a1 fqendt Rraears 7 fafaegd
Ut qReRT S | RTeTehel qeeT TRT UhATTHHT &lGT ISTaH, [TeTeheh sTrgenrs
SATASIETHT feT TRHT Bl | T&T : GRepT oATNT HIATGe i ART 2T TeTSal aid
& T | I G a7 9T 99 9 I STHT Jebrd S g < |

IR T FLTAT Hiaqy faandier fa=r ooy qereer dger i
IEUH T AT AT q faumers R amagHr €9 @, fauaa feagal
qrfars s, FH6iR adiah #OR Iad o, STSHTSH ATdaRHT U,
Heg T Bl THT IGUH B | HATHT ATHCIR IdTg AT d@rsd Hed
FRep bl TETH B |

FATHEA T EFEAT AHSART Hiaua faamdl wamdd T e a9
IGUHT B | FEATFEHAT ATASA T GHA TA T [EHA Hleged "0 faandy
TRl ATST HEATHT el TEUH § | JFaATE Irile® ARATIdre R @iofehl
IMEvs | HEATHT FHSR (Gandiel T [BIaH®T A= T@ruH 31 |

ST FeTHT el faardl gwrg TAT FATHRHHATIINT I el
= | Rerebdl ATH ¥ At AT el qonT 9qU afq afueier Ha T
g, fhdrea 8Y &l T FdeR Fel [aardiane g&qa 9UHl B | 99 &l del
Aiepad TR fad, Ferdrd Afd fear T, a, Fard [da1 i TF®T FTaer




Eﬂ Jurest arer Ryprgar fRiere femiier wan @aer

TehT SfEudT g | e fefawe faendt awr fawreufa 7 feawr @ sfauesr
EX

HAA Fel [Tl BETHARATTHT Tef AT o1 TR B |
AOGHAT O AlleRed, AAEedE  AATS  (Hebledd, &HAdb TR Q186 AT
qdEEAT IATI, TFRTIAT Fed T HEATHT HEAT [THI TRTEH Mg |

e, ATMTF qT AT F (BTG FEATH] ATATEAROH HAX IRY G @S
T AR el [Fardidre HEmAT Jaiid TR F |

JATEHH! fareuuEre yrq Afqea e faendiare a@reds T
TPRTHE 3o (hIGHFT HAER YA TPl SEE, | ThRIHE ZTERAT SRGTHT
JHETA [qRIGAT AHEINT WASaehl qI1 99T URTesdl I qihvg | T [hiaHe
TERA R1eTF T fqendt gadr AT qATae WY deTe s, UTeel WATEHT ST
TATSHTHT ATT FEATIIHT o= AT Fegepl raean fasir g (aree, 9 R09R,
9 9%)fqemdiesd Riefdd qergdr #es AR fadga W= el 81, e T
B HdeR T dlel TRe®dld el 7 el [AlFedl grar(Hesd, 09%) |
feretepept FEAT HAER [aardl [GhrgAT ZAT THTT TRPT g7 | HEITHl TATHT
faePre g7 TOHEE YHE PR RTeER GAAT FHGART T fqmndier FenicHE
FAER Agd TEd T Ehl B |

frred

G HALATHAT HIATHE TEhl BT AT ATl [0 I sHHHAT
Rrere T fqemdiar g=qa T FdeRS faeowor Tudr g Rree faEmdie
JFRTHE FaeR RTeur fqergsr AT ean sfgwga 99 FhRIcHE FdaRd
farg utRaTaTs F1eT I RN T | [Tt SAaEReTg Srafore e T
TFTT AR TR T3 THRAT T AldqIaars 9 FoRIHS T THRIHS T
AT TRTH B | A fqendiEr agReE W GERcHE T AERIAE T8
JFRAT HATSUH G | [GATIH TFRCHS FaeRH FROT RTefehed  ITgHT
fepfaaer el ToaTelT T Tebebl ST | SHTEERT AeTeh ETTeRT TRITeAT af
qUeT T | FETT =T AT (AR qE TRISUHT JALATE TATTHRT [HTHA g
TebepT e |

Rererepetr Rereqor faepre ubaTares saferd dearsy, fata= faqwr smeata
T RIS AATF TaeN TEAT THT B | RIETFT ATHRTT AT

®YHT Jhe B TFRICHE ATARIETE FHETH ATAERY Feol aehl G | faamdier
farerertT goe, for=mam Tet e, RTererd T TgET FEHn a1 qTUeRT dfavs
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A QURTHE FATeRAT (qandiars HrAwardH T Tewnl o=, faa Hfearg wusr
| Rred T faAdiel ARERICHE FFERAE IR YT WUHA  IRIHD
AMTRT G TGF A [TTH IR g9 | A [RFGHPT AR AT [aeprge
ek AMGUHT T | FEATHRTIRATTRT FHAT RTeTFRT AdeR fqardier faswrear
¥ faendier smaere Rrareer frawr ubFamar au@n @ Wal W @ |
faer fawear fee faendl @ave qassd T qEEr feaEr garated
FEATHIHATIHT AXF g ATALTF G |

pAAATHAAA

<

a1 @ frvad faeataaraa Rrememrst @ faamaiiy deraTer HaH
JUR qIRTHN &1 | FEh e fqamaiiy aq@sm g gea™ T AT AT
FTIATS TS T THATGRRT TS AT FEdWT T4, AT BTAT AT T
fayafaare dEwIT RN, 99 GRATHT A T FHARIEEWT Biad ATAR
Ih T, |
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YTSUE Thed Ah TS(obd QTR

AGAR

1A dG AGAT G IEEHT HITT WO GEERY T A9 [ATd#E THaE
GEVTHT FlFd G AG UICHE AT GRESTATHA® (Phenomenology) @T=THT
AT & | FevTHeAF [FEF TIIT T THAT Gld TRTH & [TEHNEEHT T=A7T
T FUERTENT T GHAT TRUF & IFGHTT TATE TR0 TRY el 55
FTET Freer  [H1or T4 Frarediear T9rell 9T [eprgHr GIsTgeiEl THTEE! [ o
TRUFT & | [FEarfiGT 9197 [GFTseHT T39I JeqTT &l Hoqwd/ &=, 9T/ TETIIT,
TG/ ET, T F I, IZHT T IF<TH E, §=98] T T, TP T THH
TIIT HUH IREEHF TTARIHAT 17 [G50F & [Fardi#l T=areT &% [Fardiaeed
HETTOEATE STGT, FTEIITATE FET, T 577 FUF T FTAICT, IZHET T ITTTHT
T P T, HHT T THNE JHIT FEARY, T T T F T [FATAGIT TR TRH
el I GO THIT AU (G@TS) AT 9T RGUHT 1 ATqHrIIRT 5w
HTATTHAT [A9ei9or  TRTF & | 9T HITANT [AErefiees T==T ¢ Fuia=reHr
[T GTT TG FIAT TAT THT HTTRTETTHT GEFIT Gi7 TTET TTH & |
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216) g AguTl REnefiewn] TUTS! AT RidrgH guE
i

AT [I=IR ATATH YRTAR HIOH &1 | AlAaeed AU HIEAHETE AT
qiqeadd fauRes qEHR (ATSSA MIHd WIde®  9rgd, ATaegedr  qdl
AEATEE I<h TG ATFSHEE Thd TT6g [MIA9 ¥ NS (090)aH
TR A GE® ATHTH HIAWATE § AT-3ATHT (=R ¥ faars THAemT
e TEPA ¥ ATHT 0T FaeRes I8 Tagd”( 7.9%) | 9191 a=ives
F9[d HIGHETE AR YRl HIEAH ¥ FdeR F=ATadeh] qig= &l [Aaard
SAAERAT AU HIAHATE HTd T qIT THIT 737 | GARAT HITTAET T
T [T=R ATRHYRT ST AT ek =21 del ATUE® JINT FaeRT § | AT
fafaer ARARHT B TIRYRT del ATIEEAlsHT de®d ATHTS! ATHT a7 HIHTSTH!
YT, qleddl ATHTR] BT, AT Tl &IAT JId T AT T a9 TIeR
AT e ATeEH I | aragarEa feqee qurerar afq fafre ames
AMArG | AITART STAMITAT 095 HT ATAR AITAHT (0T~ AT qRAREHT
9R¥ATaT AUTE®  dlids(caste/Ethnicity Report,2078) IMATd  IgHIWE  HAF
qUHTS T2l THATH!,fgardy ¥ sgeiyes feafq fazrmm @ weier goq qur Rrarer
HIe b AT [gATires A sraerver TRUHN @ | TuTdeh! T 00 ATAR
AR T ATTHTITH] HIEAATS ATASTAHTATS RTET G T AT 9T
T A ATATHE AT ITedAl TEHT ATl T AZUSI ATHTHT HeAHaTe frer Jar
T HTAAT JTAET J8bl @ | (i dedT sdaiahas Tl dTdrs AIeH
ATOTRT qHT qAT ST ATHTRT ®TAT FAN FaeR Tasd | [afqeT AT
ATASARES [dATAT TEHAT FATell ATIATs Q] AU &AT (ke | a9l
TTOTRT FYHT A9TAl 9107 [qeRT  aTaaiiaehrel  aTean<e, QTHIeE, araraRo,
I g, AT FATHAr, ¥ M=l I91d 91 JfEws, | &1 9T faer
qﬁ?ﬁ HHlebl 3=d(Y] u?ahm, (S UdH died o, ¥ UqqHATST R FUTNTHI
IR AT HATe (T [BTHPT I=AR (AW TSH) & TIH a1 T3 T
MEATGR AUH qAT AIUTATS ATFI dleedl STAT (ATTHTT) TATE A9 (e
Tebehl T UTgrg (ARTHRT, 059, T.R¥) Ufgell ATITHT FoTa STHT IO fgeprg
STARUENG qHY ST FTd UTSs | g STOT fo=rehl Ataehdm ¥ gRaATl A
AT AT (ARTgHET WESar qAT qAIATATSs | AITAHT St 8% ST
AT faendies faemea deer G ATaTeRT EOHT JuTelr AT e TEE |

AT Aiferd fafie Aror aftaReEr g0 e ATIHEAHISTE AN HYeT
gaeTeRl aife AT 21 @Ealy Ffa 9y ST AT Al .3y giaerd
ahHT FSEAT HUH! THT TTTHT T AT BT (ATT AATTR JIqaaq,3050,9,9%%) |
TATART FAMUAT 095 AR JF ATOTHT AIGATHES 99 YImHT 9T i
STRT, 9T 1T, e, Fordqad Aaederdl (qEar 9@ T gEr 9tE@d) ¥ ® 9wl
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[STeaTdT o€l e § (ST, 050) [SgHTNE Aokl AT fafd= grHr 397
TET A YT fqETed SgeiieE faeres Susel g¢h A9Tell ATGETST gaveee
TG ATHT] TAHT FATeAT AT fepTs T | arat ¥ Irafare deddls qReay 37e
BIde ofeT ARSEl AEIRT g4 Bal (ITHT T UIge,R0%9) HISTadl AT
faendiewa warelr wron faarg et e arfiarg e s ¥ faeg T
F HITATITH ¥ ¥, 5% T FaTell STAdTehl Gieal 9T AA AIGHTST J9qredl
ET(ATST SATATTRT Giqaad,R0509.9%¥%) ¥ AUTelehl TN HIH HIoTeh] ATTH
HIAATAT JTURTHT (FTAH] HIGGTH, J09R, G.R) AT WA fqandigea @i
FGTATIT TR ®UHT (Geprg T AT990F Shavag | T8 ATUTRT ATH Tefaeept
AT T, ITARY AT, FUTGATY LT, SAThE FaXIT T AF FqZT
e, | AR AT fqemdies Jarell AoTars (e Jedr a6l ATl 97e
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